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Introduction 

From 1980 AD people were clamoring for 21 st century and 21 st century is now not only at 

our door step, one full decade of it is already gone behind and still we have not planned properly to 

face the challenges of 21 st century. Dr. A.P.J. Abdul Kalam former president of India has already 

put before us the clue print of India 2020 in the global context. We have only half decade before us 

to fulfill that dream. The dream can be visualized through changing or overhauling Indian 

Education. Before that it is at most necessary to change the pattern of teacher education because only 

the teaching community can help to develop proper Indian Citizens who can fulfill this dream. 

Hence the focus should be on preparing a blue print of Teacher Education. To meet this challenge 

some attributes to be developed among teachers. It can be only done through proper teacher 

education programme. 

 

Required Attributes to be develop in the teacher : 

These attributes are divided in to three categories i.e. Knowledge, Skills and Attitudes. 

Knowledge 

• Core constitutional values  

• Human rights and responsibilities 

• Recognition and avoidance of cultural, racial, gender-based, and religious prejudice  

• Globalization and its effect  

• Environment/ecology and sustainable development 

• International understanding 

• Conflict, wars and nuclear armament 

• Theories of conflict analysis, prevention, resolution 

• symptoms of violence in students behaviors 

• Participative learning method 

•  Media images promoting violence 
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Skills : 

• Active listening, Communication and reflection 

• Empathy and cooperation 

• Critical thinking and problem solving  

• Creative thinking 

• Conflict resolution 

• Identification and positive interpretation of textbook content 

• Use of participative teaching-learning methods 

• Leadership and decision-making 
 

Attitudes : 

• Tolerance 

• Respect for human dignity and difference 

• Gender and caste sensitivity 

• Environmental awareness 

• Caring and empathy 

• Impartial decision-making 

• Social responsibility and accountability 

• Self-respect 

• Change proneness (willingness to change) Uppal S.(2006) 

 

Characteristics of Committed teacher : 

  Present narrow and localized commitments of present day teachers will not be suitable. 

Education form one lane will not remain isolated from education in the second lane. So in order to 

universalize education and keeping the equality of quality of education, some commitments are 

definitely demanded from the teaching community. 

 

Characteristics of Committed teacher : 

• Responsible for leaner progress 

• Work cultural punctual 

• Updates knowledge 

• Self appraisal adopts SWOT analysis 

• Dedicated to profession 

• Teaching aptitude and positive attitude. Bharathi, T.andJyothi N.M.  (2008) 
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Required Drastic Changes in Teacher Competencies : 

For this purpose the focus of teacher quality should shift form present competencies to 

required, futuristic competencies. Some of the shifting is shown below. 

The Shift 

From To 

Teacher centric, stable designs 

Teacher directions and decisions 

Teacher Guidance and monitoring 

Learning in group 

Learner receptivity 

Knowledge as “given” fixed 

Linear exposure 

Common learning task 

Discipline focus 

Leaner centric, flexible processes 

Leaner autonomy 

Facilitation of learning 

Cooperative learning 

Learner participation in learning 

Knowledge evolves 

Multiple exposures 

Individualized learning routes 

Multidisciplinary, educational focus. 

 

From the early 1980s all wise man were discussing the advent of 21
st
 centurt. They predicted 

that 21
st
 century will be totally different from 20

th
 century. Hence it will required different strategy 

to tackle the demands of 21
st
 century. The role of the education will be crucial in this context. To 

study the problem and suggest the remedies the world body United Nation Educational Scientific 

and Cultural Organization appointed a commission under chairmanship of French finance Minister 

Jack delor. It included number of world famous educationalists and social scientist. It produces a 

valuable report regarding the role of education in 21
st
 century. Its Title was ‘Learning theTreasure 

Within’ It is generally referred as. 

 

Learning: The Treasure within (Delors Report 1999) : 

  The Commission strongly stressed that the education has a fundamental role to play in 

personal and social development. It is one of the principle means available to foster a deeper and 

more harmonious form of human development and thereby to reduce poverty, exclusion, ignorance 

oppression and war. The report has projected its thinking on to a future dominated by globalization 

and has laid down some guideline that can be applied both within national contexts and on a global 

scale. It has referred to some major conflicts as the central to the problems of the twenty-first century: 

• Between Global and Local 
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• Between Universal and the individual 

• Between tradition and modernity 

• Between long term and short term considerations 

• Between the need for competition and the concern for equality of opportunity 

• Between the extra-ordinary expansion of knowledge and human beings’ capacity to assimilate 

it. 

• Between the spiritual and the material 

Hence education has to face up to this problem now more than ever as a world society struggles 

painfully to be born: education is at the heart of both personal and community development, its 

mission is to enable each one of us, without exception, to develop all our talents to the optimum 

level and to realize our creative potential, including responsibility for our own lives and achievement 

of our personal aims. 

 The concept of learning throughout life thus emerges a one of the keys to the twenty-first 

century. It goes beyond the traditional distinction between initial and continuing education. It meets 

the challenges posed by a rapidly changing world. In view of this the Commission has put greater 

emphasis on four pillars.    

• Education for acquisition of knowledge (Learning to Know) 

• Work Education (Learning to Do) 

• Education for coexistence (Learning to Live Together) 

• Education for self investigation (Learning to Be) 
 

Education for acquisition of Knowledge (Learning to Know) : 

Learning to know presupposes learning to learn, calling upon the power of concentration, 

memory and thought. Acquiring knowledge is a never-ending process and can be enriched by all the 

forms of experience. In this sense, it is increasingly interwoven with the experience of work, 

becomes less routine in nature. Initial education can be regarded as successful as work if it has 

provided the impetus and foundation that will make is possible to continues throughout life, while 

working but also outside work. According to Sidwick” Sound theory is sound practice conscious 

of itself but sound practice is sound theory unconscious of itself” 

 

Work Education (Learning to Do) 

Learning to do is more closely linked to the question of vocational training. It can’t have simple 
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meaning it had when it was a matter of preparing someone for a clearly defined practical task in 

order to contribute to the manufacture of something. It also underlines a shift form skill to 

competence. In real senseeducation can be will understand with the cotetion” I here, I forgot, I see, 

I remember, I do, I understand: one understood is never forgotten. 

 

Education for coexistence (Learning to Live Together) : 

This type of learning is probably one of the major issues is education today. This puts education in 

taking two complementary paths: on one level, gradual discovery of others and on another, 

experience of shared purpose throughout life, which seems to be an effective way of avoiding or 

resolving latest conflicts. Since the end of second world war the motto was friendly cooperation 

and peaceful coexistence and for that purpose great people like Pandit Nehru were demanding that 

through education we should produce ‘generation of peace’ Which will develop harmonious 

neighborhood relation with one another even panchasheel was proclaimed for this. 

 

Education for self investigation (Learning to be) : 

All the human beings must be enabled to develop independent, critical and creative thinking 

and form their own judgments, in order to determine for themselves what they believe they should 

do in the different circumstances of life. The commission feels that more than ever education’s 

essential role seems to be to give people the freedom of thought, judgment, feeling and imagination 

they need in order to develop their talents and remain as much as possible in control of their lives. 

 The four pillars of education cannot relate exclusively to one phase of life or to a single 

place. The phases and areas of education must be rethought and must complement and interpenetrate 

one another, so that all can derive the greatest benefits, throughout their lives, form an ever-

broadening environment. Hence, the commission has recommended that the Basic Education should 

be extended worldwide and even higher education should be seen from this same angle. These four 

pillars occupy a pivotal position in teaching-learning process to develop a person as a responsible 

citizen. 

 

National Curriculum Framework 2005 : 

National Council of Educational Research and training (NCERT) has already developed a new 

framework for School Education. CalledNational Curriculum Framework 2005. In this framework 

NCERT focus on three areas named as National Focus Groups and 21 position papers are in three 

areas already published they are given below. 
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Volume I Volume II Volume III 

Curricular areas Systemic reform National Concerns 

Teaching of Science Aims of Education 
Problems of Scheduled Caste & 

Scheduled Tribe Children 

Teaching of mathematics 
Systematic reforms of 

curriculum change 
Gender issues in Education 

Teaching of Indian languages 
Curriculum, syllabus and 

Textbooks 

Education of Children with 

special needs 

Teaching of English 
Teacher Education for 

curriculum Renewal 
Education for peace 

Teaching of Social Sciences Examination Reforms Health and Physical Education 

Habitat and learning Educational Technology Early childhood Education 

Arts, Music, Dance & Theatre  Work and Education 

Heritage Crafts   

 

Rethinking of Bachelor of Teacher Education Programme : 

In 2009 NCTE gave new curriculum for Teacher Education Each university has flexibility to change 

the syllabus according to the curriculum the presenter develop a curriculum for teacher Education 

(B.Ed) from the above theoretical background for the 21
st
 century. 

 

Structure of the new programme : 

Duration:      The programme shall be of having one and half year. 

Component:The programme having three main components. 

1. Basic theoretical Foundation   weightage 30% 

2. Practicum Components    weightage 40% 

3. Fieldwork     weightage 30% 

For basic theoretical Foundation some sample topics are given 
 

Philosophical foundation of education : 

Give more emphasis on sociology of education to make student citizen of the world 
 

Psychology : 

• Theories of Development, 

• Inborn abilities of a child 

• Means and methods of Behavioral transformation. 
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School Administration and moderns trends in Education : 

• ICT 

• Comprehensive continuous evaluation 

Teaching strategy of selected school subjects : 

• Students can select three school subjects 

One from language, one form social sciences and third form physical sciences and specialized ion 

teaching of them. 
 

Practicum Components : 

Diagnostic approach for skill development training like : 

• Classroom management, 

• Effective presentation skills, 

• Demonstration and explanation skills etc. 

• Problem solving techniques 

• Project assignment in lies of tutorials (More stress on application in real situation) 

• Student, Teacher exchange programme. 

• Acquire skills for utilization of electronic gadgets 

 

Fieldwork : 

• Participation in Health awareness programme 

• Eradication of superstition and myths 

• Adult literacy programme 

• Environmental Education 

• Sustainable development programmes 

• Internship for six months (3 months for rural area and three months in the urban area) or (3 

months in municipal school and 3 months in private school) 

 

In the context of Globalization and references given above, 

Teacher Educators Community has to 

Rethink of Our Teacher Education Programme. 

 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

12      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

Reference : 

1. Bharathi, T.Jyothi N.M.(2008) Teacher commitment-An indicator of Quality School 

Education. InKishan, N.R.Global trends in teacher Education. New Delhi A P H Publishing 

Sorporation. 

2. Delors, J. (1999) Learning the Treasure Within : Report of UNESCO of the International 

Commission on Education for the Twenty-First Century. France: UNESCO Publishing. 

3. Mahale, S.R. &Dharankar M.V.(2007) Implications of Delors report for Quality 

Improvement in Master of Education Programme. Paper presented at AIAER’s National 

Conference on Researcher for Quality Education dated 29 to 31,2007 at Kolhapur, 

Department of Education. 

4. Uppal, S.(2006) chief editor Position paper National focus group on Education for peace, 

New Delhi, National Council of Educational Research and Training. 

5. Uppal, S.(2006) chief editor Position paper National focus group Teacher Education for 

Curriculum renewal, New Delhi, National Council of Educational Research and Training. 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

13      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

REFLECTIVE DEVELOPMENT THROUGH EDUCATION 
 

Dr. Dond G. R., 

College of education, Nashik 

 

Introduction : 

 If we see in the range of xray, we do not differentiate human gender easily we need micro 

observation. Also structure of truth is depends upon observer's consideration. Because if we measure 

one quantity other will change its position. According acertainty principle momentum & position of 

basics can not measured simultaneously. The structure of all matters can observed by using light. 

But in practice we always blame to the most of the factors. Instead of blaming darkness. It is better 

to light a candle. 

 Behavioural changes are carried out by using curriculum. By applying system approach to 

curriculum development educational changes takes place. Interpersonal relationship coping with 

emotion, critical thinking, decision making & problem solving are the main life-skills declared by 

WHO in 1997 educational objectives, syllabus, teaching methods, technique & evaluation are the 

factors of curriculum development The structure of educational system can be reflected by using 

a. Microscopic observation & 

b. Macroscopic observation 

 

a. Microscopic development – light is the first creation of nature. Nature of all invisible matter can 

be studied by using various types of light. In 1608 Keplor prepared microscope & Galilio prepared 

telescope. Due to various properties of light inventor create new theories. Light is a bunch of 

photons according to Corposcular theory & light is wave in nature according to young's experiment. 

Why rainbow is created? Why stars are twinkling? Why sky is blue? All reasons lies in varius 

properties of light. The following table indicate the acceptance & rejection of properties. 

Properties of light light is wave Light is photon 

Reflection √ √ 

Refraction √ √ 

Interference √ X 

Diffraction √ X 

Polarization √ X 

Photo-electric effect x √ 
 

All properties indicates that every rule is not universal. In education development of learner also 
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affect many factors. Individual difference is the main factor. Microscopic development consist 

following factors. 

1. Present Status of Teaching - learning process – Teacher acts as a reflector. From KG to PG 

spoon-feeding takes place. Teacher education programs are essential to develop the self-

regulation strategy. The social, political & economy affect the objectives of curriculum. Every 

stage curriculum should change within 5 to 7 years. Because knowledge-rate should increased. 

Evaluation process should be according to curriculum & teaching-learning process. By 

applying system approach to teaching-learning process strategies for planning, execution & 

evaluation. Classroom practices & instructional process carries continuous changes in learner. 

Collaborative learning improve face to face interactivity social skills. Group processing 

individual accountability & thinking skill 
 

2. Individual development - Development of creative ability & talents is the important function 

of education. Curiosity, independent thinking, rich ability to transfer learning generates 

creativity in children. Brain-storming problem-solving method, play-way method, group-

discussion & quiz are ways to develop thinking ability in every person. Thoughts reflects true 

action in every persons. Every action & thought reflect personality traits. Through reflection 

every can adjust his behaviour towards high values. 
 

3. Metacognition - The process form knowledge to wisdom perceiving, remembering, thinking 

& acting are the factors of metacognition. Wisdom to vision Covers Critical thinking, 

reflective Judgment, problem solving & decision making skills which reflects their attitude. 

Attitude regalate their emotions & also handle cope with conflict. Attitude convert into habits 

of mind. Thus metocognitive skill receives new knowledge & applying to a new situation. 

Active control over the process of thinking internal & external distracting stimuli perform 

better on exams. Use of concept maps helped the students to develop thinking skills. Right 

tools for right job is the strategy of metacognition.  

 

4. Social outlook – Every person should have national security. If fundamental needs are fulfilled 

by country & them every person's outlook towards country will change. Social Commitments 

& devotion also changes social outlook. Social interaction & environment are responsible for 

the development of self-consciousness. Co-operation team-spirit, leadership & tolerance 

towards each other are the social sentiment directed to human-behaviours. 
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5. Life-skill development – To live healthy-wealthy & successful for every human. World 

Health Organization accepted ten life skills to live effectively. Individual difference is 

observed due to biological approach. But using SWOT analysis strengthen progress in every 

human-life. Effective communication improve interpersonal relations. To solve any problems 

in our life, we should think critically. Coping with stress & emotions, we find solution by 

creative thinking. To every obstacles, we took some decision on available options. All these 

are the life skills based on experiences. Learning to be, learning by doing, live together & live 

in present situation are four pillars of education strengthen by life-skills. 

 

b. Macroscopic Development – Developed Country looks every problem into microscopic way. So 

that they achieve max Goals. If we Compare Social & economic status of developed country we 

realize our educational status. In India 60% peoples are depend upon Agriculture & lived in villages 

also 45% are the illiterate. Macroscopic Development consist of following components. 

 

1. Economical Condition of Country: quality of living style, facilities, educational status, per 

capita income & thinking style are depends upon economy of country. Country should provide 

10% expenditure for education purposes. So that quality of teachers also uplifted. GATT 

Carries. LPG towards world. Economic crises observed in under- developed country-

educational.  

 

2. Research Development – Modification is always done by research. Future needs can be 

fulfilled by research done in that country. Maximum motivation & Funds should given to 

research. National development reflects their research development Quality of teacher & 

education also depend upon application research development.  

 

3. Professional development practices – By evaluating teacher practices in relation with learner 

perspectives they must learn for teaching strategies, intuition for collaborative & self-learning. 

Teacher should think about world-citizenship for world-peace: He should work for world 

understanding to develop world-culture. Web-based instruction is a new paradigm to empower 

learner to learn. Teacher act as a catalyst for student inquiry & dialogue. Teacher educators 

should develop their interpersonal intelligence for group-work. 

 

4. Development of Media: Constitution, court, radio, TV & Doordarshan channels, education & 

administrator are the main factors to constitute policies of country. Media should motivate 
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assist & co-operate to solve the problems of society. 
 

5. Guidance & Counseling: System can uplift by continuous feedback & follow-up. In education 

every person's intelligence, ability, traits reflects their developments. Due to guidance 

problems solving ability increases. Counseling increases confidence of persons ability & social 

interaction. 
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Introduction :  

Improving teacher effectiveness as a part of educational reform efforts has gained a 

tremendous amount of attention in recent years (Fullan, 2007; Sharratt & Fullan, 2006; Slavin & 

Madden, 2001).  

Education prepares the future generation to take their due place in the society, and teacher 

plays and important role in this process. 

The present times are characterized by rapid rate of scientific, technological, economical and social 

changes, given the rapidity of these changes. It has necessitated the reconstruction of education by 

preparing school curricula which meet not only the present day needs and demands nut also equips 

the learner to function in the future society. In order that the teachers can act as catalysts in the 

process of developing the future citizen, the ‘teacher education’ also needs to be reviewed. 

 The present state of secondary teacher education in the country presents a mixed picture of 

far-sighted intentions and innovations coupled with alarming distortions and structural short 

comings. Looking back, from the past to the present, it appears that although the nomenclature has 

undergone a change from training to education, the system by and large has remained unchanged. 

The major weaknesses have been successively pointed out by University Education Commission 

(1948-49), secondary education commission (1952-53) and education commission (1964-66). 

Keeping in view the inadequacies of teacher education programmes, NCTE (1978) prepared a frame 

work for teacher education and called for drastic changes starting from the very conception of 

teacher education, its objectives, content and methodology. However, this curriculum also did not 

find implementation in totality in the teacher education colleges. The student teaching was found to 

be the weakest link. It also came to light that a great diversity existed between the theoretical and 

practical work.  

 In 1986, framework for educational reconstruction was provided by the National Policy on 

Education, its out standing feature being the articulation of a national system of education based on 
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common educational structure and a national curriculum framework. In light of the key aspects of 

NPE (1986) without any modifications with regards to the existing system of teacher education and 

its inadequacies. A major drawback of the teacher education programme is the alienation of theory 

from the practicum component. As a result, the teacher education programme is diluted and 

objectives of it may not be easily achieved. For achieving the objective of teacher education, it 

becomes essential to examine ways of improving curriculum transaction.  
 

Curriculum transaction :  

The requisites of a teacher education programme are to provide for theoretical insights about 

the educational basis of teaching and developing the required professional skills and competencies, 

values and attitudes. For a teacher education programme to be successful it is required that the 

theoretical aspects get internalized through appropriate practical experiences. A conspicuous absence 

in the present teacher education programme is that of ‘reflective component’. The absence of this 

‘reflective component’ includes the cognitive as well as the action elements which need to be 

undertaken in order to link theoretical principles with the practice in the actual field in a better 

fashion. This will enable the student teachers to view theory and practice aspect of teaching as two 

halves of the same whole. Curriculum transaction has been taken as incorporating the ‘reflective 

component’. 

1.  Theoretical components: Fundamental courses  

Reflective components : discussion about the philosophy,  

Practical components : field work and school teaching experiences. 

2.  Theoretical components : Teaching method 

Reflective components : Teaching through self and group discussions. 

Practical components : lesson planning. 

3.  Theoretical components : Community involvement 

Reflective components: Planning the areas where teachers can make useful contribution to 

community.  

Practical components : Field work. 

4.  Theoretical components : Co curricular activities related to core subjects 

Reflective components : Reflection on the aspects and working out ways of incorporating 

through school experiences.  

Practical components : seminars, plays, debates and workshop. 
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The incorporation of the above scheme of teacher education will help end the alientation of 

theory and practice components of teacher education. In order incorporate the points in the teacher 

preparation curriculum the mode of transaction must be completely reorganized. During the teacher 

preparation, a learner centred approach should be adopted. The student teachers should be exposed 

to different available methods of teaching through direct experiences and not simply lectured about 

the different methods of teaching. For this purpose the transaction should be trough discussion, 

groupwork, projects and personalized system of instruction so that these approaches could be 

translated into school situation effectively by the teachers.  

 

Conclusion :   

There is a need to draw together knowledge, skills attitudes and values through various 

subjects and co curricular activities. This will help the teacher education and competent teachers to 

prepare future generation. By giving practical experiences, it enriches the curriculum and strengthen 

the teacher capacity. 
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REFLECTIVE EDUCATION THROUGH CURRICULUM 
 

Santosh A. Melashetty 
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KER Society’s M.Ed. P.G. Centre 

Karnatak College of Education, Bidar 

 

INTRODUCTION : 

 Reflection means to describe one basic level of thinking i.e. what you did ? What others did? 

and how you felt ?etc. Reflection has often been viewed as synonymous with critical thinking. 

Reflection is an important human activity in which people recapture their experience.  Think about 

it, null over and evaluate it. It is the working with experience that is important in teaching / learning.  

 John Dewey (1933) states,  reflection involves a willingness to engage in constant self 

appraisal and development, reflection implies flexibility, rigorous analysis is social awareness.  

 Reflection is being increasingly viewed as a valuable learning method for different purpose. 

There are main two important types of reflections i.e. dialogical and critical reflection and it follows 

the guided and action research method and it goes in cyclic way. 

 

REFLECTIVE EDUCATION : 

 Reflective Education refers to the process of the educator studying his/her own teaching 

methods and determining what works best for the students regarding subjects and moreover critical 

and analytical thinking about the learning and teaching activities. Teaching – learning are complex 

and there is no one right approach, reflecting on different versions of teaching approaches and 

reshaping past and current experiences will lead to improvement in teaching, learning and education 

reflection in action helps teacher in making the professional knowledge that they will gain from their 

experience in classroom.  

 

REFLECTIVE EDUCATION THROUGH CURRICULUM : 

 In reflective education educator engage in thinking critical thinking and analytical approach 

about curriculum and think to apply the previous experience to present situation makes teaching 

learning approaches and activities more meaningful.  

 Secondary Education Commission (1952-54) says, curriculum includes the totality of the 

experiences that a pupils receives through the manifold activity, that go on in the school, classroom, 
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library, laboratory, play ground and workshop etc. In this sense whole life of the school becomes 

curriculum. 

 Cunningham says, curriculum is a tool in the hands of the artist to mould his material 

according to his ideals in his studio.  

 

DIALOGIC REFLECTIVE PRACTICE IN EDUCATION : 

 Dialogic reflection means, discourse with the self to explore a given event or incident. For 

example, the individual thinks about what educators are going to do in their lectures, about the 

information they would like to convey, the method they intend to use, the level of engagement and 

so on.  In advance of delivery of the class about content, after wards they then consider how well 

they achieved their intended goals and which aspects require further attention regarding the content.  

 

METHOD FOLLOWED IN DIALOGIC REFLECTION : 

 Guided method followed in dialogic reflection, it involves engaging with a series of 

questions regarding the contents. For example: Topic: Micro organisms. 

* What most important / useful / relevant event or idea?  

 Definitions,  structure, useful and harmful micro organisms.  

* How can be explained? 

 Inductive  and deductive approach, demonstration method etc. 

* How is it similar to and different from other events? 

 Here Educator think and apply the post knowledge, experience to the present situation   

           regarding content. 

* What I have learned from this? 

Educator learns thinking about the micro organisms, gaining experiences and able to share 

the experiences. 

* How does this mean for any future situations? 

 This means help in sharing experiences. 
 

 These questions can be designed by the educators themselves and serve as a guide through 

the reflection process. These types of questions help to educator to explore and reconsider your 

motivational or rationale for your actions.  
 

CRITICAL REFLECTIVE PRACTICE IN EDUCATION : 

 Critical reflection refers to efforts to accounting for the broader, historic, cultural and 
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political values in framing practical problems to arrive at a solution. Critical reflection helps 

transformational learning that can be happen either gradually in from a sudden and it after the way 

people see themselves and their world. 

 

METHOD FOLLOWED IN CRITICAL REFLECTION : 

 The method applied in critical reflection is action research. This involves systematically 

changing the teaching, using on the ground evidence that suggests the changes, you make are in right 

directions and enhancing student learning. This Method goes in an analytic way of content and finds 

the solution. The target of the action research is the teacher and the reflection is considered 

transformational that the teaching is being altered as a result of the reflection and is deemed more 

accurate. 

 The educators should frame the following questions before presentation in critical reflection 

Example :  Topic : Water Pollution 

* What was the problem ? 

 Water pollution. 

* What was/were the cause/s of the problem ? 

 Educators analyze the cause of water pollution, drainage water, industrial waste etc. 

* How did you deal with the problem then ? 

 Here educator implies the steps of action research 

 i.e. stating  problem, data collection, analysis and interpretation. 

* How did your solution to the problem relate to your theory of teaching - learning 

After going through the action research to the problem to come conclusion i.e. industrial 

waste is main cause for the water pollution.  

 

CONCLUSION : 

 Reflection means think about your past knowledge, experience to the present situation. It 

may be the simple or critical both are beneficial in the teaching, learning process, Educator 

understands their own style, abilities skill etc. and learner also know themselves.  In present 

scenario, Reflection Education has many advantages in teaching learning process.  i.e. Educator goes 

good profession development and learners learn effectively only it is used in real practice through 

curriculum.  
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Introduction : 

Youth are considered as the most productive members of the society, due to their physical 

and intellectual capacity. But it is sad to recognize the fact that most of the youth are unable to 

utilize their potential in an appropriate way due to lack of guidance and motivation. Now a days a 

large number of youth engaged in antisocial activities which create a lot of social problems like 

alcoholism, drug abuse, sexual abuse, smoking etc. These habits deteriorate their physical and 

intellectual capabilities and also seem to be a burden to the society. Youths are engaged in many 

antisocial activities and which adversely affecting other members of the society. These high risk 

behaviors affecting society in a large extend. This new challenge requires immediate and effective 

responses from a socially responsible system of education. It may be noted that to date, no 

university or board of school education has come forward to initiate such a programme in the 

country which may be beneficial to our young people. In this connection life skill education plays a 

very vital role to increase the awareness among the youth about all social problems and to alleviate 

social evils from the society. Life skill education helps the individual to improve the decision 

making skill, ability to take every thing in the right sense and also improve their contributions to the 

society. 

 

Life skill : A skill is a learned ability to do something well. Life skills are abilities, individuals can 

learn that will help them to live a fruitful life. Life skills are defined in the Targeting Life Skills 

(TLS) Model (Hendricks, 1996) as “Skills that help an individual be successful in living a 

productive and satisfying life.”  
 

Meaning of Life Skill ; The abilities for adaptive and positive behavior that enable individual to 

deal effectively with demands and challenges every day life (WHO). It further encompasses 

thinking skill, social skill and negotiation skill. It also helps the young people to develop and grow 

into well behaved adults. 
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UNICEF defines life skills as “a behaviour change or behaviour development approach 

designed to address a balance of three areas: knowledge, attitude and skills” 

Life skill education aims to provide students with strategies to make healthy choices that contribute 

to a meaningful life. Life skills are the abilities that help to promote mental well being and 

competence in young people as they face the realities of life. It helps the young people to take 

positive actions to protect them selves and to promote health and meaningful social relationship. 

Life skill facilitates a complete and integrated development of individuals to function effectively as 

social beings. 

Life skill education allows the youth get along with other people, able to adjust with their 

environment and making responsible decision which also incorporate to build up their values and to 

communicate effectively. The main objective of life skill education is to enable the learner to 

develop a concept of oneself as a person of worth and dignity. It should help one to understand 

oneself and lead to growth in personal responsibility.  

Life skill education is a basic learning need for all young people. It will help the young people to 

empower in challenging situations. Various skills like leadership, responsibility, communication, 

intellectual capacity, self esteem, Interpersonal skill etc. extends its maximum level, if it is 

practicing effectively among the youth. We need to create life skill education as the cornerstone of 

various youth programmes. An effective implementation strategy will help the youth to practice it 

in their life. Specific activities like leadership training, communication, interaction, understanding 

self, making decisions, working with groups, socialization etc added the quality of youth.  

Skill based approach in life skill education follows well established mentoring techniques to 

develop students innate quality and also motivating them to adopt socially acceptable pattern of life 

style’s particularly, strategy consisting of a group of people combined together to help themselves 

by identifying their talents and directing them to choose an appropriate steps to enhance their skill 

and abilities as a part of development. Proper feed back are necessary from the trainer as well as the 

peer groups to an individual to improve their confidence. Through the experiential learning process, 

youth internalize the knowledge and gain the ability to apply the skills appropriately.  

 

Life skills fall into three basic categories, which complement and reinforce each other : 

Social or interpersonal skills : This includes communication, negotiation/refusal skills, 

assertiveness, cooperation, empathy. 
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Cognitive skills : This includes problem solving, understanding consequences, decision making, 

critical thinking, self-evaluation. 
 

Emotional coping skills: This includes managing stress, managing feelings, self-management, and 

self monitoring. 

Development of these skills is closely linked to pedagogy of active learning. Through participative 

teaching methods such as, role play, debates, situation analysis, and one-on-one problem solving, 

life skills programs can actively engage young people in their own development process. 

 

Life skill education Strategies : 

Life skill covering the areas like leadership, ethics, accountability, adaptability, personal 

productivity, personal responsibility, people skill and self direction. Leadership skill enables the 

person to solve problems, attain his/her life goal and the ability to motivate others and also achieve 

a common goal. Person will meet the high standard of accomplishments by following the ethics in 

his/her personal as well as professional life. He will be able to adapt different roles and 

responsibilities. They are able to tolerate ambiguity and willing to change their priorities as per the 

requirement. Thus they will be committed to their work by utilizing the time more effectively. Life 

skill education will be effective only when people are able to act upon the skill which they have 

learned. In mental health and other areas, there is a considerable improvement in behavior with the 

help of life skill education. Life skill education lays the foundation for learning skill, which is 

greater demand in job market. Life skill education enhances self direction of the individual. He/She 

will be able to monitor his or her own understanding and learning needs. And also has the 

commitment to learning as a life long process. 

In order to have an effective implementation of life skill education there is a need for 

professionally trained and skilled personal from within the country. Professional training requires a 

purposely planned programme of study prepared by experts which has the approval of a competent 

authority. There is an urgent need to train and prepare a large contingent of “trainers of trainers” 

(TOTs). The TOTs will require adequate training on all aspects of the subject. They have to be 

expert in this field of study in order to be effective in performing their task. 

Through life skill education one can move towards a more positive and holistic approaches 

in order to educate the new generations and through them the future generations.  

Young people today face tough new challenges, such as the risk of early pregnancy, HIV / AIDS, 

substance abuse, unemployment, conflict and political instability, discrimination and human 
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trafficking, sexual and other forms of exploitation. In order to protect the young people there is a 

need of skills that enables them to evaluate the situation, and to make safe choices based on well-

developed sense of self, and not just by doing what others do. 

 

Core Life Skill Strategies : 

UNICEF, UNESCO and WHO list the ten core life skill strategies and techniques as: 

Decision-making, problem solving, creative thinking, critical thinking, effective communication 

skills, interpersonal relationship skills, self-awareness building skills, empathy, and coping with 

stress and emotion. 

Decision making helps us to deal constructively with decisions about our lives. This can 

have consequences for health if young people actively make decisions about their actions in relation 

to health by assessing the different options, and what effects different decisions may have. The 

process of making assessment of an issue by considering all possible/available options and the 

effects of different decisions might have on them. 

Problem solving enables us to deal constructively with problems in our lives. Significant 

problems that are left unresolved can cause mental stress and give rise to accompanying physical 

strain. 

Creative thinking contributes to both decision making and problem solving by enabling us 

to explore the available alternatives and various consequences of our actions or non-action. It helps 

us to look beyond our direct experience, and even if no problem is identified, or no decision is to be 

made, creative thinking can help us to respond adaptively and with flexibility to the situations of our 

daily lives. 

Critical thinking is an ability to analyse information and experiences in an objective 

manner. Critical thinking can contribute to health by helping us to recognise and assess the factors 

that influence attitudes and behaviour, such as values, peer pressure, and the media. 

Effective communication means that we are able to express ourselves, both verbally 

and non-verbally, in ways that are appropriate to our cultures and situations. This means 

being able to express opinions and desires, but also needs and fears. And it may mean being able to 

ask for advice and help in a time of need. 

Interpersonal relationship skills help us to relate in positive ways with the people we 

interact with. This may mean being able to make and keep friendly relationships, which can be of 

great importance to our mental and social well-being. It may mean keeping good relations with 
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family members, which are an important source of social support. It may also mean being able to 

end relationships constructively. 

Self-awareness includes our recognition of ourselves, of our character, of our strengths and 

weaknesses, desires and dislikes. Developing self-awareness can help us to recognise when we are 

stressed or feel under pressure. It is also often a prerequisite for effective communication and 

interpersonal relations, as well as for developing empathy for others. 

Empathy is the ability to imagine what life is like for another person, even in a situation that 

we may not be familiar with. Empathy can help us to understand and accept others who may be very 

different from ourselves, which can improve social interactions, for example, in situations of ethnic 

or cultural diversity. Empathy can also help to encourage nurturing behaviour towards people in 

need of care and assistance, or tolerance, as is the case with AIDS sufferers, or people with mental 

disorders, who may be stigmatized and ostracized by the very people they depend upon for support. 

Coping with emotions involves recognising emotions in ourselves and others, being aware 

of how emotions influence behaviour, and being able to respond to emotions appropriately. Intense 

emotions, like anger or sorrow can have negative effects on our health if we do not react 

appropriately. 

Coping with stress is about recognising the sources of stress in our lives, recognising how 

this affects us, and acting in ways that help to control our levels of stress. This may mean that we 

take action to reduce the sources of stress, for example, by making changes to our physical 

environment or lifestyle. Or it may mean learning how to relax, so that tensions created by 

unavoidable stress do not give rise to health problems. 

Here are the conclusions of United Nations Inter-Agency Meeting of WHO in Geneva. It considered 

that life skills are essential for: 

1. The promotion of healthy child and adolescent development.  

2. Primary prevention of some key causes of child and adolescent death, disease and disability.  

3.  Socialization.  

4.  Preparing young people for changing social circumstances.  

Life skills education contributes to: Basic education; gender equality; democracy; good 

citizenship; child care and protection; quality and efficiency of the education system; the promotion 

of lifelong learning; quality of life; the promotion of peace. 
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Conclusion :  

Thus learning life skills to students is really essential as it helps in molding capable adults 

who eventually become effective leaders bringing laurels to the nation. Life skills play an important 

role in molding the individual. 
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Sangamner. 

 

^maVmÀ`m e¡j{UH$ YmoaUmV Joë`m H$mhr XeH$m§V A_wbmJ« ~Xb Pmbobo {XgVmV. Ho$di gmjaVm 

{H$dm KmoH§$nÅ>r H$ê$Z {_idbobo JwU `mdê$Z {ejUmMo _wë`_mnZ Z H$aVm {dÚmÏ`mªZm {_imbobo kmZ, 

Ë`m§À`mV Ambobr ñdmdb§~Z d Ë`m§À`mV ê$Obobr OrdZ_wë`o `mdê$Z _wbm§Mo _wë`_mnZ H$amdo Ë`m§À`m 

gdmªJrU {dH$mgmgmR>r _Z, _|Xþ d _ZJQ> EH$Ì òVrb Ago à`ËZ CËnmXH$ H$m_ d embò  {df` `m§Mr 

gm§JS> KmbyZ ìhmdoV Ago amï´>r` Aä`mgH«$_ 2005 _Ü`o Z_yX Ho$bobo Amho.  

 hmVmZo H$m_ H$aV {eH$ë`mZo Mm§Jbm ~m¡{ÕH$ {dH$mg hmoVmo Ago _V {n`mOo `m {ejU VkmZo _m§S>bo 

Amho VgoM _. Jm§YrOrZrhr Amnë`m {ejU nÕVrV àË`j CËnmXH$ H$m`m©bmM A{YH$ _hÎd {Xbobo Amho 

ñdmV§Í` nyd© H$mimnmgyZ AmO VmJm`V {d{dY H${_Q>çm d Am`moJm§Zr OrdZ {df`H$ H$m¡eë`m§À`m {ejUmMo 

_hÎd ñnï> Ho$bobo Amho.  

 emim§Zr Ho$di {ejUH|$Ð Z ~ZVm kmZ d H$m¡eë`mMo H|$Ð ~Zmdo ho E.nr.Oo. AãXþb H$b_m§Mo 

CX²Jma gmW© hmoÊ`mgmR>r {ejUmMm g§Hw${MV AW© ~mOybm gmê$Z OrdZ d {ejU `m EH$mM ZmÊ`mÀ`m XmoZ 

~mOy _mZwZ Ë`m§Zm {ejU KoVmZmM OrdZm{^_wI ~Zmdm`bm hdo ZmhrVa namdb§~Z, ~oamoOJmar, 

OrdZm{df`r AZmñWm,AmË_hË`m B. àíZ dmT>VM amhVrb Ë`mgmR>r OrdZ hoM {ejU hdo d {ejU hoM 

OrdZ hdo `mÑï>rZo {dMma H$ê$Z S>ãë`yEMAmo Zo 10 OrdZ H$m¡eë` pñdH$mabr. 
 

OrdZ H$m¡eë` AW© :- 

OrdZ OmñVrV OmñV H$m ©̀j_VoZo d `eñdrnUo OJVm `mdo `mgmR>r {dÚmÏ`mªMr A§J ŷV H$m¡eë`o 

{dH${gV H$aÊ`mgmR>r gmVË`nyU© d gwg§JV à`ËZ åhUOo OrdZ H$m¡eë` {ejU hmò  Á`m§À`mH$S>o H$m¡eë` 

AmhoV VmoM OrdZg§J«m_mV {Q>Ho$b d Ë`mMo ì`pŠV_Îd {dH${gV hmoB©b. Am¡nMm[aH$ {ejU KoVmZm 

{dÚmÏ`mªZr ñdmZŵ dmVyZ {eH$mdo Ë`mgmR>r {dÚmÏ`mªZm OrdZmZŵ dmer {ZJS>rV AÜ``Z AZŵ d XoUo JaOoMo 

Amho d Vo XoVmZm {dÚmÏ`m©À`m j_Vm§Mm {dH$mg hmoUo Ano{jV Amho d Ë`mgmR>r {dÚmÏ`mªZm g§Yr CnbãY 
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H$ê$Z Úmì`mV Ë`mVyZ Ë`m§À`m _mZ{gH$ d emar[aH$ j_Vm {dH${gV hmoVrb.  

àm. Aê$U gm§JmobH$a {dÚmÏ`mªZm Amnbo OrdZ gH$mamË_H$ Ñï>rH$moZmVyZ d `eñdrnUo nma nmS>Vm 

`oÊ`mgmR>r {dÚmÏ`mª_Ü`o Amdí`H$ H$m¡eë ò {dH$[gV H$aÊ`mMm gwH$a _mJ© åhUOo OrdZ H$m¡eë`mMo {ejU 

hmò .  
 

OrdZ H$m¡eë`mÀ`m {ejUmMr JaO :-  

^maVr` g§ñH¥$Vr, H$amJ«o dgVr bú_r, H$a_Ü ò gañdVr, H$a_wio Vw JmoqdXmo à^mVo H$a Xe©Z_… Ago 

gm§JVo `mVwZhr hmVmMo d H$m_mMo _hËd gm§{JVbobo Amho. hmVmZo H$m_ H$aV {eH$ë`mZo àË òH$mMmM Mm§Jbm 

~m¡pÜXH$ {dH$mg hmoVmo. _mÌ hëbr `mMmM {dga nS>Vm Amho. AmO CÀM _mH©$g {_i{dÊ`mÀ`mM Ñï>rZo 

àË òH$ H¥$Vr Ho$br OmVo n[aUm_r _wbm§_Yrb g¥ßËm JwU, g¥OZerbVm H$m`m©pÝdV hmoV Zmhr. _wbm§Mr 

Zd{Z{_©Vr j_Vm  H¥$VrVyZ dmT>rg  bmJVo d Ë`mgmR>r _wbm§Zr H$m_ H$aUo Amdí`H$ AgVo. H$s Á`mVyZ 

Ë`m§À`m ì`ŠVr_ËdmMm {dH$mg hmoB©b. d OrdZ H$m¡eë` {dH$[gV homD$Z Ë §̀mÀ`mV CËnmXH$Vm, l_à{Vð>m, 

Zd{Z{_©Vrj_Vm {Z_m©U hmoB©b. 

 Jm§YrOtÀ`m {dMmam§à_mUo _Z, _|Xÿ d _ZJQ> EH$Ì òD$Z {Xboë`m {ejUmVyZ OrdZmon`moJrVm dmT>Vo 

X¡Z§{XZ JaOm nyU© hmoVmV åhUyZ  AmO nwñVH$s {ejUmnojm OrdZ H$m¡eë`mMo {ejU XoÊ`mMr JaO dmT>V 

Amho.  

 AmO g_mOmÀ`m JaOm {dMmamV KoD$Z Am{W©H$ {df_Vm Xÿa H$am`Mr Agob Va àË òH$mbmM H$m_ 

{_iUo Amdí`H$ Amho VaM l_à{Vð>oMo _yë` {dH${gV hmoB©b. _wbm§_Ü`o ì`dgm` H$m¡eë` òVrb. nwñVH$s 

{ejUm_wio _wbm§Zm H$m_ H$aÊ`mMr bmO dmQ>Vo åhUyZM embò  Aä`mgH«$_m§nmgyZM OrdZ H$m¡eë`m§Mo {ejU 

XoUo JaOoMo Amho. amï´>g§V VwH$S>moOr _hmamO `m§Zr Amnë`m J«m_JrVm J«§WmVrb OrdZ {ejU `m 

EH$mo{Ugmì`m AÜ`m`m§V  

ZwgVo ZH$m CÀM {ejU& ho Vmo Jobo _mJrb `wJr bnmoZ & 

AmVm ìhmdm H$m{ï>H$ ~bdmZ & gwnwÌ ^maVmMm &&9&& 

{ejUmV{M OrdZmMo H$m_ & XmoÝhtMr gm§JS> ìhmdr CÎm_ & 

qMVm Zgmdr ^moOZmgmR>r Xm_ & ^mJÊ`mMr ^rH$ O¡gr &&10&& 
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_wbm§V EImXm Var Agmdm JwU & Á`mZo nmoQ> ^aob Ë`mV {ZnwU& 

Z`o g§gmam_mOr AS>MU  & H$moUË`mhr n[a &&11&& 

OrdZmÀ`m JaOm g§nyU© & {Zdm©hmMo EHo$H$ gmYZ & 

g§~§{YV {df`m§Mo g_J« kmZ & `m§Mm A§V^m©d {ejUr &&12&& 

ZXr Vbmd Am{U {d{har & `m§V nmohmoUo ZmZmnar & 

AmnÎmr òVm Ymdmo{Z Vmar & Eogo {ejU Agmdo &&13&& 

Jmdr ^moOZmMo AgVr àg§J & ñd §̀nmH$ H$aVm `mdm `Wmgm§J & 

hohr H$bm {eH$dmdr gà`moJ & _wbm _wbrgr &&14&& 

Agbo {ejU dmQ>Vo gmYmaU & n[a `m§Mo OrdZmV AJ«ñWmZ & 

ZmhrVar OJmdo OZmdam g_mZ & hmoB©b ñd`§nmH$, Z `oVm &&15&& 

 darb Amoì`m§_YyZ OrdZ H$m¡eë`mÀ`m {ejUmMr JaOM à{VnmXrV hmoVmZm {XgVo. gÜ`mMr 

{ejUnÕVr \$ŠV {dMma H$am`bm àd¥Îm H$aVo. H¥$Vrbm Zmhr nU H¥$VrVyZ òUmè`m AZŵ dm§_wio _wbm§Mr 

~m¡{ÕH$ d d¡MmarH$ j_Vm dmT>ob g_mOmMm EH$ KQ>H$ åhUyZ ñdV… g§nm{XV Ho$boë`m H$m¡eë`m§Mm dmna 

H$aÊ`mMr d¥Îmr {dÚmÏ`mª_Ü`o {Z_m©U hmoD$Z Vr dmT>mdr VgoM g¥ßV CËnmXH$ j_Vm§Mr OmUrd hmoD$Z 

g_mOmon`moJr CËnmXH$ H$m ©̀H«$_mV gh^mJr hmoÊ`mMr j_Vm dmT>mdr `mgmR>r OrdZ H$m¡eë`m§Mm {ejUmMr 

JaO Amho.  

 emgZmZo OrdZ H$m¡eë`m§Mo {ejU XoVmZm 10 H$m¡eë`m§Mm {dMma Ho$bobm {XgVmo. Ë`mV  

1111.... ñdOmJ¥Vr- ñdOmUrd- Ë`mgmR>r eÌwg§YmoV§ÌmMm dmna H$amdm. ñdV…Mr eŠVrñWmZo AmoiIyZ ÌwQ>r, 

H$_VaVm H$_r H$aÊ`mgmR>r `oUmè`m g§YrMm dmna H$amdm VgoM g§̂ mì` YmoHo$hr bjmV ¿`mdoV 

åhUOo àJVr hmoB©b.  

2222.... g_mZmZŵ yVr …- Xþgè`mÀ`m ŷ{_Ho$V OmD$Z {dMma H$aÊ`mMr j_Vm CXm. Xþ…I, AmZ§X, {ejH$m§Zr 

{dÚmÏ`m`©m§À`m _mZ{gH$ d emararH$ {dH$mgmÀ`m Ñï>rZo _mJ©Xe©Z H$amdo. 

3333.... g_ñ`m {ZamH$aU …- Jm|YimV Q>mH$Umè`m AdKS> pñWVrVyZ _mJ© H$mT>Ê`mMr n[apñWVr åhUOo 

g_ñ`m {ZamH$aU CnbãY n`m©̀ mVyZ `mo½` n`m©̀  d g§̂ mì` n`m©̀  {ZdSy>Z H$m ©̀dmhr H$aÊ`mMo 

H$m¡eë` {dÚmÏ`mª_Ü`o {Z_m©U hmoÊ`mgmR>r O¡ZS>çwwBª How we Think `m J«§WmMr {Z{_©Vr Ho$br. 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

34      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

4444.... {ZU©̀  KoUo / {ZU©̀  j_Vm …- dmT>dÊ`gmR>r {dÚmÏ`mª§Mm AmË_{dídmg dmT>dmdm. Ë`m§Zm YmoH$m 

pñdH$maÊ`mg V`ma H$amdo.ñdmdb§~r ~Zdmdo O~m~XmarMr OmUrd H$ê$Z Úmdr. Ë`m§À`mV  ghH$m`© 

^mdZm , {Z…ñdmW©Vm d ñdV§Ì {dMma eŠVrMm {dH$mg H$amdm. VaM Vo d¡̀ pŠVH$ qH$dm JQ>mMo 

{ZU©̀  `mo½` KoD$ eH$Vrb.  

5555.... à^mdr g§àofU …- {dÚmÏ`mª_Ü ò ñdV…Mo {dMma ì`ŠV H$aÊ`mMr j_Vm `mdr `mgmR>r Ë §̀mMr 

AmH$bZ j_Vm hr dmT>br nm{hOo. {dÚmWu {d{dY gm_m{OH$ dmVmdaUmVrb dm ~m¡pÜXH$ nmVirV 

\$aH$ AgUmao AgVmV Ë`m_wio Ë`§mÀ`m ~mobÊ`mV, {dMma _m§S>UrV \$aH$ AgVmo CXm. H$mhr _wio 

A~mob, g§H$moMr Va H$mhr A{V ~mobUmao AgVmV eãX ho hË`ma Amho Vo OnyZ dmnamdo. 

6666.... ì`ŠVrì`ŠVrVrb ghg§~§Y - _Zwî` àmUr hm g_mOerb Agë`mZo Ë`mMm g_mOm{edm` {dH$mg 

hmoV Zmhr. åhUyZM g_mOmV {Z ©̂oi d ñZohnyU© g§~§Y amIÊ`mMo d dmT>{dÊ`mMo H$m¡eë` {dÚmÏ`mªZm 

{eH$dmdo.  

7777.... {M{H$ËgH$ {dMma …- OrdZmV Mm§Jbo Vo KoÊ`mMr j_Vm {dÚmÏ`mªÀ`m A§Jr `mdr. VgoM CnbãY 

_m{hVrMo {díbofU dñVw{Zð>nUo H$aÊ`mMo H$m¡eë` {dÚmÏ`mªZm {eH$dmdo  

8888.... gO©Zerb {dMma …- OwZo gmoSy>Z ZdrZ nÕVrZo g§emoYZmË_H$ {dMma H$aÊ`mMo H$m¡eë` A§Jr `mdo. 

9999.... ^mdZm§Mo g_m`moOZ …- {ejUmVyZ ^md{ZH$ A§Jm§Mm {dH$mg ìhmdm BVam§À`m ^mdZm g_OyZ KoD$Z 

Ë`m§Mo n[aUm_ OmUyZ KoD$Z ñdV…À`m ^mdZm§da {Z`§ÌU R>odVm `mdo. 

10101010....  VmUVUmdmMo g_m`moOZ …- g_ñ`m dmT>ë`m H$s$ _mZ{gH$ g§VwbZ {~KS>Vo, VmU dmT>Vmo MwH$mhr 

dmT>VmV ho hmoD$ Z ò. åhUyZ {dÚmÏ`mªMr VUmdmMr H$maUo emoYyZ Ë`m§Mo ì`dñWmnZ H$aÊ`mMo H$m¡eë` 

A§{JH$mamdo.  

darb 10 H$m¡eë`m§_YyZ {dÚmÏ`mªÀ`m j_Vm CÀMËV_ {dH$mgnmVirn ª̀V nmohmoM{dUo ho {ejUmMo 

CÔrï> Amho. 

OrdZ H$m¡eë` {ejUmMr C{Ôï>o …- 

1. {dÚmÏ`mªZm àË`j AZŵ dmVyZ OrdZmMo _hËd nQ>dyZ Úmdo  

2. dma§dma H¥$Vr H$aÊ`mMr g§Yr CnbãY H$ê$Z Úmdr.  

3. OrdZ d {ejU `m§À`mV _oi Kmbmdm.  
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4. {dÚmÏ`mªZm Ë`m§À`m Am§V[aH$eŠVr d JwUd¡{eîQ>çm§Mr OmUrd H$ê$Z XoÊ`mg _XV H$aUo  

5. OrdZmVrb AS>MUr gmoS>{dÊ`mg g_W© ~Z{dUo. 

6. _m{hVrMo kmZmV ê$nm§Va H$aÊ`mg gj_ ~Z{dÊ`mg g§dmX gmYÊ`mgmR>r {dÚmÏ`mªZm gj_ 

~Z{dUo.  

7. MwH$sMo {dMma Xÿa H$ê$Z gm_m{OH$ {hVmgmR>r Mm§Jbm {dMma H$aÊ`mMr eŠVr {dH$grV H$aUo. 

8. ñd_V doJionUmZo _m§S>Uo  

9. g¥OZerbVoMm {dH$mg H$ê$Z {dÚmÏ`mª_Ü`o H¥$VrVyZ Z{d{Z{_©Vr j_Vm dmT>rg bmdUo d Ë`m§À`m 

ì`ŠVr_ËdmMm {dH$mg H$aUo.  
 

darb C{ÔîQ>ço nwU© H$aÊ`mgmR>r emim§Zr …- 

1. {dÚmÏ`mªZm H¥$Vr H$aVm òVrb Ago CnH«$_ am~{dUo.  

2. amï´>r` e¡j{UH$ Aä`mgH«$_ AmamIS>m 2005 `m_Ü`o H$m`©H§o$Ðr {ejUmMr {e\$mag Ho$br Amho. 

Ë`mZwgma H$m_mbm H|$ÐñWmZr R>odyZ OrdZH$m¡eë`m§Mo {ejU Úmdo.gÜ`m H$m_ d kmZ `m§Mr \$maH$V 

Pmë`mMo OmUdVo. H$m_mV emñÌr` Ñï>rH$moZ dmnamb Va ZdZdrZ emoY bmJVrb d {dÚmÏ`mªMr 

~wÕr_Îmm {dH${gV hmoB©b.  

3. hmVmZo H$m_ H$aV {eH$Uo ho H$ï>H$ar g_mOmMo H$m_ Amho. Agm à{V[ð>Vm§_Ü`o / lr_§Vm§_Ü`o 

Agbobm g_O H$mTyZ Q>mH$Ê`mgmR>r gd© ñVamVrb _wbm§Zr ñdV… H$m_ H$amdo AerM OrdZH$m¡eë`o 

emioV {eH$dmdrV.  

4. g_mOmVrb _wR>^a lr_§V ^anwa \$s ^ê$Z {d{dY CnH«$_ am~{dUmè`m emim§_Ü ò _wbm§Zm àdoe 

KoVmV nU J«m_rU ^mJmVrb dm gaH$mar emim§_Ü ò Vgo CnH«$_ am~{dbo.OmV Zmhr Ë`m_wio Aem 

emim§_Ü`o {ejU KoUmar _wbo Aem à{ejUmnmgyZ Xÿa amhVmV åhUyZM emgZmZo gd© emim§_Ü`o 

gmaIo CnH«$_ MmbdmdoV Ë`mgmR>r emim§Zm AZwXmZ Úmdo. gmYZgm_J«r CnbãY H$ê$Z Úmdr VgoM 

{ejH$m§Zm AmJmoXa à{ejU Úmdo d Z§Va Ë`m§Mo _m\©$V emim§_Ü`o CnH«$_ am~dwZ {dÚmÏ`mªMm 

ì`ŠVr_Ëd {dH$mg H$amdm. 

5. OrdZ H$m¡eë`m§Mo {ejU XoÊ`mgmR>r à{ejrV {ejH$ CnbãY ìhmdoV åhUyZ AÜ`mnH$ _hm{dÚmb` 
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(S>r.ES²>.) d {ejH$ à{ejU _hm{dÚmb`o (~r.ES²>) `m§À`m Aä`mgH«$_mV OrdZ H$m¡eë`m§gmR>r 

{ejU H$m`©H|$Ðr {ejU hm {df` gwê$ H$amdm.  

6. àmW{_H$ ñVamda 100% H$m ©̀H|$Ðr, _mÜ`{_H$ ñVamda 50% nwñVH$s d 50% H¥$VràYmZ Va CÀM 

_mÜ`{_H$ ñVamda 70% nwñVH$s d 30% H¥$VràYmZ Aä`mg Agmdm. bhmZnZmnmgyZM H$m_ 

H$aÊ`mMr gd` bmJë`mZo _moR>onUr H$m_ H$aUo AdKS> hmoV Zmhr.  

7. H$m¡eë`m§Mr _moO_mn H$aUmar n[ajm nÕVr ê$T> H$amdr. gd© ñVamdarb {dÚmÏ`mªgmR>r H¥$Vr nwpñVH$m 

Agmì`mV VgoM H$mhr grS>r CnbãY H$ê$Z Úmì`mV.  

8. {ejH$m§gmR>r à{ejU H$m`©emim ¿`mì`mV. H$mhr {df` {eH${dÊ`mgmR>r g_mOmVrb CÚmoOH$ 

ì`mdgm{`H$ `m§Zm gmYZ {ejH$ åhUyZ ~mobdmdo. Ë`m§Zm `mo½` Vo _mZYZ XoÊ`mMr VaVyX Agmdr.  

g§X ©̂ …-  

1. ^mJdV, lrYa e§H$a, AZŵ dmVyZ {ejU  

2. amOJwê$ _mYd (2003) J«m_ JrVm … g§V VwH$S>moOra _hmamO, AÜ`m` 19  OrdZ{ejU                 

nmZ Z§.202-203 

3. àm.gm§JmoiH$a Aê$U – Z{dZ OmJ{VH$ g_mOmVrb {ejUmMo {dMma àdmh  

4. àm.Hw$bH$Uu Oo.S>r.E_.[\ b nXdr à~§Y  

5. _mÜ`{_H$ {ejH$ nwpñVH$m.$ 

 

 

 

 

 

 

  



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

37      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

jaIvanakaOSalyao ivaksana va saamaaijak dRYTIkaonajaIvanakaOSalyao ivaksana va saamaaijak dRYTIkaonajaIvanakaOSalyao ivaksana va saamaaijak dRYTIkaonajaIvanakaOSalyao ivaksana va saamaaijak dRYTIkaona    
 

Da^.Baalaorava sauBaaYa ramacaMd`Da^.Baalaorava sauBaaYa ramacaMd`Da^.Baalaorava sauBaaYa ramacaMd`Da^.Baalaorava sauBaaYa ramacaMd`    
A^D.ivazA^D.ivazA^D.ivazA^D.ivaz\\\\zlarava haMDo iSaxaNaSaas~ zlarava haMDo iSaxaNaSaas~ zlarava haMDo iSaxaNaSaas~ zlarava haMDo iSaxaNaSaas~ 
mahaivaValayaÊ naaiSakmahaivaValayaÊ naaiSakmahaivaValayaÊ naaiSakmahaivaValayaÊ naaiSak    

Pàa.gaaolhar saMidp BaaoMjaIbaaPàa.gaaolhar saMidp BaaoMjaIbaaPàa.gaaolhar saMidp BaaoMjaIbaaPàa.gaaolhar saMidp BaaoMjaIbaa    
saaO.inamasaaO.inamasaaO.inamasaaO.inama-- --laata[laata[laata[laata[---- qaaopTo iSaxaNaSaas~  qaaopTo iSaxaNaSaas~  qaaopTo iSaxaNaSaas~  qaaopTo iSaxaNaSaas~ 
mahaivaValayaÊ Baaor ijalha puNaomahaivaValayaÊ Baaor ijalha puNaomahaivaValayaÊ Baaor ijalha puNaomahaivaValayaÊ Baaor ijalha puNao    

PàaPàaPàaPàa.saaO.gaaolhar AnauraQaa saMidp .saaO.gaaolhar AnauraQaa saMidp .saaO.gaaolhar AnauraQaa saMidp .saaO.gaaolhar AnauraQaa saMidp     
saaO.inamasaaO.inamasaaO.inamasaaO.inama-- --laata[laata[laata[laata[---- qaaopTo  qaaopTo  qaaopTo  qaaopTo 
iSaxaNaSaas~ mahaivaValayaÊ Baaor iSaxaNaSaas~ mahaivaValayaÊ Baaor iSaxaNaSaas~ mahaivaValayaÊ Baaor iSaxaNaSaas~ mahaivaValayaÊ Baaor 
ijalha puNaoijalha puNaoijalha puNaoijalha puNao    

 

pppp `` ``stavanaastavanaastavanaastavanaa    

iSaxaNa mhNajao jaIvana Asao iSaxaNaacyaa baabatIt mhTlao jaato. jaIvana jagaNyaasaazI laagaNaarI ivaivaQa kaOSalyao 

iSaxaNaatUnaÊ P̀aaPt vhavaIt hI iSaxaNaakDUna KrI Apoxaa Aaho. BaartIya iSaxaNaabad\dla qaaor samaajasauQaark ivanaaobaa 

Baavao yaaMnaI vya@t kolaolao ivacaar %yaaMcyaa mato ‘BaartIya ivaVaqaI- jyaavaoLosa iSaxaNa Gaot Asatao %yaavaoLosa tao jaIvana 

jagat naahIÊ AaiNa jyaavaoLosa to jaIvana jagaNyaasa P̀aarMBa krtao %yaavaoLosa iSaxaNa saMplaolao Asato. mhNajaoca jaIvana va 

iSaxaNa yaaMcaa kuzoca saMbaMQa yaot naahI. 

 jaIvanaatIla ApyaSaÊ naOraSyaamauLo ivadyaaqyaa-MmaQyao vaaZt jaaNaarI ihMsak PàvaR%tI [.samasyaaMcao ]gamasqaana Aaja 

rabaivaNyaat yaoNaa¹yaa daoYapUNa- iSaxaNapQdtIt idsaUna yaoto. pdvaI PàaPt Jaalaolyaa ivadyaaqyaa-laa caarcaaOGaaMsamaaor svat:cao 

ivacaar P̀aBaavaIpNao maaMDta yaot naahI. Svat:cyaa xamatovar ivaSvaasa nasaNaaraÊ svat:caI balasqaanao maaiht nasaNaara 

ivaVaqaI- Aajacyaa iSaxaNapQd\tIt GaDvalaa jaat Aaho. 

 raYT/Iya AByaasaËma AaraKDa 2005 maQyao badla%yaa kaLanausaar BaartIya iSaxaNapQdtIt kravyaa 

laagaNaa¹yaa saMBaavya badlaavar Bar doNyaat Aalaa  Aaho. %yaacaaca ek Baaga mhNaUna maharaYT/ rajyaat SaOxaiNak vaYa- 

2009 pasaUna P̀aaqaimak va maaQyaimak iSaxaNaacyaa AByaasaËmaat dha jaIvanakaOSalyaaMcaa samaavaoSa krNyaat Aalaa 

Aaho. 

 Aajacyaa maaihtI tM~&anaanao yau@t ASaa AaQauinak yaugaat vya@tIlaa jagaNyaasaazIcao kaOSalya doNyaacoa kama 

jaIvana kaOSalyaatUna krNyaat Aalao Aaho. 
 

jaIvanakaOSalyao AqajaIvanakaOSalyao AqajaIvanakaOSalyao AqajaIvanakaOSalyao Aqa---- 

1. dOnaMidna jaIvanaat inamaa-Na haoNaa¹yaa ivaivaQa samasyaa va garjaaMnaa saamaaoro jaaNyaasaazI vyai@tnao svat:cyaa vat-naat 

svaIkara%mak tsaoca sakara%mak badla GaDvaUna AaNaNyaasaazI xamata mhNajao jaIvana kaOSalya haoya. ³ jaagaitk Aaraogya 

saMGaTnaa 1993´ 
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jaIvana kaOSalyaacao iSaxaNajaIvana kaOSalyaacao iSaxaNajaIvana kaOSalyaacao iSaxaNajaIvana kaOSalyaacao iSaxaNa    

 

 

 

 

 

 

 

 

    
jaIvana kaOSalyao iSaxaNaacaI ]idjaIvana kaOSalyao iSaxaNaacaI ]idjaIvana kaOSalyao iSaxaNaacaI ]idjaIvana kaOSalyao iSaxaNaacaI ]id\\\\dYTodYTodYTodYTo    

1. ivadyaaqyaa-MmaQyao sva caI jaaNaIva inamaa-Na krNao ivadyaaqyaa-Mnao svat:laa pUNa-pNao AaoLKNaoÊ svat:caI balasqaanaoÊ 

mayaa-daÊ [cCaÊ AavadI¹inavaDIÊ ]iNavaa [%yaadI ivaYayaI spYT jaaNaIva ivadyaaqyaa-laa k$na doNao. 

2. samaanauBaUtI ivakisat krNao ¹ eKadI vya@tI ApNaaSaI inagaDIt AsaaoÊ Aqavaa nasaao. itcyaa izkaNaI AapNa 

Aahaot Asao ivadyaaqyaa-Mnao samajaUna itcyaa sauKdu:KaSaI samarsa hao}na itlaa jaaNauna GaoNao mhNajao samaanauBaUtI. 

3. svat:cyaa samasyaa saaoDivaNyaasaazI saxama banaivaNao dOnaMidna jaIvanaat ivadyaaqyaa-Msamaaor jaovha samaaor yaotat tovha 

%yaanao ]plabQa AsaNaa¹yaa ]payaaMpOkI yaaogya ]paya inavaDNao AiBaP̀aot Aaho. 

4. inaNa-yaxamata ivakisat krNao ¹ ivadyaaqyaa-nao svat:samaaor inamaa-Na haoNaa¹yaa samasyaotUna baahor pDNyaasaazI Anaok 

pyaa-yaaMcaa ivacaar k$na samasyaocao pUNa-pNao inarakrNa krNyaasaazI yaaogya %yaa Pàyaa-yaacaa inavaD krNyaasa 

ivadyaaqyaa-laa saxama banaivaNao. 

5. P̀aBaavaI saMP̀aoYaNa kaOSalya ivakisat krNao ivadyaaqyaa-laa dOnaMidna jaIvanaat kuTMbaatÊ ima~amaQyaoÊ samaajaamaQyao 

 

 

 

 

jaIvana 

kaOSalya  

1.svajaaNaIva 

2.samaanauBaUtI 

3.samasyaa 

4.inaNa-yaxamata 

5.pirNaamakark saMPàoYaNa  

6.vya@tIvya@tImaQaIla sahsaMbaMQa 

7.saja-naSaIla ivacaar 

8.icaik%sak ivacaar 

9.BaavanaaMcao samaayaaojana 

10.taNatNaavaacao samaayaaojana 
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vaavart Asatanaa svat:cyaa ivacaaraMcaI SaaibdkÊ ASaaibdk pQd\tInao AiBavya@tI krta AalaI paihjao. 

6. sahkayaa-%mak vaR%tI inamaa-Na krNao ivadyaaqyaa-laa dOnaMidna jaIvanaat jyaacyaaSaI Aaplao saMbaMQa yaotat to inakaop 

zovata yaotat. 

7. saRjanaSaIla ivacaar P̀aiËyaa ivakisat krNao ivadyaaqyaa-sa parMpairk pQd\tIpoxaa vaogaLyaa rItInao eKadyaa 

samasyaocaa ivacaar krta Aalaa paihjao. 

8. icaik%sak ivacaar P̀aiËyaocaa ivakasa krNao ivadyaaqyaa-laa imaLvalaolyaa maaihtIcao ikMvaa AnauBavaacao svat:cyaa 

xamatonausaar vastuinaYz sva$pat saUx\mapNao ivaSlaoYaNa va prIxaNa krta yaavao. 

9. BaavanaaMcao samaayaaojana krNyaat saxama banaivaNao ivadyaaqyaa-Mlaa svat:cao tsaoca dusa¹yaa vya@tIcyaa Baavanaa jaaNaUna 

Gaota Aalyaa paihjaot. 

10. taNatNaavaacao vyavasqaapna krNyaasa saxama banaivaNao ivadyaaqyaa-laa svat:cao tsaoca dusa¹yaa vya@tIcyaa Baavanaa 

jaaNaUna Gaot Aalyaa paihjaot. 
 

jaIvanakaOSalyaasaazIcyaa iSaxaNaacaI garjajaIvanakaOSalyaasaazIcyaa iSaxaNaacaI garjajaIvanakaOSalyaasaazIcyaa iSaxaNaacaI garjajaIvanakaOSalyaasaazIcyaa iSaxaNaacaI garja    

1. ivaBa@t kuTuMba pQdtI 

2. Saalaoya ivadyaaqyaa-Mt vaaZt jaaNaarI baalagaunhogaarI kmaI krNyaasaazI 

3. prIxaotIla taNatNaavaamauLo ivadyaaqyaa-t vaaZt jaaNaarI Aa%mah%yaa qaaMbaivaNyaasaazI 

4. jaagaitkIkrNa va maaihtI tM~&anaacyaa yaugaat AsaNaarI P̀aBaavaI saMPàoYaNa kaOSalyao ivakisat krNyaasaazI 

5. Saalaoya ivadyaaqyaa-Mcyaa Baavainak bauQdIma%tocaa ivakasa krNyaasaazI 

6. ivadyaaqyaa-MmaQyao saaMiGak va sahkayaa-caI Baavanaa vaaZivaNyaasaazI 

jaIvana kaOjaIvana kaOjaIvana kaOjaIvana kaOSalyaasaazIcyaa iSaxaNaamaQyao ivaivaQa GaTkaMcaI BaUimakaSalyaasaazIcyaa iSaxaNaamaQyao ivaivaQa GaTkaMcaI BaUimakaSalyaasaazIcyaa iSaxaNaamaQyao ivaivaQa GaTkaMcaI BaUimakaSalyaasaazIcyaa iSaxaNaamaQyao ivaivaQa GaTkaMcaI BaUimaka    

 iSaxaNaaSaI saMbaMiQat AsaNaaro GaTk svat:caI BaUimak kSaa P̀akaro par paDtat yaavarca iSaxaNaacao yaSaapyaSa 

AvalaMbaUna Asato. 

A´ A´ A´ A´ iSaxak iSaxak iSaxak iSaxak     

1. iSaxakanao ivadyaaqyaa-Mcaa ima~ maaga-dSa-k va madtnaIsa mhNaUna BaUimak par paDavaI. 

2. iSaxakanao svat:cyaa ivaYayaacao AQyaapna krtanaa AaSayayau@t ivaivaQa AQyaapna pQd\tIcaa vaapr kravaa.  
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3. vaga-AQyaapnaat ivaYayaacaa AaSaya va jaIvanakaOSalyao yaaMcaa samanvaya saaQaavaa. 

4. t& maaga-dSa-k va samaupdoSakasaazI laagaNaarI kaOSalya Aa%masaat kravaIt. 

5. vagaa-tIla samasyaaPàQaana ivadyaaqyaa-Mnaa Baavainak va maanaisak AaQaar dyaavaa. 

ba´ba´ba´ba´SaaLaÀSaOxaiNak saMsqaaSaaLaÀSaOxaiNak saMsqaaSaaLaÀSaOxaiNak saMsqaaSaaLaÀSaOxaiNak saMsqaa    

1. SaaLotIla ivadyaaqyaa-McaI saM#yaa laxaat Gao}na %yaasaazI laagaNaaro iËDaMgaNaÊ gàMqaalaya va P̀ayaaogaSaaLocaI saaoya 

ivadyaaqyaa-Mnaa ]plabQa k$na dyaavaI. 

2. SaaLomaQyao t& va AnauBavaI iSaxakaMcaI naomaNaUk kravaI. 

3. eka vagaa-t 40 poxaa jaast ivadyaaqyaa-Mnaa P̀avaoSa do} nayao. 

4. SaaLomaQyao inayaimatpNao palak maoLavyaacao Aayaaojana kravao. 

k´palakk´palakk´palakk´palak    

1. palakaMnaI svat:cyaa ApoxaaMcao AaoJao palyaavar laadU nayao. 

2. Aaplyaa palyaacaI tulanaa [traMSaI k$ nayao. 

3. SaaLotIla palak maoLavyaasa inayaimatpNao ]pisqatI dSa-vaavaI. 

4. kuTMubaatIla vaatavarNa naohmaI AanaMddayaI va taNariht ksao raihla yaacaa Pàya%na kravaa. 

5. kuTuMbaatIla saamauihk inaNa-ya PàiËyaot palyaaMnaa samaaivaYT k$na Gyaavao. 

6. palyaacyaa Saalaoya ima~maMDLIMcaI maaihtI GyaavaI. 

D´ P̀aD´ P̀aD´ P̀aD´ P̀asaarmaaQyamaosaarmaaQyamaosaarmaaQyamaosaarmaaQyamao    

1. ivadyaaqyaa-t ihMsak vaR%tI vaaZIsa laagaola Asao kaya-Ëma P̀asaarIt k$ nayaot. 

2. ivadyaaqyaa-MmaQyao ihMsak P̀avaR%tI vaaZIla laagaola Asao kaya-Ëma P̀asaairt k$ nayaot. 

3. ivadyaaqyaa-Mcyaa klpnaaSa@tIla ivacaar P̀aiËyaolaaÊ inaNa-yaxamatosa caalanaa doNaaro kaya-Ëma PàdiSa-t kravaot. 

4. ivaivaQa xao~at ivaQaayak kaya—krNaa¹yaa va yaSasvaI Jaalaolyaa vya@tIMcyaa maulaaKtI P̀asaairt kravyaat. 

5. ivaivaQa xao~at ]plabQa AsaNaa¹yaa kirArcyaa saMQaI ]da.P̀aSaasakIya va vyaavasaaiyak saovaa [%yaadI. 

6. ivadyaaqyaa-Mnaa HIV/AIDS, Qauma`pana [%yaadI maanavaI jaIvanaavar haoNaa¹yaa duYprINaamaaMcaI maaihtI ivaivaQa 

maaihtIpT laGaUpTatUna doNyaat yaavaI. 
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jaIvanakaOSalya iSaxaNaasaazI ]pËmajaIvanakaOSalya iSaxaNaasaazI ]pËmajaIvanakaOSalya iSaxaNaasaazI ]pËmajaIvanakaOSalya iSaxaNaasaazI ]pËma    

1. vaaiYa-k snaohsaMmaolanao  11.  svayaSaasana idna 

2. gaItgaayana    12.  iva&ana maoLavao 

3. saayaklaforI   13. vaadivavaad 

4. kavyavaacana   14. va@tR\%va 

5. nyaayaalaya   15. inabaMQalaoKna 

6. pqanaaTya   16. ica~klaa 

7. vaRxaaraopNa   17. saRjanaSaIla KoL 

8. ena.esa.esa.   18. naaTyaIkrNa 

9. ena.saI.esa.   19. vaga-sajaavaT 

10. SaOxaiNak sahla   20. iËDaspQaa- 
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REFLECTIVE SOCIAL APPROACH FOR LIFE SKILL  

DEVELOPMENT 
 

Dr. Urmila Yashawant Bodhe, 

Assistant Professor, 

Kasturbai College of Education, 

Solapur.  

 

Introduction 

 Education is an important instrument of social change. It is helpful in individuals as well as 

social development. Everywhere education is seen as the main way of enabling individuals and 

nations alike to meet the ever increasing economic, technological social and personal challenges. We 

expect education to prepare young people for the world of work and for economic independence to 

enable them to live constructively in responsible communities and enable them to live in a tolerant, 

culturally diverse and rapidly changing society. Perhaps above all, we expect education to help 

young people to build lives that have meaning and purpose in a future, we can scarcely predict. 

 This has led to reorganising of the education systems all over the world so that, they provide 

not only high standards of academic qualifications including literacy and innumeracy but also 

inculcate skills such as creativity, communication, empathy, adaptability and social skills, all of 

which are being increasingly emphasized by employers and others in the global society. More so, in 

this edge of information explosion, education system face the ever increasing challenge of providing 

skills to acquire and process information as it is neither possible to provide students with all the 

information available nor it is possible to predict what knowledge would be required, few years from 

now, hence the focus on skills.  

 

What is Reflection ?  

Reflection is concerned with consciously looking at and thinking about our experience, 

actions feeling and responses and then interpreting or analysing them in order to learn from them. 

Typically we do this by asking ourselves questions about what we did, how we did it and what we 

learnt from doing it. 

The skills associated with stepping back and pausing to look, listen and reflect, are closely 

related to those concern with critical thinking. 
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Life Skill 

 According to World Health Organisation, life skills are abilities for adaptive and positive 

behaviour that, enables individuals to deal effectively with the demands and challenge of everyday 

life. Life skills means those essential skills developed through a high order thinking that enable a 

person to perform effectively in a person’s life and thus become a socially acceptable and successful 

person. 

 There are five major skills as 

1. Communication Skill 

2. Information Gathering Skill 

3. Critical Thinking 

4. Creativity 

5. Empathy 

Apart from this there are some other sub skills of equal importance for social existence of a 

person such as, active listening, observation, understanding body language, giving and receiving 

feedback, assertion skill, emotional control, self-awareness, analysis, synthesis, challenging facts, 

assessing information and consequences of actions, awareness about one’s strengths and 

weaknesses, developing cause and effect relationship, positive thinking, conflict management skills, 

tolerance, acting on rights, justice and responsibilities, etc. 

 

Life Skill Education and Social Development 

 According to Sir Percy Nunn, education is the complete development of individuality so that 

a person can make an original contribution to human life according to their best capacity. The same 

thing is mentioned by UNESCO as, education is an organised and sustained instruction designed to 

communicate a combination of knowledge, skills and understanding valuables for all the activities in 

life. 

 In terms of skills, education, in general and primary education in specific includes laying of 

the foundation of a society that is equipped with a high level of creativity for problem solving, tuned 

with the critical thinking approach for rationality in decision making, equipped with information 

gathering skills for updated information, and motivated through the attitude of helping others with 

skills of empathy, and a high level of communication skills for the adjustment in the society. These 

skills form the foundation of success, the basis of which is more effectively laid at the primary level 

and which amongst the text book knowledge, academic skills and social values will be focused.  
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Social Norms 

Every society has a set of rules by which it expects its citizen to abide and live by. This 

enables us to socially adjust ourselves for better living and working and enables a society to function 

in a more harmonious manner. It is therefore important that these social norms become part of our 

teaching so that student not only start to recognize but begin to practice them at an early age. More 

so this is one of the objectives of education which parents regards as of utmost importance. When 

asked about what they would like to see in their children, reply in terms of social skills like good 

behaviour, respect of elders, be able to differentiate between the good and bad, adopt social values 

like speaking truth, refrain from lying etc. 

 

Concluding Note 

 Life skills education is an essential component of promoting healthy and socially accepted 

individuals. Life skills based education is essential to enable an individual to cope with difficulties in 

day-to-day life by learning to make informed decisions, solving problems, thinking creatively and 

critically, building healthy relationships through effective communication and further deal with risk 

situations. The aim is to enhance positive and adaptive behaviour by facilitating individuals to 

develop and practise psycho-social skills and function effectively in social environment.  

 

References  

1. Jannardana Krishna Pillalmari, (2009), management of soft skills, SciTech Publications 

(India), Pvt. Ltd.Hyderabad 

2. WHO,(1999), Partners in Life Skills Education, Geneva 

3. UNESCO-http://www.unesco.org 

4. http://www.teindia.nic.in 

5. http://www.plymouth.ac.uk/learn 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

45      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

ºÉÚI¨É +vªÉÉ{ÉxÉ EòÉè¶É±ªÉ ÊxÉnùÉxÉÉºÉÉ`öÒ Ê´ÉÊ´ÉvÉ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÒ 

b÷Éì. EòÊ´ÉiÉÉ ºÉÉ³ÖÆýEäò  

vvvv---- izk/;kid izk/;kid izk/;kid izk/;kid    
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ÊxÉnùÉxÉ +SÉÚEò ´½þÉªÉSÉä +ºÉä±É iÉ®ú BEòÉ{ÉäIÉÉ VÉÉºiÉ »ÉÉäiÉ ´É BEòÉ{ÉäIÉÉ VÉÉºiÉ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÓSÉÉ ´ÉÉ{É®ú ªÉÉ±ÉÉ 

JÉÚ{É ¨É½þk´É +ºÉiÉä. ¨ÉMÉ iÉä IÉäjÉ EòÉähÉiÉä½þÒ +ºÉÉä =nùÉ. ¨Éäb÷ÒEò±É, ¶ÉèIÉÊhÉEò, nèùxÉÆÊnùxÉ ´ªÉ´É½þÉ®ú, BJÉÉnùÒ ´ªÉCiÉÒ +¶ÉÒ EòÉ 

´ÉÉMÉiÉä ? ªÉÉSÉÉ ÊxÉ¹Eò¹ÉÇ EòÉføiÉÉxÉÉ +É{ÉhÉ iªÉÉ ´ªÉÎCiÉ¶ÉÒ iÉÒSªÉÉ ºÉ½þEòÉ−ªÉÉÆ¶ÉÒ, EÖò]ÖÆõ¤ÉÉ¶ÉÒ ºÉǼ ÉÉnù ºÉÉvÉiÉÉä iÉºÉäSÉ 

º´ÉiÉ:SÉÒ½þÒ EòÉ½þÒ ÊxÉ®úÒIÉhÉä Ê´ÉSÉÉ®úÉiÉ PÉä>ðxÉ ÊxÉ¹Eò¹ÉÉÇ|ÉiÉ ªÉäiÉÉä. b÷ÉìC]õ®ú {Éä¶ÉÆ]õ±ÉÉ EòÉªÉ ZÉÉ±Éä ªÉÉSÉä ®úÉäMÉ ÊxÉnùÉxÉ Eò®úiÉÉÆxÉÉ 

{Éä¶ÉÆ]õ±ÉÉ |É¶xÉ Ê´ÉSÉÉ®úiÉÉiÉ, +xÉäEòÊ´ÉvÉ ]äõº]õ Eò®úiÉÉiÉ iÉºÉäSÉ ®úÉäMªÉÉ±ÉÉ iªÉÉSÉä ¨ÉiÉ Ê´ÉSÉÉ®úiÉÉiÉ, iªÉÉxÉÆiÉ®ú +ÆÊiÉ¨É ÊxÉnùÉxÉ 

Eò¯ûxÉ +Éè¹ÉvÉä näùiÉÉiÉ. 

 iÉºÉäSÉ Ê¶ÉIÉhÉIÉäjÉÉiÉ½þÒ +É½äþ. Ê¶ÉIÉhÉIÉäjÉÉiÉ +vªÉÉ{ÉxÉ ªÉÉ ÎC±É¹]õ |ÉÊGòªÉäSÉÉ ´ÉÉ{É®ú ºÉ½þVÉMÉiªÉÉ Eò®úiÉÉ ªÉÉ´ÉÉ 

ªÉÉºÉÉ`öÒ ºÉÚI¨É +vªÉÉ{ÉxÉ EòÉè¶É±ªÉ ½þÒ ºÉÆEò±{ÉxÉÉ =nùªÉÉºÉ +É±ÉÒ iªÉÉSÉä VÉxÉEò +ì±ÉxÉ ½þÉäiÉ. iªÉÉÆxÉÒ +vªÉÉ{ÉxÉÉiÉ Eäò±ªÉÉ 

VÉÉhÉÉ−ªÉÉ |ÉiªÉäEò EÞòiÉÓSÉä {ÉÞlÉ:Eò®úhÉ Eäò±Éä iªÉÉiÉÒ±É |ÉiªÉäEò ´ÉiÉÇxÉÉSªÉÉ xÉÉånùÒ Eäò±ªÉÉ ´É ºÉÚI¨É +vªÉÉ{ÉxÉ EòÉè¶É±ªÉä xÉÉ´ÉÉSÉÒ 

ºÉÆEò±{ÉxÉÉ Ê¶ÉIÉEò |ÉÊ¶ÉIÉhÉÉiÉ +ÉhÉ±ÉÒ. ªÉÉiÉ½þÒ iªÉÉÆxÉÒ ºÉä́ ÉÉ{ÉÚ́ ÉÇ ´É ºÉä́ ÉÉÆiÉMÉÇiÉ Ê¶ÉIÉEòÉÆSªÉÉ ´ÉèÊ¶É¹]õ¬ÉÆSÉÉ Ê´ÉSÉÉ®ú Eò¯ûxÉ 

nùÉäxÉ ´ÉäMÉ´ÉäMÉ³äý oùÎ¹]õEòÉäxÉ ¨ÉÉÆb÷±Éä. ºÉä́ ÉÉÆiÉMÉÇiÉ |ÉÊ¶ÉIÉhÉÉiÉ +|ÉMÉiÉ ºÉÚI¨É +vªÉÉ{ÉxÉ EòÉè¶É±ªÉ ÊxÉnùÉxÉ Eò®úhªÉÉºÉÉ`öÒ 

+xÉäEòÊ´ÉvÉ ºÉÉvÉxÉÉÆSÉÉ ´ÉÉ{É®ú Eò¯ûxÉ +ÆÊiÉ¨É ÊxÉnùÉxÉÉ{ÉªÉÈiÉ EòºÉä {ÉÉä½þSÉiÉÉ ªÉäiÉä. lÉÉäb÷CªÉÉiÉ ¤É½ÖþÊ´ÉvÉ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÒ 

+SÉÚEòiÉäEòbä÷ VÉÉhªÉÉSÉÉ ¨ÉÉMÉÇ EòºÉÉ ½äþ ªÉÉ ±ÉäJÉÉiÉ ¨ÉÉÆb÷hªÉÉSÉÉ |ÉªÉixÉ +É½äþ. 

1) |ÉÉºiÉÉÊ´ÉEò :Ê¶ÉIÉEò |ÉÊ¶ÉIÉhÉÉiÉ ºÉÚI¨É +vªÉÉ{ÉxÉ EòÉè¶É±ªÉä ½þÉ |ÉÊ¶ÉIÉhÉÉSÉÉ BEò +ÊxÉ´ÉÉªÉÇ ¦ÉÉMÉ +ºÉiÉÉä. ¨ÉMÉ iÉä 

|ÉÊ¶ÉIÉhÉ ºÉä́ ÉÉÆiÉMÉÇiÉ +ºÉÉä ´ÉÉ ºÉä́ ÉÉ{ÉÚ́ ÉÇ ´ÉMÉÇ +vªÉÉ{ÉxÉ ½þÒ BEò MÉÖÆiÉÉMÉÖÆiÉÒSÉÒ |ÉÊGòªÉÉ +ºÉ±ªÉÉxÉä b÷Éì. +ì±ÉxÉ +ÉÊhÉ 

iªÉÉÆSÉä ºÉ½þEòÉ®úÒ ªÉÉÆxÉÒ 1969 ¨ÉvªÉä ½þÒ ºÉÆEò±{ÉxÉÉ ¨ÉÉÆb÷±ÉÒ 80 {ÉäIÉÉ VÉÉºiÉ +vªÉÉ{ÉxÉ EòÉè¶É±ªÉä ÊxÉÎ¶SÉiÉ 

Eò®úhªÉÉiÉ +É±ÉÒ.  ÎC±É¹]õ º´É¯û{ÉÉSªÉÉ +vªÉÉ{ÉxÉ |ÉÊGòªÉäSÉä ºÉÉä{ªÉÉ, ¨ÉªÉÉÇnùÒiÉ ´É ÊxÉ¶SÉÒiÉ ´ªÉÉJªÉÉ Eäò±Éä±ªÉÉ 

PÉ]õEòÉÆ̈ ÉvªÉä  {ÉÞlÉ:Eò®úhÉ Eò®úiÉÉ ªÉiÉä iªÉÉºÉ ºÉÚI¨É +vªÉÉ{ÉxÉ EòÉè¶É±ªÉä ¨½þhÉiÉÉiÉ. 

2) ºÉÚI¨É +vªÉÉ{ÉxÉ EòÉè¶É±ªÉä : ºÉÚI¨É +vªÉÉ{ÉxÉÉSªÉÉ +xÉäEò Ê¶ÉIÉhÉiÉVYÉÉÆxÉÒ ´ªÉÉJªÉÉ Eäò±ªÉÉ. iªÉÉiÉÒ±É EòÉ½þÒ 

´ªÉÉJªÉÉ ªÉÉ ºÉÆEò±{ÉxÉäSªÉÉ º{É¹]õiÉäºÉÉ`öÒ {ÉÖfäø Ênù±ªÉÉ +É½äþiÉ.  

* Ê´ÉtÉlªÉÉÈSªÉÉ +vªÉªÉxÉÉºÉ SÉÉ±ÉxÉÉ näùhªÉÉSªÉÉ ½äþiÉÚxÉä Eäò±Éä±ªÉÉ {É®ú{Éº{É®úºÉÆ¤ÉÆvÉÒ +vªÉÉ{ÉxÉ EÞòiÉÓSÉÉ ºÉÆSÉ ¨½þhÉVÉä 

+vªÉÉ{ÉxÉ EòÉè¶É±ªÉ ½þÉäªÉ. ¥ÉÉ>ðxÉ VÉÒ.B.        
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* BEò ËEò´ÉÉ {É®úº{É®ú ÊxÉMÉÊb÷iÉ +vªÉÉ{ÉxÉ EòÉªÉÇMÉ]õ ºÉÉvªÉ Eò®úhÉÉ®úÉ ´É Ê´ÉtÉlªÉÉÈ¤É®úÉä¤É®úSªÉÉ +ÉÆiÉ®úÊGòªÉÉi¨ÉEò 

{ÉÊ®úÎºlÉiÉÒ¨ÉvªÉä +´É¤ÉÉävÉÉi¨ÉEò ´É ¤ÉÉävÉÉi¨ÉEò ÊGòªÉÉÆSÉÉ {ÉÊ®ú{ÉÉEò ¨½þhÉÚxÉ +vªÉÉ{ÉEòÉxÉä |ÉnùÌ¶ÉiÉ Eäò±Éä±ÉÉ ¶ÉÉÎ¤nùEò ´É 

+¶ÉÉÎ¤nùEò EÞòiÉÓSÉÉ ºÉÆªÉÖCiÉ ºÉÆSÉ ¨½þhÉVÉä +vªÉÉ{ÉxÉ EòÉè¶É±ªÉ ½þÉäªÉ. ËºÉ½þ B±É.ºÉÒ ´É VÉÉä¶ÉÒ B. BxÉ 

ªÉÉ ´ªÉÉJªÉÉÆxÉÖºÉÉ®ú +vªÉÉ{ÉxÉ EòÉè¶É±ªÉä ½þÉ ´ÉiÉÇxÉÉSÉÉ BEò ºÉÆSÉ +ºÉiÉÉä. |ÉiªÉäEò ´ÉiÉÇxÉ ºÉÆSÉÉ¨ÉÖ³äý ¨½þhÉVÉäSÉ +vªÉÉ{ÉxÉ 

EòÉè¶É±ªÉÉÆ̈ ÉÖ³äý Ê´ÉtÉlªÉÉÈSªÉÉ +vªÉªÉxÉÉ±ÉÉ |ÉiªÉIÉ +|ÉiªÉIÉÊ®úiªÉÉ SÉÉ±ÉxÉÉ Ê¨É³ýiÉä ´É ½äþ ´ÉiÉÇxÉºÉÆSÉ <iÉ®ú ´ÉiÉÇxÉºÉÆSÉÉSªÉÉ 

ºÉ¨É´ÉäiÉ +vªÉÉ{ÉxÉÉiÉ ºÉ½þVÉMÉiªÉÉ ´ÉÉ{É®úiÉÉ ªÉäiÉÉiÉ. |ÉiªÉäEò +vªÉÉ{ÉxÉ EòÉè¶É±ªÉÉSÉä ½äþiÉÚ ÊxÉÎ¶SÉiÉ +ºÉiÉÉiÉ. =nùÉ. SÉäiÉEò 

¤Énù±É-+´ÉvÉÉxÉ EåòpùÒEò®úhÉÉºÉÉ`öÒ, ºÉVVÉiÉÉ |É´ÉiÉÇxÉ {ÉÉ`öÉSªÉÉ ºÉȪ û´ÉÉiÉÒºÉÉ`öÒ, º{É¹]õÒEò®úhÉ iÉÉÆÊjÉEò ´ÉÉ Eò`öÒhÉ ¶É¤nùÉÆSªÉÉ 

º{É¹]õiÉäºÉÉ`öÒ, |É¶xÉEòÉè¶É±ªÉ - =iEÞò¹]õ |É¶xÉ Ê´ÉSÉÉ®úhÉäºÉÉ`öÒ, ¶ÉÉävÉEò|É¶xÉ - =kÉ®ú |ÉÉ{iÉÒºÉÉ`öÒ, |É¤É±ÉxÉ -|ÉÉäiºÉÉ½þxÉ 

näùhÉäºÉÉ`öÒ ,ºÉ¨ÉÉ®úÉä{É {ÉÉ`öÉSªÉÉ ºÉ¨ÉÉ{iÉÒºÉÉ`öÒ.  

ºÉÚI¨É +vªÉÉ{ÉxÉ EòÉè¶É±ªÉ |ÉÊ¶ÉIÉhÉ PÉäiÉÉÆxÉÉ EòÉ½þÒ iÉk´É {ÉÉ³ý±ÉÒ VÉÉiÉÉiÉ =nùÉ. 5 Ê¨ÉÊxÉ]õÉÆSÉÉ {ÉÉ`ö, 5  iÉä 7 

Ê´ÉtÉlÉÔ, ÊEò¨ÉÉxÉ +É¶ÉªÉ, +{ÉäÊIÉiÉ PÉ]õEòÉÆSÉÉ VÉÉºiÉÒiÉ VÉÉºiÉ ´ÉÉ{É®ú, ªÉÉ +xÉÖ¹ÉÆMÉÉxÉä {ÉÉ`öÉSÉä ÊxÉªÉÉäVÉxÉ Eò¯ûxÉ ¨ÉMÉ {ÉÉ`ö 

PÉäiÉ±ÉÉ VÉÉiÉÉä. {ÉÉ`ö PÉäiÉÉÆxÉÉ {ÉÖføÒ±É SÉGò Ê´ÉSÉÉ®úÉiÉ PÉähªÉÉiÉ ªÉäiÉä. 

       EòÉè¶É±ªÉÉSÉä  

   {ÉÖxÉÇSÉSÉÉÇ    iÉÉÎi´ÉEò ¨ÉÉÊ½þiÉÒ  +Énù¶ÉÇ xÉ¨ÉÖxÉÉ  

       ºÉÉnù®úÒEò®úhÉ 

 

 {ÉÖxÉÇ{ÉÉ`ö             ºÉÚI¨É.+.EòÉè. SÉGò 

   

  {ÉÖxÉæÊxÉªÉÉäVÉxÉ                     ºÉÚ. {ÉÉ`öÊxÉªÉÉäVÉxÉ 

 

          |ÉiªÉÉ¦É®úhÉ 

       ºÉÚ. {ÉÉ`ö +vªÉÉ{ÉxÉ 

+ÉEÞòiÉÒ Gò. 1 

ºÉnù®ú {ÉÉ`öÉSªÉÉ BEòÉ SÉGòÉxÉä 60% iÉ®ú nùÉäxÉ SÉGòÉxÉä 90% Ê´ÉtÉlÉÔ ºÉÆ¤ÉÆÊvÉiÉ EòÉè¶É±ªÉÉ´É®ú |É¦ÉÖk´É 

Ê¨É³ý´ÉiÉÉiÉ +ºÉä ºÉÆ¶ÉÉävÉxÉÉxÉä ÊºÉvnù ZÉÉ±ªÉÉxÉä nùÉäxÉ SÉGòÉÆSÉä |ÉÊ¶ÉIÉhÉ PÉähªÉÉiÉ ªÉäiÉä. ºÉÆ¤ÉÆÊvÉiÉ Ê´ÉtÉlÉÔ VÉä́ ½þÉ {ÉÉ`ö 

PÉäiÉÉiÉ iªÉÉ´Éä³ýÒ ºÉÆ¤ÉÆÊvÉiÉ EòÉè¶É±ªÉÉSªÉÉ +{ÉäÊIÉiÉ PÉ]õEòÉÆSªÉÉ ¸ÉähÉÒ´nùÉ®äú iªÉÉSÉä ÊxÉ®úÒIÉhÉ Eò®úhªÉÉiÉ ªÉäiÉä. 

 ºÉä́ ÉÉÆiÉMÉÇiÉ |ÉÊ¶ÉIÉhÉÉiÉÒ±É Ê´ÉtÉlÉÔ ºÉä́ ÉäiÉ +ºÉ±ªÉÉxÉä iªÉÆÉSÉÒ +xÉÖ¦É´ÉÉiÉÚxÉ EòÉ½þÒ EòÉè¶É±ªÉä Ê´ÉEòÊºÉiÉ 

½þÉäiÉÉiÉ iªÉÉSÉÉ Ê´ÉSÉÉ®ú Eò¯ûxÉ ºÉnù®ú Ê¶ÉIÉEò |ÉÊ¶ÉIÉhÉÉiÉ ºÉÚI¨É +vªÉÉ{ÉxÉ xÉènùÉÊxÉEò oùÎ¹]õEòÉäxÉ Ê´ÉSÉÉ®úÉiÉ PÉähªÉÉiÉ 
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ªÉäiÉÉä. ÊxÉnùÉxÉÉ+ÆiÉÒ ±ÉIÉÉiÉ ªÉähÉÉ−ªÉÉ +|ÉMÉiÉ EòÉè¶É±ªÉÆÉºÉÉ`öÒ |ÉÊ¶ÉIÉhÉ Ênù±Éä VÉÉiÉä. ½äþ +|ÉMÉiÉ EòÉè¶É±ªÉ ÊxÉnùÉxÉ 

+SÉÚEò ´½þÉ´Éä ªÉÉºÉÉ`öÒ Ê´ÉÊ´ÉvÉ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÒ Ê´ÉSÉÉ®úÉiÉ PÉäiÉ±ªÉÉ VÉÉiÉÉiÉ. 

3) +|ÉMÉiÉ EòÉè¶É±ªÉ ÊxÉnùÉxÉÉºÉÉ`öÒ Ê´ÉÊ´ÉvÉ ¸ÉähÉÒ - +|ÉMÉiÉ EòÉè¶É±ªÉÆÉSÉä ÊxÉnùÉxÉ +SÉÚEò ´½þÉ´Éä ¨½þhÉÚxÉ SÉÉ®ú 

|ÉEòÉ®úSªÉÉ ¸ÉähÉÓSÉÉ ´ÉÉ{É®ú Eäò±ÉÉ VÉÉiÉÉä.  

3.1)   º´ÉªÉÆ - ÊxÉnùÉxÉ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÒ 

3.2)   +É¨ÉSÉä Ê¶ÉIÉEò +ºÉä Ê¶ÉEò´ÉiÉÉiÉ ¸ÉähÉÒ 

3.3)   ]ÅõÉxºÉÊGò{]õ 

3.4)   iÉVYÉ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÒ  

3.1) º´ÉªÉÆ - ÊxÉnùÉxÉ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÒ -          

ªÉÉ ¸ÉähÉÒiÉ ºÉ´ÉÇ +vªÉÉ{ÉxÉ EòÉè¶É±ªÉÉÆ¶ÉÒ ºÉÆ¤ÉÆÊvÉiÉ EÞòiÉÓ´É®ú +ÉvÉÉÊ®úiÉ BEò-BEò SÉÉèEò]õ iÉªÉÉ®ú Eò¯ûxÉ 

|ÉÊ¶ÉIÉhÉÉlªÉÉÇxÉä º´ÉiÉ:SÉ iªÉÉ |ÉiªÉäEò EòÉè¶É±ªÉÉ¶ÉÒ ÊxÉMÉb÷ÒiÉ SÉÉèEò]õÒiÉÒ±É EÞòiÉÒ +É{É±ªÉÉ±ÉÉ ªÉäiÉÉiÉ EòÉ? ªÉÉSÉä 

ÊxÉnùÉxÉ Eò¯ûxÉ º´ÉiÉ:SÉÒ +|ÉMÉiÉ EòÉè¶É±ªÉ xÉÉånù Eò®úÉ´ÉªÉÉSÉÒ +ºÉiÉä. 

3.2) +É¨ÉSÉä Ê¶ÉIÉEò +ºÉä Ê¶ÉEò´ÉiÉÉiÉ ¸ÉähÉÒ -         

ªÉÉ ¸ÉähÉÒiÉ ¶ÉÉ³äýiÉÒ±É Ê´ÉtÉlªÉÉÈxÉÉ iªÉÉÆxÉÉ ºÉ¨ÉVÉä±É +¶ÉÉ º´É¯û{ÉÉiÉ |ÉiªÉäEò EòÉè¶É±ªÉÉiÉÒ±É EÞòiÉÓ¶ÉÒ ºÉÆ¤ÉÆvÉÒiÉ 

Ê´ÉvÉÉxÉÉÆSÉÒ BEò ªÉÉnùÒ Ênù±ÉÒ VÉÉiÉä ´É iªÉÉ +xÉÖ¹ÉÆMÉÉxÉä iÉä Ê´ÉtÉlÉÔ ºÉÆ¤ÉÆÊvÉiÉ Ê¶ÉIÉEòÉSÉä ®äú]õÓMÉ Eò®úiÉÉiÉ. iªÉÉ´É¯ûxÉ 

¨ÉMÉ Ê¶ÉIÉEòÉÆSÉÒ +|ÉMÉiÉ EòÉè¶É±ªÉä `ö®ú´É±ÉÒ VÉÉiÉÉiÉ. 

3.3) ]ÅõÉxºÉÊGò{]õ -  

iÉVYÉÉÆxÉÒ ÊxÉnùÉxÉ Eò®úiÉÉxÉÉ ¨ÉÉèJÉÒEò EòÉè¶É±ªÉÉÆºÉÉ`öÒ ]ÅõÉxºÉÊGò{]õ ¨½þhÉVÉä Ê´ÉtÉlªÉÉÇxÉä iªÉÉSªÉÉ +vªÉÉ{ÉxÉÉSªÉÉ 

iÉÖEòb÷¬ÉSÉä Eäò±Éä±Éä +Éìb÷Ò+Éä ´É ½þºiÉÊ±ÉJÉÒiÉ Ê´ÉSÉÉ®úÉiÉ PÉä>ðxÉ iªÉÉ +ÉvÉÉ®äú ¨ÉÉèÊJÉEò +vªÉÉ{ÉxÉ EòÉè¶É±ªÉÉÆSÉä ÊxÉnùÉxÉ 

Eò®úÉªÉSÉä +ºÉiÉä. ÊxÉnùÉxÉÉºÉÉ`öÒ ºÉ´ÉÇ ¨ÉÉèÊJÉEò EòÉè¶É±ªÉÉÆSÉÉ iªÉÉiÉÒ±É  EÞòiÉÓºÉ½þ =±±ÉäJÉ +ºÉ±Éä±ÉÒ ¸ÉähÉÒ 

Ê´ÉSÉÉ®úÉiÉ PÉähªÉÉiÉ ªÉäiÉä. 

3.4) iÉVYÉ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÒ -  

ºÉÆ¤ÉÆÊvÉiÉ |ÉÊ¶ÉIÉhÉÉlÉÔ±ÉÉ |ÉiªÉIÉ |ÉÊ¶ÉIÉhÉÉSªÉÉ Ê`öEòÉhÉÒ {ÉÉ`ö PÉähªÉÉºÉ ºÉÉÆMÉÚxÉ iÉälÉä ÊxÉnùÉxÉÉºÉÉ`öÒ ªÉÉ ¸ÉähÉÒSÉÉ 

´ÉÉ{É®ú Eò®úhªÉÉiÉ ªÉäiÉÉä. ªÉÉiÉ |ÉiªÉäEò +¶ÉÉÎ¤nùEò +vªÉÉ{ÉxÉ EòÉè¶É±ªÉÉ¶ÉÒ ºÉÆ¤ÉÆÊvÉiÉ  EÞòÊiÉÊ´É¹ÉªÉEò {ÉÉSÉ iÉä ºÉÉiÉ 

Ê´ÉvÉÉxÉä Eäò±Éä±ÉÒ +ºÉiÉÉiÉ. iªÉÉ +ÉvÉÉ®äú iÉVYÉ ºÉÆ¤ÉÆÊvÉiÉ {ÉÉ`öÉSÉä ÊxÉ®úÒIÉhÉ Eò¯ûxÉ +|ÉMÉiÉ EòÉè¶É±ªÉÆÉSÉä ÊxÉnùÉxÉ 

Eò®úiÉÉiÉ. ¶Éä́ É]õÒ ªÉÉ SÉÉ®ú½þÒ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ ¸ÉähÉÓSÉÒ +ÆÊiÉ¨É ÊxÉnùÉxÉ iÉCiªÉÉiÉ xÉÉånù Eò¯ûxÉ xÉä̈ ÉEòÒ +|ÉMÉiÉ EòÉè¶É±ªÉä 

ÊxÉÎ¶SÉiÉ Eò®úhªÉÉiÉ ªÉäiÉÉiÉ. 
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4) +|ÉMÉiÉ EòÉè¶É±ªÉä +ÆÊiÉ¨É ÊxÉnùÉxÉ -         

 SÉÉ®ú ¸ÉähÉÓSªÉÉ +ÉvÉÉ®äú Eäò±Éä±ªÉÉ +|ÉMÉiÉ EòÉè¶É±ªÉÉÆSÉÒ BEòÊjÉiÉ xÉÉånù Eò¯ûxÉ +SÉÚEò +|ÉMÉiÉ EòÉè¶É±ªÉ ÊxÉÎ¶SÉiÉ 

Eò®úhªÉÉºÉÉ`öÒ ªÉÉSÉÉ ´ÉÉ{É®ú Eäò±ÉÉ VÉÉiÉÉä iªÉÉºÉÉ`öÒ {ÉÖføÒ±É|É¨ÉÉhÉä iÉCiÉÉ ´ÉÉ{É®úiÉÉ ªÉäiÉÉä.    

+|ÉMÉiÉ EòÉè¶É±ªÉä +ÆÊiÉ¨É ÊxÉnùÉxÉ iÉCiÉÉ 

¶ÉÉÎ¤nùEò EòÉè¶É±ªÉä +¶ÉÉÎ¤nùEò EòÉè¶É±ªÉä 
+.Gò. 

EòÉè¶É±ªÉä 
¸ÉähÉÒ EòÉè 1 2 3 --- EòÉè 1 2 3 --- 

1) º´ÉªÉÆ ÊxÉnùÉxÉ           
2) Ê´ÉtÉlÉÒ ÊxÉnùÉxÉ           
3) ]ÅõÉxºÉÊGò{]õ           
4) iÉVYÉ ÊxÉ®úÒIÉhÉ           

BEÚòhÉ           
 

VªÉÉ ®úEòÉxªÉÉiÉ VÉÉºiÉÒiÉ VÉÉºiÉ JÉÚhÉÉ +ºÉiÉÒ±É iÉä EòÉè¶É±ªÉ |ÉlÉ¨É xÉÆ¤É®úSÉä +|ÉMÉiÉ EòÉè¶É±ªÉ, ªÉÉxÉÖºÉÉ®ú {ÉÖføÒ±É 

SÉÉ®ú +|ÉMÉiÉ EòÉè¶É±ªÉ ÊxÉnùÉxÉ½þÒ Eò®úhªÉÉiÉ ªÉäiÉä. iªÉÉxÉÆiÉ®ú ºÉnù®ú {ÉÉSÉ EòÉè¶É±ªÉÉSÉÉ |ÉÊ¶ÉIÉhÉ EòÉªÉÇGò¨É +ÉªÉäÊVÉiÉ Eäò±ÉÉ 

VÉÉiÉÉä. 

5) ºÉÉ®úÉÆ¶É -              

VÉºÉä b÷ÉìC]õ®ú +É{É±ªÉÉ {Éä¶ÉÆ]õSªÉÉ +ÉVÉÉ®úÉSÉä ÊxÉnùÉxÉ Eò®úiÉÉÆxÉÉ iÉä +SÉÚEò Eò¯ûxÉ ªÉÉäMªÉ ¨Éäb÷ÒºÉÒxÉ näùhªÉÉºÉÉ`öÒ 

®úCiÉ iÉ{ÉÉºÉhÉÒ, BCºÉ -®äú, ºEìòËxÉMÉ, º]ÅäõºÉ ]äõº]õ, {Éä¶ÉÆ]õSÉä º´ÉªÉÆ ÊxÉnùÉxÉ, b÷ÉìC]õ®ú |É¶xÉ <.SÉÉ ´ÉÉ{É®ú Eò¯ûxÉ 

+ÆÊiÉ¨É ÊxÉnùÉxÉÉ|ÉiÉ ªÉäiÉÉiÉ iÉºÉäSÉ Ê¶ÉIÉEò |ÉÊ¶ÉIÉEò +É{É±ªÉÉ |ÉÊ¶ÉIÉhÉÉlªÉÉÇSÉä +SÉÚEò ÊxÉnùÉxÉ Eò®úiÉÉ ªÉÉ´Éä ªÉÉºÉÉ`öÒ 

BEòÉ{ÉäIÉÉ VÉÉºiÉ ¸ÉähÉÓSÉÉ ´É BEòÉ{ÉäIÉÉ VÉÉºiÉ »ÉÉäiÉÉÆSÉÉ ´ÉÉ{É®ú Eò¯ûxÉ ÊxÉnùÉxÉ Eò®úiÉÉiÉ. +|ÉMÉiÉ EòÉè¶É±ªÉ ÊxÉnùÉxÉ 

ZÉÉ±ªÉÉxÉÆiÉ®ú ¨ÉMÉ +vªÉÉ{ÉxÉ ºÉ½þVÉ, ºÉÖ±É¦É ´É ªÉ¶Éº´ÉÒ ½þÉähÉäºÉÉ`öÒ +É´É¶ªÉEò EòÉè¶É±ªÉÉÆSÉä |ÉÊ¶ÉIÉhÉ iªÉÉ 

Ê´ÉtÉlªÉÉÇ±ÉÉ näùiÉÉiÉ. VÉä́ ½þÉ ÊjÉÊ¨ÉiÉÒEò®úhÉÉSÉä iÉÆjÉ ÊxÉnùÉxÉÉºÉÉ`öÒ ´ÉÉ{É®ú±Éä VÉÉiÉä iªÉÉ´Éä³ýÒ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉÉiÉÒ±É +SÉÚEòiÉÉ 

´ÉÉføiÉä. ŸªÉÉiÉ iÉ]õºlÉiÉÉ ªÉäiÉä. ¨½þhÉÚxÉ |ÉiªÉEòÉxÉä ÊxÉnùÉxÉ/ ¨ÉÚ±ªÉ¨ÉÉ{ÉxÉ Eò®úiÉÉÆxÉÉ ¨ÉMÉ iÉä EòÉähÉiªÉÉ½þÒ EòÉ®úhÉÉºÉÉ`öÒ 

Eò®úÉ´ÉªÉÉSÉä +ºÉ±Éä iÉ®úÒ Ê´ÉÊ´ÉvÉ ºÉÉvÉxÉä ´É »ÉÉäiÉÉÆSÉÉ ´ÉÉ{É®ú Eò®úhÉä +É´É¶ªÉEò `ö®úiÉä. vÉxªÉ´ÉÉnù. 
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INTRODUCTION :- 

 Education plays a noteworthy role in the life of an individual as well as nation. The character 

and quality of an individual greatly depend on education imparted to him at different levels of his 

life. Educational Evaluation is an integral part of Education i.e. teaching and learning process. 

Evaluation in its broader concept includes examinations of academic and non academic aspects of 

evaluation. Evaluation also refers to the quality of results through the process of measurement in 

written examination and continuous internal assessment. Evaluation also determines the level of 

educational objectives being achieved as well as the effectiveness of the learning experiences 

provided in the class rooms. It also deals with the accomplishment of goals of education. It also 

exercises a great influence on the students study habits and teachers methods of instructions and thus 

helps not only to measure educational achievement but also to improve it.  

 Thus in Evaluation systems if we want to gain quality in terms of students we will have to 

fulfill the above said goals, objectives and also provide the students with good quality learning 

experiences.  

 Evaluation has to be very comprehensive in a system of education which aims at multi-sided 

development of personality of a learner. Evaluation includes not only single check list nor a battery 

of examination but it also includes many techniques and tools. We conduct examination because we 

want to know which student have benefited more from the teaching learning process than the other. 

A good evaluation must have few characteristics as below- 

1) Validity 2) Reliability 3) objectivity 4) Fairness 5) Usability 

 Following figure shows the inter-relation of objectives, teaching strategies and evaluation 
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                                                            Objectives 

 

                                                              Student 

       Teaching Strategies                                                            Evaluation 

 Thus, for all round development of a learner the evaluation system must be Judgmental based 

as well as developmental based. 

 

Basic Classification of Evaluation :- 

1) Achievement Evaluation:- 

 It measure the students performance in all subjects (i.e. written test) 

2) Diagnostic and Remedial Evaluation:- 

It generally deals with the strength and weakness of students in all the subjects. It also deals with 

the difficulties of students in learning and remedies for the same. 

3) Prognosis and Guidance Evaluation:- 

 It is helpful to predict future achievement of students and also check the       present knowledge. 

4) Formative Evaluation:- 

 It monitors the learning progress of the students and provides feedback to the students. 

5) Summative Evaluation:- 

 It is a typical quantitative evaluation using marks and grades to assess the student’s achievement. 

Current Tools of Evaluation: 

 Following are the commonly used tools and techniques used to evaluate the various aspects of 

learner’s growth- 

• Intelligence Tests 

• Achievement Tests 

• Personality Tests 
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• Tests of Attitude and Behaviour  

• Rating Scales 

• Questionnaires  

• Check Lists 

• Interview 

• Autobiographical Method  

•  Anecdotal Records 

•  Aptitude Tests 

•  Pupils Dairy 

•  Sociometric Techniques 

•  Case History 

•  Projective Techniques 

 Beside these the other Evaluation tools can also be implemented- 

 

1. Various types of quiz like prier announced and unannounced can be arranged.  

2. For periodical achievement of cognitive abilities of the students 10 to 15 mints objective type 

test can be introduced.  

3. 15 to 30 minutes short answer test based on problem solving abilities at students can be 

taken.  

4. For achievement of higher order cognitive abilities long answer essay of 30 to 60 minutes 

can be arranged.  

5. Class assessment and tutorials once a week can be taken to check higher order abilities.  

6. Home assignments can be given once a week or fortnight to develop skill in drawing, 

sketches, essays, flowcharts, diagrams,  maps etc.  

7. Individual projects :- Projects can be given two times in a semester to bring in new 

meaningful and relevant problems in relation to the subject matter. 

8. To develop leadership qualities, team work, discipline etc. guided group project can be given.  

9. To develop and examine the practical skills in handling instruments, experiments, reports etc. 

laboratory and practical work should be given.  
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10. To judge the personal qualities like regularity hard work, inventiveness, initiative, originality 

etc. various tools like observation, checklist, rating scales etc. can be used.  

11. Various rating scales for interest in the subject and attitude towards studies can be given 6 

times in a year.  

12. To asses the originality, creativity, initiative and communication skill of the students group 

discussions can be arrange once a month.  

 

Problems of the Examination Systems : 

1. The present examination system based on memorization rather than students intelligence.  

2. This system encourages students to prepare for passing the exam.  

3. The subject matter to be examined in annual exam is very large.  

4. As the examination is annual, the begining of the academic session is relaxing time for 

students and at the end they fill more stress and strain which results in slackness.  

5. Courses are covered hurriedly within the few weeks before the examination, results in poor 

performance and strain for the students.  

6. Many good instructional  approaches like tutorials, projects, assignments, group discussions, 

continuous evaluation etc. are not arranged due to lack of time thus the entire teaching  - 

learning process becomes written examination oriented.  

Introducing the Semester System :- 

1. Course Division :- 

 The Course or study material can be break down in to two well organized and internally 

homogeneous parts.  

2. Regularity in teaching :- 

 The teaching work must be carried out regularly and comprehensively using modern 

techniques of teaching. New instructional strategies can also be adapted by the teachers.  

3. Making syllabus broad based :-  

 The syllabus can be make broad-based with the inclusion of main and subsidiary subject 

including more courses and electives.  
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4. Variety of subjects :- 

 The syllabus must be full of variety of subjects which can be suitable to the intellectual 

motivational and occupational requirements of the students.  

5. Making learning pleasant and joyful :- 

 Reducing unnecessary stress and strain before and during teaching and examination and 

making learning purposeful, pleasant and joyful activity.  

6. Making learning more effective :- 

 By introducing formative evaluation to receive continuous feedback for improvement of 

learning experience so as to make them more efficient and effective.  
 

 

Innovative Approaches for Assessment : 

• Open book examination 

• Projects 

• Case – studies 

• Take away papers 

• Simulations 

• On line exams.  

• Self assessment reflective teaching  

• Portfolio evaluation. 

• Reflective-Journals 

• In-Tray Exercises 

• Reviews 

These are some of the innovative techniques for assessment of the students rather than faulty 

written examinations. Although many countries of the world adopted the semester systems long ago, 

yet it is still a new idea in India.  

 

CONCLUSION : 

 Students all round development and their compatibility are the basic requirements of 

effective educational process. Hence there is a need to adapt and implement current trends of 

evaluation keeping global needs of time. Evaluation is not the end of the academic year rather it is an 
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essential part of the on-going process which provides an opportunity to be reflective and creative. 

Various modern techniques of evaluation are required for assessment of students to achieve quality 

in higher education.    
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AQyaapana kxayaAQyaapana kxayaAQyaapana kxayaAQyaapana kxaya-- -- : ekx ivamaSa : ekx ivamaSa : ekx ivamaSa : ekx ivamaSa-- --na pàik̀xyaana pàik̀xyaana pàik̀xyaana pàik̀xyaa    
 

Dâ. esa. Aar. vaajao,Dâ. esa. Aar. vaajao,Dâ. esa. Aar. vaajao,Dâ. esa. Aar. vaajao,    

pàacaayapàacaayapàacaayapàacaaya-- --,,,,    

ÂD. ivazÂD. ivazÂD. ivazÂD. ivaz\\ \\zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya,     

naaiSakxnaaiSakxnaaiSakxnaaiSakx    àààà    2222....    

 

pa`staavanaa :pa`staavanaa :pa`staavanaa :pa`staavanaa :    

AQyayana, AQyaapanaamaQyao raoja navanavaIna badla GaDta Aahota. tyaanausaar iSaXakx tyaacaa vagaa-Qyaapanaata vaapar 

kxrta Asataao. ivadyaaqaI-hI AQyayanaacao navanavao maaga- SaaoQata Aahota. iKaSaataIla maaobaa[-la ha fx@ta saMBaaYaNaapaurtaaca Baaga 

na rahtaa taao kxaoNatyaahI XaNaI, kxaoNatyaahI pàkxarcaa Kaijanaa {palabQa kxr]na doNaara ' kxlparaja ' Jaalaa Aaho. 

ivadyaaqaI- iSaXakxacyaa pauZo taM~a&aanaata pàgataI kxrta Aaho. mhNaUna iSaXakxanaohI yaa A_yaavata saaQanaaMbaraobarca 

paarMpaairkxtaocaI naaL jaaoDUna AQyaapana kxravao. tyaasaazI iSaXakxanao ivamaSa-naacaa AaQaar dyaavaa Asao maI saUcavaona. 
    

1. ivamaSaI1. ivamaSaI1. ivamaSaI1. ivamaSaI-- -- AQyaapana mhNajao kxaya? AQyaapana mhNajao kxaya? AQyaapana mhNajao kxaya? AQyaapana mhNajao kxaya?    

ivamaSaI- AQyaapana taSaI navaIna gaaoYT naahI, maa~a dRiYTkxaona vaogaLa Aaho. evaZoca AapaNa vagaa-ta kxaya iSakxvalao, 

kxsao iSakxivalao, ivadyaaqyaa-Mvar pa`Baava kxsaa paDlaa yaacaI {ttaro iSaXakxanao svata: imaLivaNao va tyaanausaar AQyaapanaata 

sauQaarNaa GaDvaUna AaNaNao va pauZo jaaNao hoca tar ivamaSa-na Aaho. vagaa-ta pauZIlapàmaaNao ivamaSa-na kRxtaI saaQya kxrtaa yaotaIla. 
    

2. AQyaapana kRxtaI :2. AQyaapana kRxtaI :2. AQyaapana kRxtaI :2. AQyaapana kRxtaI :    

iSaXakx vagaa-ta vaogavaogaLo ivaYaya iSakxivata Asataata, pàtyaokx iSaXakxacaI, pàtyaokx ivaYayaaba_lacaI AQyaapanaacaI 

ivaiSaYT ASaI SaOlaI Asatao. tarIhI kxahI iSaXakx Aapalyaa kxamaata yaSasvaI, ivadyaaqaI- ipa`ya banataata, kxahI maa~a yaSasvaI 

haota naahIta, ho Asao kxa haotao? yaasaazI ivamaSa-na mahttvaacao Aaho. 
    

3. AaZavaa :3. AaZavaa :3. AaZavaa :3. AaZavaa :    

iSaXakxanao iSakxivalaolyaa Baagaavar AaZavaa ó maUlyamaapana GaoNao garjaocao Asatao, navho tar AapaNa kxsao kxaya 

iSakxivalao yaacaI {ttaro yaa TppyaataUna imaLtaata. tyaasaazI iSaXakx pàSnaaottar, svaaQyaaya, pàkxlpa, Xao~akxaya- Aaid kRxtaI 

Gaotaata. yaavar]nahI ivadyaaqyaa-McaI yaSasvaItaa, AakxlanaXamataa laXaata yaotao. tyaasaazI ivamaSa-naSaIla iSaXakxanao yaa Tppyaacaa 

jaaNaIvapaUva-kx va AByaasapaUva-kx vaapar kxravaa.  

4. AQyaapanaacao paunaina4. AQyaapanaacao paunaina4. AQyaapanaacao paunaina4. AQyaapanaacao paunaina-- --yaaojanyaaojanyaaojanyaaojana àekx maUlyao :a àekx maUlyao :a àekx maUlyao :a àekx maUlyao :    

AapaNa jaao Baaga iSakxivalaa taao ikxtapata samajalaa, vaa samajalaa nasaola tar maUlyavaana iSaXakx taao GaTkx paunha 

tyaa vagaa-var iSakxivataata, jaao paya-Mta ivadyaaqyaa-Mnaa samajata naahI taaopaya-Mta samajaavataata. tyaapauvaI- ha iSaXakx sahaQyaayaIMSaI 

tyaa AQyaapana GaTkxavar cacaa- kxrtaao, [MTrnaoT, saMdBa-ga`Mqa AaidMcaa ivacaar kxr]na maaihtaIcaI gauNavattaa va A_yaavatataa 
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saakxartaao, taao svata:laa kxmaI laoKata naahI. tar ' kRxitapàvaNa ' samajataao AaiNa maga Asaa ivamaSaI- iSaXakx vagaa-ta jaavaUna 

paunha iSakxivataao. 
 

5. AQyaapana paOlaUMcaI A_yaavatataa :5. AQyaapana paOlaUMcaI A_yaavatataa :5. AQyaapana paOlaUMcaI A_yaavatataa :5. AQyaapana paOlaUMcaI A_yaavatataa :    

paunaina-yaaojana, paunaA-QyaapanaacaI tayaarI kxrta AsataaMnaa ivamaSaI- iSaXakx AaSaya GaTkxacaI vyaaptaI samajaUna Gaotaao, 

tyaasaazI vaaparavayaacyaa vaogavaogaLyaa AQyaapana paQdtaIMcaahI ivacaar kxrtaao. pa`itamaanaaMcaahI ivacaar kxrtaao. LCD, OHP, 

ppt Presentation, you tube, what sap, face book ASaa Applications caahI ivacaar kxrtaao va 

tyaanausaar djao-dar, caOtanyadayaI AQyaapana kxrNyaacaa tyaacaa pa`yatna Asataao. 
 

6. AQyaapana kRxtaI : (Tppaa dusara)6. AQyaapana kRxtaI : (Tppaa dusara)6. AQyaapana kRxtaI : (Tppaa dusara)6. AQyaapana kRxtaI : (Tppaa dusara)    

varIla sava- saaQanaaMvdaro &aanaacao A_yaavataIkxrNa Jaalyaavar ivamaSaI- iSaXakx vagaa-ta jaavaUna naohmaIpàmaaNao kRxtaI kxrtaao. 

tyaata taao yaSasvaI Jaalaa tar taoqao qaaMbataao va tyaapàmaaNao AQyaapana kxrNyaacaa taao pàyatna kxrtaao. jar AyaSasvaI Jaalaa tar paunha 

navyaanao tyaa pàik`xyaolaa saur]vaata kxrtaao. 
- if teacher is Success in reflect….. 

                                                        …..  process stop…..& continuous. 

- if Unsuccess….. Retry….Re Plan. 

 

7. AaZavaa óAnauQaavana :7. AaZavaa óAnauQaavana :7. AaZavaa óAnauQaavana :7. AaZavaa óAnauQaavana : (Tppaa dusaraTppaa dusaraTppaa dusaraTppaa dusara) 

jar iSaXakx pàyatna kxr]nahI ivamaSa-na kxrNyaata ApayaSaI Jaalaa tar paunha navyaanao AaZavaa Gaotalaa jaataao, ' ivamaSaI- 

AQyaapanaacaa ' Aqa-ca Asaa Aaho kxI jaaopaya-Mta yaSa imaLta naahI taaopaya-Mta pàyatna kxrNao, maagaIla AByaasaamaQyao, pàyatnaaMmaQyao kxahI 

kxccao duvao raihlao kxa? yaacaa ivacaar kxr]na iSaXakx paunha navyaa jaaomaanao kxamaalaa laagataao va paunaina-yaaojana kxrtaao. 

    

8. paunaina8. paunaina8. paunaina8. paunaina-- --yaaojanaacaa dusara Tppaa : yaaojanaacaa dusara Tppaa : yaaojanaacaa dusara Tppaa : yaaojanaacaa dusara Tppaa :     

maagaIla TppyaamaQyao Aalaolao ApayaSa pausaUna TakxNyaasaazI iSaXakx jaaomaanao kxamaalaa laagalyaanaMtar tyaa AaSaya GaTkxacao 

(jaoqao ApayaSa Aalao) baairkx saairkx tapaSaIla paahtaao, AByaasa, cacaa-, manana, icaMtana, kxr]na, maagaIla saUcanaaMcaa (ivadyaaqyaa-MnaI 

Feedback maQyao idlaolyaa) ivacaar kxr]na inayaaojana kxrtaao. 
 

9. navyaa paOlaUMcaI caacapaNaI :9. navyaa paOlaUMcaI caacapaNaI :9. navyaa paOlaUMcaI caacapaNaI :9. navyaa paOlaUMcaI caacapaNaI :    

AjaUnahI kxahI navao paOlaU Aahota kxa, yaacaa ivacaar kxr]na, navanavaIna taM~a, saaQanao laXaata GaovaUna AQyaapana inayaaojana kxolao 

jaatao. 
 

11110. pàtyaXa AQyaapana :0. pàtyaXa AQyaapana :0. pàtyaXa AQyaapana :0. pàtyaXa AQyaapana :    

sava- TppyaaMcaa tapaSaIlavaar ivacaar koxlyaanaMtar pàtyaXa AQyaapanaalaa saur]vaata koxlaI jaatao. iSaXakxalaa ivadyaaqyaa-Mcao 

caOtanyadayaI va sakxaratmakx pàitasaad doNaa%yaa caoh%yaavar]na iSaXakxalaa tyaacao ivamaSa-na yaSasvaI Jaalao Aaho ho laXaata yaotao. 
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Teaching Activity II 

Modified Plan of 

teaching element 

Enhanced Teaching 

perspective 

Review 

Modified 

Plan of 

teaching 

element Teaching Activity III 

qaaoD@yaata, ivamaSaI- iSaXaNa hI AQyayana, AQyaapana, maUlyamaapana, saMSaaoQana ASaa sava-ca Xao~aalaa spaSa- kxrNaarI baaba 

Aaho. taI Cyclic Process Aaho.  

{da.  
 

  

 

 

 

 

 

 

 

 

 

varIla AakRxtaIta daKaivalyaapàmaaNao ivamaSaI- AQyaapana saMkxlpanaa Aaho. 

saMdBasaMdBasaMdBasaMdBa-- -- : : : :    

1. http://archive.ecml.at/mtp
2
/qualitrainging. 

2. www.reech.com 

Process of Reflective Teaching 

Teaching Activity I 

Review 

Enhanced Teaching 

perspective 
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REFLECTIVE TEACHING LEARNING PROCESS 
 

Shri. B. N. Mudennavar ,  

Lecturer, 

Kittur Rani Channamma Education 

Society's College Of Education, 

Bailhongal.  

 

Introduction:  

Teaching young children is complex work. Every day teachers face many challenges - 

ongoing chores of caretaking and cleanup, planning and providing an engaging curriculum, 

communicating with families and co-workers, and responding to the ever-growing pressures for 

outcomes, assessment, and documentation to demonstrate children’s learning. These pressures 

compete for teachers’ attention, making it difficult to keep the joy of being with children at the heart 

of our work. You can turn to the many resources available to learn about guidance techniques or use 

a published curriculum to help with planning. But to truly share meaningful experiences with 

children you must learn to become a reflective teacher. 

For reflective teachers, their work is an ongoing process of closely observing and studying 

the significance of children’s unfolding activities. Rather than just following preplanned lessons and 

techniques, reflective teachers consider what they know about the children in their group and about 

child development theory to better understand and delight in what happens in the classroom. 

Reflection allows teachers to make effective, meaningful decisions about how to respond to and 

plan for children. It keeps them excited about their work. 

 

Meaning :  

Teaching learning process is a means through which the teacher, the learner, the curriculum 

and other variables are organized in a systematic manner to attain pre determined goals and 

objectives. 

Teaching learning process implies that all the various elements of the teaching learning 

situation have to be brought into an intelligible whole. The teaching learner activities which are 

varied and complex have to be harmonized. These elements and activities include learners and their 

individual differences, the methods of teaching, the material to be taught, class room conditions, 

teaching devices and aids, questioning and answering, assignments, thinking, enjoying, creating, 

practical skills, discussions and many others.  
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The role of Reflective teaching in teacher education : 

Reflective practice is used at both the pre-service and in-service levels of teaching. Coaching 

and peer involvement are two aspects of reflective practice seen most often at the pre-service level. 

Teacher educators can most effectively coach student teachers in reflective practice by using 

students' personal histories, dialogue journals, and small and large-group discussions about their 

experiences to help students reflect upon and improve their practices. Several research studies have 

proved that critical reflection upon experience continues to be an effective technique for professional 

development.  
 

To be successful and effective as a teacher you need to : 

• be able to engage, motivate and enthuse pupils; 

• be a good listener and communicator; 

• have commitment to the all round development of young people and children; 

• show consideration for their personal and educational development; 

• be self-motivated and able to work as a member of a team; 

• keep up to date with relevant aspects of your subject and/or phase; 

• exercise patience and display sensitivity to the individual needs and abilities of pupils; 

• respect your pupils and encourage them to respect each other; 

• foster positive relationships with your pupils; 

• encourage parents to be involved in the education of their children; 

• form positive professional relationships with all of those involved in the life and work of the 

school; 

• Support and manage colleagues in development work, where appropriate. 
 

Seven wonders and challenges of teaching : 

 Esther J Swenson in The Teacher’s Letter states that each of the following seven wonders 

brings a new challenge to the classroom teacher. 

1. First wonder: How much children already know before they come to school. They bring with 

them rich resources of knowledge, skill and understandings- mostly self-learned. 

 First challenge: how much do know of these rich resources? How for do go in searching 

them our? How do use what find? 

2. Second challenge: children’s eagerness to learn. It is natural for children to inquire, to 

discover. It is unnatural for them to be passive, disinterested. 
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Second challenge : how do use this eagerness to learn? In what direction should it be 

channeled? Am feeding it or am killing it? 

3. Third wonder: the ever ending process of learning. Every hour of the day, no matter where he 

is, with whomever or whatever he works, the child learns. 

Third challenge: is he learning what is best for him, now and later? Am setting the stage for 

constructive learning’s? 

4. Fourth wonder: the infinite variety of abilities, personalities, needs and interests of pupils. He 

who says, “I know children” has not taken time to study the marvels of their growth. 

Fourth challenge: do I know as much as I should about each child’s abilities, personalities, 

needs interests? How can I learn more? Do I accept differences or rebel against them?  

5. Fifth wonder: the concomity of learning. Simultaneously children learn subject matters, traits 

of personality, habits of working, attitudes and appreciations many of them permanently. 

Fifth challenge: do I push so hard toward a single goal that I push the children away from 

another of equal importance? Do I leave these “marginal learning” to chance? 

6. Sixth wonder: the faith, respect, loyalty and tolerance of children. When a teacher treats them 

well sometimes even when he does not they will respond with respect and understanding. 

Sixth challenge: do I have an equal faith in them and in their motives? Am I as loyal to them 

and their welfare? Do I treat them with respect and understanding? 

7. Seventh wonder: the ability of children to teach. Each child learns from the other, and even 

the teacher can learn much from children. 

Seventh challenge: Do I use my opportunities to learn from children? Do is listen, literally 

and figuratively, to the lessons they can teach?  

 

A to Z of effective teaching : 

During the last few decades, research on effective teaching has yielded valuable guidelines 

for teachers. Some of the important of these guidelines are here. 

a. ‘A’ is for alertness and adaptability in handling several situations. 

b. ‘B’ is for balanced behaviour. 

c. ‘C’ stands for cooperative teaching learning. 

d. ‘D’ for democratic classroom environment. 

e. ‘E’ for expectancies. 

f. ‘F’ for feedback. 
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g. ‘G’ for goal setting. 

h. ‘H’ for hard work. Humor. 

i. ‘I’ for involvement. 

j. ‘J’ for just attitude. Judicious rewards. 

k. ‘K’ for knowing children’s abilities. Knowledge. 

l. ‘L’ for linking past and future knowledge. 

m. ‘M’ for motivation. 

n. ‘N’ for needs of the learner. 

o. ‘O’ for open mindedness. 

p. ‘P’ for praise. 

q. ‘Q’ for quiz. Quality teaching. 

r. ‘R’ for relationships. Review of lesson. Resourcefulness. 

s. ‘S’ for success experience. 

t. ‘T’ for technology of teaching. 

u. ‘U’ for undivided attention to teaching. 

v. ‘V’ for visual aids. 

w. ‘W’ for welcoming attitude. 

x. ‘X’ for X-ray of the teaching process. 

y. ‘Y’ for you. 

z. ‘Z’ for zeal and zest for work.  

 

Using a “thinking lens” for reflection-in-action : 

It is one thing to talk about reflective teaching, but quite another to practice it. Teachers need 

a disciplined way to analyze the events as they happen in the classroom. The “thinking lens” is a list 

of questions that teachers can ask themselves as they think over their day or discuss observation 

notes and photos with co-workers and families. Teachers can think about classroom events after they 

have occurred as a way to practice using these kinds of questions. Once teachers learn the kinds of 

questions that help them make effective decisions, their answers can guide their responses on the 

spot as classroom events unfold each day. 
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Here are six areas to consider (with sample questions) to get started in using a thinking lens to 

become a more reflective teacher.  

1. Know yourself. What captures my attention as the children engage, explore, and talk with 

each other and with me? 

2. What delights me as I watch and listen? How might my background and values influence 

how I respond to the children? 

3. Find the details that touch your heart and mind. What do I notice in the children’s faces and 

actions? 

4. Where do I see examples of children’s strengths and abilities? What are the children learning 

from this experience? 

5.  Seek the child’s perspective. What is the child drawn to and excited about? What might the 

child be trying to accomplish? Why might the child be talking to and playing with others this 

way? What ideas might the child be exploring?  

6. Examine the physical and social-emotional environment. How do schedules, routines, the 

physical space, and materials support or limit the children’s play? What changes or additions 

to the space or materials would help to strengthen children’s relationships? How do 

schedules and routines influence this experience? 

7. Explore multiple points of view. How might the child’s culture and family background be 

influencing this situation? What questions could I ask the child’s family? What other 

perspectives should I consider? What child development or early learning theories apply to 

this experience? How does this child’s play (or other activity) demonstrate desired early 

learning outcomes or standards? 

8.  Consider opportunities and possibilities for next steps. What values, philosophy, and desired 

outcomes do I want to influence my response? What new or existing relationships could be 

strengthened? Which learning goals could be addressed? What other materials and activities 

could be offered to build on this experience? What new vocabulary can teachers introduce? 

 

Conclusion : 

Research on reflective teaching over the past two decades has shown that it is linked to 

inquiry, and continuous professional growth. Reflective practice can be a beneficial form of 

professional development at both the pre-service and in-service levels of teaching. It develops 

critical thinking and promotes experiential learning. It enhances personal growth. 

It gives freedom to teachers to impose their own methodology enhancing rational thinking. 
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thou dkS'kY;s o lkekftd fodklthou dkS'kY;s o lkekftd fodklthou dkS'kY;s o lkekftd fodklthou dkS'kY;s o lkekftd fodkl    

MkWMkWMkWMkW---- cafnuh izse [kMdhdj] cafnuh izse [kMdhdj] cafnuh izse [kMdhdj] cafnuh izse [kMdhdj]    
izkpk;Z] Jh /kus'ojh f'k{k.k'kkL=] izkpk;Z] Jh /kus'ojh f'k{k.k'kkL=] izkpk;Z] Jh /kus'ojh f'k{k.k'kkL=] izkpk;Z] Jh /kus'ojh f'k{k.k'kkL=] 
egkfo|ky;] vkSjaxkcknegkfo|ky;] vkSjaxkcknegkfo|ky;] vkSjaxkcknegkfo|ky;] vkSjaxkckn    

 

izkizkizkizk---- izse [kMdhdj] izse [kMdhdj] izse [kMdhdj] izse [kMdhdj]    
   egkRek xka/kh v/;kid egkfo|ky;]   egkRek xka/kh v/;kid egkfo|ky;]   egkRek xka/kh v/;kid egkfo|ky;]   egkRek xka/kh v/;kid egkfo|ky;]    

vkSjaxkcknvkSjaxkcknvkSjaxkcknvkSjaxkckn    

^cny*] ^ufourk* gk ekuokpk LFkk;hHkko vkgs- dks.kR;kgh ckg~; Lo#ikr cny Qkj osxkus ?kMrkr rs ekstrk 

;s.kkjs o MksG~;kauk fnl.kkjs n`'; Lo#ikr vlrkr- ts cny vkarfjd vlrkr tls #<h ijaijk] vk'k;] fopkj] 

ekuoh LoHkko ;ke/;s cny ?kMok;yk vusd o"kZ ykxrkr- v'kkosGh lekt gk fojks/k] fpfdRlk v'kk vusd 

nksyk;eku ifjfLFkrhrwu tkr vlrks- dkj.k ;kaP;k eqGk'kh la?k"kZ vlrks] iz;Rukaph ijkdk"Bk vlrs] izokgkP;k fo#/n 

tkÅu Bkei.ks mHks jgkos ykxrs- vkiyh f'k{k.k O;oLFkk ;k nksyk;eku VII;koj mHkh vkgs- frP;k vkarfjd o ckg~; 

cny gks.;kph furkar xjt vkgs rjp rh lqanj] vFkZokgh] cgqvaxh] cgqi;kZ;h v'kh iz.kkyh] O;oLFkk r;kj gks.kkj 

vkgs- 

 vkiY;k f'k{k.k O;oLFkspk bfrgkl ikfgyk rj R;krgh cnykph vusd ikus vkgsr- ijarw dkyijRos uouos 

iz'u] xjtk] cny ;kaph vko';drkgh iqUgk mHkhp vkgs- R;keqGs f'k{k.kkps mfn~n"V] f'k{k.kkrhy vk'k;] vk'k; 

ns.;k?ks.;kP;k i/nrh] oxZO;oLFkk] okrkoj.k] f'k{kdkaph ekufldrk] izf'k{k.k ;k lxG~;kr cny ?kM.ks vko';d okVw 

ykxys vkgs- 

 eqGkr f'k{k.k dks.kklkBh] d'kklkBh\ ;kps ljG lk/ks mRrj vktP;k ygku eqykyk Hkfo";kr mHks jkgrk ;kos 

;klkBh] 15 rs 20 o"kkZr R;kyk Hkfo";kr mHks dj.;klkBh dks.kdks.krh thou dkS'kY;s gohr\ R;kaP;k xjtk d'kk 

vlrhy\ Eg.kwl Eg.kwu R;kr dks.kR;k ewY;fopkjkaph #to.kwd >kyh ikfgts] dks.kR;k izdkjph fi<h vkf.k lekt 

vkiY;kyk r;kj djko;kpk vkgs- R;kaP;kdMwu vki.k dks.kR;k vis{kk djrks gk fopkj MksG;kleksj Bsowu f'k{k.kkph 

jpuk gks.;kph xjt vkgs- 

 vFkkZr thou ;'kLoh dj.;klkBh thou dkS'kY;kaph xjt vlrs- thoukrhy egRokP;k ?kVuk vksG[k.ks] 

brjkaP;k Hkkouk tk.k.ks] leL;kRed ifjfLFkrhrwu ckgsj iM.;klkBh vk[k.kh dj.ks ;klkBh thou dkS'kY;s mi;ksxh 

iMrkr- Kku] orZu] n`f"Vdksu vkf.k ewY;s ;kaP;k ,dhdj.kk}kjs /;s;kph izkIrh d'kh djkoh ;kps vkdyu O;Drhyk 

T;k dkS'kY;k}kjs gksrs rh dkS'kY;s Eg.ktsp thou dkS'kY;s gks;- ;k thoudkS'kY;kaP;k vk/kkjs O;Drh 'kkarkiw.kZ Hkkoh 

thou txw 'kdrs- gh dsoG iqLrdkrwu f'kdk;ph ulrkr rj vuqHkok}kjs vkRelkr djko;kph vlrkr- O;Drh 

thouHkj rh f'kdr vlrks- 

 tkxfrd vkjksX; la?kVusP;k ers] *O;Drhyk nSuafnu thoukrhy xjtk vkf.k vkOgkus ;kauk ifj.kkedkjdi.ks 

rksaM ns.;klkBh vko';d vlysY;k ldkjkRed vkf.k lek;ksftr orZuklkBh ykx.kkÚ;k {kerk Eg.kts thou dkS'kY;s 
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gks;- gh thou dkS'kY;s] vH;klØekrhy mfn~n"Vs ;kaph lkaxM ?kky.ks vko';d vkgs- 

1- ^Lo* ph tk.kho 

2- Le;kuqHkwrh 

3- fu.kZ;{kerk 

4- leL;kfujkdj.k 

5- ifj.kkedkjd laizs"k.k 

6- O;Drh&O;Drhae/khy lglaca/k 

7- ltZu'khy fopkj 

8- fpfdRlkRed fopkj 

9- Hkkoukaps lek;kstu 

10- Rkk.kr.kkokaps lek;kstu 

f'ko[ksjk] fM- ts- 'okR>Z vkf.k ,l- vkj- dksYgs ;kauh thou dkS'kY;kaps oxhZdj.k iq<hy izek.ks dsys vkgs- 
 

                                                                                                thou dkS'kY;sthou dkS'kY;sthou dkS'kY;sthou dkS'kY;s    
    

O;Drhxr thou dkS'kY;sO;Drhxr thou dkS'kY;sO;Drhxr thou dkS'kY;sO;Drhxr thou dkS'kY;s    

v½ vkarjn`"Vh 

1- Lk`tuf'kyrk o uofuekZ.k {kerk 

2- uSrhd orZu 

c½ O;Drhxr usr`Ro 

1- tckcnkjh ikj ikM.ks 

2- Lo&fnXn'kZu 

d½ Lo&O;oLFkkiu 

1- vkarjhd 'kDrhps O;oLFkkiu 

2- Hkkouk O;oLFkkiu 

3- /;s; fuf'prh 

    

lkeqfgd@vkarjO;Drhxr thoudkS'kY;lkeqfgd@vkarjO;Drhxr thoudkS'kY;lkeqfgd@vkarjO;Drhxr thoudkS'kY;lkeqfgd@vkarjO;Drhxr thoudkS'kY;s 

v½ vkarjO;Drhxr usr`Ro 

1- laHkk"k.k dkS'kY; 

2- fu.kZ; {kerk 

3- lek;kstu dkS'kY; 

c½ fufeZrh{ke lgdk;Z dkS'kY; 

1- lgdk;Z vkf.k la?kdk;Z 

2- lgosnu 

d½ Lo&uqruhdj.k 

1- Lo&{kerk vksG[k.;kps dkS'kY; 

2- Ekkfgrh vkf.k ek/;e lk{kjrk dkS'kY; 

3- fpfdRlk fopkj o leL;k fujkdj.k 

dkS'kY; 
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thoudkS'kY;s vH;klØe o vkthou f'k{k.kkP;k ek/;ekrwuthoudkS'kY;s vH;klØe o vkthou f'k{k.kkP;k ek/;ekrwuthoudkS'kY;s vH;klØe o vkthou f'k{k.kkP;k ek/;ekrwuthoudkS'kY;s vH;klØe o vkthou f'k{k.kkP;k ek/;ekrwu    

 fodflr dj.;kps ekxZ fodflr dj.;kps ekxZ fodflr dj.;kps ekxZ fodflr dj.;kps ekxZ    

thoudkS'kY;sthoudkS'kY;sthoudkS'kY;sthoudkS'kY;s    dkS'kY; fodflr dj.;klkBh vko';d ckchdkS'kY; fodflr dj.;klkBh vko';d ckchdkS'kY; fodflr dj.;klkBh vko';d ckchdkS'kY; fodflr dj.;klkBh vko';d ckch    Ñrh dk;ZØeÑrh dk;ZØeÑrh dk;ZØeÑrh dk;ZØe    

v½ v½ v½ v½ O;Drhxr thou O;Drhxr thou O;Drhxr thou O;Drhxr thou 
dkS'kY;sdkS'kY;sdkS'kY;sdkS'kY;s    
1- vkarjn`"Vh 
2- l`tuf'kyrk o 

uofuekZ.k dkS'kY; 
3- uSrhd orZu 

1 Lo;a'khLr vaxh ck.kkoh- 
2 lguf'kyrsus o fpdkVhus okx.ks- 
3 vkiY;k orZ.kqdhph o Ñrhph tckcnkjh ?ks.ks- 
4 vkRefo'oklkus Ñrh dj.ks- 
5 uO;k dYiukaph] fopkjkaph ppkZ dj.ks- 
6 Lor%e/;s jl ?ks.ks- 
7 vkiys xq.k o pkfj«;kckcr tkx#d jkgk.ks- 
8 var%izsj.ksus dk;Z dj.ks- 

1 'k=qla/kh fo'ys"k.k 
2 ^Lo^&fo'ys"k.k 

c½ O;Drhxr usr`Ro 
1- tckcnkjh ikj ikM.ks- 
2- Lo&fnXn'kZu 

1 T;k O;DRkhaoj izHkko ikMk;pk vkgs R;kaP;k in~/krhus 
fopkj dj.ks- 

2 Lor%Pk Lor%'kh fopkj fofue; dj.;klkBh osG dk<.ks- 

1 Hkk"k.kkph iqoZr;kjh 
2 ,d tkfgjkr fyfg.ks 

d½  Lo&O;oLFkkiu 
dkS'kY;s 
1- vkarfjd 'kDrhaP;k 

fu;a=.kkps dkS'kY; 
2- Hkkouk O;oLFkkiu  

dkS'kY; 
3- /;s;fuf'prh dkS'kY; 

1 /;s; fuf'prh djok- 
2 fuf'pr VII;kae/kwu ldkjkRed fopkj djk;yk f'kd.ks- 
3 Lor%P;k dPP;k nqO;karwup Lor%ph 'kDrhLFkkus fuekZ.k 

dj.ks- 

1 vkiyh 'kDrhLFkkus o 
dedqori.kk ;kaph ;knh 
dj.ks- 
2 “kDrhLFkkukaoj Hkj nsowu 
dedqori.kkps 'kDrhLFkkukr 
#ikarj dj.;kps ekxZ 'kks/kk- 
3 ,[kknh leL;k lksMok;yk 
ns.ks- 
4 /;s;fuf'prh o /;s;kph 
;knh d#u R;kaP;k iwrZrslkBh 
iz;Ru dj.ks- 
5 rqeP;k Lor% laca/khP;k T;k 
xks"Vh cnykO;k okVrkr R;kph 
;knh d#u gks.kkÚ;k Qk;|kph 
;knh dj.ks- 
6 ;kckcr ,d osGki=d 
r;kj d#u R;kuqlkj cny 
?kMowu vk.k.;klkBh Lor%yk 
lTt djk- 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

68      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

 

thoudkS'kY;sthoudkS'kY;sthoudkS'kY;sthoudkS'kY;s    dkS'kY; fodflr dj.;dkS'kY; fodflr dj.;dkS'kY; fodflr dj.;dkS'kY; fodflr dj.;klkBh vko';d ckchklkBh vko';d ckchklkBh vko';d ckchklkBh vko';d ckch    Ñrh dk;ZØeÑrh dk;ZØeÑrh dk;ZØeÑrh dk;ZØe    

c½ lkeqfgd dkS'kY;sc½ lkeqfgd dkS'kY;sc½ lkeqfgd dkS'kY;sc½ lkeqfgd dkS'kY;s    

1- vkarjO;Drhxr usr`Ro 

• ifj.kkedkjd 

laHkk"k.k dkS'kY; 

• fu.kZ;{kerk 

• lek;kstu dkS'kY;  

1 rqeP;k lgoklkr dq.kkoj rk.k ;s.kkj ukgh v'kh lq[kn 

O;Drh cuk- 

2 yksdkauk vkiY;k fuR; ifjp;kpk okV.kkjk ek.kwl cuk- 

3 vgaHkko lksMwu |k- 

4 rqEgkayk loZdkgh dGrs v'kh rqeph izfrek gks.;kiklwu 

lko/k jgk- 

5 dks.khgh dkghgh lk/; dsys rjh vfHkuanu dj.;kph 

la/kh lksMw udk- 

6 dks.kkP;kgh nq%[kkP;k ok fujk'ksP;k izlaxh lgkuqHkwrh 

O;Dr djk;yk fol# udk- 

1 lektksi;ksxh mRiknd dk;Z 

dk;ZØe jkcfo.ks- 

2 dks.kR;kgh lkoZtfud 

mRlokP;k osGh yksdkae/;s 

Ik;kZoj.kh; tkf.ko tkx`rh 

dj.;kpk izdYi gkrh ?;k- 

mnk- x.ks'k mRlo] f'kot;arh] 

uojk=] Å#l 

2- fufeZrh{ke lgdk;Z 

dkS'kY; 

• lgdk;Z vkf.k 

la?kdk;Z dkS'kY; 

• lglaosnuk 

 

1 brj yksdkauk ;ksX; ifj.kkeke/;s clok- 

2 ldkjkRed Hkwfedsus okxwu brjkaiq<s vkn'kZ fuekZ.k djk- 

1 vkiys dk;Z lgdkÚ;kaP;k 

lgk¸;kus vf/kd pkaxys] osxkus 

vkf.k vf/kd 

ifj.kkedkjdfjR;k dls djrk 

;sbZy ;kckcr rhu lwpuk 

fygk- 

2 vfHk#irsP;k ek/;ekrwu 

izfrdwy ifjfLFkrh'kh lkeuk 

dj.;kps izf'k{k.k ns.ks- 

3- Lo&uwr.khdj.k 

dkS'kY; 

• Lo&{kerk 

vksG[k.;kps dkS'kY; 

• Ekfgrh vkf.k ek/;e 

lk{kjrk 

• fpfdRld fopkj o 

leL;kfujkdj.k 

dkS'kY; 

1 HkfOk";kr dk; djrk ;sbZy ;kps fp= js[kkV.;krwu HkO; 

fopkj djk- 

2 fopkj'kDrhyk rk.k |k vkf.k eukyk o cq/nhyk pkyuk 

|k- 

3 vkRefo'okliw.kZ Ñrhrwu vkRefo'okliw.kZ fopkj djk- 

1 fpdkVhus okxk- 

2 fujk'kktud ifjfLFkrhps 

vk'kknk;h ifjfLFkrhr #ikarj 

dj.kkÚ;k yksdkaps pfj= okpk- 

3 pkaxyh iqLrds okp.ks- 

4 izsj.kk ns.kkÚ;k /ouhfQrh 

,sd.ks- 

5 gs loZ jkstP;k fnuØekr 

lekfo"V dj.ks- 
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 Tkhoukrhy vusd folaxrh] fgalk] vlqjf{krrk] ukrs laca/kkrhy rk.k] LokFkhZo`Rrh] vizkekf.kdrk] Hkz"Vkpkj] 

fodr̀ eukso`Rrh] dkghgh u dj.;kph] dks.kR;kgh pkaxY;k ckchaph vaeyctko.kh u dj.ksgh f'k{k.kkpk o lekt jpuspk 

iz'u vkgs- ;k loZ cktwauk Li'kZ dj.kkjs cgwi;kZ;h] ifjfLFkrhtU;] uos fopkj o vk'k; ekaM.kkjs] loZ O;oLFkkauk 

lkekowu ?ks.kkjs f'k{k.k gos- 

 gkWoM~Zl xkMZuj ps fopkj thoukr thoudkS'kY;kyk fdrh egRo vkgs rs lkaxwu tkrkr- 

 ^^vki.k rkfdZd xf.krh cq/nheRrsyk [kwip egRo nsowu Hkk"khd cq/nheRrk xkS.k dsY;k] i.k vki.k tj 

dk;Zfo'okr Mksdkowu ikfgys rj vls fnlrs dh] vls 'ksdMks O;olk; o uksdÚ;k vkgsr ftFks rkfdZd xf.krh 

cq/nheRrseqGs rqEgkayk Qkj rj uksdjh feGsy i.k rqeP;kdMs yksdkauk gkrkG.;kps dkS'kY; ulsy rj vkf.k R;kauk 

okp.;kps lkeF;Z ulsy rj rqeph izxrh v'kD; vkgs- vafrer% rqEgkayk nqlÚ;k dks.kk T;k O;DrhdMs lkekftd o 

Hkkofud cq/nheRrk vkgs v'kk l{ke O;DrhlkBh tkxk eksdGh djkoh ykxsy- tsOgk ;a=s ek.klkis{kk vf/kd LekVZ 

gksrhy rsOgk dykRed cq/nheRrk vf/kd izHkkoh Bjsy-** 

vkiyk ns'k Hkfo";kr Eg.ktsp 2030 Ik;Zar loZlk/kkj.k o;ksekukP;k n`"Vhus txkr lokZr r#.k ns'k vl.kkj 

vkgs- ;k o;ksxVkrhy fi<h uohu fopkj dj.kkjh vlrs- ;k r#.k fi<hph mRikndrk d'kh ok<fork ;sbZy ;koj y{k 

dsanzhr djkos ykxsy- ijarw gh mRikndrk lkekU; Lrjkojhy udks rj thoudkS'kY;koj vk/kkjhr mRikndrk goh- 
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INTRODUCTION : 

 Education is a life long process. Throughout its journey it has changed from time to time, 

according to the situations, needs and demands from ancient period till today. In the process of 

change it has several stages, steps and dimensions.  Such as basically it is a one way process, later on 

it is changed to be a two way process and gradually it exposed itself to the three way process 

consisting of teacher, student and environment.  

 This changing scenario brought education to such a stage where education, concentrating on 

own experience and practices with respect to teachers as well as students.  This kind of education is 

known as the ‘Reflective Education’ which is the need of the day. 

 Reflective Education reference to the process of the educators studying his/her own teaching 

methods and determining what works best for the students. Reflecting on different versions of 

teaching and reshaping past and current experiences will lead to improvement in education. 

Reflection in action helps teacher in making the professional knowledge and they will gain from 

their experience in classroom.  

 

REFLECTIVE TEACHING : 

 Reflective Teaching means looking at what you do in the classroom, thinking about why you 

do it and thinking about how if it works – a process of self observation and self evaluation by 

collecting information about what goes on in our classroom, by analyzing and evaluating this 

information we identify and explore our own practices and underlying beliefs this may then lead to 

changes and improvements in our teaching. 

 Reflective teaching is therefore a means of professional development which begins in the 

classroom itself. 

 

IMPORTANCE OF REFLECTIVE TEACHING : 

 Reflective teaching implies a more systematic process of collecting, recording and analyzing 
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our thoughts and observations as well as those of our students and then going on to making changes.  

• If a lesson went well we can describe it and think about why it was successful. 

• If the students didn’t understand a language point we introduced, we need to think about 

what we did and why it may have been unclear. 

• If the students are misbehaving, what were they doing, when and why? 

 In many situations, teachers notice only the reactions of the louder students and come to the 

conclusions about why things are happening, instead of spending time, focusing more and discussing 

what has happened in the classroom.  

 

THE PROCES OF REFLECTIVE TEACHING : 

  The process of reflective teaching having three major steps, those are as below; 

1) Collection Stage 

2) Preparation Stage 

3) Execution Stage 

 

1) COLLECTION STAGE : 

 This is the first stage of Reflective Teaching, here one can gather or collect the information 

about what happens in the class for which several ways are there, those are; 

a) Teachers Dairy 

b) Peer Observation 

c) Recording 

d) Students Feedback 

 

a) TEACHER’S DAIRY : 

 This is earliest way to collect information of about teaching of a particular lesson, which 

consists of one’ own reactions, feelings and those observation on the part of students. Dairy writing 

does require a certain discipline in taking the time to do it on regular basis, while writing the dairy 

concentration should be given to lesson objective, activities and materials, students and classroom 

management.  

 

b) PEER OBSERVATOIN : 

 This is the dynamic way of collecting information about a particular class / lesson. Invite a 

colleague to class for collecting the information about lesson. This may be with a simple observation 
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schedule or through taking notes, ask your colleague to focus on student behavior, pattern of 

interaction and your way of dealing with errors.  

 

RECORDING LESSONS : 

 This is another way to collect the information about our class/lesson, there are two types of 

recordings they are; 

 i) Audio Recording 

 ii) Video Recording  

i) AUDIO RECORDING : 

This can be helpful for considering aspects of teacher talk, such as how much he has talked 

about, clear instructions of explanations, allocation for student talk and response to the 

student talk. 

ii) VIDEO RECORDING : 

This is useful in showing aspects of teacher’s own behavior. Such as where he stand, how he 

speak to, how he come across the students.  

 

STUDENTS FEEDBACK : 

 This is one more way of collecting the information about the class / lesson. This can be done 

by a simple questionnaire, through which by to elicit students opinions and perception about what 

goes on in the classroom. 

 By these means teacher can collect the information about his classroom / lesson. 

 

PREPARATION STAGE : 

 This is the second stage of reflective teaching, after collecting the information about his / her 

own classroom / lesson taught, on the bases of those information one can analyze himself by the 

following means; 

a) Thinking 

b) Talking 

c) Reading 

d) Asking 

a) THINKING : 

Here one can think about things such as he/she already have ideas for changes to implement, 

students feedback and his/her own observation which is mentioned in the dairy. 
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b) TALKING : 

What ever you have found in thinking stage, just talk with a supportive colleague or with a 

friend it may help one to come up with some ideas for do the things differently.  

c) READING : 

By thinking and talking with others one can come to know about certain areas in which one 

wants to find more, for which there are so many magazines, scholarly articles, several 

websites, library and book house etc.  Just make use of and read it so that you can come to 

know more about certain areas. 

d) ASKING : 

In whichever are you want to get ideas just pose the question to other teachers and websites 

such as ask.com and ask the local teachers association to conduct a session regarding that 

area of knowledge. 
 

 By thinking about himself / herself, talking with others, reading the related material and 

posing the question to website, other teachers or organizing the session one can get the clear idea 

about a particular knowledge, skill etc. 

 

3) EXECUTION : 

 This is the third and final stage of reflective teaching, hen one has to execute the things 

which are come and a result of collection of information through dairy, peer observation, recording 

students feedback followed by the preparation by thinking, talking, reading and asking. 

 Whatever one can get the information, accordingly prepare himself and one can put himself 

in next class/lesson, where he/she supposed to act according to the preparation which is based on the 

information gathered earlier.  So that whatever difficulty, what ever inconvenience, unsatisfactory 

situation faced by him/her in the previous class/lesson.  All related information is gathered very 

systematically and prepare the next lesson and act according to the preparation which helps in ones 

next performance /lesson. 

 Execution requires the valid information and objective preparations which are the major 

aspect of the reflective teaching on the basis of these two only the execution is depends on. If one 

can get the valid information about himself or his class / lesson obviously he can go for the objective 

preparations, which leads the effective execution, which makes him comfortable in his/her 

classroom/lesson. 

 By the following these stages very sincerely and systematically one can improve as a 
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professional, if he is a teacher then he use this process for this teaching then it is called as the 

‘Reflective Teaching’ and that teacher can be called as a ‘Reflective teacher’. 

  

CONCLUSION : 

 ‘Reflective Teaching’ a revolutionary concept in the field of education follows a cyclic 

process, it starts with collection of information about his / her class / lesson by various stages and 

followed by the preparation through several means, the valid information and solid process leads to 

the proper execution through which one can able to come out of the problematic, undesirable 

situations and uplift his / her professional morals. 

 As a result of reflection teaching one can be able to think about to do something in a new, 

different way and one can decide that he / she is doing in best way. That is what the professional 

development of a teacher is all about.  
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Abstract: 

This paper elaborates the impacts of teaching reflection on young teachers and highlights 

methods and strategies to carry out reflective teaching. It also  discusses the importance of 

teaching and the capacity to be reflective at earlier stages of the professional development, 

so that individuals can be more receptive to change throughout their career. The process of 

adapting to change requires not only adjustment to new situations, but also understanding, 

accepting and implementing into practice of new ideas, concepts or approaches. In case of 

teacher education, it is argued that in order to embrace the pedagogical practices that they 

need to learn in order to become competent teachers, trainees have to bring their beliefs 

about teaching to a conscious level and accommodate them with new knowledge acquired. 
   

Key words : Reflective teaching, Professional development of teachers, Teacher education 

 

Introduction:  

     The traditional training of young teachers ignored the experiencing and diversifying nature of 

professional development. This paper elaborates the impacts of teaching reflection on young 

teachers and highlights methods and strategies to carry out reflective teaching. It also discusses the 

importance of teaching and the capacity to be reflective at earlier stages of the professional 

development, so that individuals can be more receptive to change throughout their career. The 

process of adapting to change requires not only adjustment to new situations, but also understanding, 

accepting and implementing into practice of new ideas, concepts or approaches. In case of teacher 

education, it is argued that in order to embrace the pedagogical practices that they need to learn in 

order to become competent teachers, trainees have to bring their beliefs about teaching to a 

conscious level and accommodate them with new knowledge acquired during the training period. 
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Importance of reflective teaching : 

Reflective teaching is seen as a process that can facilitate teaching, learning and 

understanding, and that plays a central role in teacher’s professional development. The significance 

of reflective teaching is well explained by many scholars. Dewey was among the first to promote 

reflection as a means of professional development in teaching. He believed that critical reflection is 

the most important quality a teacher may have and adds that when teachers speculate, reason, and 

contemplate using open-mindedness, wholeheartedness, and responsibility, they will act with 

foresight and planning rather than basing their actions on tradition, authority, or impulse. Reflection 

is an essential component of professional knowledge and practice and is believed that teachers will 

develop the ability for continued learning throughout the professional career if they are engaged in 

reflection in action. Critical reflection of one’s practices can trigger a deeper understanding of 

teaching and contribute to one’s professional development. Reflective teaching model of 

professional education/development describes the role of reflection in teacher’s professional 

development. The significance of reflective teaching on professional development can be shown as 

follows. First, reflective teaching increases the degree of professionalism. Teachers who are better 

informed as to the nature of their teaching are able to evaluate their stage of professional growth and 

what aspects of their teaching they need to change. Reflective practice offers practical options to 

address professional development issues. Secondly, it can help young teachers to achieve a better 

understanding of their own assumptions about teaching as well as their own teaching practices. It 

can lead to a richer conceptualization of teaching and a better understanding of teaching and learning 

processes. It can serve as a basis of self-evaluation and is therefore an important component of 

professional development. Lastly, as young teachers gain experience in a community of professional 

educators, they feel the need to grow beyond the initial stages of survival in the classroom to 

reconstructing their own particular theory from their practice. 
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Reflective teaching has the effects of making teachers more initiative and responsible in pursuing the 

practical rationality through exploring teaching and learning activities, taking more informed actions 

and establishing a deeper understanding of teaching, which ultimately contributes to their 

professional knowledge and competence. So a process of reflective teaching is a process of teacher’s 

professional development. Without systematically reflective teaching, teacher’s professional 

development becomes impossible, and at the same time teacher’s professional development 

encourages teachers to do reflective thinking in their teaching.  

 

Strategies for reflective teaching : 

Based on the researches of reflective teaching both in India and abroad as well as the 

author’s own teaching experience, four main strategies are suggested as follows.  

 

a) Observation : 

Observation is the most basic research technique teachers can employ in classrooms. 

Teachers encounter many issues in classroom settings. Most of the data of classroom occurrences is 

gathered by the teacher. Their peers also contribute. According to the author’s observation, most of 

the teachers occasionally ask their colleagues to observe their teaching and very few of them can 

actively ask colleagues to observe their teaching. It means that teachers frequently use observation as 

a way to do reflection. Observation is a way of gathering information about teaching, rather than a 

way of evaluating teaching.  

In many language programs, young teachers are often reluctant to take part in observation or 

related activities since observation is associated with evaluation. Thus, in order to view observation 

as a positive rather than a negative experience, the observer’s function should be limited to that of 

gathering information. The observer should not be involved in evaluating a teacher’s lesson. 

Although observing the classes of young teachers is a useful technique for them in order to gain 

valuable feedback on teaching and learning, observing another teacher’s class can also be fruitful, 

especially observing the famous or experienced teacher’s class. Except for great knowledge of 

teaching theories, young teachers lack in teaching practice. Therefore, observation is a good way for 

their professional development. 

  In author’s institute, this system of reflective thinking is introduced. Here the trainees have to 

write about what is their feeling before preparing for the lesson, what actually happened in the class 

and finally what she thinks about her lesson after teaching in the class. Here, though educator gives 

remark on teaching, the student’s own remarks, i.e. reflections are more important. These students 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

78      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

write positive and negative remarks about their lesson and they also analyze why it happened and 

how she can improve upon it. The format of that report of reflections written by the trainees is given 

below. After she has written her reflections, it is discussed with her teachers and peers who have also 

observed her lesson and recorded remarks in her peer observation book. 

 

 

 

 

 

 

 

b) Collaborative learning : 

It is often beneficial to gather feedback from academic colleagues and peers. Continual 

dialogue with peers and colleagues about teaching in the mutually cooperative environment, rather 

than a competitive one, is very important. Collaboration with colleagues increases the probability 

that teachers will be successfully reflective and more confident in their professional development.  

While discussing events, trainee teachers can describe their own experiences and check, reframe and 

broaden their own theories of practice. Moreover, colleague’s diverse experiences, perspectives and 

ideologies can help teachers avoid static view. Reciprocal peer discussion of pedagogical matters 

with colleagues reveals concerns or problems faced by other teachers. This validates a teacher’s 

trials and successes, but also provides new perspectives and insights into problem solving and it 

enhances their teaching skills.  

 

c) Teaching blogs  : 

With the rapid development of information technology, more and more people choose blogs 

as the best way to express their feelings. It is reported that only 15%  teachers have never reflected 

upon their teaching by writing teaching blogs. That is, a large number of  teachers use this method to 

record their teaching or their feeling about their teaching.  

Teaching blogs are written or recorded accounts of teaching experiences, which will be about 

teacher’s routine and conscious actions in the classroom. These actions include conversations with 

students, critical incidents in a lesson, teacher’s beliefs about teaching, events outside the classroom 

that will influence teaching, and teacher’s views about teaching and learning. There are two 

REFLECTIVE THINKING 

Before lesson----------------------------------------------------- 

During lesson---------------------------------------------------- 

After lesson-------------------------------------------- 

 

Student signature                                         Teacher’s signature 

Date:                                                                Date: 
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purposes for teaching blogs, one of which is for later reflection and trigger teacher’s insights about 

teaching by writing, and the other of which can involve all their students, their colleagues and other 

educators in the blogs so as to offer more advice on teaching.  

 

d) Audio and video recordings : 

Through watching one’s own or other colleague’s audio and video recordings, teachers can 

develop their self-awareness for teaching is an independent and conscious activity of an individual. 

A classroom video can vividly picture the whole process of teaching. It can trigger teacher’s 

reflective thinking, reflect on their weaknesses and help them get some inspiration and ideas for their 

teaching improvement. In doing reflective teaching, each strategy has advantages and limitations, 

and some are more useful for exploring certain aspects of teaching than others. It is up to initial 

teachers to decide which strategies are useful and for what purposes. In author’s institute, such audio 

and video recording have been done and shown to the teachers to reflect on their own teaching.  

 

Conclusion : 

Due to high demand of teaching, professional development of teachers in our country is 

extremely urgent. Reflective teaching has proved to be an effective way to teacher’s professional 

development theoretically and practically. Reflective teaching can make a teacher life-long learner 

and researcher. Teacher can become more self-aware and self-monitor her/his  own teaching, and 

cannot only change and but also integrate  teaching beliefs and practice.  
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Introduction : 

 Reflective teaching is a way of teaching in which teachers reflect on what they have taught. 

For example, what worked and what didn't work? How could I make this lesson better in the future? 

Do the students truly understand the content of the lesson? Reflective teaching means looking at 

what you do in the classroom, thinking about why you do it, and thinking about if it works - a 

process of self-observation and self-evaluation. 

  Trainee teachers might express an opinion that ‘this theory stuff is very well but it doesn’t 

work in the real world ‘. Teachers saying this might have a point as conditions teachers have to face 

while teaching are very difficult and vary much variable from one environment to another so it gets 

difficult to implement things as they are stated. And also theories are only supposed to be guidelines 

for the teacher and not supposed to be followed as they are written. However it is the starting point 

for developing teaching and learning in practice. Reflections in and on practice allows teachers to 

continually improve their practice and even to development of practice based theory. 
 

Why to implement reflective teaching : 

In order to implement reflective teaching, it is teacher’s role to: 

• Reflect on the provision you make for your pupils; 

• Assess the quality of provision within your own classroom; and 

• Decide how the quality of your work is contributing to improvement throughout                                                   

the whole school. 

 It is also seen that teaching takes place in a social setting that has its own unique 

characteristics, opportunities and constraints. The practice of Reflective teaching explores the 

implications of all these complex factors with the intention of understanding and improving teaching 

–learning practice. Now many might wonder what is problem in only following teaching 

methodology as they provide simplicity for teaching work. Here are some reasons why is it 

beneficial to evaluate your work ?  

Instinctively, teachers evaluate their practice; you may make changes to lessons, for example: 

1.   When you feel you are losing the attention and motivation of some of the pupils; 
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2.   When some pupils are not achieving the learning outcomes you have planned for them; 

4.   When you become aware of an aspect of a colleague’s work that you feel you could adopt. 

5.   To ensure that you are providing the best possible outcomes for the pupils in your care; and 

6.   Your own work contributes to improvement in the experiences of the pupils and the standards 

which they attain. 

 

How to implement reflective teaching : 

As indicated, the process of self-evaluation is important to help you to establish: 

• the strengths of your practice on which you can build; and 

• where there might be areas for improvement which could be addressed. 

The majority of teachers write and record some evaluation of the work outlined in their planning. 

These evaluations can vary from brief notes about resources needed, to more insightful comments on 

their own teaching and the teaching strategies which need to be developed further. 

Continuous evaluation is very useful and adds to your own evidence of how the pupils are 

learning. There are many ways to evaluate, but in an effective manageable process of self-

evaluation, you will ask yourself questions such as the following: 

            

 

 

 

 

 

 

 

 

Using these questions will help you to identify an area you may wish to improve. 

Reflection is a process and an activity which teachers undertake primarily for themselves. It 

is certainly not about the production of mountains of papers for the sake of managers and trainers. 

When it becomes chore for managers or trainers, it loses its value. Reflection will rather lead to 

some fruitful documentation such log files, diary or PDJ (professional development journal). 

Professional Development Journal (PDJ) is a written record of experiences of and feelings 

about planning, preparing and delivering teaching and learning. It will contain general accounts of 

leaning sessions but more importantly will identify critical incidents which can be basis for learning 

and continuing improvement. PDJ is subjective and is written by teachers for themselves. However 
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trainees and mentors might see journal so should not make any personal comments in the journal. 

According to the management, some guidelines might be provided for how to write into the journals 

and what data it should contain but every teacher can write them as suited as they are meant for 

themselves. One thing to remember while writing any evaluation document is that it should be more 

than just description and should help one improving himself/herself. 

 

The right mental attitude :  

Reflection is not an end or some fixed period process but is a continuous process which 

needs self-motivation and will. The basis of all reflection is willingness to undertake the process and 

to value it  as means of improvement and development. Reflection can be difficult and even 

threatening as it forces us to be honest with our self and recognize not only our success but also 

areas where we need to improve.  It makes us taking responsibility for teaching and learning. Being 

an reflective practitioner is like being your own observer and critic. We can refer this willingness to 

reflect and develop as the ‘right mental attitude ‘, without which the whole process of reflection is 

pointless.    
 

Conclusions : 

Research on reflective teaching over the past two decades has shown that it is linked to 

inquiry, and continuous professional growth. 

It helps teachers improve their teaching methodology as per the environment in which they 

work. 

By reflective teaching learning technique view of the pupils, colleagues, parents can be 

considered and it should lead to achieve intended improvements in teaching and learning. 
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Introduction :  

Reflective teaching is a way of teaching in which teachers reflect on what they have taught 

eg. what worked and what did’nt worked how could I make this lesson better in the future. Do the 

student truly understand the content of the lesson ? 

 

Meaning of Reflective Teaching :  

Learning new techniques for teaching is like the fish that provides a meal today & reflective 

practice is the net that provides meals fort he rest of life. 

 Reflective practice practioners engage in a continuous cycle of self observation and self 

evaluation in order to understand their own action and the reaction they promt in themselves and in 

learners the goal is not necessarily to address a specific problem or question defined at the outset as 

in practioner research but to observe and refine practice in general on an ongoing basis. 

 Reflective practice is the habitual and judicious use of communication, knowledge technical 

skills. reasoning, emotions, values an reflection in daily practice for the benefit of the individual and 

communities being served. 
 

 

Reflective teaching is cyclic process :- 

 

Plan 

 

    Reflect      Make provision   

  

 

    Evaluate data     Act 

 

 

 

  Analysis data     Collect data 

   

     

diagram – 1 
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      Student factor 

 

 

                             Classroom dynamics          Teacher factor 

 

           

      Teaching methodology                             

     materials and recourses 

 

                                      

diagram - 2 

 

Reflective teaching is a cyclical process, because once you start to implement changes, then 

the reflective and evaluative cycle begins again. 

 

Some questions infront of teacher : 

 What are you doing ? 

 Why are you doing it ? 

 How effective is it ? 

 How are the students responding ? 

 How can you do it better ? 
 

As a result of your reflection you may decide to do something in a different way or you may 

just decide that what you are doing is the best way and that is what professional development in all 

about. 

 

Student feedback :- You can also ask your students what they think about what goes on in the 

classroom their opinions and perceptions can add a different and valuable perspective. This can be 

done with simple questionnaires or learning diaries for example. 

 Once you have some information recorded about what goes on in your classroom,  what do 

you do ? 
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Think :- We must have to noticed patterns occurring in your teaching through your observation. We 

must have noticed things that you were previously unaware of you may have been surprised by some 

of your students feedback & also have ideas for changes to implement. 

Talk :- If you have colleagues who also wish to develop their teaching using reflection as a tool. 

You can meet to discuss issues discussion can be based around scenarios from your own classes. 

Read :- You may decide that you need to find out more about a certain area there are plenty of 

websites for teachers in each subject and can find useful teaching ideas, more academic articles there 

are also magazines for teachers where you can find articles on a wide range of topics you have 

access to a library or bookshop, there are plenty of books for every subject teachers. 

Ask :- Pose questions to websites or magazines to get ideas from other teachers or you have a local 

teacher’s association or other opportunities for in service training. 

 

Beginning the process of reflection :  

 The first step is to gather information about what happen in the class.  

Teacher diary – This is the easiest way to begin a process of reflection since it is purely personal 

after each lesson you write in a notebook about what happened. You may also describe your own 

reactions and feelings and those you observed on the part of the students. 

Peer observations – Invite a colleagues to come into your class to collect information about your 

lesson. This may be with a simple observation task or through note taking this will related back to 

the area you have identified to reflect upon eg. you may ask your friend to focus on which students 

contribute most in the lesson what different patterns of interaction occurs or how you deal with 

errors.  

Recording lessons – video or audio recordings of lessons can provide very useful information for 

reflection.  

 Audio recording is useful for – How much do you talk ? what about ? Are instructions and 

explanations clear ? How much time do you allocate to student talk ? How do you respond to student 

talk ? 

 Video recording can be useful in showing you aspects of your own behavior. 

 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

87      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

Reflective teacher model : 

Knowledge of self 

  Knowledge of student 

   Knowledge of schools 

    Knowledge of curricular 

 

  Multiple perspective   Knowledge of pedagogy 

 

 

Teaching   Reflection 

 

 

Hierarchy of Teaching Activities : 

 

Teaching Activity – 1   Review  Modified plan 

 

Teaching activity – 3      Enhanced teaching 

        Perspective 

Enhanced Teaching perspective 

 

Teaching element   Review  Teaching Activity – 2 

  

In this way teacher can reflect on his own action and modified the initial activity and motivates the 

students for better learning. 
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REFLECTIVE PRACTICE IN PHYSICAL EDUCATION 
 

Dr.Sopan E Kangane, 

Associate Professor, 

M.Ms. C. Agashe College of Physical Education,  

Pune - 37. 

 

Reflection and reflective practice are key concepts in the educational literature as well as in 

research on physical education (PE) and physical education teacher education (PETE). As a result 

the students’ individual potential has been enhanced through the use of effective means, methods 

and forms of education to address society’s values, nature, human self – value and the contemporary 

role of physical culture for a healthy life. The interest in the relationship between the processes 

reflection, physical education, efficiency stems from a great number of uncertainties in their sides. In 

theoretical and practical aspect, it is necessary to optimize their everchanging conditions and 

increasing requirements for : 

• Formation of personality through successful implementation of physical education;  

• provision of personal and socially significant preconditions for motor active life through 

systematic physical exercises and sports classes.The reflection is seen in scientific publications from 

different positions. It is the ability of consciousness to concentrate on itself, to master itself. This is 

the transition from unconscious to conscious knowledge, development of self-consciousness, the 

basis of self-expression. The reflection is meditation, introspection, analysis of your own thoughts, 

experiences. It includes the elements of the psyche: self-knowledge (cognition), self-experience, self 

esteem (affectivity) and conduct toward yourself (conation). It forms and reflects the self perception 

of “I”: as physical, social, spiritual “I” “I” the image real and ideal, "I" as a present, past and future. 

It reveals and develops itself through evaluation and self-evaluation, claims, activity, self-regulation, 

self-mastery and more. 

But regardless of that reflection:  

• has important functions in the formation and expression of personality  

• is crucial for the results in physical exercises and sports; 

• has been placed as a problem since the first pedagogical publications (Jan. A. Comenius) up 

to now;  

• is investigated and specified by different specialists.  
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It holds potential for physical education in the present. Our and other studies show that it is 

difficult to connect the theory with the practice in the motor learning. Often the curriculum is 

managed by students mechanically, without understanding. For complete absorption and utilization 

of knowledge and skills is a reflection of the need to update the pedagogical interactions.  

Our view is that in he physical education can be created and used favourable conditions for the onset 

and development of reflexes, contributing to improve performance in personal development.  

That gives us grounds for applied research with a goal to optimize the physical education of 16-19 

year old students to raise awareness and activity performance through reflection and tasks  

• Toexplore opportunities and prerequisites for improving the mechanisms of reflection on 

motor learning in fitness and bodybuilding.  

• To identify key interdependencies in pedagogical interactions with the development of 

reflection. 
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REFLECTIVE TEACHING – TEACHING LEARNING PROCESS 
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ABSTRACT 

“Reflective Teaching” is an approach in which  the teacher  Observes and reflects on 

his/her  own teaching and uses observation and reflection as a way of bringing about change. 

(Jack C. Richards) There are seven key characteristics to Reflective Teaching; 

� Reflective Teaching implies an active concern with aims and consequences as well as 

means and technical efficiency. 

� Reflective Teaching   is applied in a cyclical process in which teachers monitor, evaluate 

and revise their practice continuously. 

� Reflective Teaching requires competence in methods of evidence-based classroom enquiry, 

to support the progressive development of higher standards of teaching. 

� Reflective Teaching is based on teacher judgement, informed by evidence based inquiry 

and insights from other research. 

� Reflective Teaching, professional learning and personal fulfilment are enhanced through 

collaboration and dialogue with colleagues. 

� Reflective Teaching, professional learning and personal fulfilment are enhanced through 

collaboration and dialogue with colleagues. 

� Reflective Teaching enables teachers to creatively mediate externally developed 

frameworks for teaching and learning. 

 

Constantly engaging in reflective strategies would be impossible however; we need to use 

them as learning experiences which can be applied in new, and not routine circumstance. Thus trying 

to develop professional expertise. 

Secondly there is a great deal of common sense in the process of reflective teaching. 

Teachers can confidently expect to raise their standards of professional competence through 

adopting processes of reflective teaching. 

Asking “what and why” questions give us a certain power over our teaching. We could claim 
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that the degree of autonomy and responsibility we have in our work as teachers is determined by the 

level of control we can exercise over our actions. In reflecting on the above kind of questions, we 

begin to exercise control and open up the possibility of transforming our everyday classroom life. 

Bartlett, 1990. 267  

� I realised that reflective practise is important. Not only do teachers benefit from reflective 

practise but students derive important messages from reflective teachers as well. 

 

Introduction :  

Through this paper I want to share my own individual reflections in my practice as a teacher 

educator. I do hope that it will trigger a spark that will inspire you too to work in this direction. That 

is if you have not tried Reflective Teaching. 

Now what is reflective teaching ?  

As Teacher educators we need to move beyond the level of routine responses to classroom 

situations and achieve a higher level of awareness of how we can teach, of the kind of decisions we 

make as we teach and of the value and consequences of particular instructional decisions. One way 

of doing this is through observing and reflecting on one’s own teaching and using observation and 

reflection as a way of bringing about change. This approach to teaching can be described as 

“Reflective Teaching”. (Jack C. Richards) 

The notion of Reflective Teaching stems from John  Dewey (1993). He contrasted ‘Routine 

action’ from ‘reflective action’  

According to Dewey routine action is guided tradition, habit, and authority, institutional 

notions and expectations.. Reflective action, on the other hand, involves a willingness to engage in 

constant self-appraisal and development. Among other things, it implies flexibility, rigorous analysis 

and social awareness. 

Dewey’s notion of reflective action, when developed and applied to teaching is challenging 

and exciting.  

There are seven key characteristics to Reflective Teaching; 

� Reflective Teaching implies an active concern with aims and consequences as well as 

means and technical efficiency. 

A reflective teacher must consider two spheres: i.e. the influence of the wider society and 

also the classroom work. This is because classroom work cannot be isolated from the influence of 

the wider society.   
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White and Sachs have suggested that teachers can play the role of “activists”. As individual 

members of the society, they should be as active as they wish to be in contributing to the formation 

of a public policy. 

Secondly, whilst accepting a responsibility for translating determined aims into practice, 

teachers should speak out, if they view particular aims and policies as being impracticable, 

educationally unsound or morally questionable. In such circumstances the professional experience 

and knowledge and judgements of teachers should be brought to bear on policy makers directly – 

Whether or not the policy makers wish for or act on the advice which is offered. 

Teachers should also be willing to contribute to it both as a citizen and a professional.  

 

� Reflective Teaching   is applied in a cyclical process in which teachers monitor, evaluate 

and revise their practice continuously. 

In fact, Lawrence Stenhouse argued (1975) that teachers should act as ‘researchers of their 

own practise and should develop the curriculum through practical enquiry Teachers are principally 

expected to plan, make provision and act. Reflective teachers also need to monitor, observe and 

collect data on their own and the student’s intentions, actions and feelings. This evidence needs to be 

critically analysed and evaluated so that it can be shared, judgments made and decisions taken. 

Finally, this may lead the teacher to revise his or her classroom policies, plans and provision before 

beginning the process again. Thus it is a dynamic process. Comprehensive and certainly could be an 

extremely powerful influence on practice. 

 

� Reflective Teaching requires competence in methods of evidence-based classroom 

enquiry, to support the progressive development of higher standards of teaching. 

Here we can identify four skills : 

Reviewing relevant, existing research,. gathering new evidence, Analytical skills and 

Evaluative skills. 

� Reflective Teaching requires attitudes of open-mindedness, responsibility and 

wholeheartedness. 

Openmindness is an essential attribute for rigorous reflection because any sort of enquiry 

based on partial evidence only weakens itself.  

Zeicher (1981) is of the opinion that moral, ethical and political issues will be and must be 

reconsidered so that the personal judgements can be made about what is worthwhile. 
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Responsibility, intellectual responsibility according to Dewey means to consider means to adopt 

these consequences when they follow reasonably. Wholeheartedness refers to the way in which such 

consideration takes place. Reflective teachers should be dedicated, single minded, energetic and 

enthusiastic.  

Together these three are vital ingredients of the professional commitment that need to be 

demonstrated by all those who aim to be reflective teachers. 
 

� Reflective Teaching is based on teacher judgement, informed by evidence based inquiry 

and insights from other research. 

We need to maximize the potential for collaboration between teachers, researchers, and politicians or 

policy makers.  By doing so we may overcome the weaknesses which may exist in each position. 
 

� Reflective Teaching, professional learning and personal fulfilment are enhanced 

through collaboration and dialogue with colleagues. 

The value of engaging in reflective activity is  always enhanced if  it can be carried out in 

association with other colleagues. On teacher education courses, despite the pressure of curricular 

requirements, reflection together in seminars, tutor groups and workshops, at college or in school, 

should bring valuable opportunities to share, compare, support and advice in reciprocal ways. 

Reflective teachers are likely to benefit from working, experimenting, talking and reflecting with 

others. Apart form the benefits for learning and professional development; it is both more interesting 

and more fun! 

There was a time when I wanted to change my teaching strategies as students were distracted 

with practices for the annual college event. So I consulted a senior colleague about this. My 

colleague suggested that I should use the Co-operative teaching strategies called “Jigsaw” for the 

subunit on ‘Rousseau’. This worked extremely well as the students had to master the content given 

to them in the form of print – outs and then explain it to their peers. 

For the prelims I had asked a question on Rousseau’s views on education and all the students opted 

to answer that particular question and did well.  
 

� Reflective Teaching enables teachers to creatively mediate externally developed 

frameworks for teaching and learning. 

Teachers must get used to coming to terms with external requirements like centralised 

control of education. 
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How reflective teaching has helped me as a teacher.  

I teach Paper I, “The teacher in the emerging Indian society”, besides Geography Education 

to 100 Bed students 

Now, only a few of them have a background of Philosophy at the graduation level. In this 

situation, it is a normal practise to use the lecture method of instruction. 

At first when I started teaching “ Teacher in the emerging Indian Society”, I used to dictate notes 

and as I dictated, I would explain the main points. However after taking students feedback and  my 

own  reflection into consideration, I decided to change my strategies. I felt that the topics in this 

subject would best be learned though PowerPoint presentations. And in order to save on time I 

decided to distribute printed handouts which have proved to be less time consuming moreover with 

regard to topics like “contributions of   great educational philosophers like Plato, Rousseau and 

Dewey, the students were divided into groups for role plays. it was hilarious to see some of the 

students dressed up as Philosophers  and acting out their roles as the respective philosophers briefing 

their peers about their philosophical thoughts through role plays. This was done as group work.  

 

Conclusion : Constantly engaging in reflective strategies would be impossible however; we need to 

use them as learning experiences which can be applied in new, and not routine circumstance. Thus 

trying to develop professional expertise. 

Secondly there is a great deal of common sense in the process of reflective teaching. 

Teachers can confidently expect to raise their standards of professional competence through 

adopting processes of reflective teaching. 

Asking “what and why” questions give us a certain power over our teaching. We could claim 

that the degree of autonomy and responsibility we have in our work as teachers is determined by the 

level of control we can exercise over our actions. In reflecting on the above kind of questions, we 

begin to exercise control and open up the possibility of transforming our everyday classroom life. 

Bartlett, 1990. 267  

I realised that reflective practise is important. Not only do teachers benefit from reflective 

practise but students derive important messages from reflective teachers as well. 
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Abstract: 

 This paper describes the factors which could assist teachers to be become effective and 

reflective practitioners. Effective practitioners are likely to be those who reflect on their 

teaching, update their skills and think of teaching from the perspective of its impact on 

learners rather than from the perspective of ‘covering content’. The present paper tries to 

discuss an individual teaching and learning activity and teaching and learning style. 
   

Key words : Reflective practice and teaching and learning  

 

Introduction:  

     We are frequently exhorted to encourage our student to be reflective and to adopt reflective 

practices. These concepts are as relevant to ourselves in relation to our progress as teachers as to our 

students. This paper focuses on how (new) academics can develop reflective practice in respect of 

their teaching. 

 

 Reflection : 

"In education, the main interest in reflective practice has come from teacher education more 

than those engaged in teaching, or who are concerned about learning.”  

 Reflection is a valuable but much abused concept. It has a central part to play in transforming and 

integrating new experiences and understanding with previous/existing knowledge. It has gained most 

currency as a key part of learning from experience. However, it is often viewed as a very passive and 

overly ‘naval-gazing’ activity. In reality, it is something which works best with engagement and 

proactivity on the part of the learner. As teachers, we seek to build situations for our students in 

which they will be forced to reflect. We do this through strategies such as asking them questions, 

encouraging self-assessment, encouraging them to write diaries, using critical incident analysis, and 

asking them to analyze and critique ideas and practice in less structured ways. By so doing we are 
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seeking to bring about learning by changing previous knowledge, and to inculcate habits which will 

build reflection into learning, thus ensuring that learning will not end the minute the student 

graduates from university. Reflection can be used in the context of cognitive, psychomotor, affective 

and interpersonal domains. It can be used to help learners construct new schemata in relation to 

theories and concepts and in relation to practice. Furthermore this paper argues that as teachers we 

should be seeking to become active, purposeful, reflective practitioner.  

 

Becoming A Reflective Practitioner : 

  The notion of ‘becoming a reflective practitioner’ is one referred to regularly in induction 

programmers for new academic staff. However, the various components of such practice are rarely 

unpacked, either in general terms or relation to specific activities. 

   When we are expert practitioners,  if we wish our practice to continuously move on. We will 

have become ‘unconscious reflectors’, the state all teachers in higher education are in with respect to 

their discipline-specific knowledge where they constantly meet, challenge, innovate, create and 

incorporate new knowledge and understanding. 

How can teachers become more self-aware of they teach, the implications this  has for 

learning, how this links to appropriate assessment and how one can be discriminating in the choice 

of method (within time and resource constraints) which will be most appropriate in any given 

situation? The rest of this paper attempts to indicate some approaches which may help the 

practitioner to progress along this road. 

When looking at the range of activities that a teacher is higher education might be involved 

in, it is appropriate to consider reflective practice as an activity which will take place continuously, 

but noticeably, first, on or during an individual teaching and learning activity; second, on completion 

of a course module; and third on completion of a programme of study. To assist the ‘novice’ to 

become an ‘expert’, reflective practice must be linked to action such a concept is explored below. 
  

An individual teaching and learning activity : 

Using the classification of novice to expert referred to earlier, the individual teaching and 

learning activity would appear to be the logical starting point for developing the skills of reflective 

practice for practitioners new to teaching or engaged in a new area of teaching. For example, further 

to the delivery of a lecture, consideration of the success or otherwise of the activity could lead the 

teacher to focus on one or two areas about which they have concern; e.g., pacing of delivery and 

gauging student engagement. Reaching conclusion—in this case, ‘the pacing was too fast’—further 
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to such ‘contemplation’ is what distinguishes reflective practice from the process of thinking. 

Repeated practice, and focusing on different aspects of delivery of the lecture, will assist the 

practitioner to move along the continuum beyond level 1—or novice—towards level 5—or expert. 

Furthermore, such as approach will assist the practitioner in moving from reflection-on-practice at 

one end of the continuum to reflection-in-practice at the other end. 
 

Completion of programme of study : 

Further of teaching, learning and assessment across all aspects of a study programme, the 

practitioner will have reflected on a range of different activities. Through an iterative process, the 

skills of reflecting ‘on’, and reflecting ‘for’ action, should lead to the ability to reflect ‘in’ action. 

This ability to reflect while in action. Adapting and changing one’s behavior further to this 

reflection. 
 

Teaching and learning styles : 

The more experienced reflective practitioners will be able to adapt their approach to assist 

the bringing about of successful outcomes in their students. Unpacking of the factors contributing to 

successful learning requires an awareness of one’s own conception of, and style of, teaching. 

There have been several attempts to classify particular styles or types of teaching by linking a 

number of teaching practices of behaviors into sets; this work is useful to practitioners who may 

wish to identify their favored approaches. However, it is not suggested that teachers only ever 

exhibit behavior from one set or style of teaching. 

The more aware teachers are of the characteristics of different style, the more effective they 

will be in supporting effective learning for students. We all have to undertake a range of tasks, for 

example, the request to return marked scripts by a particular time on a particular day; keeping a 

steady line of positive communication between personal supervisor, module tutors, examination 

boards, pastoral or counseling service, students ensuring students are prepared for assignments and 

examination developing a variety of teaching strategies to meet the different learning needs in 

students groups, The more flexible teacher are in respect of tasks which require different approaches, 

the more effective they will be. The same flexibility of approach is required of students. 

To promote effective teaching and learning requires a range of teaching strategies, and 

individual teachers may be uncomfortable using some of the strategies. However, reflecting on 

practice and revisiting the concept of teaching and learning styles can assist the practitioner in 

devising a range of teaching strategies which, with practice, will become part of the repertoire in the 

varied delivery of a course module. 
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Six key principle of effective teaching in higher education : 

• making the teaching session interesting and giving clear explanation; 

• showing concern and respect for students and student learning; 

• giving appropriate assessment and feedback; 

• providing clear goals and intellectual challenge; 

• ensuring independence, control and active engagement of learners; 

• Learning from students. 

All these are clearly important considerations to the reflective practitioner, but added to this 

should be included the need for confronting one’s own conceptions of teaching. Through a focus on 

teaching and learning style, it is hoped that practitioners will have gained some additional tools 

which will assist in the deconstruction of their own conceptions of teaching, learning to reflection on 

the most appropriate and effective teaching and learning strategies for both teacher and student. 
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A school assembly is a gathering of all or part of a school in order to communicate 

information and share learning experiences. 

Assemblies are core part and parcel of school curriculum. They in fact are the significant part of the 

school curriculum. Every school/ college has its own way of conducting the assembly.  
 

Significance : 

A school assembly brings all members of a school together, creating a sense of community. 

Students and adults focus on one goal that is expressed through the assembly presentation, such as 

safe driving or abstaining from drugs. 
 

Features : 

Music, videos, humor, guest speakers, and student involvement positively add to assemblies. 

Students enjoy listening to speakers, asking questions and receiving gifts. 

 

Time Frame : 

Schools have a special schedule the day of assemblies with shorter classes and possibly early 

dismissal. Students gather, an administrator or student leader introduces the speaker, and the 

assembly begins. Assemblies last from 15 minutes to 30 minutes. 

Most of the times assembly are more or less traditional. They start with prayers includes quiz, 

thought, pledge, news etc., which shows that these assemblies are more or less one way and very 

rigid. 

It is high time that we should change our traditional approach in assembly and should adopt 

to a reflective approach in assembly. 

We have started with the concept of reflection in the assembly since two year and we are very happy 

to see its effectiveness. 
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Concept of Reflection in assembly : 

Reflection plays a major role in teaching learning process, practice teaching similarly it plays 

a major and effective role in assembly. 

The meaning of the word reflection means the act of reflecting or the state of being reflected. 

Reflection on a theme means forming/ fixing/ sharing a thought about something. In simple words 

reflection on a theme means sharing your personal views, experiences, and information about a         

topic / theme. 

 

Organization of such assembly : 

 

1. Teacher educator - It is teacher educator’s responsibility to select different themes and 

distribute them to all the students. She should also see that the assembly start and end on 

time. She should also see that students are given freedom, proper motivation, and healthy 

environment to reflect on the theme. 

2. Presenter’s role - There can be two students who can take the initiative of conducting the 

assembly. The presenter has to clarify the concept or theme. He/ she should give time and 

respect for the audience (students) to share their views about the theme. 

3. Audience - Assembly based on reflection can be effective only if audience is reflecting on 

the theme. Until and unless they do not share their views, two way communications can 

never take place. 

4. Two way communications based only on THEME - Such assemblies’ works as a platform 

for sharing of thoughts, personal experiences, and beliefs. Students should feel free to 

interact between themselves and with the presenter based on theme. In case the discussion is 

going out of track, teacher educator must bring the discussion back on track. 
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Essentials of such assembly - 

1. Theme-Reflective assemblies are theme based assembly. Theme brings significance to it. 

Themes can be from any field, science, arts, commerce, philosophy, psychology etc. 

 

Following table shows some of the theme which our college had taken. 

 

ASSEMBLY SCHEDULE : 

Date 
Names of the people conducting 

the assembly 
Assembly theme 

02.08.2013 Preeti ma’am Self-belief. 

05.08.2013 Sarita ma’am Be like a coffee bean. 

06.08.2013 Tamanna. R and Archana Importance of spirituality. 

07.08.2013 Pratiksha and Geet Dare to dream. 

08.08.2013 Divya and Kusum Shravan (Lord Shiva). 

12.08.2013 Forum and Rakshita Leadership- Lord Vishnu 

13.08.2013 Nupur and Akshaya Self Defence and fitness. 

16.08.2013 Mayuri and Nandini Domestic violence. 

22.08.2013 Harini and Bharati Humanity. 

03.10.2013 Poonam.P and Shruti Meaning of life. 

05.10.2013 Anjali and Aasiya Parents’ love. 

10.09.2013 Bhavna and Poonam Confidence. 

11.09.2013 Tahera and Sumitra Food adulteration. 
 

2. Planning and organization-Theme, duration of time for reflection, name of the presenter, 

video ( if essential), any other aid(if required like pictures), teachers feedback at the end, all 

these things needs to be planned properly. Following is the format that we follow for our 

reflective assemblies. 

SR. NO TIME ACTIVITY 

1 10.00 to 10.02 Prayer 

2 10.02 to 10.05 Theme 

3 10.05 to 10.15 Reflection on the theme 

4 10.15 to 10.17 News and thought 

5 10.17 to 10.20 
Feedback for the theme and for the reflection by the teacher 

educator. 
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3. Effective communication - It is very essential in reflective assembly that interaction from 

both the sides should take place. Each and every individual should be motivated to interact 

and each and every individual’s points need to be considered. Presenter and the audience 

should share a comfort zone. Intrinsic motivation needs to be given to the audience to let 

them share their views. A bond needs to establish between the students otherwise they will 

not develop the trust and respect and thus will not feel open and comfortable to share their 

views. 
 

4. Time management - Generally the assembly time is limited. Students can 10 to 15 minutes 

time to reflect on the theme. In such situation teacher educator must see that maximum 

number of students get equal amount of time to reflect on the theme. 

 

5. Respect to the topic & to each other - All of us know that each class, each school/ college 

is a set of heterogeneous students. Such variety of students will definitely have different 

outlook, in such situation it is very important that students should be taught to respect each 

other’s views, ideas, and experiences. It is quite possible that some of the themes are more 

sensitive; in such case such themes should be discussed very practically and with due care. 
 

6. Discipline-Politeness, courtesy, punctuality, respect, empathy are some of the discipline 

which needs to be practices for reflective assemblies. 
 

7. Be a good listener-We feel important only about our suggestions, views, points. And most of 

the times we are least bothered about what others say or suggest. But in reflective assembly 

you need to be a good listener to respect each individuals view. 
 

8. Action/ application oriented - whatever knowledge we gain through reflective assembly, 

we should try to bring them in our lives, then only such assemblies will have any benefit. For 

example, in one of the assembly when the theme was humanity, a student showed that how a 

18 year old boy celebrated his birthday not by going to hotel or to any mall but he did 18 

kind/human things for poor, old and needy people. The assembly indeed was very nice where 

many students reflected that instead of spending heavily on food, clothing they should some 

donation, spend time at old age home to spread happiness around the world. The assembly in 

real success will be useful when the students actually will go on their birthdays to orphanage, 

old age home or do some other kind work for the society. 
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9. Freedom of language - Students should be allowed to speak in any language, they feel 

comfortable with. In an English Medium College or in a Marathi Medium medium college 

language should not be compulsory. 

 

10. Motivation/ encouragement - Teacher educator should give motivation to all the students to 

be open and feel free to share their views, experiences with the other students. The 

effectiveness of reflective assembly depends on student’s interaction. 

 

Importance of Reflection in the assembly - 

1. Reflection in the assembly enables two way communications and thus enables exchange of 

views, ideas, and opinions.  

2. It is through reflection in assembly that interaction between the students takes place. It is 

through this interaction that a comfort zone and a bond are created between the students. 

3. As everyone needs to listen and not just to hear, they develop respect for each other’s views. 

4. Assembly based on reflection are theme based, such themes are innovative, creative and 

latest and create awareness. 

5. Reflection based assemblies are always based on exchange of views wherein everyone has to 

speak, thus stage confidence is developed. 

6. Themes of such assemblies are value based, thus values are also inculcated. 

 

My opinion : 

Reflection based assemblies are highly effective. I recommend such assembly to all schools 

as well as colleges.  When we talk about students centered learning why shouldn’t are assemblies 

also be student oriented, by the student for the student and of the student. In these assemblies 

students only select their topic for assembly, they only present, they only interact, they only 

conclude and ultimately it is they only who learns from such assemblies. 
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{d_eu {dMma à{H«$ òÀ`m {dH$mgmMo H|$Ð - AÜ``Z AÜ`mnZ 
    

àm. nJma e¡b§Ð {^H$m, 

A{OVXmXm ndma {ejUemñÌ _hm{dÚmb`, _mZwa, 

Vm. H$idU, {O. Zm{eH$. 

 

~mobwZ {dMma H$aÊ`mnojm {dMma H$éZ ~mobm Ago AmnU àË òH$ doir åhUV AgVmo. H$maU 

Ë`mVyZ _moR>_moR>çm g_ñ`m {Z_m©U hmoD$ eH$VmV d Ë`m g_ñ`m gmoS>{dÊ`mgmR>r Iwn {dMma H$amdm 

bmJVmo. ^anwa doi ì`W© Kmbmdm bmJVmo. Ë`m_wio AmnU Zoh_r åhUVmo H$s, àË`oH$ H$m_ {dMmanwd©H$ 

H$amdo åhUOo ^{dî`mV CX²̂ dUmè`m g_ñ`m§Zm d AS>MUtZm gm_mao Omdo bmJUma Zmhr. 

‘Prevention is always better than cure’ Cnm` H$aÊ`mnojm XjVm ¿`m åhUOo ^{dî`mV 

H$YrM H$miOr H$amdr bmJUma Zmhr. _mZdr {OdZ AZoH$ g_ñ`m§Zr J«ñV Amho. AmO àË`oH$ joÌmV 

g_ñ`m {Z_m©U Pmboë`m AmhoV. `m g_ñ`m gmoS>{dVm gmoS>{dVm _mZdmMo Am`wî` g§nyU OmB©b. na§Vw 

g_ñ`m gwQ>Uma ZmhrV. ì`º$s Zoh_r g_ñ`m§nmgyZ niÊ`mMm à`ËZ H$aVo. na§Vw g_ñ`m ì`º$sMm 

Am ẁî`^a nmR>bmJ H$aV AgVo. åhUyZ g_ñ ònmgyZ ni H$mT>Ê`mnojm g_ñ òMm gm_Zm H$am`bm 

{eH$m VaM g_ñ`m Xþa hmoD$ eH$Vrb d hr g_ñ`m {ZamH$aU j_Vm {Z_m©U H$aÊ`mMo H$m ©̀ \$º$ 

{ejUmÀ`m _mÜ`_mVyZ hmoD$ eH$Vmo. 

ì`º$sbm {dMma H$am`bm {eH${dVo Vo åhUOo {ejU. 

ì`º$sbm {dMmam§Mo hË`ma dmnam`bm {eH${dVo Vo åhUOo {ejU hmo`. 

 {ejUmÀ`m _mÜ`_mVyZ ì`º$s_Ü ò g_ñ`m {ZamH$aU j_Vm {Z_m©U hmoUo JaOoMo AgVo. 

g_ñ`m {ZamH$aU j_Vm {dH${gV H$aUo ho {ejUmMo à_wI Ü ò` Amho. `m Ü ò`mÀ`m {XeoZo dmQ>Mmb 

H$aÊ`mgmR>r {ejUmVrb à_wI à{H«$`m åhUOo AÜ``Z AÜ`mnZ hmò . _mZd àmUr {dMma H$aVmo, 

H$ënZm H$aVmo d g_ñ`m gmoS>{dVmo Ë`m_wio Vmo loð> g_Obm OmVmo. 
 

{dMma åhUOo H$m`? 

ì`m»`m - 

Zm°_©Z- nwd© AZŵ dmÀ`m {d{dY A§Jm§Mr _ZmVë`m _ZVm OwidmOwid H$aUo åhUOo {dMma 
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H$aUo hmò . 

 Ooåg am°g- AZŵ dm§Mr kmZmË_H$ ~mOw åhUOo {dMma hmò . {dMmamVyZ g_ñ òMo AmH$bZ hmoVo, 

{díbofU hmoVo. Am{U g_ñ`m gmoS>{dÊ`mMm _mJ© {_iVmo. 

 namd©VZ qMVZ( Reflective Thinking ) - hr CÀM nmVirdarb {dMmaà{H«$`m Amho. VH©$ H$aUo 

g_ñ`mnwVu H$aUo, {M{H$ËgH$ {dMma H$aUo Am{U gO©Z{eb {dMma H$aUo, hr gd© namdVuV 

{dMmam§Mr A§Jo AmhoV. VH©$ qH$dm AZw_mZ H$aVmZm {Xboë`m Jmoï>rVrb g§~§Y bjmV KoD$Z {ZîH$f© 

H$mT>bo OmVmV. g_ñ`mnwVu_Ü`o {Xboë`m g§~§YmdéZ Zdm g§~§Y àñWm{nV Ho$bm OmVmo. {M{H$ËgH$ 

{dMma H$aVmZm n[a[ñWVrMo _wë`_mnZ Ho$bo OmVo Am{U gO©Zerb {dMmam§V nwdm©Zŵ dmMr doJdoJù`m 

nÕVrMr OwiUr H$éZ Zd{Z_uVr Ho$br OmVo. `m Mmahr àH$mam_Ü ò g§~moYmMm {dMma Ho$bm OmVmo 

Am{U {ejUmÀ`m _mÜ`_mVyZM `m gd© Jmoï>r dmñVdmV òVrb ì`º$s, g_mO d amï´>mMm {dH$mg 

hmoB©b. 
 

{ejU : 

ì`º$sMm gdmªJrU {dH$mg åhUOo {ejU hmò . 

_.Jm§YrOtÀ`m _Vo ì`º$sMm ~moYmË_H$, ^mdmË_H$ d {H«$`mË_H$ joÌmMm {dH$mg H$aUo åhUOo 

{ejU hmò  `mbmM gdmª{JU {dH$mg Ago åhUVmV. 
  

{dMma_¾/ namdVuV {ejU ( Reflective Education ) 

{ejU à{H«$`m hr {ÛY¥dmË_H$ à{H«$`m Amho. AÜ`mnH$ d AÜ`m`ZmWu `m§À`m_Ü ò gVV 

Am§Va{H«$`m Mmbw AgVo. {ejUmÀ`m _mÜ`_mVyZ g_mOmMo ^mdr AmYmañV§̂  KS>{dÊ`mMo H$m ©̀ Mmbw 

Amho. {ejU Am{U g_mO `m§Mm nañna g§~§Y K{Zð> Amho. g_mO d {ejU `m EH$mM ZmÊ`mÀ`m 

XmoZ ~mOy AmhoV. {ejU Am{U g_mO nañnamb§~r AmhoV. {ejU ho g_mOmÀ`m C{Ôï>nyVugmR>r {Xbo 

OmVo Va {ejUH$m ©̀ gwairV nma nmS>Ê`mgmR>r g_mOmÀ`m ghH$m`m©Mr Amdí`H$Vm AgVo VoìhmM `m 

XmoÝhr à{H«$`m gwairV nma nSw> eH$Vrb. g_mOmMm {ejUmda d {ejUmMm g_mOmda à^md nS>Vmo. 

namdV©Z hr EH$ Z¡g{J©H$ à{H«$`m Amho. Am{U Z¡g{J©H$ à{H«$ òZwgma H$moUVrhr H¥$Vr Pmë`mg g§VwbZ 

amIbo OmVo. CXm. gw`m©Mr {H$aUo n¥Ïdrda nS>VmVm d naV Ë`mMo namdV©Z hmoVo. Ë`m_wio 

dmVmdaUmVrb Vmn_mZmV g§VwbZ amIbo OmVo. Ë`mMà_mUo {ejUmMohr namdV©Z hmoUo JaOoMo Amho, 
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VaM g_Vmob d emídV {dH$mg hmoB©b.  
 

{dMma _¾ / namdV©Z AÜ`mnZ ( Reflective Teaching ) 

 AmO AmnU 21 ì`m eVH$mV dmdaV AmhmoV. 21 ì`m eVH$mV kmZmM àñ\$moQ> Pmbobm Amho 

Am{U Ë`mMm n[aUm_ {ejU à{H«$ òda Pmbobm {XgyZ òVmo. AmO {ejUmÀ`m _mÜ`_mVyZ _moR>çm 

à_mUmV _m{hVr {dÚmÏ`mªn`ªV nmohmoM{dÊ`mMm à`ËZ {ejUmVyZ Ho$bm OmVmo. Ë`m_wio {ejU à{H«$`m 

hr {Û_mJu hmoÊ`mEodOr EH$_mJu hmoV Mmbbr Am§ho. {ejH$ \$º$ Agbobr _m{hVr {dÚmÏ`m©§n ª̀V 

nmohmoM{dÊ`mMm à`ËZ H$aVmV Am{U {dÚmWu \$º$ Agbobr _m{hVr J«hU H$aÊ`mMo H$m ©̀ H$aVmV. 

na§Vw {ejU H$m ¿`m`Mo, Ë`mMm OrdZmV Cn`moJ H$m`? àË`j ì`dhmamV H$gm Cn`moJ H$am`Mm ? 

J«hU Ho$bobr _m{hVr g_Obr H$m? `mMm \$magm {dMma AÜ`mnZmV hmoVmZm {XgV Zmhr. Ë`m_wio 

{dÚmÏ`mªÀ`m d¡Mm[aH$ j_VoMm g¥OZerbVoÀ`m {dH$mgmg MmbZm {_iV Zmhr. n`m©`mZo ì`º$sMm, 

g_mOmMm d amï´>mMm {dH$mg hmoV Zmhr. 

 {ejUmÀ`m _mÜ`_mVyZ ì`º$s, g_mO d amï´>mMm {dH$mg hmoÊ`mgmR>r {ejU à{H«$`m hr 

{Û_mJu hmoUo JaOoMo Amho. AÜ`mnZmVrb Am§Va{H«$`m hr {Û_mJu hmoUo JaOoMo Amho. Ë`mgmR>r 

AÜ`mnH$mZo Agbobr _m{hVr g§H${bV H$amdr, {VMo {díbofU H$amdo, kmZmMr `mo½` _m§S>Ur H$amdr 

Am{U `mo½` _m§S>Ur Ho$bobo kmZ ho `mo½` _mJm©Zo, `mo½` _mÜ`_m§À`mÛmao nmohmoMdmdo. {dÚmÏ`mªZm {dMma 

H$aÊ`mg àd¥Îm H$amdo, {_i{dboë`m _m{hVrÀ`m AmYmao g_ñ`m {ZamH$aU H$aÊ`mg {eH$dmdo, 

AÜ`mnZmg§X^m©V {dÚmÏ`mªH$Sy>Z àË`m^aU {_idmdo VaM Iè`m AWm©Zo {dÚmWu {_i{dbobo kmZ 

ZdrZ n[apñWVrV dmnaÊ`mg {eH$Vrb d ^{dî`mV òUmè`m g_ñ`m d AmìhmZm§Zm g_W©nUo gm_moao 

OmVrb. ñdV:Mm {dH$mg ñdV: H$é eH$Vrb, {dÚmWr© ñdmdb§~r hmoVrb d Zd{Z_uVrg MmbZm 

{_iob. 
 

{ejH$mMr ŵ{_H$m : 

1) ^{dî`H$mbrZ {ejUmÀ`m {Z`moOZmg§X^m©V {ZU©` KoUo 

2) AÜ`mnZ H$aVmZm nwT>rb ~m~tMm {dMma H$amdm. 

A) àmË`{jH$ d VmpËdH$ _m{hVrMm AÜ`mnZmV g_mdoe H$amdm. 

~) dJm©Mm AmH$ma, {dÚmÏ`mªMr ^mfm, V§ÌkmZmMm dmna, nmR>çnwñVH$ Aä`mgH«$_ `m§Mm 
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AÜ`mnZmV g_Ýd` gmYmdm. 

H$)  kmZm~amo~aM Ñï>rH$moZ d _w§ë`mMmhr {dH$mg H$amdm. 

S>)   dJm©Vrb g_ñ`m dJm©VM gmoS>dmì`mV. 

3) g§ñH¥$Vr d g_mOmÀ`m gX§̂ m©V AÜ`mnZ à{H«$`m g_OyZ ¿`mdr. 

4) Aä`mgH«$_ {dH$mg d embò  ì`dñWmnZmVrb ~XbmV g{H«$` gh^mJ ¿`mdm. 

5) ì`mdgm{`H$ {dH$mgmÀ`m g§YrMm pñdH$ma H$amdm. 

6) {ejUemómMo _mZgemómÀ`m kmZmMm à^mdr dmna H$amdm. 

7) dJm©Ü`mnZmVrb {ZU©̀  j_Vm {dH${gV H$amdr. 
 

Reflective Teacher Model : 

  

 

 

 

 

 

 

namdVuV/qMVZerb/{dMma_¾ AÜ``Z ( Reflective Learning ) - [M{H$ËgH$ {dMma, 

ñdOmUrd, {díbofU H$m¡eë`, gO©Z {ebVm, g_ñ`m {ZamH$aU, B.j_Vm§Mm {dH$mg H$aÊ`mgmR>r 

namdV©Z AÜ``Z _XV H$aVo. namdV©Z AÜ``Zm_wio {dÚmÏ`mªÀ`m dV©ZmV n[adV©Z hmoVo, YmaUm 

j_VoMm {dH$mg hmoVmo, g_OyZ KoÊ`mgmR>r j_Vm {dH$grV hmoVo.  

AÜ``Z åhUOo Ho$di {ejH$m§Zr dJm©V Ho$bobo AÜ`mnZ EoH$Uo, bjmV R>odUo d n[ajoV 

{b{hUo ZìhoVa AÜ``Z hr à{H«$`m A{Vì`mnH$ Amho. AÜ``ZmVyZ {dMma à{H«$`oMm {dH$mg Pmbm 

nm{hOo. AmnU Or _m{hVr EoH$Vmo Amho. {VMo C{Ôï>o H$m` Amho, OrdZmV VrMm H$gm Cn`moJ H$aVm 

òB©b, ZdrZ àg§JmV {_i{dboë`m kmZmMm H$gm dmna H$aVm `oB©b d g_ñ`m {ZamH$aUmV Ë`mMm 

H$gm dmna hmoB©b, `m gd© ~m~tMm AÜ``ZmV {dMma H$aUo Amdí`H$ AgVo. 
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AÜ``ZmMo àH$ma AmhoV. 

1  Active Learning  

2  Passive Learning 

 `mMo AmH$bZ nwT>rb AmH¥$VrÛmao hmoB©b. 

 

 

 

 

 

 

AÜ``Z - AÜ`mnZ à{H«$`m : 

 AÜ``Z AÜ`mnZ à{H«$`m hr {Û_mJu à{H«$`m Amho. `m à{H«$ òV AÜ`mnH$ d AÜ``ZmWu 

XmoKohr H$m ©̀Va d H$m`©j_ AgUo JaOoMo AgVo VaM AÜ``Z-AÜ`mnZ à{H«$`m `eñdr hmoB©b. AÝ`Wm 

`mVrb EH$Oar AH$m ©̀j_ Agbm Var AÜ``Z-AÜ`mnZ à{H«$`m nwU© hmoUma Zmhr. 
 

AÜ`mnZ à{H«$`m : 

 

 

 

 

 

 

 

AÜ``Z à{H«$`m - H$moë~ `m§À`m AÜ``Z à{H«$`oMm AÜ``ZmV dmna Ho$ë`mg AÜ``Z à{H«$`m {dH$grV 

hmoÊ`mg _XV hmoB©b. H$m` {eH$m`Mo? H$go {eH$m`Mo? Am{U àË`j H¥$Vr qH$dm AZŵ d `m VrZ 

Q>ßß`mVwZ AÜ``ZmÏ`m©Mr AÜ``Z à{H«$`m nwU© hmoVo. 
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Reflective  AÜ``Z- AÜ`mnZ à{H«$`oMo \$m`Xo 

1) kmZ ñdmdb§~Z : 

  AÜ``Z- AÜ`mnZmVyZ {dÚmWu ho ñdmdb§~r hmoUo Amdí`H$ AgVo. na§Vw {Xdg|{Xdg 

{dÚmWu namdb§~r hmoV Mmbbo AmhoV. H$maU {dÚmÏ`mªZm kmZ {_iÊ`mEodOr AÜ`mnZmVyZ 

Ho$di _m{hVr {_iVo. kmZ ñdmdb§~Z hr A{Vì`má g§H$ënZm Amho. ì`º$sZo ^{dî`H$mbrZ 

Amìhm§ZmZm g_W©nUo gm_moao Omdo, {ZamH$maU ñdV: H$aUo, ZdZdrZ g¥OZerb H$ënZm§Ûmao 

g_ñ`m§da Cnma H$aUo, CXa {Zdm©h H$aUo, g_mO d XoemÀ`m {dH$mgmg hmV^ma bmdUo `m gd© 

~m~tMm g_mdoe  ñdmdb§~Z `m g§H$ënZoV `oVmo. AmOMm ẁdH$ ñdmdb§~r Pmbm Va CÚm g_W© 

^maV {Z_m©U hmoB©b. 

2) ^{dî`H$mbrZ {dMma : 

 gwg§ñH¥$V g_mOmÀ`m OrdZmV {ejUmbm nm`m ŷV _hÎd Amho Vo Ogo _mUgmÀ`m Am{U 

g_mOmÀ`m AmOÀ`m {d{dYm§Jr JaOm§À`m nwVuMo gmYZ Amho, VgoM Vo ì`º$sÀ`m {Z EHy$U 

g_mOmÀ`m ^mdrH$mimVrb {d{dY JaOm§À`m Ano{jV nwVuMohr à_wI gmYZ Amho, Ë`m_wio 

AmOÀ`m {ejUmMm {dMma hm Zo_hrM CÚmÀ`m g§X^m©V H$amdm bmJVmo. åhUyZ AÜ``Z AÜ`mnZ 

à{H«$ òV {_i{dboë`m kmZmMm ^{dî`H$mirZ g_ñ`m {ZamH$aU H$aÊ`mgmR>r H$gm Cn`moJ H$aVm 

òB©b `mMmhr {dMma H$am`bm hdm. 

3) {Z`moOZnwd©H$ AÜ``Z AÜ`mnZ à{H«$`m : 

  {Z`moOZnwd©H$ AÜ`nZm_wio ^{dî`mV {Z_m©U hmoUmè`m AS>MUr, g_ñ`m doirM 

gmoS>{dë`m OmVmV. Ë`m_wio AÜ``Z AÜ`mnZmV AS>Wim {Z_m©U hmoV Zmhr. H$moUVrhr Jmoï> 
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{Z_m©U hmoÊ`mnwduM Ë`mV gwYmaUm H$aUo \$m`ÚmMo AgVo AÝ`Wm {Z_m©U Pmë`mZ§Va Ë`mV 

gwYmaUm H$aÊ`mgmR>r OmñV COm© IM© H$amdr bmJVo. CXm._wb OÝ_mbm `oÊ`mnwduM `mo½` g§ñH$ma 

PmboV Va ^{dî`mV Ë`mÀ`mV gwYmaUm H$aÊ`mMr Amdí`H$Vm ^mgUma Zmhr. 

4) d¡Mm[aH$ j_Vm§Mm {dH$mg :  

  {dMmanwd©H$ Ho$bobo H$m_ Zoh_r `eñdr hmoVo AmnU Zoh_r åhUV AgVmo H$s, ~mobwZ 

{dMma H$aÊ`mnojm {dMma H$éZ ~mobm Ë`m_wio COm© d doioMr ~MV hmoVo. AÜ``Z AÜ`mnZmVyZ 

{dÚmÏ`mª_Ü ò {dMma H$aÊ`mMr j_Vm {Z_m©U hmoVo. `mVyZ Mm§Jbo-dmB©Q>, `mo½`-A`mo½` `m§Mm 

{dMma H$aÊ`mg _wb {eH$Vo. 

5) gO©ZerbVoMm {dH$mg : 

{dÚmÏ`mª_Ü ò CnOVM gO©Zerb j_Vm AgVo {VMm {dH$mg H$aÊ`mgmR>r Amdí`H$Vm 

AgVo `mo½` dmVmdaUmMr {dÚmÏ`mªÀ`m H$ënZm§Mm pñdH$ma H$aUo, {dMma _m§S>Ê`mg ñdmV§Í` 

XoUo H$ënZm§Zm, {dMmam§Zm `mo½` diU bmdÊ`mMo H$m ©̀ AÜ`mnZmVyZ AÜ`mnH$mZo H$amdo. 
 

gmam§e : 

namdV©Z {ejUmÀ`m _mÜ`_mVyZ {dÚmÏ`mª_Ü ò d¡Mm[aH$ j_VoMm {dH$mg hmoB©b. `m Xoembm 

Mm§Jbo d¡Mm[aH$ ZmJ[aH$ {_iVrb, qMVZerb g_mO {Z_m©U hmoB©b d g_mOmnwT>o, amï´>mnwT>o òUmè`m 

g_ñ`m§da gImob qMVZ hmoD$Z àË òH$ ZmJ[aH$ g_ñ`m gmoS>{dÊ`mMm à`ËZ H$aob. {dMmamVwZ H«$m§Vr 

{Z_m©U hmoVo, H«$m§VrVwZ g_W© ^maV {Z_m©U hmoÊ`mg hmV^ma bmJob. 
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Abstract: 

Reflective teaching has to do with a purposeful examination of how we teach and learn. It fits 

in the interpretive view of teaching and learning, a move towards critical thinking of the way 

we teach and learn. This paper is giving idea about Reflective teaching and how to develop 

Reflective teaching among teacher.   

 

Introduction:  

     Reflective teaching has to do with a purposeful examination of how we teach and learn. It fits 

in the interpretive view of teaching and learning, a move towards critical thinking of the way we 

teach and learn. It is a kind of teaching approach which has to be viewed in terms of what you can 

do for yourself and your students to find out productivity in your teaching and students’ learning. In 

this level, reflective teaching is a call to let you combine theory and practice to keep and maintain 

your teaching profession. 

 

Meaning of reflective teaching : 

Reflective teaching means looking at what you do in the classroom and giving it a meaning 

by attaching the why question to what you go through. Teacher  also empower students to ask these 

why questions to their classroom experiences. 

Teacher  start by recognizing that teacher  and  students are key persons in learning 

Environment. Teacher  being in the classroom must make sense to you and your students. Your 

relived/recalled experiences as a teacher and those of your students are explored and evaluated to let 

you fulfill your mission and vision in the teaching profession. 

 

Use of reflective teaching : 

Reflective teaching informs you that you are in charge of your teaching-learning and that you 

have a major contribution to make towards its success. This is why your behavior must not be taken 

for granted as it needs to be continuously evaluated to let your practice and experiences be 
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meaningful. To you the teacher, reflective teaching is a purposeful move to allow you think critically 

of your teaching practice so that your students can maximize their learning. Thus, through a change 

oriented activity, you contribute highly to your professional development. Reflective teaching is a 

mark of a concerned teacher who is skilled enough to examine his/her beliefs, values and 

assumptions behind the teaching practice. The insights derived from this exercise are used to 

improve your practice. According to Bailey (1997) reflective teaching is about a skilled teaching of 

knowing what to do. You examine your work so that you consider alternative ways of ascertaining 

that your students learn. This takes place through searching for deeper understanding of your 

teaching. So, you are able to monitor, analysis and defend that which you implement and how you 

implement it. It is possible that reflective teaching may turn you to be a investigator because of its 

dimension of self inquiry. Through self inquiry, much of what is unknown becomes clear so that you 

end up improving your practice and planning. Thus, your personal experiences are turned into stories 

which can be shared with your peers. In this way, reflective teaching is a professional alternative to 

action research. It is a personal means of conducting your own ongoing professional life by solving 

problems in a logical manner. What are you doing in reflective teaching? You are integrating theory 

and practice.  

 

Effect Of reflective teaching : 

In the first place there must be something which calls for your reflection. Attention to the 

issue of concern is important. belief is that you must gather information on what is of concern. This 

is step one of reflective teaching. There are various ways of collecting the information.  

They include : 

1] Keeping of a journal which is a form of diary of your experiences. You will need to keep a record 

of experiences which have happened. This makes it be phenomenological in nature. It has to be done 

consistently if the information will be of any worth. It is an activity whereby the teacher takes notes 

of the situation he/she is undergoing. These notes are in form of personal statements focusing on 

feelings, opinions and perceptions about others with whom the teacher comes in contact with during 

the course of his/her practice. What one records is not for public access. It is a personal record of 

letting out ones feelings and skills keeping them private. They are usually put down on daily basis 

for purpose of hoping to improve practice by later discussion of the records. Journal writing is an 

opportunity for teacher to use the process of writing to describe and explore teaching and learning 

practices.  
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journal keeping is one of the tools under use to promote teachers development of reflective thinking. 

The writing engages teacher in a deeper level of awareness and response to teaching than teacher 

would obtain by simply discussing teaching in terms of teaching procedures and lesson plans. 

2] Peer mentoring takes form of teacher observing a mentor’s practice or the mentor observes 

teacher practice and a record is made for feedback purposes The focus of attention may be on how to 

keep students lively in a class conversation. One way of doing it is  by being a non participant 

observer of classroom practice. This is an act of attending to an area of interest by being present to 

look at and listen to what is happening in a focused manner. This is opposite to participant 

observation where you enter the class to learn what is there to be learnt. In non participant 

observation you just observe without getting involved; 

3] Recording of your lessons through either audio or video or even by use of paper and pencil. For 

instance, you can use a  recorder to tap the types of questions students pose in a mathematics lesson. 

These recorded experiences become the focus of what to reflect upon. 

4] Feedback from your students. This can be done through ordinary questioning. It may be a little 

advanced by you giving questionnaires to students. Their responses become data targeting their 

perspectives towards what you may have to choose as a way forward. The other steps which follow 

each other are : 

5] Critically think about the patterns arising from the specific record. You are engaged in searching 

for understanding by asking questions about what and why practices. These questions let you not 

take anything in the classroom practice for granted. Together with critical thinking are dimensions 

like heuristic, creative and insightful thinking which stress on how you solve and deal with issues at 

hand. Insightful thinking lets you to be rationally informed of what is happening, while creative 

thinking is about imaginative and original ideas and ways of doing things by identifying alternatives. 

6] Refer to an expert who may be a peer or a mentor to have a discussion with him/her about 

emerging issues of your practice. This lets you be open minded to broaden your perspectives as you 

pose to him/her questions which make the stories memorable. 

7] Read as a way to find out more about the patterns emerging from the collected information. This 

keeps you informed. 

8]Associate with colleagues in a meeting, seminar, conference or workshop. 

9] Attend seminars, workshops and conferences which provide new perspectives to emerging issues 

about your practice. The final step is about you deciding on what to do. The aspect of decision 

making seems to suggest that there are alternatives and their implications. Implement the change if 

need be as a way of enhancing your professional development.  
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INTRODUCTION 

 Change is law of nature, it changes from time to time, education is not exception from it, it 

also changes according to the nature and need of time. Obviously one of the major components of 

education i.e. learning is also changing by time to time. Initially it is listening, which is the only 

means for learning, as the time progresses it changes in to two ways; i.e. listening along with 

conversation with the teachers as and when requires, later on it is changed to the three way i.e. 

listening, conversation with the teachers along with the environment. But now a day’s demand of 

learning is to learn with our own experience and practice which makes one perfect. Such type of 

learning is called as ‘Reflective learning’. 

 

CONCEPT OF REFLECTIVE LEARNING  

 Reflection is nothing but talking over a situation or experience with some one can be an 

excellent way of starting to reflect, distancing your self form it, a little breaking it down, looking at it 

from a different perspective, analyzing what happened and why and deciding how you would handle 

it differently next time. 

 It is generally understood that reflection it is applies to learning is a skill. It is the ability to 

look back over an experience and break it down into its significant aspects, such as any factor 

affecting success or failure.  It is a means of learning by making links between learning and action. 

Improving performance outcome of reflection for future practice, maximizing the personal value of 

learning experience and a way of turning surface learning into deep learning. 

 

DEFINITIONS OF REFLECTIVE LEARNING 

 Gibbs (1988) states, ‘It is not sufficient simply to have an experience in order to learn 

without reflecting upon this experience it may quickly be forgotten or its learning potential is lost. It 

is from the feelings and thoughts emerging from this reflection the generalizations or concepts can 

be generated and it is generalizations that allow situations to be tackled effectively’. 
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 Biggs (1999) states ‘Reflection is indicative of deep learning and where teaching and 

learning activities such as reflection are missing…………… only surface learning can result’.  

 Banch and Pranjape (2002) states, ‘Reflection leads to growth of the individual – morally, 

personally, psychologically and emotionally, as well as cognitively.  

 By over viewing the statements / definitions the reflective learning leads to the all round 

development of an individual, it is the means for the deeper and permanent learning, without this the 

learning limits it self to the surface level of learning only. 

 

PROCESS OF REFLECTIVE LEARNING 

 Reflective learning tasks are given to students to help students learn through reflection, 

precisely because of the established link between reflection and deeper learning, the intension is to 

produce graduates who have acquired the habit of reflection as a mean of continuing to learn and 

grow in their professions.  

 In the reflective learning style, there is a clear link between action, reflection and change, 

there is one model by name ‘action-reflection model’, the activities of this model, there are four 

stages namely; 

• The initial or new experience 

• Reflection and observation 

• Development of a new concept 

• Experiments. 

Let us discuss about these stages ; 
 

1. THE INITIAL OR NEW EXPERIENCE 

In the teaching learning process the first stage obviously is initial of an topic / content 

and the experience which are provided to the learners are also new to them, here teacher 

should give the initiation and provide the new experience so that the learners can easily 

excess the situation / content and open up them self to the new experience, which provide a 

solid platform to the future learning. 
 

2. REFLECTION AND OBSERVATION 

As provided learning experience should be such a way that the learner can able to 

breakdown those experiences in meaningful bits and observe them keenly from a different 

prospective, analyze them from different angles which provides the link between theory and 

practice which is the most essential aspect of reflective learning. 
 

3.  DEVELOPMENT OF NEW CONCEPT 

As a teacher provide a initiative or a new experience on which learners has reflected 
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and observed as a result of those reflection and observation learners should be able to 

generate the new concept and new generalizations that allows him to handle the new 

situations effectively. 
 

4.  EXPERIMENTS 

Here the learner should go for the experimentation about whatever he found in the 

previous stage, that is in the development of new concept, where he generated the new 

concept, generalization and get confirmed about the content about which he is learn which 

makes him able to use those experiences in his future learning and development. 

 

CONDITIONS OF REFLECTION 

 Some conditions are there which an assist to learn through reflection, those are; 
 

A)  PREPARATION 

It is the condition where the learner enter  into a new experience, he should try to identify the 

opportunities for reflection.  

B) UNDERSTANDING  

 He the learner is aware of what are the aims, objectives and expectations of the reflection. 

C) TIME 

  Here learner should give time where he can stop and think about the experiences.  

D) OBJECTIVITY 

 This condition reflects the level of themselves and impact of their actions. 

E) HONESTY 

This is the condition where learner should humbly enough to reflect / learns the new concept 

with the help of various experiences. 

F) NON-DEFENSIVE  

In this condition, learner should open to the new experience and have a positive attitude 

towards the experience, he can able to defend the new experience. 

G) DEEPER LEVEL OF MEANING 

Here the focus is on the moral, ethical, social and professional issues in addition to the 

emotional response.  
 

ADVANTAGES OF REFLECTIVE LEARNING 

 Reflective learning has so many advantages those are; 

• Learning form experience 

• Developing meta-cognitive skills 

• Exercising responsibility for own learning / action 
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• Building capacity to restructure, reframe knowledge 

• Continual improvement in practice 

• Better understand your strength and weakness 

• Identify and question your underlying values and beliefs 

• Acknowledge and challenge possible assumptions on which you base your ideas, feelings 

and actins.  

• Acknowledge your fear 

• Identify possible inadequacies or areas of improvement.  
 

LIMITATIONS OF REFLECTIVE LEARNING  

 This reflective learning has few limitations too, those are;  

• It requires more time to think 

• Here one can consequently fail to explore the experience in depth 

• Students not enable to generously engage in the process 
 

CONCLUSION 

 Reflection is an inter subjective process that promotes deeper learning, it involve consciously 

thinking about and analyzing what one has done; if provide a frame work for developing 

professionals as life long learners who are committed to continuous improvement of their practice.  
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”ûÖ¡Ö×¿Ö�Ö�úÖÓ́ Ö¬µÖê ²ÖÆãü×¾Ö¬Ö ´Öæ»µÖ´ÖÖ¯Ö−Ö ÃÖÖ¬Ö−Ö ¾ÖÖ¯Ö¸ü �Ö´ÖŸÖÖÓ“ÖÖ ×¾Ö�úÖÃÖ 
 

›üÖò. ÃÖÓ•Öß¾Ö−Öß ¸üÖ•Öê¿Ö ´ÖÆüÖ»Öê, 

ÃÖÆüÖµÖ�ú ¯ÖÏÖ¬µÖÖ¯Ö�ú, ×¿Ö�Ö�Ö¿ÖÖÃ¡Ö ×¾ÖªÖ¿ÖÖ�ÖÖ, 

µÖ.“Ö.´Ö. ´ÖãŒŸÖ ×¾ÖªÖ¯Ößšü, −ÖÖ×¿Ö�ú 

¯ÖÏÖ. ÃÖÓ¤üß¯Ö ¯ÖÖ™üß»Ö, 

ÃÖÆüÖµÖ�ú ¯ÖÏÖ¬µÖÖ¯Ö�ú, 

†Ö ü̧. ²Öß. ‹−Ö. ²Öß. �úÖò»Öê•Ö, ÁÖß ü̧Ö´Ö¯Öæ̧ ü 

 

¯ÖÎÖÃŸÖÖ×¾Ö�ú 

 ‹�ú×¾ÖÃÖÖ¾µÖÖ ¿ÖŸÖ�úÖŸÖ †¬µÖµÖ−ÖÖ£Öâ−ÖÖ †¬µÖµÖ−ÖÖÃÖÖšüß †−Öê�ú×¾Ö¬Ö ´ÖÖ¬µÖ´Öê ˆ¯Ö»Ö²¬Ö †ÖÆêüŸÖ. ¯Ö Ó̧üŸÖã ŸµÖÖÓ“ÖÖ ¾ÖÖ¯Ö ü̧ 

ÃÖ¾ÖÖÕ−ÖÖ“Ö �ú ü̧ŸÖÖ µÖêŸÖ −ÖÖÆüß. ²ÖÖ»Ö�úÖÓ“µÖÖ ´ÖÖê±úŸÖ ¾Ö ÃÖŒŸÖß“µÖÖ ×¿Ö�Ö*ÖÖ“ÖÖ †×¬Ö�úÖ ü̧ †×¬Ö×−ÖµÖ´Ö 2009 ´Öãôêû ÃÖ¾ÖÔ“Ö 

²ÖÖ»Ö�úÖÓ−ÖÖ ×¿Ö�Ö*Ö ¤êü*Öê ¿ÖÖÃÖ−ÖÖ»ÖÖ †×−Ö¾ÖÖµÖÔ —ÖÖ»Öê»Öê †ÖÆêü. ¯ÖÏŸµÖê�ú †¬µÖµÖ−ÖÖ£Öá ¯Ö×Æü»Öß ŸÖê †Öšü¾Öß¯ÖµÖÕŸÖ ¤ü̧ ü¾ÖÂÖá ¾Ö ü̧“µÖÖ 

¾Ö÷ÖÖÔŸÖ •ÖÖ‡Ô»Ö Æêü ´ÖÖ−µÖ �êú»µÖÖ´Öãôêû ¯ÖÏÖ£Ö×´Ö�ú ÃŸÖ ü̧Ö¾Ö ü̧ †¬µÖµÖ−ÖÖ£Öâ“µÖÖ ´Öæ»µÖ´ÖÖ¯Ö−Ö µÖÖê•Ö−Öê“ÖÖÆüß ¯Öã−Ö ü̧×¾Ö“ÖÖ ü̧ �ú ü̧*µÖÖŸÖ 

†Ö»Öê»ÖÖ †ÖÆêü. ¿Öî�Ö×*Ö�ú ´Öæ»µÖ´ÖÖ¯Ö−Ö ¯ÖÏ×�ÎúµÖÖ Æüß †¬µÖµÖ−Ö †¬µÖÖ¯Ö−ÖÖ¾Ö ü̧, ×¿Ö�Ö*Ö ¯ÖÏ×�ÎúµÖê“µÖÖ ¤ü•ÖÖÔ¾Ö ü̧ †Ö×*Ö ¯Ö× ü̧*ÖÖ´Öß 

‹�Óú¤ü̧ ü ¿Öî�Ö×*Ö�ú ¾µÖ¾ÖÃ£Öê¾Ö ü̧ÃÖã̈ üÖ ¯Ö× ü̧*ÖÖ´Ö �ú ü̧ŸÖ †ÃÖŸÖê. ŸµÖÖ´Öãôêû ¿ÖÖôûÖ, ×¿Ö�Ö�ú, ×¾ÖªÖ£Öá, ¯ÖÖ»Ö�ú, ×¾Ö×¾Ö¬Ö ÃÖ´ÖÖ•Ö 

‘Ö™ü�ú ´Öæ»µÖ´ÖÖ¯Ö−Ö¯Ö¨üŸÖß ²ÖÖ²ÖŸÖ †ŸµÖÓŸÖ ÃÖÓ¾Öê¤ü−Ö¿Öß»Ö †ÃÖŸÖÖŸÖ. Æêü“Ö ×¾Ö×¾Ö¬Ö †ÖµÖÖê÷Ö †Ö×*Ö ÃÖÖ×´ÖüŸµÖÖÓ−Öß ´Öæ»µÖ´ÖÖ¯Ö−ÖÖ²ÖÖ²ÖŸÖ 

´ÖÖÓ›ü»Öê»µÖÖ ×¾Ö“ÖÖ ü̧ÖÓŸÖæ−Ö Ã¯ÖÂ™ü ÆüÖêŸÖê. 
 

×¾Ö×¾Ö¬Ö �úÖ»Ö�ÖÓ›üÖŸÖß»Ö †ÖµÖÖê÷Ö †Ö×(Ö ÃÖ×´ÖŸµÖÖÓ“Öê ÃÖ¾ÖÕ�úÂÖ ÃÖÖŸÖŸµÖ¯Öæ(ÖÔ ´Öæ»µÖ´ÖÖ¯Ö−ÖÖÃÖÓ²ÖÓ¬Öß“Öê ×¾Ö“ÖÖ¸ü  

 ÆÓü™ü̧ ü �ú×´Ö¿Ö−Ö (1982), ÃÖò›ü»Ö ü̧ †ÖµÖÖê÷Ö (1917-1919), ¾Æü̧ ü™üÖò÷Ö ÃÖ×´ÖŸÖß (1929), ÃÖÖ ü̧•ÖÓ™ü ¯»Öò−Ö (1944), 

´Öã̧ ü»Öß¬Ö ü̧ �ú×´Ö¿Ö−Ö (1952-53) µÖÖ ×¾Ö×¾Ö¬Ö †ÖµÖÖê÷ÖÖÓ−Öß ¾Ö ÃÖ×´ÖŸµÖÖÓ−Öß ²Ö×ÆüÃ£Ö ¯Ö ü̧ß�Öê“Öê ´ÖÆü¢¾Ö �ú´Öß �ú ü̧Ö¾Öê †Ö×*Ö ÃÖ¾ÖÕ�úÂÖ 

ÃÖÖŸÖŸµÖ¯Öæ*ÖÔ ´Öæ»µÖ´ÖÖ¯Ö−ÖÖ¾Ö ü̧ •ÖÖÃŸÖ ³Ö ü̧ ªÖ¾ÖÖ †ÃÖê −Ö´Öæ¤ü �êú»Öê»Öê †ÖÆêü. ŸÖËÖÃÖÖšüß ×¾Ö×¾Ö¬Ö ´Öæ»µÖ´ÖÖ¯Ö−Ö ÃÖÖ¬Ö−ÖÖÓ“ÖÖ ¾ÖÖ¯Ö¸ü 

�ú ü̧*Öê ÷Ö ü̧•Öê“Öê †ÖÆêü. 
 

†ÖµÖÖê÷Ö / ÃÖ×´ÖŸÖß / �ú×´Ö¿Ö−Ö ´Öæ»µÖ´ÖÖ¯Ö−ÖÖŸÖß»Ö ÃÖã¬ÖÖ ü̧*ÖÖ 

�úÖêšüÖ ü̧ß †ÖµÖÖê÷Ö (1964-66) ÃÖ¾ÖÕ�úÂÖ ÃÖÖŸÖŸµÖ¯Öæ*ÖÔ ¿ÖÖôûÖ×¬ÖÛÂšüŸÖ ´Öæ»µÖ´ÖÖ¯Ö−Ö †ÃÖÖ¾Öê. 
´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*Ö Æêü †¬µÖµÖ−Ö †¬µÖÖ¯Ö−ÖÖ“ÖÖ ³ÖÖ÷Ö †ÃÖÖ¾ÖÖ. 

×¾ÖªÖ£µÖÖÕ“µÖÖ ¾µÖŒŸÖß´Ö¢¾ÖÖŸÖß»Ö ×¾Ö×¾Ö¬Ö ‘Ö™ü�ú †×³Öºþ“Öß, †×³Ö¾Öé¢Öß“Öê ´ÖÖ¯Ö−Ö �ú ü̧Ö¾Öê. 

¿ÖÖôûÖ×¬ÖÛÂšüŸÖ ´Öæ»µÖ´ÖÖ¯Ö−ÖÖ“Öß ÃÖÖ¬Ö−Öê ¾Ö ŸÖÓ¡Öê Æüß ²Ö×Æü„Ã£Ö ¯Ö ü̧ß�Öê̄ Öê�ÖÖ ¾Öê÷Öôûß †ÃÖÖ¾Öß. 
´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*ÖÖ“Öê Ã¾Öºþ¯Ö Æêü ×−Ö¤üÖ−ÖÖŸ´Ö�ú †ÃÖÖ¾Öê. 

†ÓŸÖ÷ÖÔŸÖ ´Öæ»µÖ´ÖÖ¯Ö−ÖÖ“ÖÖ ‹�ú×¡ÖŸÖ †Æü¾ÖÖ»Ö ×¾ÖªÖ£µÖÖÔ»ÖÖ ¾ÖÂÖÖÔ“µÖÖ ×−Ö�úÖ»Ö¯Ö¡Ö�úÖ²Ö ü̧Öê²Ö¸ 

ªÖ¾ÖÖ. 
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¯Ö ü̧ß�ÖÖ ÃÖã¬ÖÖ ü̧ ÃÖ×´ÖŸÖß (1971) †ÓŸÖ÷ÖÔŸÖ ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*ÖÖ»ÖÖ Ã¾ÖŸÖÓ¡Ö¯Ö*Öê ´ÖÖ−µÖŸÖÖ ªÖ¾Öß. 

ü̧ÖÂ™ÒüßµÖ ¿Öî�Ö×*Ö�ú ¬ÖÖȩ̂ ü*Ö 
(1986) 

¿ÖÖôûÖ×¬ÖÛÂšüŸÖ ´Öæ»µÖ´ÖÖ¯Ö−Ö †¬µÖµÖ−Ö-†¬µÖÖ¯Ö−Ö ¯ÖÏ×�ÎúµÖê“ÖÖ ³ÖÖ÷Ö †ÃÖÖ¾ÖÖ. 

†ÓŸÖ÷ÖÔŸÖ ´Öæ»µÖ´ÖÖ¯Ö−Ö ¿ÖÖ»ÖêµÖ (Scholastic) ¿ÖÖ»ÖêµÖêŸÖ ü̧ (Non-Scholastic) †¿ÖÖ ¤üÖê−Æüß 
‘Ö™ü�úÖÓ“ÖÖ ÃÖ´ÖÖ¾Öê¿Ö †ÃÖÖ¾ÖÖ. 

- •Öî−Ö ¯Öæ. (2012) µÖÖ¾Öºþ−Ö ˆ¤üË¬ÖéŸÖ 

†¬µÖµÖ−Ö ‹�ú †−Ö´ÖÖê»Ö 
†ÖÓŸÖ× ü̧�ú šêü¾ÖÖ (1996) µÖÖ 

†ÖÓŸÖ ü̧ ü̧ÖÂ™ÒüßµÖ †ÖµÖÖê÷ÖÖ−ÖêÆüß 

¾µÖŒŸÖß ×¾Ö�úÖÃÖÖ²ÖÖ²ÖŸÖ 

´ÖÖ÷ÖÔ¤ü¿ÖÔ−Ö �êú»Öê»Öê †ÖÆêü. 

¯ÖÏŸµÖê�ú ¾µÖŒŸÖß´Ö¬µÖê ÃÖ•ÖÔ−Ö¿Öß»ÖŸÖÖ †ÃÖŸÖê.  
¯ÖÏŸµÖê�ú ¾µÖŒŸÖß Æüß  ÃÖ´ÖÖ•ÖÖ“ÖÖ ´ÖÆü¢¾Ö¯Öæ*ÖÔ ‘Ö™ü�ú †ÖÆêü.  

»ÖÖê�ú¿ÖÖÆüß ×¾Ö�úÖÃÖÖŸÖ ¯ÖÏŸµÖê�úÖ“ÖÖ ÃÖÆü³ÖÖ÷Ö †¯Öê×�ÖŸÖ †ÖÆêü. 

¾µÖŒŸÖß“ÖÖ ×¾Ö×¾Ö¬ÖÖÓ÷Öß ×¾Ö�ú×ÃÖŸÖ †¯Öê×�ÖŸÖ †ÖÆêü. 

¯ÖÏÖ£Ö×´Ö�ú ŸÖê ×¾ÖªÖ¯Ößšü ÃŸÖ ü̧Ö¯ÖµÖÕŸÖ ÷Öã*Ö¾Ö¢ÖÖ¯Öæ*ÖÔ ×¿Ö�Ö*Ö ¤êü*µÖÖÃÖÖšüß ×−ÖµÖÖê•Ö−Ö²Ö¨ü �úÖµÖÔ 
�ú ü̧Ö¾ÖµÖÖÃÖ Æü¾Öê. 

¯ÖÏŸµÖê�ú ¾µÖŒŸÖß»ÖÖ ²Öã̈ üß´Ö¢ÖÖ †Ö×*Ö †¬µÖµÖ−ÖÖ“µÖÖ ¾Öê÷ÖÖ−ÖãÃÖÖ ü̧ ×−Ö Ó̧üŸÖ ü̧ †¬µÖµÖ−ÖÖ“Öß ÃÖÓ¬Öß 

×´ÖôûÖ¾ÖµÖÖÃÖ Æü¾Öß. 
 

µÖÖ × ǖ̧ ÖÖê™Ôǘ Ö¬µÖê ×¿Ö�Ö*ÖÖ“µÖÖ “ÖÖ ü̧ ÃŸÖÓ³ÖÖÓ“Öß ´ÖÖÓ›ü*Öß �êú»Öê»Öß †ÖÆêü. ŸµÖÖŸÖæ−Ö ×¾ÖªÖ£µÖÖÕ“ÖÖ ÃÖ¾ÖÖÕ÷Öß*Ö ×¾Ö�úÖÃÖ ¯Öãœüß»Ö¯ÖḮ ÖÖ*Öê 

†¯Öê×�ÖŸÖ †ÖÆêü. 

                                        ²Öî×¨ü�ú �Ö´ÖŸÖÖ 

              to know  

                Cognitive competency 

 

        ¾µÖÛŒŸÖ÷ÖŸÖ �Ö´ÖŸÖÖ             ˆŸ¯ÖÖ¤ü−Ö �Ö´ÖŸÖÖ 

            to be         to do 

     Self investigation competency     Productive competency 

 

         ÃÖÖ´ÖÖ×•Ö�ú �Ö´ÖŸÖÖ 

         to live together Co-existence competency 

          †Ö�éúŸÖß �Îú. 1 :  ›êü»ÖÖòÃÖÔ × ǖ̧ ÖÖê™Ôǘ Ö¬Öß»Ö ×¿Ö�Ö(ÖÖ“Öê “ÖÖ ü̧ ÃŸÖÓ³Ö 
 

´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü(ÖÖ“Öê ÆêüŸÖæ 

 �êú»ÖÖò÷Ö †Ö×*Ö �êú»ÖÖò÷Ö (Kellough and Kellough) (1999) µÖÖÓ−Öß ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*ÖÖ“Öê ÃÖÖŸÖ ÆêüŸÖæ ´ÖÖÓ›ü»Öê»Öê †ÖÆêüŸÖ. ŸÖê 

¯Öãœüß»Ö¯ÖḮ ÖÖ*Öê- 
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1) ×¾ÖªÖ£µÖÖÕ“µÖÖ †¬µÖµÖ−ÖÖŸÖ ÃÖã¬ÖÖ ü̧*ÖÖ 

2) ×¾ÖªÖ£µÖÖÕ“Öß ²Ö»ÖÃ£ÖÖ−Öê †Ö×*Ö �ú´Ö�ãú¾ÖŸÖ¯Ö*ÖÖ“ÖÖ ¿ÖÖê¬Ö 

3) ×¾Ö×¾Ö¬Ö †¬µÖµÖ−Ö �úÖµÖÔ×−ÖŸÖà“Öê ×−Ö¬ÖÖÔ̧ ü*Ö †Ö×*Ö ¯Ö× ü̧*ÖÖ´Ö�úÖ ü̧�úŸÖê“µÖÖ ¥üÂ™üß�úÖê−ÖÖŸÖæ−Ö ²Ö¤ü»Ö 

4) ×¿Ö�Ö*Ö�Îú´ÖÖ“Öê ×−Ö¬ÖÖÔ̧ ü*Ö �úºþ−Ö ¯Ö× ü̧*ÖÖ´Ö�úÖ ü̧�úŸÖê“µÖÖ ¥üÂ™üß−Öê ²Ö¤ü»Ö. 

5) ¯Ö× ü̧*ÖÖ´Ö�úÖ ü̧�ú †¬µÖÖ¯Ö−ÖÖÃÖÖšüß ²Ö¤ü»Ö 

6) ×−Ö*ÖÔµÖ ‘Öê*µÖÖÃÖÖšüß ˆ¯ÖµÖãŒŸÖ šü̧ êü»Ö †¿ÖÖ ¯ÖÏ¿ÖÖÃÖ�úßµÖ ´ÖÖ×ÆüŸÖß“Öß ˆ¯Ö»Ö²¬ÖŸÖÖ. 

7) †¯Öê×�ÖŸÖ ‘Ö™ü�úÖÓ̄ ÖµÖÕŸÖ ÃÖÓ̄ ÖÏêÂÖ*Ö (•Öê−Öß ‹ÃÖ., �ãú´ÖÖ ü̧ ‹ÃÖ. (2002) µÖÖ¾Öºþ−Ö ˆ¤üË¬ÖéŸÖ) 
 

 ´ÖÖ ü̧™êü»Ö (Martel) †Ö×*Ö �òú»Ö›êü̧ üÖò−Ö (Calderon) (2005) µÖÖÓ−Öß ×¾ÖªÖ£µÖÖÕ“µÖÖ ×−ÖÂ¯Ö¢ÖßŸÖ ÃÖã¬ÖÖ ü̧*ÖÖ �ú ü̧*µÖÖ“µÖÖ 

¥üÂ™üß−Öê ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*ÖÖ“ÖÖ ÃÖÖŸÖŸµÖ¯Öæ*ÖÔ ¯ÖÏ×�ÎúµÖê“ÖÖ ¾ÖÖ¯Ö ü̧ �ú ü̧Ö¾ÖÖ †ÃÖÖ ×¾Ö“ÖÖ ü̧ ´ÖÖÓ›ü»ÖÖ. ŸµÖÖÓ−Öß ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*Ö ¯ÖÏ×�ÎúµÖê“Öê 

“Ö�ÎúßµÖ Ã¾Öºþ¯ÖÖŸÖ ´ÖÖÓ›ü*Öß �êú»Öß. ŸÖß †Ö�éúŸÖß �Îú. 2 ´Ö¬µÖê ¤üÖ�Ö×¾Ö»Öß †ÖÆêü. 
 

†¬µÖµÖ−ÖÖ“µÖÖ ¬µÖêµÖ ¾Ö  

ˆ×§üÂ™üÖÓ“ÖÖ ¿ÖÖê¬Ö 

Identification of Learning  

Goals and Objectives 

 

  ×¾Ö´ÖÂÖÔ*Ö †Ö×*Ö †Ö¾Ö¿µÖ ŸµÖÖ ÃÖã¬ÖÖ ü̧*ÖÖ �ú          †Ö¬ÖÖ ü̧ÖÓ“Öê ‹�ú¡Öß�ú ü̧*Ö 

    Reflect and make changes            Gathering of Evidences 

                

  ÃÖã¬ÖÖ ü̧*ÖÖŸ´Ö�ú ÃÖÓ¬Öß“ÖÖ ¿ÖÖê¬Ö                  †Ö¬ÖÖ ü̧ÖÓ“Öê ×¾Ö¿»ÖêÂÖ*Ö  

    Identify improvement opportunities                                  Analysis of Evidences             

  

×−Ö�úÖ»ÖÖ“Öß −ÖÖë¤ü ¾Ö “Ö“ÖÖÔ 

Report and discuss results 

  (•Öß−Öê ‹ÃÖ., �ãú´ÖÖ ü̧ ‹ÃÖ., 2012 µÖÖ¾Öºþ−Ö ˆ¤Ë¬ÖéŸÖ) 

†Ö�éúŸÖß �Îú. 2 : ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü(Ö ¯ÖÏ×�ÎúµÖê“Öê “Ö×�ÎúµÖ Ã¾Öºþ¯Ö 
  

 ü̧ÖÂ™ÒüßµÖ †³µÖÖÃÖ�Îú´Ö †Ö ü̧Ö�Ö›üÖ ¤ü̧ ü ¤üÆüÖ ¾ÖÂÖÖÕ−Öß ¯ÖÏ×ÃÖ¨ü �êú»ÖÖ •ÖÖŸÖÖê. ŸµÖÖ−ÖãÃÖÖ ü̧ ¯ÖÏŸµÖê�ú ü̧Ö•µÖ †Ö¯ÖÖ¯Ö»Öê 

†³µÖÖÃÖ�Îú´Ö ×−ÖÛ¿“ÖŸÖ �ú ü̧ŸÖÖŸÖ. µÖÖ †Ö ü̧Ö�Ö›ü¶ÖŸÖ ×¿Ö�Ö*ÖÖÃÖÓ¤ü³ÖÖÔŸÖß»Ö ×¾Ö×¾Ö¬Ö ‘Ö™ü�úÖÓ²ÖÖ²ÖŸÖ ´ÖÖ÷ÖÔ¤ü¿ÖÔ−Ö �êú»Öê •ÖÖŸÖê. ÃÖ−Ö 
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2005 ´Ö¬µÖê ü̧ÖÂ™ÒüßµÖ †³µÖÖÃÖ�Îú´Ö †Ö ü̧Ö�Ö›üÖ ¯ÖÏ×ÃÖ¨ü �ú ü̧*µÖÖŸÖ †Ö»ÖÖ. µÖÖŸÖÆüß ´Öæ»µÖ´ÖÖ¯Ö−ÖÖÃÖÓ¤ü³ÖÖÔŸÖ ´ÖÖ÷ÖÔ¤ü¿ÖÔ−Ö �êú»Öê»Öê 

†ÖÆêü. ŸÖê †ÃÖê- 

¸üÖÂ™ÒüßµÖ †³µÖÖÃÖ�Îú´Ö †Ö¸üÖ�Ö›üÖ (2005) 

The role of teaching is to provide an opportunity to each child to learn to the best of his or 

her ability and provide learning experiences that develop cognitive qualities, physical well being and 

athletic qualities, as also affective and aesthetic qualities. A good evaluation and examination system 

can become an integral part of the learning process and benefit both the learners themselves and the 

educational system by giving credible feedback. 

 
 

²ÖÖ»Ö�úÖÓ−ÖÖ ´ÖÖê±úŸÖ ¾Ö ÃÖŒŸÖß“Öê ¯ÖÏÖ£Ö×´Ö�ú ×¿Ö�Ö(Ö †×¬Ö×−ÖµÖ´Ö (2009) 

In the Gazette of India THE RIGHT OF CHILDREN TO FREE AND COMPULSORY 

EDUCATION ACT, 2009 No.35 of 2009 dated 26th August, 2009 give the chapter V about 

CURRICULUM AND COMPLETION OF ELEMENTARY EDUCATION 

29. (I) The Curriculum and the evaluation procedure for elementary education shall be laid down by an 

academic authority, to be specified by the appropriate Government, by notification. 

(2) The academic authority, while laying down the curriculum and the evaluation procedure under sub-

section (I) , shall take into consideration the following, namely  

(a) conformity with the values enshrined in the Constitution;  

(b) all round development of the child; 

(c) building up child's knowledge, potentiality and talent; 

(d) development of physical and mental abilities to the fullest extent; 

(e) learning through activities, discovery and exploration in a child friendly and child- centered 

manner; 

(f) medium of instructions shall, as far as practicable, be in child's mother tongue; 

(g) comprehensive and continuous evaluation of child's understanding of knowledge and his or her 

ability to apply the same. 

No child shall be required to pass any Board examination till completion of elementary education as 

cited by Mahale, S. R. (2012) 

 ¯ÖÏÖ£Ö×´Ö�ú ×¿Ö�Ö*Ö ÆüŒ�ú †×¬Ö×−ÖµÖ´Ö 2009 “Öê ˆ×§üÂ™ü ÃÖÖ¬µÖ �ú ü̧*µÖÖÃÖÖšüß ¯ÖÏÖ£Ö×´Ö�ú ÃŸÖ ü̧ÖŸÖß»Ö ×¾ÖªÖ£µÖÖÕ“Öê ÃÖ¾ÖÕ�úÂÖ 

ÃÖÖŸÖŸµÖ¯Öæ*ÖÔ ´Öæ»µÖ´ÖÖ¯Ö−ÖÖÃÖÖšüß ×¾Ö×¾Ö¬Ö ´Öæ»µÖ´ÖÖ¯Ö−Ö ÃÖÖ¬Ö−ÖÖÓ“ÖÖ ¾ÖÖ¯Ö ü̧ �ú ü̧Ö¾ÖÖ †¿Öß †¯Öê�ÖÖ ¾µÖŒŸÖ �êú»Öê»Öß †ÖÆêü. 
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²ÖÆãü×¾Ö¬Ö ´Öæ»µÖ´ÖÖ¯Ö−Ö ÃÖÖ¬Ö−Ö ÃÖÓ�ú»¯Ö−ÖÖ 

 ×−ÖµÖ×´ÖŸÖ Ã¾ÖÖ¬µÖÖµÖ, ‘Ö™ü�ú “ÖÖ“Ö*Öß, †¬µÖµÖ−ÖÖŸÖß»Ö †›ü£ÖóµÖÖÓ“Öê ×−Ö ü̧ß�Ö*Ö, ˆ¯Ö“ÖÖ ü̧ÖŸ´Ö�ú ¯Ö¨üŸÖà“ÖÖ ¾ÖÖ¯Ö ü̧, 

¯Öã−Ö ü̧“ÖÖ“Ö*Öß ‘Öê‰ú−Ö ×¿Ö�Ö�úÖ−Öê ×¾ÖªÖ£µÖÖÕ−ÖÖ Ã¾ÖµÖÓ-´Öæ»µÖ´ÖÖ¯Ö−ÖÖÃÖÖšüß ¯ÖÏŸµÖÖ�Ö ü̧*Ö ¤êü*Öê. †¬µÖµÖ−ÖÖ£Öâ“Öê ¿ÖÖ»ÖêµÖ Scholastic 

†Ö×*Ö ¿ÖÖ»ÖêµÖêŸÖ ü̧ Co-Scholastic ‘Ö™ü�úÖÓ“µÖÖ ×¾Ö�úÖÃÖÖ“ÖÖ ×¾Ö“ÖÖ ü̧ �êú»ÖÖ •ÖÖŸÖÖê. 

 ¾Ö ü̧ß»Ö ÃÖÓ�ú»¯Ö−Öê¾Öºþ−Ö ²ÖÆãü×¾Ö¬Ö ´Öæ»µÖ´ÖÖ¯Ö−Ö ÃÖÖ¬Ö−ÖÖÓŸÖæ−Ö ¯Öãœüß»Ö ‘Ö™ü�ú ÃÖÖ¬µÖ ÆüÖêŸÖß»Ö Æêü“Ö †Ö�éúŸÖß �Îú. 3 ´Ö¬µÖê 

×¤ü»Öê»Öß †ÖÆêüŸÖ.  
 

  −Öî¤üÖ×−Ö�ú (Diagnosis)   ‹�úÖÛŸ´Ö�úŸÖÖ (Integration)          ÃÖÖŸÖŸµÖ (Continuity) 

 

²ÖÆãü×¾Ö¬Ö ´Öæ»µÖ´ÖÖ¯Ö−Ö ÃÖÖ¬Ö−ÖÖÓŸÖæ−Ö ÃÖÖ¬µÖ ÆüÖêVÖÖ¸êü ‘Ö™ü�úü 

 

  ¯ÖÏŸµÖÖ³Ö¸üVÖ (Feedback)   ×−Ö�úÂÖÖ×¬ÖÛÂšüŸÖ (Criterion Referenced)  ÃÖÆü�úÖ¸ü¿Öß»Ö (Co-operativeness) 

 

†Ö�éúŸÖß �Îú. 3 : ²ÖÆãü×¾Ö¬Ö ´Öæ»µÖ´Ö¯Ö−Ö ÃÖÖ¬Ö−ÖÖÓ“Öê ˆ¯ÖµÖÖê•Ö−Ö 

   - ÷ÖÖêµÖ»Ö, ÃÖß. †Ö×VÖ ÷ÖÖêµÖ»Ö, ›üß. †Ö¸ü. (2012) µÖÖ¾Öºþ−Ö ˆ¤Ëü¬ÖéŸÖ 
 

¿ÖÖ»ÖêµÖ †Ö×(Ö ¿ÖÖ»ÖêµÖêŸÖ¸ü ‘Ö™ü�úÖÓ“Öê ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü(Ö 

 ÷ÖÖêµÖ»Ö ›üß., ÷ÖÖêµÖ»Ö ÃÖß. †Ö ü̧. (2012) ×¾ÖªÖ£µÖÖÕ“µÖÖ ¿ÖÖ»ÖêµÖ Scholastic †Ö×*Ö ¿ÖÖ»ÖêµÖêŸÖ ü̧ Co-Scholastic 

‘Ö™ü�úÖÓ“Öê ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*Ö �ú ü̧*µÖÖÃÖÖšüß ŸÖÓ¡Öê †Ö×*Ö ÃÖÖ¬Ö−Öê ´ÖÖÓ›ü»Öê»Öß †ÖÆêüŸÖ. 

‘Ö™ü�ú ´Öæ»µÖ´ÖÖ¯Ö−Ö ŸÖÓ¡Ö ¾Ö ÃÖÖ¬Ö−Öê 

¿ÖÖ»ÖêµÖ ×¾ÖÂÖµÖ  ¯Öæ¾ÖÔŸÖµÖÖ¸üß “ÖÖ“ÖVÖß (Readiness Test) 

 ‘Ö™ü�ú “ÖÖ“ÖVÖß (Unit Test) 

 ÃÖÆüÖ´ÖÖ‡Ô (Term Test) 

 ×−Ö¤üÖ−ÖÖŸ´Ö�ú “ÖÖ“ÖVÖß †Ö×VÖ ˆ¯Ö“ÖÖ¸ü (Diagnostic Test and Remediation) 

 Ã¾ÖÖ¬µÖÖµÖ (Assignments) 

 ¯ÖÏÖŸµÖ×�Ö�ú �úÖµÖÔ / ¯ÖÏ�ú»¯Ö �úÖµÖÔ (Practical Work / Project Work) 

 ŸÖÖë›üß ¯Ö¸üß�ÖÖ (Quizzes / Oral Test) 
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‘Ö™ü�ú ´Öæ»µÖ´ÖÖ¯Ö−Ö ŸÖÓ¡Ö ¾Ö ÃÖÖ¬Ö−Öê 
      ÃÖÆü¿ÖÖ»ÖêµÖ ‘Ö™ü�ú 

 ¿ÖÖ¸üß×¸ü�ú †Ö¸üÖê÷µÖ  

 ÃÖ¾ÖµÖß  

 †×³Öºþ“Öß 

 †×³Ö¾Öé¢Öß  

 ´Öæ»µÖ 

 ×¿Ö�Ö�úÖÓ“Öê ×−Ö¸üß�ÖVÖ (Teacher's Observation) 

 ´Öã»ÖÖ�ÖŸÖ (Interview) 

 ÃÖ´ÖÖ•Ö×´ÖŸÖß ŸÖÓ¡Ö (Sociometry) 

 ¯Ö›üŸÖÖôûÖ ÃÖæ“Öß (Rating Scale) 

 ¯ÖÏ¿−ÖÖ¾Ö»Öß (Questionnaire) 

 ×¾ÖªÖ£Öá ×−ÖÙ´ÖŸÖ ¾ÖÃŸÖæ (Pupil's Products) 

 ¾µÖÛŒŸÖ÷ÖŸÖ −ÖÖë¤üß (Anecdotal Record) 

 ‡ŸÖ¸ü ÃÖÖ¬Ö−Öê - ¯ÖÏ÷ÖŸÖß �úÖ›Ôü ¤îü−ÖÓ×¤ü−Öß ×¾Ö¿»ÖêÂÖVÖ ŸÖŒŸÖÖ 
 

´ÖÆüÖ¸üÖÂ™Òü ¸üÖ•µÖ ¿Öî�Ö×(Ö�ú ÃÖÓ¿ÖÖê¬Ö−Ö ¾Ö ¯ÖÏ×¿Ö�Ö(Ö ¯Ö×¸üÂÖ¤êü−Öê ¯ÖÏ£Ö×´Ö�ú ÃŸÖ¸üÖ¾Ö¸ü �êú»Öê»Öê ´Öæ»µÖ´ÖÖ¯Ö−ÖÖŸÖß»Ö ²Ö¤ü»Ö 

 ´ÖÆüÖ ü̧ÖÂ™Òü ü̧Ö•µÖ ¿Öî�Ö×*Ö�ú ÃÖÓ¿ÖÖê¬Ö−Ö ¾Ö ¯ÖÏ×¿Ö�Ö*Ö ¯Ö× ü̧ÂÖ¤ü, ¯Öã*Öê (‹ÃÖ. ÃÖß. ‡Ô. †Ö ü̧. ™üß. ‡Ô.) −Öê ´ÖÆüÖ ü̧ÖÂ™ÒüÖŸÖ 

¯ÖÏÖ£Ö×´Ö�ú ×¿Ö�Ö*ÖÖŸÖ ÃÖ−Ö 2010 µÖÖ ¿Öî�Ö×*Ö�ú ¾ÖÂÖÖÔ̄ ÖÖÃÖæ−Ö ¯ÖÏÖ£Ö×´Ö�ú ÃŸÖ ü̧Ö¾Ö ü̧ ÃÖ¾ÖÕ�úÂÖ ÃÖÖŸÖŸµÖ¯Öæ*ÖÔ ´Öæ»µÖ´ÖÖ¯Ö−Ö Æüß 

ÃÖÓ�ú»¯Ö−ÖÖ Ã¾Öß�úÖºþ−Ö ×¿Ö�Ö�úÖÓ−ÖÖ ×¾Ö×¾Ö¬Ö ¯ÖÏ�úÖ ü̧“Öê ¯ÖÏ×¿Ö�Ö*Ö ×¤ü»Öê»Öê †ÖÆêü. 

 ÃÖ−Ö 2011-13 ×¾Ö�ú×ÃÖŸÖ �êú»Öê»µÖÖ ¯ÖÏÖ£Ö×´Ö�ú ÃŸÖ ü̧Ö¾Ö ü̧ß»Ö ×¿Ö�Ö�ú ´ÖÖ÷ÖÔ¤üÙ¿Ö�êú´Ö¬µÖê ×¾ÖÂÖµÖ×−ÖÆüÖµÖ ÃÖÖ¬Ö−Öê ×¤ü»Öê»Öß 

†ÖÆêüŸÖ. ÃÖÖ¬Ö−Öê ¯Öãœüß»Ö¯ÖḮ ÖÖ*Öê- 

 

�Îú. ×¾ÖÂÖµÖ ×−Ö¾Ö›üÖ¾ÖµÖÖ“Öß ÃÖÖ¬Ö−Öê 

1 ³ÖÖÂÖÖ (´ÖÖŸÖé³ÖÖÂÖÖ, ØÆü¤üß, ‡Ó÷ÖÏ•Öß) ÷Ö×*ÖŸÖ (1) ¤îü−ÖÓ×¤ü−Ö ×−Ö¸üß�Ö*Ö (2) ŸÖÖë›üß �úÖ´Ö (3) »Öê�Öß “ÖÖ“Ö*Öß 

2 ³Öæ÷ÖÖê»Ö, ÃÖÖ´ÖÖ−µÖ ×¾Ö–ÖÖ−Ö, ¯Ö×¸üÃÖ¸ü †³µÖÖÃÖ (1) ¤îü−ÖÓ×¤ü−Ö ×−Ö¸üß�Ö*Ö (2) »Öê�Öß ¯Ö¸üß�ÖÖ (3) ¯ÖÏµÖÖê÷Ö / 

¯ÖÏÖŸµÖ×�Ö�êú 

3 ‡×ŸÖÆüÖÃÖ ¾Ö −ÖÖ÷Ö×¸ü�ú¿ÖÖÃ¡Ö (1) ¤îü−ÖÓ×¤ü−Ö ×−Ö¸üß�Ö*Ö (2) »Öê�Öß “ÖÖ“Ö*Öß 

4 �ú»ÖÖ, �úÖµÖÖÔ−Öã³Ö¾Ö ¿ÖÖ¸üß×¸ü�ú ×¿Ö�Ö*Ö (1) ¤îü−ÖÓ×¤ü−Ö ×−Ö¸üß�Ö*Ö (2) ¯ÖÏÖŸµÖ×�Ö�ú (3) �éúŸÖß / ˆ¯Ö�Îú´Ö 

 

 ÷ÖÖêµÖ»Ö †Ö×*Ö ‹ÃÖ.ÃÖß.‡Ô.†Ö ü̧.™üß.−Öê ÃÖÖÓ×÷ÖŸÖ»Öê»µÖÖ ÃÖÖ¬Ö−ÖÖÓ−ÖÖ ü̧ÖÂ™ÒüßµÖ †³µÖÖÃÖ�Îú´Ö †Ö ü̧Ö�Ö›üÖ †Ö×*Ö ²ÖÖ»Ö�úÖÓ“ÖÖ 

¯ÖÏÖ£Ö×´Ö�ú ×¿Ö�Ö*Ö ÆüŒ�ú �úÖµÖ¤üÖ 2009 †Ö¬ÖÖ ü̧ †ÖÆêü. 
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¸üÖÂ™ÒüßµÖ ×¿Ö�Ö�ú ¯ÖÏ×¿Ö�Ö(Ö ¯Ö×¸üÂÖ¤êü“Öê †³µÖÖÃÖ�Îú´Ö ×¾Ö�úÃÖ−ÖÖ²ÖÖ²ÖŸÖ“Öê ´ÖÖ÷ÖÔ¤ü¿ÖÔ−Ö 

 ü̧ÖÂ™ÒüßµÖ ×¿Ö�Ö�ú ¯ÖÏ×¿Ö�Ö*Ö ¯Ö× ü̧ÂÖ¤ü (National Council for Teacher Education) (NCTE) ×¿Ö�Ö*Ö¿ÖÖÃ¡Ö ¯Ö¤ü¾Öß 

(²Öß.‹›ü.) ×¿Ö�Ö*Ö�Îú´ÖÖ“Öê ¯ÖÏÖºþ¯Ö 2009 ´Ö¬µÖê ¯ÖÏ×ÃÖ¨ü �êú»Ö»Öß †ÖÆêü. 

 NCTE −Öê ü̧ÖÂ™ÒßµÖ †³µÖÖÃÖ�Îú´Ö †Ö ü̧Ö�Ö›ü¶ÖŸÖ †Ö÷ÖÖ´Öß �úÖôÖ“Öß ¯ÖÖ¾Ö»Öê †Öêô�ÖŸÖ †¬µÖÖ¯Ö�ú ×¿Ö�Ö�Ö †×¬Ö�úÖ×¬Ö�ú 

ÃÖ´Ö¯ÖÔ�ú, »Ö¾Ö×“Ö�ú ¾Ö ÃÖÓ¤ü³ÖÖÔ−Öãºþ¯Ö ²Ö−Ö×¾Ö�µÖÖ“µÖÖ ÆêüŸÖæ−Öê 

  –ÖÖ−Ö ü̧“Ö−ÖÖ¾ÖÖ¤üÖ“ÖÖ ¯Öã̧ üÃ�úÖ ü̧ �êú»Öê»ÖÖ †ÖÆêü. ”ûÖ¡Ö×¿Ö�Ö�úÖ“µÖÖ Ã¾ÖÖ−Öã³Ö¾ÖÖÓ−ÖÖ �ëú¦Ã£ÖÖ−Ö ×¤ü»Öê»Öê †ÖÆêü. 

  ÃÖî̈ ÖÓ×ŸÖ�ú ¾Ö ¯ÖÎÖŸµÖ×�Ö�ú ³ÖÖ÷ÖÖÓ́ Ö¬µÖê ÃÖÖÓ÷Ö›ü ‘ÖÖ»Ö�Öê, ”ûÖ¡Ö×¿Ö�Ö�úÖ“µÖÖ šüÖµÖß ³ÖÖ×ÂÖ�ú �Ö´ÖŸÖÖ, ÃÖÓ̄ ÖÎêÂÖ�Ö �úÖî¿Ö»µÖê, 

´ÖÖ×ÆüŸÖß ÃÖÓ̄ ÖÎêÂÖ�Ö ŸÖÓ¡Ö×¾Ö–ÖÖ−Ö (ICT) �úÖî¿Ö»µÖê †Ö×�Ö †Ö•Öß¾Ö−Ö †¬µÖµÖ−ÖÖ ¯ÖÎ¾Öé¢Öß“ÖÖ ¯Ö× ǖ̧ ÖÖêÂÖ �ú ü̧�Öê †¯Öê×�ÖŸÖ †ÖÆêü. 

  ×¾Ö´ÖÂÖá ÃÖ ü̧Ö¾Ö�úŸÖÖÔ ´Æü�Öæ−Ö ŸµÖÖ“ÖÖ ×¾Ö�úÖÃÖ ÃÖÖ¬Ö�Öê, 

  'Ã¾Ö' ²Ö ü̧Öê²Ö ü̧ '‡ŸÖ ü̧ÖÓ−ÖÖ •ÖÖ�Ö�Öê' †Ö×�Ö Ã¾ÖŸÖ„“Öê ˆ¢Ö ü̧¤üÖ×µÖ¢¾Ö ×−Ö³ÖÖ¾Öæ ¿Ö�ú�ÖÖ ü̧Ö ¾µÖÖ¾ÖÃÖÖ×µÖ�ú ´Æü�Öæ−Ö ŸµÖÖ“ÖÖ 

×¾Ö�úÖÃÖ �ú ü̧�Öê µÖÖ ˆ×§Â™ÖÓ−ÖÖ †−ÖãÃÖºþ−Ö ÆüÖ †Ö ü̧Ö�Ö›üÖ ŸÖµÖÖ ü̧ �ú ü̧�µÖÖŸÖ †Ö»Öê»ÖÖ †ÖÆêü. †Ö ü̧Ö�Ö›ü¶Ö¾Ö ü̧ †Ö¬ÖÖ× ü̧ŸÖ 

¯ÖÖšü¶�Îú´Ö¤êü�Öß»Ö ¯ÖÎ�úÖ×¿ÖŸÖ �ú ü̧�µÖÖŸÖ †Ö»Öê»ÖÖ †ÖÆêü. ŸµÖÖ−ÖãÃÖÖ ü̧ †¬µÖµÖ−ÖÖ“Öê †×³Ö−Ö¾Ö ´ÖÖ÷ÖÔÃÖã̈ Ö ¯Öã̧ üÃ�éúŸÖ �ú ü̧�µÖÖŸÖ 

†Ö»Öê»Öê †ÖÆêüŸÖ.  
 

´Öæ»µÖ´ÖÖ¯Ö−Ö ¯ÖÏ(ÖÖ»ÖßŸÖß»Ö ²Ö¤ü»Ö  

 ¯ÖÎÃŸÖãŸÖ †Ö ü̧Ö�Ö›ü¶ÖŸÖ †¬µÖÖ¯Ö�ú ×¿Ö�Ö*ÖÖŸÖß»Ö ´Öæ»µÖ´ÖÖ¯Ö−Ö ¯ÖÎ*ÖÖ»Öß²ÖÖ²ÖŸÖ −ÖÖÖ ü̧Ö•Öß ¾µÖŒŸÖ �úºþ−Ö ŸµÖÖŸÖ ¾µÖÖ¯Ö�ú 

²Ö¤ü»ÖÖÓÃÖÖšüß ×¿Ö±úÖ ü̧¿Öß¤êü�Öß»Ö �ú ü̧*µÖÖŸÖ †Ö»µÖÖ †ÖÆêüŸÖ. ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*ÖÖŸÖ ¾Öî×¾Ö¬µÖ ¾Ö ÃÖÖŸÖŸµÖ ü̧Ö�Öæ−Ö ¯ÖÎŸµÖÖ³Ö ü̧*Ö ¾Ö 

ÃÖã¬ÖÖ ü̧*ÖêÃÖ ¯Öã̧ êüÃÖÖ ¾ÖÖ¾Ö ×´ÖôÖ¾ÖÖ †¿Öß †¯Öê�ÖÖ ¾µÖŒŸÖ �ú ü̧*µÖÖŸÖ †Ö»Öß †ÖÆêü. ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*ÖÖŸÖ ÃÖÖŸÖŸµÖ¯Öæ*ÖÔ, ÷Öã*ÖÖŸ´Ö�ú ¯Öî»Öæ, 

×¾Ö×³Ö®Ö ¾µÖÖ¾ÖÃÖÖ×µÖ�ú �Ö´ÖŸÖÖ, †×³Ö¾Öé¢Öß ¾Ö ´Öæ»µÖê µÖÖÓ“ÖÖ ×¾Ö“ÖÖ ü̧ ¾ÆüÖ¾ÖÖ. ŸÖê †¬µÖµÖ−ÖÖ“Öê ‹�úÖÛŸ´Ö�ú †Ó÷Ö ²Ö−Öæ−Ö ŸµÖÖŸÖæ−Ö 

¯ÖÎŸµÖÖ³Ö ü̧*ÖÖ«Ö ȩ̂ü †¬µÖµÖ−ÖÖ»ÖÖ ²Öô�ú™üß ×´ÖôÖ¾Öß †ÃÖÖ †Ö÷ÖÎÆü ¬Ö ü̧»Öê»ÖÖ †ÖÆêü. µÖÖ †−ÖãÂÖÓ÷ÖÖ−Öê ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*ÖÖŸÖ �ÖÖ»Öß»Ö ²ÖÖ²Öß 

´ÖÆü¢¾ÖÖ“µÖÖ ´ÖÖ−Ö»Öê»µÖÖ †ÖÆêüŸÖ.  

(1) ×¾Ö×¿ÖÂ™ �úÖ»ÖÖ¾Ö¬ÖßÃÖÖšüß ×¾Ö×¿ÖÂ™ ¯Ö× ü̧ÛÃ£ÖŸÖß´Ö¬µÖê ²ÖÖ»Ö�úÖÓ“Öê ×−Ö ü̧ß�Ö*Ö. 

(2) ÃÖã×−ÖÛ¿“ÖŸÖ �úÖµÖÔ (task) †−Öãºþ¯Ö ×−Ö�úÂÖÖÓ“µÖÖ †Ö¬ÖÖ ȩ̂ü ”ûÖ¡Ö×¿Ö�Ö�úÖÓ“µÖÖ ×−Ö× ü̧�Ö*Ö×¾ÖÂÖµÖ�ú −ÖÖë¤üß †Ö×*Ö †Æü¾ÖÖ»Ö 

»Öê�Ö−Ö. 

(3) ²ÖÖ»Ö�úÖÓ¿Öß ÃÖÓ̄ Ö�Ôú ¯ÖÎÃ£ÖÖ×¯ÖŸÖ ÆüÖê*µÖÖÃÖÖšüß ¾Ö ÃÖãÃÖÓ¾ÖÖ¤ü ÃÖÖ¬ÖŸÖÖ µÖê*µÖÖÃÖÖšüß ¿ÖÖ»ÖêµÖ ÃÖÓ̄ Ö�Ôú ¯ÖÎÖŸµÖ×�Ö�ú / ´Öã»ÖÖ�ÖŸÖ. 

(4) ¿ÖÖ»ÖêµÖ ÃÖÓ̄ Ö�úÖÔ“Öê ×−ÖµÖÖê•Ö−Ö 

(5) ÃÖÓ̄ Ö�úÖÔ−ÖÓŸÖ ü̧ß»Ö “Ö“ÖÖÔ, †Æü¾ÖÖ»Ö »Öê�Ö−Ö ¾Ö ÷Ö™ü ÃÖÖ¤ü̧ üß�ú ü̧*Ö 

(6) ”ûÖ¡Ö ×¿Ö�Ö�úÖ“ÖÖ ´ÖÖ−ÖÃÖ¿ÖÖÃ¡ÖßµÖ †Ö×*Ö ¾µÖÖ¾ÖÃÖÖ×µÖ�ú ×¾Ö�úÖÃÖ. 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

126      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

(7) �úÖî¿Ö»µÖÖÓ“µÖÖ ÃÖÓ�ú»Ö−ÖÖ“Öê ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*Ö 

 (8)  †¬µÖµÖ−ÖÖ£Öá, †³µÖÖÃÖ�Îú´Ö †Ö×*Ö †¬µÖÖ¯Ö−ÖÖ¿ÖÖÃ¡Ö×¾ÖÂÖµÖ�ú ¯ÖÎ¿−Ö. 

 (9)  ”ûÖ¡Ö ×¿Ö�Ö�ú ‹�ú ÃÖÓ¿ÖÖê¬Ö�ú 

 (10)  †ÖÓŸÖ ü̧¾ÖÖ×ÃÖŸÖÖ �úÖµÖÔ�Îú´Ö 

 µÖÖ †−ÖãÂÖÓ÷ÖÖ−Öê ÷Öã*ÖÖŸ´Ö�ú ´Öæ»µÖ´ÖÖ¯Ö−ÖÖ¾Ö ü̧ ³Ö ü̧ ¤êüŸÖ µÖÖ ×−Ö¬ÖÖÔ̧ ü*ÖÖ“Öê ×¾Ö×¾Ö¬Ö ´ÖÖ÷ÖÔ¤êü�Öß»Ö ×¤ü»Öê †ÖÆêüŸÖ. 

 

´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü(ÖÖ“Öê ×¾Ö×¾Ö¬Ö ´ÖÖ÷ÖÔ 

 (1) ×»Ö×�ÖŸÖ “ÖÖ“Ö*µÖÖ ¾Ö Ã¾ÖÖ¬µÖÖµÖ    (2) ×−ÖµÖÖê•Ö−Ö ¾Ö ¯Öæ¾ÖÔŸÖµÖÖ ü̧ß“Öß ˆŸ¯ÖÖ¤ü−Öê 

 (3) †¬µÖÖ¯Ö−ÖÖ“µÖÖ �úÖµÖỐ ÖÖ−ÖÖ“Öê (performance) ×−Ö ü̧ß�Ö*Ö (4) −ÖÖë¤üß / †Æü¾ÖÖ»Ö / ×¾Ö´ÖÂÖá ü̧Öê•Ö×−Ö¿Öß 

 (5) “Ö“ÖÖÔÃÖ¡ÖÖŸÖ ÃÖÖ¤ü̧ üß�ú ü̧*Ö    (6) ¯ÖÎµÖÖê÷Ö¿ÖÖôÖ ü̧Öê•Ö×−Ö¿Öß / �éúŸÖß −ÖÖë¤üß 

 (7) †¬µÖÖ¯Ö�ú ×¿Ö�Ö*ÖÖ“µÖÖ ×¾Ö×¾Ö¬Ö ÃÖÓ¤ü³ÖÖÔŸÖ (contexts) ×−Ö ü̧ß�Ö*Öê. 

  †³µÖÖÃÖÖ“µÖÖ ×¾Ö×¾Ö¬ÖÖÓ÷Öß Ã¾Öºþ¯ÖÖ−ÖãÃÖÖ ü̧ ×¾Ö×¾Ö¬Ö ¯ÖÎ�úÖ ü̧“µÖÖ ´Öæ»µÖ×−Ö¬ÖÖÔ̧ ü*Ö ¯ÖÎ×�ÎúµÖÖÓ“Öê ´Ö−ÖÖê×“Ö¡Ö*Ö (visualization) 

¾ÆüÖ¾Öê †¿Öß †¯Öê�ÖÖ †ÖÆêü.  

  µÖÖ †Ö ü̧Ö�Ö›ü¶ÖŸÖ ”ûÖ¡Ö×¿Ö�Ö�úÖ“µÖÖ †Ö�ú»Ö−Ö �Ö´ÖŸÖê−ÖãÃÖÖ ü̧ ÃÖ¡Ö¯Ö ü̧ß�Öê“µÖÖ †Ö×*Ö †Ó×ŸÖ´Ö ¯Ö ü̧ß�Öê“µÖÖ ´Öæ»µÖ´ÖÖ¯Ö−ÖÖŸÖ 

²Ö¤ü»Ö ×¤üÃÖæ−Ö µÖêŸÖÖŸÖ. ¯Ö Ó̧üŸÖã µÖÖŸÖÆüß †Ó×ŸÖ´Ö ¯Ö ü̧ß�Öê»ÖÖ“Ö •ÖÖÃŸÖ ´ÖÆü¢¾Ö ×¤ü»µÖÖ“Öê ×¤üÃÖæ−Ö µÖêŸÖê. ¿ÖÖ»ÖÖ×¬Ö×ÂšŸÖ †−Öã³Ö¾ÖÖ»ÖÖ 

�ú´Öß ´ÖÆü¢¾Ö †ÖÆêü. NCTE −Öê ×¾Ö�ú×ÃÖŸÖ �êú»Öê»ÖÖ †¬µÖÖ¯Ö�ú ×¿Ö�Ö*ÖÖ“ÖÖ †Ö ü̧Ö�Ö›üÖ ÆüÖ ´ÖÖ÷ÖÔ¤ü¿ÖÔ−ÖÖÃÖÖšüß †ÖÆêü. †¬µÖÖ¯Ö�ú 

×¿Ö�Ö*ÖÖÃÖÖšüß“µÖÖ NCF 2009 “µÖÖ †−ÖãÂÖÓ÷ÖÖ−Öê ¾ÖŸÖỐ ÖÖ−Ö †ÓŸÖ÷ÖÔŸÖ ´Öæ»µÖ´ÖÖ¯Ö−Ö ¯ÖÎ*ÖÖ»Öß“Öß ¯Öã−Ö Ô̧ü“Ö−ÖÖ �ú ü̧*Öê ÷Ö ü̧•Öê“Öê †ÖÆêü. 

ÃÖÓ�µÖÖŸ´Ö�úŸÖê�ú›æü−Ö ÷Öã*ÖÖŸ´Ö�úŸÖê�ú›êü ¾ÖÖ™ü“ÖÖ»Ö �ú ü̧*Öê †Ö¾Ö¿µÖ�ú †ÖÆêü. -¯ÖÖ™üß»Ö ÃÖÓ. ´ÖÆüÖ»Öê ÃÖÓ. (2010) µÖÖ¾Öºþ−Ö ˆ¤üË¬ÖéŸÖ. 
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REFLECTIVE TEACHING-LEARNING PROCESS. 
 

Shri.  P . S. Upadhye, 

VSM’s College of Education (B.Ed),  

NIPANI 

 

INTRODUCTION  

 "Reflective Teaching" is a term used in teacher education to express various meanings and 

purposes. To practice reflective teaching. Teacher educator should apply this theory in classroom 

practice, in order observe and reflects on the results so that the classroom becomes a kind of 

laboratory “Exemplary teachers are reflective teachers who can describe their ideas, beliefs, and 

values about teaching and learning,".  To spark the `enthusiasm to learn' within each student. To 

provide the foundation for insight, knowledge, discernment, and wisdom within all students as they 

become lifelong learners.  especially knowledge, self-knowledge, flexibility, and character.  

Teaching is both an art and a science.  William Butler Yeats said, “Education is not the filling of the 

bucket, but the lighting of the fire” (“Famous Quotes”, 1998-2010).  I believe education is both the 

lighting of the flame and the filling of the bucket.  The art of education lights the fire.  Students learn 

best the things they love.  Showing children how to love learning is a powerful, unending, and 

essential gift.  However, to be effective, knowledge needs to be passed scientifically (the “filling of 

the pail”).  

 

DEFINING REFLECTIVE PRACTICE 

 Reflective teaching, reflective thinking, reflective inquiry, reflection and reflective practice 

are often used interchangeably, although there are slight distinctions 

Jenny Moon suggests: Reflection is a form of mental processing that we use to fulfill a 

purpose or to achieve some anticipated outcome. It is applied to gain a better understanding of 

relatively complicated or unstructured ideas and is largely based on the reprocessing of knowledge, 

understanding and, possibly, emotions that we already possess.  

(Dewey 1933) Reflection involves “A State of doubt, hesitation, understanding, or mental 

difficulty, in which thinking originates’.  This uncertainty is followed by the act of searching to find 

materials that will determine this doubt and settle the confusion. 
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THREE ESSENTIAL ATTITUDES OF REFLECTIVE TEACHER 

The three essential attitudes or habits of mind first described by Dewey are Open-

mindedness means being open to other points of view, appreciating that there are many ways to 

view a particular situation or event, and staying open to changing your own viewpoint. Part of open-

mindedness is also charter go of needing to be right or wanting to win.  It requires hearing different 

views as valid ways of thinking, not as threats. Zeichner and Liston (1996) have described open-

mindedness as “an active desire to listen to more sides than one, to give full attention to alternative 

possibilities, and to recognize the possibility of error even in our most dear beliefs.”  

Responsibility is the careful consideration of the consequences of one’s actions, especially as they 

affect students. For Dewey, reflective thinking leads to responsible action. Responsibility refers to a 

teacher’s willingness to examine all decision making (e.g., decisions about curriculum, instruction, 

evaluation, organization, management) from a coherent philosophical framework of teaching and 

learning.  

Wholeheartedness Dewey believed that when people are thoroughly interested in a cause, 

they throw themselves into it with a whole heart. Teachers who are wholehearted approach all 

situations with the attitude that they can learn something new. The “need-to-know” is the driving 

force for their learning. Farrell (2004) characterized wholeheartedness as “a commitment to seek 

every opportunity to learn.”   

 

Three Essential Practices for Becoming a Reflective Practitioner 

Solitary Reflection Making time for thoughtful consideration of your actions and critical 

inquiry into the impact of your own behavior keeps you alert to the consequences of your actions on 

students. It’s important to engage in systematic reflection by making it an integral part of your daily 

practice   

 

Ongoing Inquiry This practice involves unending questioning of the status quo and conventional 

wisdom by seeking your own truth. Being a fearless truth-seeker means examining the assumptions 

that underlie both classroom and school practices.  

 

Perpetual Problem-solving  Problems present opportunities to find better solutions, build 

relationships, and the classroom serves as a laboratory for purposeful experimentation. A practice or 

procedure is never permanent. New insights, understandings and perspectives can bring previous 

decisions up for reevaluation at any time. 
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 The conceptual framework presented here represents a variety of multiple levels adopting the 

terminology of surface reflection, pedagogical reflection, critical reflection and self-reflection. 
 

Surface Reflection teachers’ reflections focus on strategies and methods used to reach prearranged 

goals. They are concerned with what works in the classroom to keep students quiet and to maintain 

order, rather than with any consideration of the value of such goals as ends in themselves.                                                               
 

Pedagogical Reflection teachers reflect on educational goals, the theories underlying approaches, 

and the connections between theoretical principles and practical, comparative, conceptual, 

contextual, the term pedagogical is preferred application of teaching knowledge, theory and/or 

research.  
 

Critical Reflection At this next level, teachers reflect on the moral and ethical implications and 

consequences of classroom practices on students. Democratic ideals. Social and political realities, 

critically reflective teachers strive to become fully conscious of the range of consequences of their 

actions. Questioning of original assumptions, biases, and values one brings to bear on their teaching.  

Self-reflection The conceptual models imagine more than three levels generally single out the 

concept of self-reflection as a separate entity. It refer to this form of reflection as dialogic, 

personality, and reflection-within, respectively, highlighting the dimension of dialogue with oneself.  
 

Characteristics of reflective teaching:  

1. Open-mindedness: Teacher keep an open mind about Content, Methods,  Procedures used 

in the Classroom 

2. Responsibility : Reflective Teacher is Dedicated and Committed to teaching and  all 

students. 

3. Wholeheartedness: Teaching involves Moral and responsible action.  Teacher make moral 

choices when they make voluntary decisions to have students attain one concept.                                                                                  

 

REFLECTION IS A VITAL TOOL FOR PILOT OF LIFE IN TODAY’S CLASSROOM 

 The explicit goal of reflective practice is to create deeper understanding and insight, forming 

the basis for not only considering alternatives, but also for taking action to continually improve 

practice throughout one’s teaching career. Becoming a reflective practitioner means eternally 

growing and expanding, opening up to a greater range of possible choices and responses to 

classroom situations. Building the habit of reflective practice allows teachers to remain fluid in the 

dynamic environment of the classroom.  
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Reflective teaching : Exploring our own classroom practice 

Reflective teaching means looking at what you do in the classroom, thinking about why you 

do it, and thinking about if it works - a process of self-observation and self-evaluation. By collecting 

information about what goes on in our classroom, and by analyzing and evaluating this information, 

we identify and explore our own practices and underlying beliefs.  
 

Why it is important Many teachers already think about their teaching and talk to colleagues about it 

too. You might think or tell someone that "My lesson went well" or "My students didn't seem to 

understand" or "My students were so badly behaved today." 

 However, without more time spent focusing on or discussing what has happened, we may 

tend to jump to conclusions about why things are happening. We may only notice reactions of the 

louder students. Reflective teaching therefore implies a more systematic process of collecting, 

recording and analysing our thoughts and observations, as well as those of our students, and then 

going on to making changes. If a lesson went well we can describe it and think about why it was 

successful.  If the students didn't understand a language point we introduced we need to think about 

what we did and why it may have been unclear. If students are misbehaving - what were they doing, 

when and why?                                                                                                                                
 

Beginning the process of reflection You may begin a process of reflection in response to a 

particular problem that has arisen with one or your classes, or simply as a way of finding out more 

about your teaching. You may decide to focus on a particular class of students or to look at a feature 

of your teaching - for example how you deal with incidents of misbehavior or how you can 

encourage your students to speak more English in class. 

 The first step is to gather information about what happens in the class. Here are some 

different ways of doing this. 
 

Teacher diary this is the easiest way to begin a process of reflection since it is purely personal. 

After each lesson you write in a notebook about what happened. You may also describe your own 

reactions and feelings and those you observed on the part of the students. You are likely to begin to 

pose questions about what you have observed. Diary writing does require a certain discipline in 

taking the time to do it on a regular basis.  

 

Here are some suggestions for areas to focus on to help you start your diary. 

Peer observation Invite a colleague to come into your class to collect information about your 
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lesson. This may be with a simple observation task or through note taking. For example, you might 

ask your colleague to focus on which students contribute most in the lesson, what different patterns 

of interaction occur or how you deal with errors. 
 

Recording lessons Video or audio recordings of lessons can provide very useful information for 

reflection. You may do things in class you are not aware of or there may be things happening in the 

class that as the teacher you do not normally see. 

Audio recordings can be useful for considering aspects of teacher talk.  

How much do you talk? 

What about? 

Are instructions and explanations clear? 

How much time do you allocate to student talk? 

How do you respond to student talk? 

Video recordings can be useful in showing you aspects of your own behavior.  

Where do you stand? 

Who do you speak to? 

How do you come across to the students? 
 

Student feedback You can also ask your students what they think about what goes on in the 

classroom. Their opinions and perceptions can add a different and valuable perspective. This can be 

done with simple questionnaires or learning diaries for example. 

 

What to do next Once you have some information recorded about what goes on in your classroom, 

what do you do? 
 

Think You may have noticed patterns occurring in your teaching through your observation. You 

may also have noticed things that you were previously unaware of. You may have been surprised by 

some of your students' feedback. You may already have ideas for changes to implement. 

Talk Just by talking about what you have discovered - to a supportive colleague or even a friend - 

you may be able to come up with some ideas for how to do things differently. 

If you have colleagues who also wish to develop their teaching using reflection as a tool, you can 

meet to discuss issues.  
 

Read You may decide that you need to find out more about a certain area. There are plenty of 

websites for teachers of English now where you can find useful teaching ideas, or more academic 
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articles. There are also magazines for teachers where you can find articles on a wide range of topics. 

Or if you have access to a library or bookshop, there are plenty of books for English language 

teachers. 
 

Continuous Professional Development. 

A. knowledge of the needs, abilities and aspirations of your pupils; 

B. planning for improvement; 

C.  eaching and learning strategies; 

D.  lassroom management; 

E. monitoring and evaluation of learning; 

  The authors gather statements of Dewey’s from a variety of texts and articles, including 

Dewey’s famous educational works, Democracy and Education, The Sources of a Science of 

Education, and Experience and Education. The authors develop these statements into the teacher as 

artist, lover, wise mother, navigator, gardener, educational pioneer, servant, social engineer, 

composer, wise physician, builder, leader, and finally (to bring it all back) classroom teacher. 

Conclusion Reflective teaching is a cyclical process, because once you start to implement changes, 

then the reflective and evaluative cycle begins again. 

What are you doing? 

Why are you doing it? 

How effective is it? 

How are the students responding? 

How can you do it better? 

As a result of your reflection you may decide to do something in a different way, or you may just 

decide that what you are doing is the best way. And that is what professional development is all 

about it.   
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. 

Introduction   

Globalization is a process of breaking the political, economic, social, cultural, ecological, 

geographical and educational barriers and integrating the whole world into a ‘Global Village’. The 

product of globalization process has to be the concepts like “whole earth is one family” and “all 

people shall be prosperous”. International monetary fund defines globalization as, “the growing 

economic interdependence of countries worldwide through increasing volume and variety of cross 

border transactions in goods and services and of international capital flows and also through the 

more rapid and widespread diffusion of technology”. In general globalization refers to a 

constellation of forces; economic, technological, ecological and cultural structures that are emerging 

on a global scale.  

Essential conditions for globalization: 

1. Liberalizing the rules and regulation of control. 

2. Removal of quotas and tariffs. 

3. Providing infrastructural facilities. 

4. Removal of bureaucratic hurdles. 

5. Encouraging research and development. 

6. Encouraging the competitiveness based on quality, delivery etc. 

7. Providing administrative and governmental support. 

Indian Education and the WTO’s GATS: The implications of GATS on Indian education is 

presented Article wise below. 

1. Article-1 Scope and Definition: The GATS provides for trade by Indian universities, colleges 

and schools to supply their services in 145 members of WTO and vice versa. The Territory of 

members of WTO becomes a ‘free trade zone’ for supplying the services. The state of India 

as a signatory of GATS is duty bound to ‘take all measures/steps/actions’ necessary to export 

and import of educational services. 
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2. Article-2 Most favoured nation treatment: The state of India is required to grant Most 

Favoured Nation Treatment to all the members of WTO, while their universities, colleges 

and schools supply their services without any discrimination. The measures taken by 

Government of India, Ministry of Education, University Grants commission and other 

Governmental agencies working in the field of higher education, while regulating the 

operations of foreign Universities, colleges and schools should treat them alike. 

3. Article-3 Increasing Participation of Developing Countries: India being a developing country 

is required to tap optimum benefits from Article IV of GATS. India is required to strengthen 

the domestic services capacity, efficiency and competitiveness of our universities, colleges 

and schools through access to technology on a commercial basis. It is necessary for India to 

improve the access of our universities, colleges and schools to distribution channels and 

information networks. India is also required to liberalize its education market, where other 

member countries of WTO are interested to export their education services. 

4. Article-4 Economic Integration: India under this article is required to eliminate existing 

discriminatory measures as well as prohibit new discriminatory measures for trade in Indian 

higher education services. Taking advantages available under para 3 of Article-V, India can 

avail concessions. India also taking advantage of this article may try to eliminate 

discriminatory measures for trade in services in other member countries of WTO. 

5. Article-5 Domestic Regulation: Government of India is required to establish judicial or quasi 

judicial mechanism for providing prompt, objective and impartial justice. For issuing 

permission for the supply of service of foreign universities, colleges and schools a reasonable 

procedure and time frame has to be established, which should be adhered to promptly. 

Government of India may follow the; 

a. Qualification Requirements 

b. Procedures 

c. Technical standards and  

d. Licensing requirement based on international standards of international organizations. 

6. Article-6 Recognition: Indian universities, colleges and schools are required to be raised to 

the level of common international standards and evolve criteria for recognition. Government 

of India is required to evolve standards or criteria for; 

a. Recognizing the educational qualifications obtained in other countries. 

b. Licensing or certification of service suppliers of other countries in India. 
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Measures for effectively harvesting benefits from GATS: The measures for gaining optimum 

benefits from GATS are presented below. 

1. Government of India should constitute a “Expert Commission” involving UGC, AIU, 

AICTE, NCTE, MCI, PCI, DCI, BCI, ICHR, ICPR, CSIR, NIEPA, NCERT etc with 

following terms of reference; 

a. Review of the experiences of GATS implementation in the developed countries. 

b. Implications of GATS on Indian service sectors with special emphasis on education 

sector in general and sub sectors of education in particular.  

c. Systematic changes needed to be created in order to cope with GATS regime. 

2. UGC and other autonomous central agencies of education should thoroughly study the 

‘strategies’ employed by the developed countries to gain optimum benefits out of GATS. 

3. Each educational institution in India should prepare a strategic plan to compete with its 

counterparts in other member countries of WTO. 

4. The universities should publish literature on GATS literacy for creating knowledge, 

awareness and practices among all the concerned persons. 

5. The universities may establish ‘WTO chairs’ to study the international legal agreements 

being worked out by WTO vis-à-vis India.  

6. Government of India should establish a ‘Expert Task Force’ to assess, and accredit the 

quality and standards of services and service suppliers of other members of WTO in India. 

7. Government of India, which is a signatory of WTO-GATS, should provide enough funds to 

Indian service suppliers to raise them to the status of ‘world class’ based on highest 

international standards. 

These are the few suggestions and not exhaustive steps for reaping maximum benefits from 

GATS. 

The impact of globalization in accordance with the policies of supra national organizations 

may be; 

1. Disinvestment of government share from universities, colleges and schools. 

2. Privatization of universities, colleges and schools. 

3. Entry of Multi National Corporations. 

4. Raising of the quality of universities, colleges and schools. 

5. Structural and functional changes in universities. 

6. Export and import of higher education. 
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7. Continuous changes in the higher education sector in tune with WTO. 

8. Upward revision of fees on the basis of economic calculations. 

9. Consideration of education as a non merit good and discontinuation of government subsides.  

 

Conclusion:  

The globalization process is set in motion by the intergovernmental bodies like WTO to push 

the hidden agenda of the wealthiest countries of the world as well as multi national corporations.  

In the globalizing world, in the field of education India is required to overhaul its present 

educational set up and set up chain of educational institutes which are accredited, globally 

acceptable, highly competitive, fool proof, transparent, accountable, dependable in the world. The 

destiny of India is dependent upon the talent, skills, hard work, commitment, foresight, patriotism, 

quest for knowledge of “we, the teachers of India”. And “we the teachers of world” can shape the 

destiny of our globe. 
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Many educationalists can argued that teachers need to be more reflective about their work. 

The argument is often made that schools and society are constantly changing and teacher must be 

reflective in order to cope effectively with changing circumstances. By the un critically accepting 

what is customary and by engaging in fixed and patterned behaviors, teachers make it more unlikely 

that they will be able to change and grow as situations inevitably change. Furthermore, it is 

commonly accepted that no teacher education program, whatever its focus, can prepares teachers to 

work effectively in all kinds of classroom settings. Hence, it becomes important for you to be 

reflective in order that you may intelligently apply the knowledge and skills gained in your formal 

preparation for teaching to situations that may be very different from those you experienced during 

your training. So reflective teaching is one way to overcome the above problems.  

Meaning of Reflection 

Reflection refers to an activity or process in which an experience is recalled, considered and 

evaluated in relation to a broader purpose generally. It is a response to past experience and involves 

conscious recall and examination of the experience as a basis for evaluation and decision-making 

and as a source for planning and action.  

Reflective teaching  

In the past few years, the phrase reflective teaching has become a key or pivot word in 

teaching profession. But when we look at the actual practice and philosophy of reflective teaching 

any different from what well-prepared, effective, caring teachers have always done? Definitely, its 

answer is no because skilled teachers who are concerned about their work have always examined 

‘their attitudes, beliefs, assumptions and teaching practices’ (Richards & Lockhart, 1994) and used 

the resulting insights to improve their teaching. Reflective teaching means looking at what you do in 

the classroom, thinking about why you do it, and thinking about if it works - a process of self-

observation and self-evaluation. It is a way of teaching in which teachers reflect on what they have 

taught. eg. what worked and what didn't work? How could I make this lesson better in the future? Do 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

139      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

the students truly understand the content of the lesson? By collecting information about what goes 

on in our classroom, and by analysing and evaluating this information, we identify and explore our 

own practices and underlying beliefs. This may then lead to changes and improvements in our 

teaching. Asking “what and why” questions give us a certain power over our teaching. We could 

claim that the degree of autonomy and responsibility we have in our work as teachers is determined 

by the level of control we can exercise over our actions. In reflecting on the above kind of questions, 

we begin to exercise control and open up the possibility of transforming our everyday classroom life. 

 In short 'Reflective teaching conceptualises teaching as a complex and highly skilled activity, 

which, above all, requires classroom teachers to exercise judgment in deciding how to act.  High-

quality teaching, and thus pupil learning, is dependent on the existence of such professional 

expertise ie reflective teaching is a cyclical process, because once you start to implement changes, 

then the reflective and evaluative cycle begins again. That is what are you doing? Why are you 

doing it? How effective is it? How are students responding? How can you do it better? 

Becoming a Reflective Teacher  

Bartlett (1990) points out that becoming a reflective teacher involves moving beyond a 

primary concern with instructional techniques and “how to” questions and asking “what” and “why” 

questions that regard instructions and managerial techniques not as ends in themselves, but as part of 

broader educational purposes. 

Every teacher may start the procedure of reflection by asking, how can I become reflective, 

especially given the fact that I haven’t started teaching yet?  Every teacher can begin a process of 

reflection in response to a particular problem or situation, which has arisen in classes as a way of 

finding out more about your teaching. Teacher may decide to focus on a particular class of students, 

or to look at a feature of your teaching – eg. How will you deal with incidents of misbehavior or how 

you can encourage your students to talk more in the class? 

The different ways of collecting of finding the things above mentioned are by maintaining 

teachers and student's diary, peer observations, student feedback, by recording lectures. After 

collecting the data analyzing it and then proceed next. Teacher should use the following techniques 

for facilitating reflective activities 

1.  Emphasis on learning as reflective thinking and productivity: A fundamental goal should be 

the ability to perform relevant tasks in a variety of effective ways 

2.  Context-rich learning: Learning should focus on authentic activities, allow for student 

collaboration in exploring and evaluating ideas, and provide learning experiences that foster 
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communication and access to real-world examples. 

 Also teacher can do the following activities for facilitating reflection 

i. If a lesson went well we can describe it and think about why it was successful. 

ii. If the students didn't understand a language point we introduced we need to think about what 

we did and why it may have been unclear. 

iii. If students are misbehaving - what were they doing, when and why?  

Importance/ Benefits of Reflective teaching 

Reflection is the tool allowing effective use of learning and experience. It allows the 

‘transforming of experience’ (Dewey, as cited in Clarke, 2004), makes ‘tacit knowledge’ explicit 

(Loughran, 2002), and enables us to ‘direct our activities with foresight and to plan’ accordingly; 

enabling attainment of ‘future objects’ and to develop into ‘what is now distant and lacking’ 

(Dewey, as cited in Birmingham, 2004, p. 320). Through reflection, teachers develop those skills 

required to ‘people along the journey from novice to expert’ (Butler, 1996). Expertise is not the only 

gain. Cattley proposes that the ‘development of professional identity’ (Cattley, 2007), considered by 

Sammons et al. to be a significant contributory factor in effectiveness (2007), can be promoted 

through reflection. This is considered likely to lead to improved morale and retention, especially in 

beginning teachers. By inducing a greater understanding of ‘ourselves as teachers’, and our styles of 

teaching, we gain understanding that ultimately leads to increases in teacher effectiveness (Butler, 

1996; Yost, Sentner, & Forlenza-Bailey, 2000). This increase in expertise, along with the 

development of professional identity and resilience affects not only teachers. Students also receive 

benefits from their teachers’ development, and not only in ‘better instruction’, but also through their 

teachers increased ability and motivation to foster reflective skills in their students (Wildman & 

Niles, 1987). This encouragement can assist students to get the most out of their learning, making 

‘learning real’ (Yancey, 1998,). As Yancey noted, ‘evaluation pervades our lives invisibly, from 

cradle to grave’ (1998,); when teachers assist their students to develop the skills to reflect and ‘self-

assess’ their own work, they are promoting the students personal development. 

The process of reflective teaching supports the development and maintenance of professional 

expertise.  We can conceptualise successive levels of expertise in teaching   that student-teachers 

may attain at the beginning, middle and end of their courses; those of the new teacher after their 

induction to full-time school life; and those of the experienced, expert teacher.  Given the nature of 

teaching, professional development and learning should never stop. Reflective teaching should be 

personally fulfilling for teachers, but also lead to a steady increase in the quality of the education 
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provided for children.  Indeed, because it is evidence-based, reflective practice supports initial 

training students, newly qualified teachers, teaching assistants and experienced professionals in 

satisfying performance standards and competences.  Additionally, as we shall see, the concept of 

reflective teaching draws particular attention to the aims, values and social consequences of 

education.  

Many teachers already think about their teaching and talk to colleagues about it too. You 

might think or tell someone that "My lesson went well" or "My students didn't seem to understand" 

or "My students were so badly behaved today. However, without more time spent focusing on or 

discussing what has happened, we may tend to jump to conclusions about why things are happening. 

We may only notice reactions of the louder students. Reflective teaching therefore implies a more 

systematic process of collecting, recording and analysing our thoughts and observations, as well as 

those of our students, and then going on to making changes. 

In short, there is need of reflective thinking for effective teaching-learning process and it can 

be happen only when teacher start to reflect the things and provides more time and opportunity for 

reflection in his class. Motivate students to think and try to find the reason behind each and 

everything; whether it may be succeed or failed. 
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THEROTICAL BACKGROUND 

“Reflective practice in teaching learning is a process incorporating a range of different 

techniques through which one can acquire a deeper understanding of oneself and ones 

interconnections with others and one’s working environment.” (Cheryl Hunt ,1998). 

Teacher education is such a field that the teacher educators as well as the student teachers 

experiment and experience multiple approaches and methods and techniques for making the teaching 

learning process better. As the pupil teachers’ concept of teaching learning is moulded by the teacher 

educator’s pedagogy, it is important for the latter to understand and improve their ways. 

A true pedagogue always engages in active problem solving or more accurately in reflective 

teaching. They investigate the ‘Why’ of positive and negative impacts on a class. In reflective 

practice, teaching learning is all about insightful construction of ideas and producing them as a 

unified whole like creating a scenic portrait. 

For such a process no single approach can be used. Only a combination of approaches will be 

ideal. The researcher also was confident that the topics mentioned in syllabus can be delivered with a 

little effort using constructive techniques in a co-operative environment. 

This pleasant seeming situation, the researcher realised was not happening in the real 

classroom, as the student teachers posed some difficulties in the teaching learning process. Through 

they said to have understood the classes taken, that learning stops right behind the classroom doors. 

By the time they come back for the next class they are not able to recapitulate or remember any of 

the points dealt in the previous class. 

As they fail to answer the teacher educators in the general and method classes, it was 

observed that they accuse themselves for ‘forgetting’ but the student teachers as well as the teacher 

educators who are in a hurry to complete the syllabus oversee the lack of individual awareness of the 

teaching learning process. The lack of self awareness of ‘why is it happening?’ and ‘why is it not 

happening?’ results in by products of low self esteem and boredom among the student teachers. 

Here comes the importance of being reflective about the process happening in the class. As in 
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constructivism the focus shifts from teachers to students, in Reflective teaching learning practice, the 

focus shifts from completing the syllabus to focused learning. When hit by the apple on the head, 

Isaac Newton just did not leave with it. He reflected upon it and we have Gravitational Force. 

Student teachers must actively involve themselves in their own education to in order to lead 

the younger generation responsibly. They being the prime caretakers of the family, get little time to 

take care of themselves. Then how can this happen? To make this possible, the researcher decided to 

design a tool that may maximize the learning and facilitate in reflective teaching learning in the class 

itself, turning it to an education laboratory in turn. 

The researcher through this study hoped that the implementation and proper use of 

Reflectalia will enable the student teachers make their learning enjoyable and effortless, in the class 

itself.  

 

THE STUDY 

The fundamental thought of taking up this study originated when the researcher came across 

the perplexed faces of the pupil teachers while recapitulating the topics dealt with in the previous 

class. On further inquiry, they complained about not getting enough time at home for study and 

preparing for the core training programme. This was causing increased cases of absenteeism also. 

This in turn lessened the job satisfaction of the researcher as an educator who was aiming at mastery 

learning through a constructive classroom. 

Thus it was decided by the researcher to design such a tool which can help the students from 

missing out the classes and for active revision. The outcome was ‘Reflectalia’, an innovative tool for 

a reflectogogue, the educator who practices reflective teaching learning in teacher education. 

The researcher is a teacher educator at a college of education in Pune. She is a facilitator for the 

student teachers of English Education. A sample of 14 female students in the English method was 

taken for the study. The data used for the study was generated by the pupil teachers regarding their 

study time and obstacles faced by them academically. Their thoughts and attitudes were documented 

by themselves and the researcher herself documented through her observations. 

‘Reflectalia’ is a reflectogogic tool through which the classroom is made conducive for 

reflective teaching learning. During the study the teacher educator discussed the concepts under the 

unit ‘Importance of English’, prescribed by the University of Pune using different constructive 

techniques like KWL, pair and share and jigsaw method. After completing each topic under the unit, 

pupil teachers took turns to furnish a concept map on that topic. All these concept maps were 
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arranged on the wall and to them was attached the questions from the last few years’ question 

papers. The Reflectalia was arranged in a cyclic manner with arrow marks leading from one to the 

other. All were welcome to add more information or questions to this array. 

Every day, the first five minutes were given to the group to go through Reflectalia and to have a 

reflective discussion on it. By the end of the unit, a test was given for which the student teachers had 

to answer in pairs. One answer paper was generated from each pair. Afterwards they were given 

time to reflect upon what they have written and a discussion was generated. Opinionnairs were given 

to record their thoughts. Verbal opinions were also recorded by the researcher. 

 

RESULTS AND DISCUSSION 

“We don’t learn from experience. We learn from reflecting on experience.”-John Dewey 

Facilitating the Reflection on the experienced teaching learning is the prime objective of devising 

‘Reflectalia’ in the classroom. As the researcher observed and listened to the student teachers during 

the study, it was obvious that after the first two classes, students were thoroughly enjoying forming 

concept maps and structuring Reflectalia. Reflective teaching learning process, though tried to be 

done actively by the educator, sometimes the participating group may tend to be passive and this 

may affect the whole process. The construction of Reflectalia will help in connecting the student 

teachers actively in the process. Reflectalia can be described as the tangible proof of the reflective 

practice undertaken. 

Having Reflectalia in the classroom added to the satisfaction of the researcher as the learning 

process made itself take shape in front of the eyes. The test taken after the use of Reflectalia 

projected the positive result of the action research as it yielded better performance of the pupils as 

well as visible reduction of test anxiety in them. 

The post study opinionnaire showed the high level interest of the students in using 

Reflectalia for their learning as well as for teaching their students. It also reflected the ease they feel 

in the teaching learning process as they themselves reflect on it actively. The opinionnaire was 

analysed by calculating the percentage score(see appendix ‘A’).The comments given by the student 

teachers also support the success of the action research(see appendix ‘B’) . 

Thus through this study, a very effective tool was shaped, which can be used by a 

‘Reflectogogue’ and this was the result of the discussions on effective methods to make reflective 

teaching learning process fruitful. The researcher hopes that this action research may lead to the 

increased quality of teacher education and will encourage the generation and of new ideas, methods 

and materials among the student teachers. 
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AÜ¶¶Z AÜ¶mnZmVyZ OrdZm{^‘wI gm‘m{OH$ n[adV©ZAÜ¶¶Z AÜ¶mnZmVyZ OrdZm{^‘wI gm‘m{OH$ n[adV©ZAÜ¶¶Z AÜ¶mnZmVyZ OrdZm{^‘wI gm‘m{OH$ n[adV©ZAÜ¶¶Z AÜ¶mnZmVyZ OrdZm{^‘wI gm‘m{OH$ n[adV©Z    

S>m°. ‘wamXo ~miy gImam‘, S>m°. ‘wamXo ~miy gImam‘, S>m°. ‘wamXo ~miy gImam‘, S>m°. ‘wamXo ~miy gImam‘,     

JmoIbo EÁ¶wHo$eZ gmogm¶Q>rMo,JmoIbo EÁ¶wHo$eZ gmogm¶Q>rMo,JmoIbo EÁ¶wHo$eZ gmogm¶Q>rMo,JmoIbo EÁ¶wHo$eZ gmogm¶Q>rMo,    

{ejUemó ‘hm{dÚmb¶ ,{ejUemó ‘hm{dÚmb¶ ,{ejUemó ‘hm{dÚmb¶ ,{ejUemó ‘hm{dÚmb¶ ,    

g§J‘Zoa.g§J‘Zoa.g§J‘Zoa.g§J‘Zoa.    

àñVmdZm : àñVmdZm : àñVmdZm : àñVmdZm :     

{ejU ho g‘mOn[adV©ZmMo à^mdr gmYZ g‘Obo OmVo Am{U {ejU ¶m ‘hËdnyU© à{H«$¶oV AÜ¶nZ 

Am{U AÜ¶mnZ ¶m§Zm ‘hËdmMo ñWmZ Amho. AmnU Amnë¶m ‘wbm§Zm emioV nmR>dVmo, Ë¶m§Zr {eH$md§ åhUyZ 

emioV {ejH$m§Mr Zo‘UyH$ Ho$bobr AgVo Vo Ë¶m§Zr Amnë¶m ‘wbm§Zm {eH$dmd§ åhUyZ, ‘wbm§Zm emioV nmR>db§ H$s 

{VW§ {ejH$ Ë¶m§Zm {eH${dVmV Am{U ‘wb§ {eH$VmV Ag§ AmnU§ g‘OVmo Am{U AmnAmnë¶m {R>H$mUr g‘mYmZ 

‘mZyZ amhVmo.  AmnU H$Yr Agm {dMma H$arV Zmhr H$s Amnë¶m ‘wbm§Zr H$m {eH$m¶M§ ? AJa {ejH$ H$Yr 

ñdV: Agm àíZ H$arV ZmhrV H$s AmnU ¶m ‘wbm§Zm H$m {eH$dm¶M§ ? Agm àíZ Ë¶m {~Mmè¶m§nwT>o H$Yr C^m 

amhmVM Zmhr. åhUOo {eH$dm¶M§ H$m Am{U {eH$m¶M§ H$m§ ¶mMm OmUVonUmZo {dMma Z H$aVm EH§$XarV 

Amnë¶mH$S>rb {eH$dÊ¶m  {eH$Ê¶mMm ì¶dhma AI§{S>VnUo MmbyM Amho. 
    

AÜ¶¶Z AÜ¶mnZ à{H«$¶m AÜ¶¶Z AÜ¶mnZ à{H«$¶m AÜ¶¶Z AÜ¶mnZ à{H«$¶m AÜ¶¶Z AÜ¶mnZ à{H«$¶m ----        

 {eH$Ê¶m - {eH${dÊ¶mH$S>o ~KÊ¶mMr Amåhm gm‘mÝ¶ ‘mUgm§Mr OwZr Ñï>r H$mhr AOyZ ~Xbbobr Zmhr. 

{ejU H$emgmR>r Agmd§ ¶mMm {dMma Amnë¶mH$S>rb Wmoa ‘mUgm§Zr Ho$bobm Amho.  ’$ma nydunmgyZ AJXr 

AmOn¶ªV hm {dMma gVV Mmby Amho.  ¶m OJmV OÝ‘mbm Amboë¶m àË¶oH$ ‘mUgmbm AmZ§XmZo, g‘mYmZmZo, 

em§VrnyU© ‘ZmZo OJVm Amb§ nm{hOo. OJÊ¶mVbm AmZ§X Ë¶mbm ‘moH$ionUmZo KoVm Ambm nm{hOo Am{U BVam§Zm Vmo 

XoVm Ambm nm{hOo. Ho$di nmoQ>çmnÊ¶mMm àíZ gwQ>bm nm{hOo åhUOo AmZ§X {‘iVmo Ag§ ‘wirM Zmhr. ‘mUgmbm 

ñdV:À¶m ‘Zmà‘mUo ~wÕrà‘mUo AmdS>r{ZdS>rà‘mUo, H$bmà‘mUo, A§JÀ¶m JwUmà‘mUo OJm¶bm {‘imb§ åhUOo 

‘mÌ hm AmZ§X Ë¶mbm ghOnUo {‘iyZ OmVmo.  ‘mUgmÀ¶m A§Jr OÝ‘OmV Oo JwU AgVmV Ë¶m JwUmà‘mUo Ë¶mM§ 

‘Z Am{U ~wÕr ¶m OJmV H$m‘ H$é BpÀN>Vo Ë¶m JwUY‘m©ZwgmaM Ë¶mÀ¶m AmdS>r{ZdS>r, d¥ËVr àd¥ËVr, H$b 

BË¶mXr Jmoï>r R>aV AgVmV.  ‘mUgmÀ¶m AmZ§XmM§ ~rO Ë¶mÀ¶m {R>H$mUÀ¶m, Ë¶mbm OÝ‘V:M {‘imboë¶m JwUmV 

AgVo. ‘mUgmbm {‘imbobm Agm hm EImXm JwU åhUOo gwIr, AmZ§Xr OrdZ OJÊ¶mgmR>r {ZgJm©H$Sy>Z Ë¶mbm 

{Xbr Jobobr EH$ Wmoa Am{U AZ‘mob Aer XoUJr AgVo.  Vr {ZgJ©XËV XoJUr åhUOo ‘mUgmbm gd© gwImMr 
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R>odM AgVo.  ‘mUgmbm Ho$di Xoh Am{U B{Ð¶§ {‘imbobr ZgVmV, Ho$di ‘Z Am{U ~wÕrM bm^bobr ZgVo Va 

Ë¶mM~amo~a Ë¶mbm JwUm§Mm R>odm àmá Pmbobm AgVmo.  Amnë¶mbm {‘imboë¶m JwUmMr AmoiI nQ>dyZ KoVbr, 

AmnUmVë¶m {deof Aem e³VrMm n[aM¶ KS>dyZ KoVbm Am{U Ë¶m JwUm§Mm, e³VrMm {dH$mg gmYyZ KoÊ¶mMm 

‘mUmgmZo à¶ËZ Ho$bm Va Ë¶mbm Amnë¶m Am¶wî¶mV AmZ§X {Z‘m©U H$éZ XmI{dVm ¶oB©b. OrdZmVrb gmW©H$Vm 

^anya AZŵ dVm ¶oB©b.  BVam§À¶m OrdZmV XoIrb Amnë¶m dV©ZmZo AmZ§XmMo Mma jU C ô H$aVm ¶oVrb.  

 Á¶m§Zm ¶mo½¶ doir Amnë¶mVë¶m JwUm§Mm e³VrMm ì¶³Vr‘ËdmMm emoY bmJbm Am{U Ë¶mbm YéZ Oo 

dmJbo Ë¶mZwgma Ë¶m§Zr Amnbm {dH$mg haà¶ËZm§Zr gmYbm Ë¶m§Zr Amnë¶m OrdZm‘Ü¶o MË‘H$ma H$éZ XmI{dbm 

ì¶³Vr‘Ëdmbm YéZ dmJU§ hmM Á¶m§Zr ñd:Y‘© ‘mZbm Ë¶m JwUd§V ‘mUgm§Zr ho OJ A{YH$ gw§Xa H$aÊ¶mÀ¶m 

H$m‘r AË¶§V ‘mobmMr ‘XV Ho$br.  OJmVrb Am{U Amnë¶mH$S>rb {Za{Zamù¶m joÌmVrb Wmoa Wmoa ‘mUmgm§Zr 

Amnë¶mVë¶m JwUm§Mm Amnë¶m ì¶³Vr‘ËdmMm nyU© {dH$mg gmYÊ¶mMm à¶ËZ Ho$bm åhUyZM Ë¶m§Zm AmíM©¶H$maH$ 

Agm namH«$‘ Amnë¶m Am¶wî¶mV H$éZ XmI{dVm Ambm.  Ë¶mV g§V AmhoV gmYy AmhoV ‘hmË‘o AmhoV, H$bmd§V, 

H$mamJra, ¶§Ìk, VÌ§k, n§{S>V AmhoV.  amOH$maUr, ‘wËgÔr, dra ¶m¡XYo AmhoV.  g§emoYH$, {ejH$, bmoH$ godH$ 

{H«$S>mnQy> AmhoV, ghmgrdra AmhoV, CÚmoJnVr AmhoV, ór nwéf AmhoV, ‘wbo ~mio AmhoV. gmar nwéfmWu ‘mUgo 

¶mM H$moQ>rVbr AmhoV.  AmnUm§ n¡H$r àË¶oH$mbm H$moUVm Zm H$moUVm JwU, H$moUVr Zm H$moUVr XoUJr àmá 

PmbobrM AgVo.  AJXrM {ZJw©U Agm H$moUr OÝ‘mbm Ambobm ZgVmo.  AmnU Amnë¶mVbm hm JwU AmoiIbm 

nm{hOo Am{U Ë¶m Zwgma AmnU Amnbr dmJUyH$ R>adm¶bm hdr Amnë¶mVrb JwUmÀ¶m dmT>rH$arVm, 

{dH$mgmH$arVm {ejU ’$ma Cn¶moJr nS>V§. qH$~hÿZm Ë¶mgmR>rM {ejU ¿¶m¶M§ AgV§ Ag§ åhUm¶bm haH$V Zmhr 

AJXr bhmZnUr Amnë¶mVbm JwU H$iyZ ¶oU§ e³¶ Zg§b Var emioV OmD$Z {ejU KoV AgVmZm Ë¶m 

{R>H$mUÀ¶m doJdoJù¶m nmR>çH«$‘m§Mm Aä¶mg H$arV AgVmZm Amnë¶mVrb gwá e³VrMr AH$ñ‘mVnUo OmUrd 

hmoÊ¶mMr ’$ma ‘moR>r e³¶Vm AgVo.  Amnë¶m A§J ŷV JwUm§Zr ZQ>boë¶m {dH$mg nmdboë¶m JwUdmZ Am{U 

H¥$V©Ëderb ‘mUgm§Mr AmO Amnë¶m Xoembm JaO Amho. eoVr CÚmoJ, emó, kmZ  {dkmZ, V§ÌkmZ, H$bm, 

gm{hË¶, g§emoYZ, g§ajU, ì¶mnma, {ejU Am{X doJdoJù¶m joÌm§V JwUdmZ Am{U H$V©¥Ëderb ‘mUg§ ’$ma 

‘moR>çm g§»¶oZo Ambr VaM Amnë¶m g‘mOmMm Am{U amï´>mMm Aä¶wX¶ KSy>Z ¶oUma Amho. Amnbm g‘mO Aem 

‘mUgm§À¶m namH«$‘m§VyZ g‘¥Õ hmoUma Amho Am{U Ë¶mVyZM Amnb§ amîQ́> d¡̂ ddm§M {eIa JmR>Uma Amho. 

{eH$boë¶m ‘mUgmZ§ Ho$di ñdV:nwaVM Z nmhVm, Amnë¶m Hw$Qy>§~mnwaVm {dMma H$arV Z ~gVm, Á¶m g‘mOmV 

AmnU OJVmo, dmdaVmo Am{U ‘moR>o hmoVmo Ë¶m g‘mOmÀ¶m {dH$mgmMm XoIrb AmnU ehmnUmZo {dMma H$am¶bm 

hdm.  ì¶p³V{dH$mg hm g‘mO{dH$mgmg gmh¶ ŷV R>abm nm{hOo. ñdV:M§ gwI, g‘mYmZ , AmZ§X, {hV 
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¶mnbrH$S>o OmD$Z g‘mOmM§, amï´>mM§ gwI, {hV, H$ë¶mU ¶mH$S>o {eH$boë¶m ‘mUgmZo bj Úm¶bm hd§ Am{U 

Ë¶mà‘mUo Amnbr gmar dmJUyH$ R>odm¶bm hdr.  {eH$dyZ Xoe{hVmW© à¶ËZ H$éZ gÁO H$am¶Mo Amho.  Á¶m 

g§H$ën{gÕrgmR>r AmnUmg A{daV H$ï>  H$am¶Mo AmhoV.  Á¶m à{VkoMm nyVugmR>r AmnUmg ^mJraW à¶ËZ 

H$am¶Mo AmhoV Vmo g§H$ën Am{U Vr à{Vkm AmnUmg‘moa gX¡d Agm¶bm hdr.  {eH$dÊ¶mMm Wmoa ì¶dgm¶ 

nËH$aboë¶m àË¶oH$mZo Amnë¶m A§V:H$aUmV gX¡d H$moéZ R>odmdm Agm hm g§H$ën Aer hr à{Vkm Amho 

{eH$dÊ¶mÀ¶m Amnë¶m n{dÌ H$m¶m©‘Ü¶o gVV àoaUmXm¶r R>aUmam Agm hm amï´>r¶ ‘hm‘§Ì Amho. Vmo g§H$ën Vr 

à{Vkm Aer Amho.  Amåhr ^maVr¶ gmd©̂ m¡‘, g‘mOdmXr, Y‘©{Zanoj, bmoH$emhr JUamÁ¶ {Z‘m©U H$aÊ¶mMo 

à{Vkmnyd©H$ R>adyZ Am{U ^maVr¶ ZmJarH$m§Zm gm‘m{OH$, Am{W©H$ d amOH$s¶ Ý¶m¶, {dMma, A{^ì¶³Vr, 

g‘OwVr lÜXm Am{U nwOm ¶m§Mo ñdmV§Í¶ XOm© Am{U g§Yr ¶m§Mr g‘mZVm àmá ìhmdr åhUyZ d amï´>mMo Eo³¶ Am{U 

ì¶³VrMr à{Vð>m ¶mg§~§Yr ^adgm XoD²$Z Ë¶m§À¶m‘Ü¶o «̂mV¥̂ md dmT>mdm ¶mH$[aVm Am‘À¶m ¶m KQ>Zm-n[afXo‘Ü¶o 

gZ 1949 À¶m Zmoìh|~a ‘{hÝ¶mÀ¶m 26 VmaIog KQ>Zm ‘mÝ¶ H$arV AmhmoV. VËg§~§Yr H$m¶Xm H$éZ Amnbr 

åhUyZ {VMm ñdrH$ma H$arV AmhmoV. ¶m amḯ>Y‘m©M§ loð> H$V©ì¶^mdZoZ§ {ZË¶ AmMaU H$aUmam gwg§ñH¥$V g‘mO 

Amnë¶mbm BW§ C^m H$am¶Mm Amho.  ¶m ŷ‘rda EH$ ZdrZM ¶wJ {Z‘m©U H$éZ EH$ Zdm ‘mUyg Am{U EH$ ZdmM 

g‘mO Amnë¶mbm {Z‘m©U H$am¶bm Amho. ñd Mr OmUrd åhUOo ì¶³Vrbm ñdV:À¶m emar[aH$ d ‘mZ{gH$ 

AdñWm§Mr OmU AgÊ¶mMo H$m¡eë¶. ¶m H$m¡eë¶m‘wio ì¶³Vrbm ñdV:À¶m AmdS>r {ZdS>r ^mdZm d d¥ËVr 

¶m§À¶m~Ôb ñnï>nUo {dMma H$aVm ¶oVmo. ñd À¶m Om{UdoA^mdr bmoH$ {deofV: {dÚmWu gd©gm‘mÝ¶nUo 

Jm|Yibobo AgVmV. Oa {dÚmÏ¶mªbm Ë¶m§À¶m ^mdZm, {dMma doJionUm Am{U ‘¶m©Xm ¶m§Mr OmUrd H$éZ {Xbr. 

Va Vo ñdV: ¶mo½¶ arVrZo dmJVrb. Ë¶m§Zm CÁÁdb ¶e {‘iob.  
    

OrdZm{^‘wIOrdZm{^‘wIOrdZm{^‘wIOrdZm{^‘wI gm‘m{OH$ n[adV©Z  gm‘m{OH$ n[adV©Z  gm‘m{OH$ n[adV©Z  gm‘m{OH$ n[adV©Z ----        

ñd Mr OmUrd Pmë¶m‘wio {dÚmWu ñdV:da {Z¶§ÌU R>ody eH$Vrb. Á¶m {dÚmÏ¶mªZr Aem àH$mao ñd Om{UdoMo 

H$m¡eë¶ àmá Ho$bobo Amho, Ë¶m§Zm H$moUË¶mhr àH$maMo doJio ‘yë¶{ejU XoÊ¶mMr Amdí¶H$Vm ZgVo.  

{dÚmÏ¶mª‘Ü¶o ^md{ZH$ g‘agVoÀ¶m JwUm§Mm {dH$mg H$aÊ¶mgmR>r {ejH$m§Zr àW‘ {dÚmÏ¶mªÀ¶m ‘mZ{gH$ d 

emar[aH {dH$mgmÀ¶m g§X^m©VyZ Ë¶m§À¶m ^mdZm g‘OyZ KoÊ¶mMm à¶ËZ H$amdm. BVa bmoH$m§À¶m ^mdZm H$em OmUyZ 

¿¶mì¶mV,  Ë¶m§Zm em§VnUo à{VgmX H$gm Úmdm, Amnë¶m ì¶p³VJV nyd©J«hmbm AZwgéZ BVam§~Ôb ‘V H$go ~Zdy 

Z¶o Am{U BVam§Zm ñdV:À¶m g‘ñ¶m ñdV:M gmoS>{dÊ¶mg H$er ‘XV H$amdr ¶m Jmoï>r {ejH$m§Zr {dÚmÏ¶mªZm 

‘mJ©Xe©Z H$amdo. Ho$di {dÚmÏ¶mªZm kmZ XoUo ho EH$‘od H$V©ì¶ ZgyZ OrdZmV Vm|S> Úmdo bmJUmè¶m {d{dY 

g‘ñ¶m§Mm  gm‘Zm H$gm H$amdm ¶mgmR>r ‘mJ©Xe©Z H$aUo ‘hËdmMo Amho.  Aem àH$mao Ooìhm {ejH$ {dÚmÏ¶mªZm 
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ñdV:À¶m ~imda H$go nwT>o Omdo ¶m~m~V ‘mJ©Xe©Z H$aVmV Voìhm Ë¶mMo {ejU Iè¶m Iwè¶m AWm©Zo OrdZ 

H$m¡eë¶m§Mo {ejU hmoVo. ñdmdb§~r {dÚmWu ghOnUo Amnë¶m à¶ËZm§Mo ¶emV énm§Va H$é eH$VmV Am{U 

^{dî¶mV Amnë¶m OrdZmV ¶eñdr hmoVmV. {dÚmÏ¶mªÀ¶m dVrZo {ZU©¶ KoÊ¶mnojm Ë¶mMm AmË‘{dídmg dmT>ob 

Aem n[apñWVtMm, YmoH$m nËH$aÊ¶mÀ¶m Ë¶mÀ¶m V¶marMm Am{U Ë¶mÀ¶m ñdmdb§~ZmÀ¶m ^mdZoMm Aä¶mg 

{ejH$m§Zr Ho$bm nm{hOo. Oa ‘wbm§‘Ü¶o {ZU©¶ KoÊ¶mMr j‘Vm ¶mdr Ago dmQ>V Agob Va O~m~XmarMr OmUrd 

{dH${gH$V H$aUo, ñdV§Ì {dMma H$aUo, ñdmWunUmMm Ë¶mJ H$aUo, Am{U ghH$m¶m©Mr ^mdZm ¶m§Zm CËVoOZ XoUo 

Amdí¶H$ Amho. n[aUm‘H$maH$ g§àofUm‘wio {dÚmÏ¶mªZm Amnbm Ñï>rH$moZ {dMma ñnï>nUo d AMyH$nUo ì¶³V 

H$aVm ¶oVo.  Or ‘wbo Amnbm Ñï>rH$moZ, {dMma, Am{U ^mdZm ñnï>nUo ì¶³V H$é eH$VmV, BVam§Mo ^md^mdZm 

g‘Oy eH$VmV Vr EoH$‘oH$m§er ghOnUo g§dmX gmYy eH$VmV.  EH${ÌVnUo H$m‘ H$aVmV Am{U BVam§Zm ghH$m¶© 

H$aÊ¶mg àd¥ËV H$é eH$VmV. ¶m‘wio ^{dî¶mV Aer ‘wbo ¶eñdr hmoVmV. AmXa, àm‘m{UH$nUm Am{U {dídmg 

¶mda ì¶³Vr ì¶³Vr‘Ytb g§~§Y Adb§~yZ AgVmV.  g‘OyVXmanUm, ghH$m¶© ¶m AmYmamda nañnam§er ZmVr 

OwiVmV, Voìhm Ë¶m§Mm XOm© Cƒ àH$maMm AgVmo Iam AmZ§X hm g§nËVr d à{Vð>m {‘i{dÊ¶mnojm 

‘mUgoOmoS>Ê¶m‘Ü¶o bnbobm AgVmo.  BVam§Mo H$m¡VwH$ H$aUo Am^ma ‘mZUo, JaOoÀ¶m doir Ë¶m§Zm ‘XV H$aUo, 

nmbd d {ejH$m§Mo EoH$Uo, AÜ¶mnH$m§À¶m gyMZm§Mo nmbZ H$aUo Ago JwU A§JrH$maÊ¶mg ‘wbm§Zm {eH${dboVa Vr 

BVam§er ñZohnyU© g§~§Y OmoS>Ê¶mMo H$m¡eë¶ àmá H$aÊ¶mÀ¶m {XeoZo dmQ>Mmb H$é bmJVrb. Mm§Jbm ~Xb KSy>Z 

AmUÊ¶mgmR>r AWdm ZdrZ H$ënZm§Mr {Z{‘©Vr H$aÊ¶mgmR>r AmnU gO©ZmË‘H$ {dMma ¶m H$m¡eë¶mMm dmna H$aVmo.  

{ejH$m§Zr gm§{JVboë¶m nÕVrnojm doJù¶m ñdV:À¶m nÕVrZo J{UV gmoS>{dUo hr gwÕm {dÚmÏ¶m§©À¶m Ñï>rZo 

gO¥ZerbVm AgVo. {ejH$m§Zr ‘wbm§Zm gO©ZmË‘H$ {dMma H$éZ ZdZdrZ H$ënZm§Mr {Z{‘©Vr H$aÊ¶mg ‘XV Ho$br 

nm{hOo.   ‘wbm§Zm ‘m{hVr XoUo Am{U Vr nmR> H$aUo ¶mda A{YH$ ^a XoÊ¶mnojm n¥W¸$aU H$éZ gyú‘ Aä¶mg 

H$gm H$amdm ho {eH${dbo Jobo nm{hOo.  Oa ‘wbm§Zm Ë¶m§À¶m ^mdZm§da Vm~m R>odm¶bm {eH${dbo Va Vr qMVm ‘w³V 

OrdZ OJw eH$VmV. ^mdZm§da {Z¶§ÌU R>odë¶mZo {dÚmÏ¶mªZm gm‘m{OH$, Z¡{VH$ Am{U ~m¡{ÕH$Ñï>¶m ¶eñdr 

hmoÊ¶mg ‘XV hmoVo.  ào‘i d AídmgH$ dmVmdaU {Z‘m©U H$éZ ‘wbm§‘Ü¶o AmË‘{dídmg {Z‘m©U H$aVm ¶oVmo.  

gH$mamË‘H$Ñï>rH$moZ [dH${gV H$aÊ¶mg ‘XV hmoVo.  

Amnbo {eH${dÊ¶mM H$m‘ Ho$di {dÚmÏ¶mªZr narjoV CËVrU© ìhmd ¶mgmR>r Zmhr Ë¶m§Zr ’$³V Amnë¶m 

nmoQ>nmÊ¶mMm àíZ gmoS>dÊ¶mg g‘W© ~Zmd ¶mgmR>rhr Zmhr Va EoH$m Zì¶mg‘mOmÀ¶m ~m§YUrgmR>r Amho.  Ë¶mgmR>r 

KS>dyZ AmUm¶À¶m g‘mO n[adV©ZmgmR>r Amnë¶mbm AmOÀ¶m ‘wbm§Zm {eH$dm¶Mo Amho.  Amnë¶m {dÚmÏ¶mªM 

{eH$U§ Am{U Amnb§ {eH$dUo ¶m Ñï>rH$moZmZwgma hmoÊ¶mgmR>r AmnUmg embo¶ dmVmdaUhr Ë¶mM XOm©M§ R>odmd 
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bmJob.  {dÚmÏ¶mªÀ¶m A§J ŷV JwUm§Mr AmoiI H$éZ KoD$Z Ë¶mZwgma Ë¶m§Zm {dH$mgmMr g§Yr CnbãY H$éZ 

X²>¶mdr bmJob Ë¶m§À¶m JwU{dH$mgmMo {d{dY ‘mJ© emoYmdo bmJVrb.  {Za{Zamio CnH«$‘ H$ënH$VoZo ¶moOyZ Ë¶m§Zm 

CËVoOZ Úmdo bmJob. Zì¶m g‘mOmVrb ‘mUgmÀ¶m {R>H$mUr Oo JwU Á¶m d¥ËVr AgU Amdí¶H$ Amho Vo JwU 

Am{U d¥ËVr Amnë¶mV Agë¶mMm àË¶j àË¶¶ {dÚmÏ¶mªZm ¶m¶bm hdm {dÚmWu àË¶j CXmhaUmVyZ A{YH$ 

{eH$V AgVmV. ho AmnU ¶m ~m~VrV bjmV R>odm¶bm hd§. emim emim§‘YyZ ¶m {dMmamà‘mUo AmMma KS>V 

Jobm Va Ano{jV gm‘m{OH$ n[adV©Z KSy>Z ¶oÊ¶mg Am{U VX²Ûmam amḯ>r¶ g§H$ën {gÕ hmoD$Z à{VkmnyVu hmoÊ¶mg 

AmnUmH$Sy>Z ~a§M gmø hmoUma Amho.           $  
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REFLECTIVE TEACHING – A TOOL FOR PROFESSIONAL 

DEVELOPMENT OF TEACHER 
 

Smt. Girase Manisha Shantilal, 

M.V.P.Samaj’s K. S. K. W. Arts,  

Science & Commerce College, CIDCO,  

Nashik. 

 

Introduction:  

Every teachers desires that all students should learn but one may not know how best to teach 

each of them, in one classroom. As all students have diverse learning styles in a classrooms, teacher 

must adopt the novel ways of teaching that will work well for all learners and find new approaches 

that open the door for learning for a broader variety of students. 
 

Reflective Practice has been described as an unstructured approach directing understanding and 

learning, a self-regulated process, commonly used in teaching professions, though applicable to all 

professions. Reflective practice is a learning process taught to professionals from a variety of 

disciplines by practitioners, with the aim of enhancing abilities to communicate and making 

balanced decisions. The practice has historically been applied most in the educational and medical 

field. When reflection in action and reflection on action described by Donald Schon are utilized in 

practice and when practitioners are able to identify these actions they become better at reflective 

practice. Professional Colleges are recognizing the importance of reflective practice and require 

practitioners to prepare reflective portfolios as a requirement to be licensed, and for yearly quality 

assurance purposes. In education, reflective practice refers to the process of the educator studying his 

or her own teaching methods and determining what works best for the students. It involves the 

consideration of the ethical consequences of classroom procedures on students. 

Reflective practice is ‘the capacity to reflect on action so as to engage in a process of 

continuous learning,’ it is one of the defining characteristics of professional practice. Reflective 

practice is an important practice-based professional learning method, where individuals learn from 

their own professional experiences, rather than from formal teaching or knowledge transfer. It may 

be the most important source of personal professional development and improvement.  

Concept of reflective Practice was introduced by Donald Schön. John Dewey explained 

exploration of experience, interaction and reflection. Kurt Lewin, Jean Piaget, William 
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James and Carl Jung were developed theories of human learning and development. Although it has 

wide scope mainly in professional development for practitioners in the areas of education. The 

question of how best to learn from experience has wider relevance however, to any organizational 

learning environment.  

The appeal of the use of reflective practice for teachers is that as teaching and learning are 

complex, and there is not single right approach, reflecting on different versions of teaching, and 

reshaping past and current experiences will lead to improvement in teaching practices. For reflective 

thinking on the part of practitioners, Dewey (1933) recommends three attitudes that must be 

nurtured: open-mindedness, wholeheartedness, and intellectual responsibility. Open-mindedness 

refers to an intellectual receptiveness to alternatives. Whole heartedness requires a mental, 

emotional, and physical commitment on the part of practitioners to solve problems. Reflective 

practitioners then consider intellectual responsibility toward long-term and short-term solutions to 

the problem. 

Reflective teaching provides opportunities for teachers to teach and then reflect on the 

teaching experience with the intension of improving subsequent practice. Its main focus is on 

helping teachers to think about what happened, why it happened what they should do to reach their 

goals. 

 

Benefits of Reflective Practice : It increases learning from an experience for any situation and 

promotes deep learning process. Due to reflective practice one can identify personal and professional 

strengths and find out areas for improvement. With reflective practice identification of educational 

needs, Acquisition of new knowledge and skills becomes easy. Encouragement of self-motivation 

and self-directed learning and further understanding of own beliefs, attitudes and values is possible 

due to reflective practice. Reflective Practice could act as a source of feedback so that possible 

improvements of personal confidence can be done. 
 

Limitations of Reflective Practice : All practitioners may not understand the concept of reflective 

process and may find it uncomfortable challenge to evaluate their own practice. The process may be 

time consuming. 

 

Reflective teaching : Reflective teaching conceptualizes teaching as a complex and highly skilled 

activity, which, above all, requires classroom teachers to exercise judgment in deciding how to act.  

High-quality teaching, and thus pupil learning, is dependent on the existence of such professional 
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expertise. It develops professional expertise. The process should be satisfactory for teacher as well as 

it should increase the quality of education provided to the student. It mainly focuses o the aims, 

values and social effects of the education.  

 

Methods of reflective teaching : In reflective teaching we just learn more about your own 

practice, improve a certain practice and find out what problems students are having. For this 

following methods can be used. 

 

1) Maintain a record book : After every teaching session, record what was taught and whether 

response of student was positive or negative. Find out whether they understood the lesson or you 

need more preparation for better teaching of  the lesson. Reflect on this record the end of the day and 

record what can be done to improve the teaching. 
 

2) Student Feedback : After a teaching session ask students to write the feedback briefly and 

honestly. Allow them to provide the feedback anonymously. From the responses take notes in record 

book about their observations for improving teaching practices. 
 

3) Peer Observation : Peer Observation of a teaching session can be done by colleague whose 

teaching standard is high. Ask them to give honest feedback. 

 

4) Video Recording : Fit a camera for video recording of a teaching session. View it and write 

down what didn't worked well for your students. Find out about involvement of students and 

interaction with students and what you want to improve and how you'll do it. 

Thus all methods of reflective teaching are possible and desirable for a successful teacher. 

Do not train youths to learning by force and harshness, but direct them to it by what amuses their 

minds so that you may be better able to discover with accuracy the peculiar bent of the genius of 

each. — Plato 
 

 

Summary : 

Reflective teaching gives teacher time to think carefully about their own teaching. 

Improvement of one’s teaching is not an immediate process but it is a slow process that can be 

achieved in stepwise manner by trying one new method at a time. Due to practice of reflective 

teaching teacher get involved in meaningful process of inquiry this leads teacher towards improved 

self-esteem, increased interest in process of teaching and teacher becomes more reflective about 

teaching and self-improvement. Thus reflective teaching is an opportunity for professional 

development of teacher. 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

155      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

References : 

1. Dewey, J. 1933. How we think: A restatement of the relation of reflective thinking to the 

educative process. Heath & Co., Boston 

2. Dharampal. 1983. The Beautiful Tree: Indigenous Education in the Eighteenth Century. 

Biblia Impex Pvt. Ltd, New Delhi 

3. Freeman, D. (1992). Language teacher education, emerging discourse, and change in 

classroom practice. In J. Flowerdew, M. Brock, & S. Hsia (Eds.), Perspectives on language 

teacher education (pp. 1-21). Hong Kong: City Polytechnic of Hong Kong 

4. Hartman, H.J. (2010). A guide to reflective practice: For new and experienced teachers. NY: 

McGraw-Hill. 

5. http://ed.stanford.edu/faculty.brbrown 

6. Kwo, O. W. Y. (1994). Towards reflective teaching: Curriculum development and action 

research. In D. C. S. Li, D. Mahoney 

7. Peters R. S. 1977. Education and the education of the teachers. Routledge & Kegan Paul, 

London 

8. Mythili Ramchand Reflective Practice and Teacher Education: Marriage of Convenience or 

Soul Mates?RV Educational Consortium, Bangalore 

9. Nunan, D., & Lamb, C. (1996). The self-directed teacher: Managing the learning process. 

Cambridge: Cambridge University Press. 

10. Schon, D. A. (1983). The reflective practitioner: How professionals think in action. New 

York : Basic Books. 

 

 

 

 

 

  



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

156      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

ckSf/nd LFkykarj ,d foe’khZ fopkjckSf/nd LFkykarj ,d foe’khZ fopkjckSf/nd LFkykarj ,d foe’khZ fopkjckSf/nd LFkykarj ,d foe’khZ fopkj    
MkWMkWMkWMkW----,u,u,u,u----,e,e,e,e----dMw                                dMw                                dMw                                dMw                                            Jherh    Jherh    Jherh    Jherh---- ok?kekjs ique fHkejko]            ok?kekjs ique fHkejko]            ok?kekjs ique fHkejko]            ok?kekjs ique fHkejko]           

dqylfpo iq.ks fon;kihB]                                                  vflLVaV izksQslj]            dqylfpo iq.ks fon;kihB]                                                  vflLVaV izksQslj]            dqylfpo iq.ks fon;kihB]                                                  vflLVaV izksQslj]            dqylfpo iq.ks fon;kihB]                                                  vflLVaV izksQslj]            

iq.ksiq.ksiq.ksiq.ks----                                                                                                                      f”k{k.k “kkL= egkfon;ky;] ukfld                              f”k{k.k “kkL= egkfon;ky;] ukfld                              f”k{k.k “kkL= egkfon;ky;] ukfld                              f”k{k.k “kkL= egkfon;ky;] ukfld----    

 

f”kf”kf”kf”k{k.k vkf.k fodkl ;kapk ijLij laca/k vkgs- ckSf/nd {kersuqlkj xq.koRRkk fuf”pr dsyh tkrs- ;k 

cqf/neRrspk ik;k f”k{k.kkP;k ek/;ekrwu fon;kF;kZi;Zar iksgpoyk tkrks- fon;kF;kZauk izkFkfed f”k{k.kkiklwu mPp 

f”k{k.kk Ik;Zar fofo/k fo’k;karxZr Kkukps ladze.k nsowu ;kapk lokZafx.k fodkl lk/k.;kpk iz;Ru dsyk tkrks- 

;krqup ,d vkn”kZ ukxfjd ?kMorkr- mPp f”k{k.kkrwu MWkDVj]]baftfuvj]izk/;kid b- {ks=krhy fon;kfoHkw’khr 

fon;kFkhZ ns”kkP;k izxrhlkBh feGrkr- ijarw l|% fLFkrhe/;s gs fon;kfoHkq’khr izxr f”k{k.kklkBh vFkok 

uksdjhP;k la/khlkBh ijns”kkr eksB;k la[;sus tkr vkgsr- R;kewGs Hkkjrkrhy ckSf/ndrspk Qk;nk fons”kkyk gksr 

vkgs- ;k ckSf/nd LFkaykarjkpk fopkj djkok ykx.kkj vkgs- izzLrqr ys[kke/;s foe’khZ fopkjkrwu ckSf/nd LFkykarj 

;koj n`’Vh{ksi Vkd.;kr vkyk vkgs-  
    

izkLrkfod %&  izkLrkfod %&  izkLrkfod %&  izkLrkfod %&      

 xq.koRRkk vkf.k f”k{k.k ;kapk ijLij laca/k izLrkfir dsyk tkrks-  Lokar=ksRrj dkGkr izkFkfed 

f”k{k.kkP;k lkoZf=dj.kklkBh fofo/k ;kstuk vkf.k dk;ZdzekaP;k ek/;ekrqu cjsp iz;Ru pkyw vkgsr- iajrw vkt 

lq/nk jkT;kP;k dkuk dksi&;karhy Mksaxj & n&;krhy okM;k oLR;akojh d’Vdjh dkexkjkaph LFkykarfjrkaph yk[kks 

eqys izkFkfed f”k{k.kakiklwu oafpr vkgsr-  R;keqGs ;k lokZauk nSuafnu thoukr mi;qDr Bjsy vls izkFkfed 

f”k{k.k ns.;kr vki.k ;”kLoh >kysykss vkgksr- gs dVw vlys rjh okLro vkgs- ;kpk fopkj d:u Hkkjr 

ljdkjus fofo/k ;kstuk jkcfoY;k vkgsr-  rj Hkkjrkrhy “kgjhdj.kake/;s fofo/k “kS{kf.kd lqfo/kk miyC/k 

vlY;keqGs mPp f”k{k.kkyk izk/kkU; izkIr >kys vkgs- mPp f”k{k.kkP;k ek/;ekrwu MWkDVj]baftfuvj izk/;kid b- 

fon;kfoHkw’khr r;kj gksr vkgsr-  ijarw izxr f”k{k.kklkBh vFkok uksdjhlkBh gs fons”kkr LFkkf;d gksrkauk 

tk.korkr-  Hkkjrkr f”k{k.k ?ksowu izkIr ckSf/ndrspk fons”kkr Qk;nk gksr vkgs-  R;keqGs Hkkjrkps uqdlku 

gksrkauk vuisf{ki.ks tk.kors-  vCnqy dyke ;kaP;k LoIukrhy Hkkjr 2020 e/;s egklRrk gks.kkj ;klkBh 

iz;Ru pkyw vkgsr- R;klkBh Hkkjrkyk vf/kd ;kstukiowd dk;Z djkos ykx.kkj vkgs-  R;kp cjkscj ckSf/nd 

LFkykarj Fkkacfo.;klkBh iz;Ru djkos ykxrhy- 
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ckSf/nd LFkykarj vkf.k ockSf/nd LFkykarj vkf.k ockSf/nd LFkykarj vkf.k ockSf/nd LFkykarj vkf.k ogu gu gu gu ( Brain drain ) :-    
              According  to  Oxford dictionary, Brain Drain means the loss of academics & skilled 

personel by emigration. 

 ‘  czsu Ms~u ’ ( ch Mh )  ;k “kCn dks”kkrhy vFkZ  Brain  Drain  of the Movement of highly 

skilled people to country offering better opportunities. 

 ch Mh gk Hkkjrk lkj[;k fodl”khy ns”kkyk ,d “kki Bjr vkgs-  Hkkjrkrhy fon;kF;kZyk izkFkfed 

izxrh iFkklkBh loZ lks;h lqfo/kk miyCn gksrkr ijarq R;kP;k mPp cqf/neRrspk ns”kkP;k fodklkyk mi;qDr B: 

“kdr ukgh- 

 cszu Msu Eg.kts mRd’̀V izf”kf{kr yksdkauh ,dk ns”kkrwu nql&;k ns”kkr fu?kwu tk.ks- rK ih-,e VDdj 

;kauh EgVys vkgs dh tks ns”k lekt Kkukpk lkBk r;kj d: “kdr ukgh-  R;kps LFkykarj VkGw “kdr ukgh- 

rks R;kP;klkBh izxrhph LoIu ikgw “kdr ukgh  cq/nhP;k ckgsj tk.;kus R;k lektkaph  dz;”kDrh  vlrs-  

uSfrdoknh laiw’Vkr ;srs- fo”ks’kr% ts yksd R;kp ns”kkr jkgrkr R;kaP;koj  ;k xks’Vhpk ifj.kke fnlwu ;srks-  

ns”kkP;k fodklkPkk fopkj djrkauk moZfjr tursoj R;kpk Hkkj iMrks-  fuf”prp R;keqGs R;kaP;k dz;”kDrhoj 

fdaok uSfrdrsoj ifj.kke gksrks-  gs ijkorZu ekuoh orZukoj ?kMrs-  
    

mPp izf”kf{krkaps ckSf/nd LFkykarj vkf.k foe’khZ fopkjmPp izf”kf{krkaps ckSf/nd LFkykarj vkf.k foe’khZ fopkjmPp izf”kf{krkaps ckSf/nd LFkykarj vkf.k foe’khZ fopkjmPp izf”kf{krkaps ckSf/nd LFkykarj vkf.k foe’khZ fopkj %& 

 Hkkjrh; f”k{k.k i/nrh mPpre ekuyh vkgs- uSfrdrk “kkjhfjd] ekufld lkekftd o “kS{kf.kdrsus 

ifjiw.kZ  v”kh vkgs-  ijarq [kktxhdj.kkP;k ;qxkr vFkok 21 lkO;k ra=KkukP;k ;qxkr f”k{k.kkph uoh nkjs 

[qyh >kyh vkgsr-  vkarjjk’V~h; mPp f”k{k.k Hkkjrkr izkIr gksow ykxys-  jk’V~h; vkf.k vkarjjk’V~h; 

f”k{k.kkeqGs fodklkyk xrh izkIr >kyh-  rlsp esfMdy]baftfuvjhax vkf.k O;oLFkkidh; f”{k.k vls brj mPp 

izf”k{k.k ns.;klkBh “kklu rlsp brj LkaLFkk eksB;k izek.kkoj [kpZ djrkr- rlsp R;kyk d’Vkph tksM vlrs- 

mPp f”k{k.k vkf.k izf”k{k.kkoj dsysY;k dkefxjhrwu mPp fon;kfoHkw’kr fdaok mRd’̀V f”kf{kr izf”kf{kr oxZ 

fuekZ.k dsyk tkrks-  ;k oxkZdMwu ns”kkph lsok visf{kr vlrs-  ;k oxkZus fu;kstu d:u vkf.k R;k 

fu;kstukuqlkj R;kph vaeyctko.kh dsyh rj ns”kkph izxrh vkf.k HkjHkjkV gksr vlrs-  ijarw oLrqfLFkrh 

osxGh vkgs- vlksfl,VsM psacj vkWQ dWkelZ vW.M baMfLV~ vkWQ bafM;k ;kaP;k fjiksVZ uqlkj Hkkjr fons”kkr 

tk.kk&;k fon;kF;kZaP;k f”k{k.kkoj 95 djksM :Ik;s nj o’khZ [kpZ djrs- ijarw f”kdY;kuarj Eg.kts mPp 

fon;kfoHkqf’kr fdaok mRd`’V f”k{k.k & izf”k{k.k ?skrY;kuarj gs r:.k ns”kkP;k izxfrpk fopkj u djrk Lor%pk 

LokFkZ lk/krkr- vkf.k fons”kkr pkaxY;k ixkjkP;k eksgkr iMwu ljG ljG ns”kkyk Qkjdr nsrkr- ns”kkus 

vkiY;k f”k{k.kklkBh fdrh [kpZ dsyk vFkok izf”k{k.klkBh fdrh [kpZ dsyk fdrh esgur ?ksryh vkiY;kyk 
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?kMfo.;kr ns”kkpkp iw.kZr% okVk vkgs gs foljrkr-  vkiY;k mRd̀’V izf”k{k.kkph] cqf/neRrsph] xq.koRrsph 

ns”kkyk] ns”kkrhy xzkfe.k tursyk xjt vkgs- -  lkekftd ckaf/kydh Bsowu ns”kkrp lsok fnyh ikfgts- gk 

lsokHkkohi.kk fuLokFkhZi.kk rs foljrkr- dkj.k--]  

1- fons”kkr cqf/neRrspk iwjsiwj  mi;ksx gksrks- 

2- fons”kkr mPpntkZus la”kks/ku dj.;kr oko feGrks- 

3- fons”kkr Hkjiwj ixkj feGrks  

4- mRre lsok “krhZ jkg.;kl o brj lqfo/kk eqcyd feGrkr-  

 bafM;u bafULVV;qV vkWQ eWustesaV] caxyksj ;kauh dsysY;k vH;klkuqlkj Hkkjrh; fon;kFkhZ fons”kkr 

tk.;kps izek.k 256 VD;kus ok<ys vkgs vls uewn djrkr- ;qusLdksP;k Xykscy ,T;qds”ku Mk;tsLV 2009 

;kaP;k uqlkj 1]53]300 fons”kkr Hkkjrh; fon;kFkhZ fons”kkr  tkrkr- gh ,d fprkatud ckc vkgs-   

    Hkkjrkrhy fons”kkr tk.kk&;kaps izek.k %&Hkkjrkrhy fons”kkr tk.kk&;kaps izek.k %&Hkkjrkrhy fons”kkr tk.kk&;kaps izek.k %&Hkkjrkrhy fons”kkr tk.kk&;kaps izek.k %&    

 o’kZo’kZo’kZo’kZ--------    2009    o’kZo’kZo’kZo’kZ--------    2010    
dkS”kY;;qDr dkexkj 11]784 12852 
la”kks/kd 658 724 
loZlk/kkj.k dkexkj 4163 3783 
brj vfFkZd dkj.ks 47844 56488 
,dq.k ijokus 64449 73847 

 

foe’khZ fopkjkrwu  ns”kkrY;k ns”kkfoe’khZ fopkjkrwu  ns”kkrY;k ns”kkfoe’khZ fopkjkrwu  ns”kkrY;k ns”kkfoe’khZ fopkjkrwu  ns”kkrY;k ns”kkr cszu M~sur cszu M~sur cszu M~sur cszu M~su %& 

 mPp fon;kfoHkw’khr fdaok mPp xq.koRrk /kkjd vkiY;k ns”kkr lsok u djrk fons”kkr lsok djrkr 

vkf.k ,dhdMs ns”k HkDrhpk vko vk.krkr ;k cszzuMsu cnny dsysY;k ikg.khr vls fnlwu ;srs- 

 fLol O;kikjh daiuh baVjuW”kuy bfULVV;qV QWkj eWustesaV MsOgyiesaV ( vk;-,e-Vh P;k 34 jk’V~kP;k 

loZs{k.kkr cszu Mszu P;k lanHkkZr Hkkjrkpk frljk dzekad ykxrks- vkt Hkkjrkrwu mPp f”k{khr 10 yksdkaiSdh 6 

yksd mPp uksd&;kalkBh ijns”kkr tkr vkgsr- vesfjdsr lqekjs 15 yk[k Hkkjrh; vkgsr-  vesfjdu yksd 

la[;sP;k toG toG 1 VDdk rsFkhy MWkDVjkP;k ,dw.k la[;sP;k Hkkjrh; MWkDVjkaph la[;k 10 VDds vkgs- 

 vesfjdsrhy flyhdWku OgWyh vkt Hkkjrh;kauh xtcysyh vkgs-  Hkkjrh;akph mPpf”kfa{kr O;kolkf;dkaP;k 

laLFkk( flfydkWu OgWyh bafM;u izksQs”kuy vlksfl,”ku lh-vk;-ih-,-nh bUM;w,l baV~fizulZ-)  vesfjdsr 

dk;Zjr vkgsr-  ekfgrh o ra=foKku {ks=kr Hkkjrh;kaps izek.k 50 VDds vkgs-  txkrhy lokZf/kd info/kj 

vkiY;k ns”kkr vkgsr-  R;kiSdh vfruSiq.;rk izkIr xq.koarkP;k >qaMh fons”kkr LFkykarjhr gksr vkgsr-  vWjksLisl 
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baftfuvjhax foHkkxkps izk/;kid ,l- lq;Zukjk;.k ;kaP;k ers loZlk/kkj.k vk;- vk;- Vh- rhy izf”kf{krkaP;k 

cszu Ms~ups izek.k 20 rs 50 VDds vkgs-  vesfjdsP;k uWa”kuy vWjksuWfVd vWaM Lisl vWMfefuLV~s”ku uklk 

laLFksr fofo/k ns”kkrhy LFkykarjhr cgqrka”kh oSKkfud o dq”ky deZpkjh djkjkoj dke djhr vkgsr-  Hkkjrh; 

tursP;k d’Vkoj mPp f”k{k.k feGfo.kk&;k ;k xq.koarkP;k fu;kZrh dks.kR;k jk’V~kP;k fgr tir vkgsr- 

 Hkkjr [ksM;kr clysyk vkgs-  xzkfe.k vkf.k “kgjh Hkkjr vlks nksu ns”k o ,dk ns”kkrp vkgsr- fdrh 

mPp MWkDVj “kkldh; gkWLihVye/;s dk;Zjr vkgsr-  o “kgjkaiklwu nwj vlysY;k xzkeh.k :X.;ky;kr fdrh  

MkWDVj vkgsr ;kpk fparua”khy fopkj djkok ykx.kkj vkgs-   vkdMsokjh “kklukus tkghj djkoh- R;keqGs 

“kklu mPp tks [kpZ djrs R;kph fdrh pht gksrs gs loZlkekU;kauk dGsy- ;k xks’Vhpk lOgsZ dsyk rj y{kkr 

;sbZy dh] mPp MWkDVjlZ  “kkldh; gkWfLiVy e/;s vR;Yi vlwu rs xzkeh.k Hkkxkr tkrp ukghr-  [kjs Eg.kts 

R;kaph fu;qDrhp frdMs dsyh tkr ukgh gs Lor%ps gWkfLiVy dk<rkr-   mPp izf”k{khr gk oxZ T;koj “kklukus 

HkjelkB izf”k{k.k [kpZ dsysyk vlrks-  

 mPpo.khZ; baftuhvj]izkpk;Z]izk/;kid & f”k{kd rlsp mPp vf/kdkjh ;kapk lekos”k dsyk rj gs yksd 
xkekh.k Hkkxkr tjh R;kaph fu;qDrh vlyh rjh R;k xzkeh.k Hkkxkr oLrh d:u jgkr ukghr-  “kgjkrp 
jkgrkr- tk & ;s djrkr-  cgwnk vusdosGh dkekoj tkr ukghr-  xzkfe.k Hkkxkrwu cnyh d:u “kgjkrwu 
fu;qDr fdaok uksdjh dj.;kr R;kauk jl vlrks-  ;kr ;kaP;k xq.koRrs ckcr]furheRrs ckcr rlsp lsokHkkoh 
o`Rrh ckcr vkiY;kyk letwu ;srs dh] gs yksd vkiY;k LokFkkZlkBh txrkauk fnlrkr-  Eg.ktsp mPpcq/nheRrk 
f”k{k.k& izf”k{k.kkus izkIr >kysyk gk xV ns”kkrhy xzkfe.k foHkkxkdMs nqy{kZ djrks T;k fBdk.kh R;kaP;k lsosph 
vko”;drk vkgs-  frFks lsok nsr ukgh- R;k nqyZ{khr xzkfe.k foHkkxkyk rqPN ys[krks gs ,d izdkjps ns”kkrY;k 
ns”kkr cszuM~ssu vkgs-  ns”kkr dke djk;ps ukgh]xzkfe.k Hkkxkr dke djk;ps gh dqByh xq.koRrk-  vlsp 
o’kkZuqo’ksZ pkyr jkghY;kl HkkjrkP;k Hkkoh fi<hoj ;kpk ifj.kke ;kckcr fparua”khy fopkj djkok ykx.kkj 
vkgs-   
    

czsu Ms~u lkBh mik; %& czsu Ms~u lkBh mik; %& czsu Ms~u lkBh mik; %& czsu Ms~u lkBh mik; %&     
1-  mPp f”k{khrkauk fof”k’V e;kZnsi;Zr Hkkjrkrhy [ksM;kr dk;Z dj.ks vfuok;Z djkos- 
2- Ukksdjh]m|ksx/kan;klkBh fons”kkr vlyk rjh Hkkjrh; fodklkl vkfFkZd enr dj.;kl izsj.kk ?;koh- 
3- dkgh dkGklkBh Hkkjrkr ;smu dk;Z djkos-  
4- vH;kldzekP;k ek/;ekrwu ns”kHkDrh]ns”k lsosph eqY; izHkkohi.ks jkcokohr- 
5- vkarj’V~h; Lrjkoj Hkkjrh; laLdkj ladzfer dj.;klkBh  iz;Ru”khy vlkos- 
6- fons”kkr pkyysY;k la”kks/kukph dYiuk Hkkjrkrhy tursi;Zar fodklklkBh izlkfjr djkohr- 
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lanHkZ lkfgR; %&lanHkZ lkfgR; %&lanHkZ lkfgR; %&lanHkZ lkfgR; %&    

1- gdhr izHkkdj  2010 “kS{kf.kd lekt”kkL=]fuy uqru izdk”ku] iw.ks   

2- djanhdj lqjs”k 2006  “kS{kf.kd ekul”kkL=]QMds izdk”ku] dksYgkiwj 

3- “ksorsdj cMos ”kkjnk 2004 fodklkps ov/;;ukps ekul”kkL= fon;k izdk”ku]ukxiwj 

4- Rkk;Ms fefyan 2006 xq.koRrk vkf.k cqf/neRrsoj dks.kkph eDrsnkjh ukgh]f=j”eh fopkj izdk”ku] 

ukfld-     

5.       www.studybroad.careers360.com   
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eqDr fon;kihB cheqDr fon;kihB cheqDr fon;kihB cheqDr fon;kihB ch----,M,M,M,M---- % ,d foe”kZ’khy fopkj % ,d foe”kZ’khy fopkj % ,d foe”kZ’khy fopkj % ,d foe”kZ’khy fopkj    

MkWMkWMkWMkW---- lqHkk”k vkj lqHkk”k vkj lqHkk”k vkj lqHkk”k vkj---- Hkkysjko Hkkysjko Hkkysjko Hkkysjko]]]]    

vlksfl,V izksQsljvlksfl,V izksQsljvlksfl,V izksQsljvlksfl,V izksQslj]]]]    

vWMvWMvWMvWM---- fOg fOg fOg fOg----,p,p,p,p---- f’k{k.k’kkL= egkfon;ky;] ukf’kd f’k{k.k’kkL= egkfon;ky;] ukf’kd f’k{k.k’kkL= egkfon;ky;] ukf’kd f’k{k.k’kkL= egkfon;ky;] ukf’kd---- 

 

f’k{k.k & ,d egRokph izfdz;k %f’k{k.k & ,d egRokph izfdz;k %f’k{k.k & ,d egRokph izfdz;k %f’k{k.k & ,d egRokph izfdz;k %    

 f’k{k.k gs lkekftd cnykps eq[; gR;kj vkgs-  O;fDrxr rlsp lkekftd mUurhlkBh f’k{k.k lgk¸;d vkgs-  

vktP;k ;qxkrhy ok<R;k vkfFkZd] rkaf=d vkf.k lkekftd o O;fDrxr vkOgkukauk lkeksjs tk.;klkBh vkf.k O;fDrxr 

rlsp ns’k Lrjkoj l{ke cufo.;klkBh lokZalkBh f’k{k.k gs eq[; ek/;e vkgs-  f’k{k.kkP;k ek/;ekrwu gs visf{kr vkgs 

dh] r:.k fi<h fofo/k dk;Z{ks=kr vkf.k vkfFkZd n”̀V;k Lokoyach Ogkoh-  Hkfo”;kr ,d vFkZiw.kZ o mnns’kiw.kZ thou 

?kMfo.;klkBh r:.k fi<hyk f’k{k.kp lgk¸;Hkwr Bjsy-  f’k{k.k gh xrheku izfdz;k vkgs-  f’k{k.k gh cnyrh izfdz;k 

vkgs-  dkGkuqlkj cny.kkjs f’k{k.k gs Kku o ra=KkukP;k izxrhps y{k.k vkgs-  rlsp f’k{k.k izfdz;k ;’kLohi.ks 

jkcfo.kkjk f’k{kdoxZ gh xrheku o izokgh vlyk ikfgts-  R;klkBh f’k{k.k & izf’k{k.kkrgh Qkj eksBs cny gksr 

vkgsr- 

 f’k{kd & f’k{k.k izfdz;sr cny ?kMr vkgsr-  f’k{k.k izf’k{k.k egkfon;ky;s] ;’koarjko pOgk.k egkjk”Vª 

fon;kihB ch-,M-] bafnjk xka/kh fon;kihB ch-,M- f’k{kdkaps izf’k{k.k oxZ pkyfoys tkrkr-  ;k ch-,M- dkslZe/;s uo 

uohu v/;kiu i/nrh o fofo/k ra=kapk voyac dsyk tkrks-  ;k uohu ra=kapk okij f’k{kd dksBs dksBs djrhy\ 

Eg.kts fon;kF;kZaukgh R;k R;k fo”k;kaps vkdyu gksbZy-  R;kauk xksMh ykxsy-  f’k{k.kizfdz;k lqyHk gksbZy-  v/;kiu 

izfdz;k fodflr gksbZy- 
    

eqDr fon;kihBkps osxGsi.k %eqDr fon;kihBkps osxGsi.k %eqDr fon;kihBkps osxGsi.k %eqDr fon;kihBkps osxGsi.k %    

 ikjaifjd fon;kihBkae/;s izpfyr inoh f’k{k.kdze gs iqokZikj pkyr vkysys vkgsr-  R;kr eksB;k izek.kkr 

lkpscani.kk vkgs-  ijarq lektkP;k f’k{k.kkP;k xjtk cnyr pkyY;k vlY;kus lokZaukp ;kiq<s uouohu Kku izkIr 

d:u ?ks.ks vfuok;Z Bj.kkj vkgs-  izek.ki=] infodk] inoh o inO;qRrj inoh Lo:ikr ikjaifjd fon;kihBkauh lq: 

djk;ps EgVys rj R;kaP;k dk;Zi/nrhr rso<h yofpdrk ulrs-  ijarq] eqDr fon;kihBkyk gs lgt ‘kD; vkgs-  

dkj.k lektkP;k xjtk y{kkr ?ksÅup osxosxG;k izdkjps f’k{k.kdze eqDr fon;kihB lq: djrs-  f’k{k.kdzekr ns[khy 

izkFkfed] ek/;fed o mPp ek/;fed f’k{kdkaP;k xjtkauqlkj v’kh yofpdrk Bso.;kr vkysyh vkgs- 
    

Lo;e~v/;;ukoj Hkj %Lo;e~v/;;ukoj Hkj %Lo;e~v/;;ukoj Hkj %Lo;e~v/;;ukoj Hkj %    

 Lo;e~ v/;;u Eg.kts Lor%gwu f’kd.ks gs eqDr fon;kihBkP;k dk;Zi/nrhps dsanzLFkkuh vlysys rRo vkgs-  

;k fon;kihBkr izos’k ?ks.kkjk f’k{kd gk info/kj vlY;kdkj.kkus rks iw.kZ djhr vlysY;k f’k{k.kdzekps egRo R;kauk 
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ekfgr vkgs vls ekuys tkrs-  R;keqGs ch-,M- f’k{k.kdze ;’kLohfjR;k iw.kZ dj.;kP;k R;kP;k /kMiMhyk] ftnn~hyk 

vk/kkj ns.;kps dke fon;kihB djrs- 

mnk- d̀rh% rqeP;k v/;kiukP;k i/nrh dks.kR;k\ 

  R;krhy rqeph vkoMrh v/;;u i/nrh dks.krh\ 

  o dk\ rs Li”V djk- 

f’k{kdkaP;k Lo;e~v/;ukr ;s.kkÚ;k vMp.khaps fujkdj.k dj.;klkBh laidZl=kaps vk;kstu dsys tkrs-  ;k 

laidZ l=kr f’k{kdkaP;k ‘kS{kf.kd vMp.kh lksMfo.;klkBh ‘kS{kf.kd ekxZn’kZu dsys tkrs-  g;kykp ‘kS{kf.kd lea=.k 

¼Academic Counselling½ vls Eg.krkr-  R;klkBh R;k R;k fo”k;kps rTK laidZ l=kr miyC/k d:u fnys tkrkr-  

f’k{kd izFker% fon;kihBkdMwu R;kauk izkIr >kysY;k iqLrdkapk vH;kl djrkr rks vH;kl djrkauk vkysY;k vMp.kh 

;k l=kr rs rTKkauk fopkjrkr o vkiY;k ‘kadsps fujlu d:u ?ksrkr-  Eg.ktsp ;sFks fon;kFkhZ Loiz;Rukus izxrh djrks 

o ekxZn’kZd vizR;{ki.ks lgk¸; djrkr- 

eqDr fon;kihBkP;k cheqDr fon;kihBkP;k cheqDr fon;kihBkP;k cheqDr fon;kihBkP;k ch----,M,M,M,M----    inoh f’k{k.kdzekps osxGsi.k %inoh f’k{k.kdzekps osxGsi.k %inoh f’k{k.kdzekps osxGsi.k %inoh f’k{k.kdzekps osxGsi.k %    

 eqDr fon;kihBkP;k f’k{k.k’kkL= inoh f’k{k.kdzekr vusd ckcrhr lkE; vlys rjh R;k eqyHkwr osxGsi.k 

vkgs] vkf.k gs osxGsi.k eqDr fon;kihBkP;k rkfRod vf/k”Bkukrwu fuekZ.k >kysyh vkgs-  rs iq<hyizek.ks- 

1- fon;kF;kZadMhy visf{kr mPp var%izsj.kk 

2- fon;kF;kZapk LofunsZf’kr O;kolkf;d fodkl 

3- okLro ifjfLFkrhpk izf’k{k.kklkBh mi;ksx 

4- rkfRod ekfgrh o d̀rh R;krhy njh Hk:u dk<.;kpk iz;Ru- 

5- fofo/k furhoj vk/kkjhr izf’k{k.k dk;Zdze 

6- Lor%ph Lor%dMs ikg.;kph rVLFk@oLrqfu”B ǹ”Vh- 
 

1½1½1½1½    fon;kF;kZadMhy visf{fon;kF;kZadMhy visf{fon;kF;kZadMhy visf{fon;kF;kZadMhy visf{kr mPp var%izsj.kk %kr mPp var%izsj.kk %kr mPp var%izsj.kk %kr mPp var%izsj.kk %    

 ch-,M- f’k{k.kdzekl izos’k ?ks.kkjk f’k{kd gk ,l-,l-lh-] Mh-,M- >kysyk vlrks-  rks izkFkfed fdaok 

ek/;fed ‘kkGsr lsosr vlrks-  Lor%pk O;kolkf;d fodkl d:u ?ks.;klkBh] uksdjhr fLFkjko.;klkBh uksdjhr 

mPpksPp Js.kh feGfo.;klkBh R;kph /kMiM vlrs-  lokZr egRokph xks”V Eg.kts R;kaph mPp Kku o inoh 

feGfo.;kph var%izsj.kk- 

2½2½2½2½    LofunsZf’kr O;kolkf;d vH;kl %LofunsZf’kr O;kolkf;d vH;kl %LofunsZf’kr O;kolkf;d vH;kl %LofunsZf’kr O;kolkf;d vH;kl %    

 LofunsZf’kr O;kolkf;d fodkl ;ke/;s Lo&funsZf’kr vkf.k O;kolkf;d fodkl v’kk nksu xks”Vhapk lekos’k 

gksrks- 

v½ LofunsZf’kr Eg.kts Lor%P;k izxrhph fn’kk Bjfo.ks gks;-  gs dj.;klkBh izFke Lor%yk Lor%ps /;s; fuf’pr 
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djkos ykxrs-  ;k /;s;kizr tk.;kpk ekxZ Bjokok ykxsrks-  ekxZdze.k dj.;klkBh vko’;d lk/kus] lqfo/kk o 

R;kaps fofo/k L=ksr Lor%ykp ‘kks/kkos ykxrkr-  v’kk fjrhus iwoZ fu/kkZfjr ekxkZus iwoZ fuf’pr /;s;klkBh dsysyh 

okVpky Eg.kts Lo&funsZf’kr okVpky gks;- 

c½ O;kolkf;d fodkl % f’k{kd gk dkjkfxj ukgh rj rks ,d rTK O;kolkf;d vkgs] R;kph rTKrk ok<fo.ks 

fdaok oǹf/kaxr dj.ks Eg.kts O;kolkf;d fodkl gks;-  O;kolkf;d rTKrse/;s pkj xks”Vhapk lekos’k gksrks- 

¼1½ dkS’kY; o {kerkaP;k cjkscj R;k O;olk;k’kh lacaf/kr v’kh egRoiw.kZ ;ksxnku dj.kkjh rkfRod cSBd- 

¼2½ gs rkfRod Kku {kerk vkf.k dkS’kY;s ;kapk mi;ksx dj.;kph fu.kZ;{kerk vkf.k mPp fopkj izfdz;k- 

¼3½  ;k rTKrsyk lektkph ekU;rk 

¼4½ O;kolkf;d fufreRrk 

 f’k{k.k gh lk/kuk vkgs- rh Lor%ph Lor%ykp djkoh ykxrs-  rsOgk LokHkkfodp fujh{k.k] ppkZ] ‘kks/ku] 

fo’ys”k.k] fu.kZ; v’kk fofo/k fopkj i/nrhapk okij v/;;uklkBh djk;yk gok-  ekfgrhps Kkukr :ikarj 

gks.;klkBh R;kl fofo/k d̀rhaph izR;{k tksM n;k;yk goh-  

3½3½3½3½    ooookLro ifjfLFkrhpk izf’k{k.kklkBh mi;ksx %kLro ifjfLFkrhpk izf’k{k.kklkBh mi;ksx %kLro ifjfLFkrhpk izf’k{k.kklkBh mi;ksx %kLro ifjfLFkrhpk izf’k{k.kklkBh mi;ksx %    

 f’k{kd laidZl=klkBh vH;kldsanzkoj 2 o”kkZr lqVVhP;k osGh 5 rs 6 osGk ;srkr-  ;k laidZl=kr vusd 

uohu xks”Vh f’kdfoY;k tkrkr-  ;kr dkS’kY;] uO;k i/nrh] v/;kiu fo”k;d uos fopkj] uoh lk/kus] dk;ZdzekP;k 

vk;kstukps uos nf̀”Vdksu lekfo”V gksrkr-  uos Kku ‘kkL=’kq/n fdaok i/nrf’kj n”̀V;k vkiY;k nSuafnu dk;kZr dls 

mrjfork ;srhy ;kps izf’k{k.k laidZ l=kr fnys tkrs-  R;kuarjP;k dkyko/khr f’k{kd ‘kkGsr Eg.ktsp okLro 

ifjfLFkrhr iMrkGwu ikgrkr- 

4½4½4½4½    rkfRod ekfgrh o izR;{k d̀rh ;krrkfRod ekfgrh o izR;{k d̀rh ;krrkfRod ekfgrh o izR;{k d̀rh ;krrkfRod ekfgrh o izR;{k d̀rh ;krhy njh Hk:u dk<.;kpk iz;Ru %hy njh Hk:u dk<.;kpk iz;Ru %hy njh Hk:u dk<.;kpk iz;Ru %hy njh Hk:u dk<.;kpk iz;Ru %    

 ch-,M- f’k{k.kdzekps nksu Hkkx iMrkr- 

 1½ lSn/kkafrd Hkkx 2½ izkR;f{kd dk;sZ 

 lSn/kkafrd Hkkx gk mi;qDr vkgs-  rks nSuafnu v/;kiukr okijrk ;kok ;klkBh eqDr fon;kihBkus lS/nkafrd o 

izkR;f{kd dk;Z g;kph gsrqr% lkaxM ?kky.;kpk iz;Ru dsysyk vkgs-  ekul’kkL=h; iz;ksx gs uqlrsp djk;yk lkaxr 

ukgh] rj R;kpk oxkZr izR;{k v/;kiukr mi;ksx dk;\ gs riklwu ikfgys tkrs-  R;kpk iMrkGk ?ksrk ;srks-  

izkR;f{kdkekxhy rkfRod ik’oZHkweh letkowu ?ksowu R;kpk okij nSuafnu v/;kiukr dlk djrk ;sbZy g;kph ǹ”Vh izkIr 

gksrs- 

 lw{e v/;kiu] R;krhy izR;sd dkS’kY;krhy Lo:i] oSf’k”V;s] ekul’kkL=h; ik’oZHkweh] >kysyh la’kks/kus 

;kOnkjs lSn/kkafUrd Hkkxk’kh lkaxM ?kkryh tkrs-  ;krhy njh nwj dj.;klkBh iz’uif=dsrgh r’kkp izdkjps iz’u 

fopkjys tkrkr-  gs iz’u mPp fopkjizfdz;sojhy iz’u vlrkr- 
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5½5½5½5½    fofo/k ferhaoj vk/kkfjr izf’k{k.k dk;Zdze %fofo/k ferhaoj vk/kkfjr izf’k{k.k dk;Zdze %fofo/k ferhaoj vk/kkfjr izf’k{k.k dk;Zdze %fofo/k ferhaoj vk/kkfjr izf’k{k.k dk;Zdze %    

 ;k izf’k{k.k dk;Zdzekr ts izf’k{k.k fnys tkrs] rs VII;k VII;kus fnys tkrs-  dks.krhgh xks”V dzekdzekus f’kdyh 

rjp rh lgtxR;k f’kdyh tkrs-  R;keqGs ;k izf’k{k.kkr ts vuqHko fnys tkrkr rs loZlkekU; Lo:ikaps] lkekU; rRos 

Li”V dj.kkjs] d̀rh’khyrsoj Hkj ns.kkjs vlsp vlrkr-  rh rRos f’kdk;ph o okLro ifjfLFkrhr d’kh okijk;ph 

g;kpk ljko dsyk tkrks-  izR;sd xks”V okLro ifjfLFkrhyk iMrkGwu ikgrk ;srs-  ;klkBh izf’k{k.k ferhps ngk VIis 

iq<hyizek.ks-          10 

9 

8 

7  

6 

5 

4 

3 

2 

   ik;jh  
   dz- 1 

 

6½6½6½6½    Lor%ph Lor%dMs ikg.;kph izkekf.kd@oLrqfu”B n”̀Vh %Lor%ph Lor%dMs ikg.;kph izkekf.kd@oLrqfu”B n”̀Vh %Lor%ph Lor%dMs ikg.;kph izkekf.kd@oLrqfu”B n”̀Vh %Lor%ph Lor%dMs ikg.;kph izkekf.kd@oLrqfu”B n”̀Vh %    

 ;k f’k{k.kdzekr f’k{kdkaph var%izsj.kk o jpfunsZf’kr O;kolkf;d fodkl gh egRokph rRRos eqDr fon;kihBkus 

x̀fgr /kjysyh vkgsr-  gh loZ izkR;f{kd dk;sZ izkekf.kdi.ks iw.kZ d:u R;kaps rVLFki.ks vkf.k oLrqfu”Bi.ks ewY;ekiu 

djkos rjp Lor%dMs ikg.;kph izkekf.kd n”̀Vh fuekZ.k gksrs- 

 ;k f’k{k.kdzekr fofo/k ‘kS{kf.kd d̀rh djkO;k ykxr vlY;keqGs lw{e v/;kiu] fofo/k v/;kiu i/nrh] ikB 

fu;kstu izHkqRo] vfHk:i v/;kiu] ljko ikB] pkp.kh ikB] lgk/;k;h i;Zosf{kr ljko] Lo;e~ ewY;ekiu ikB] 

lSn/kkafrd Hkkxkpk vH;kl 

vizxr dkS’kY; funku o lw{e v/;kiu 

fofo/k v/;kiu i/nrh fnXn’kZu 

ikBfu;kstu izHkqRoklkBh izf’k{k.k 

vfHk:i v/;kiu 

ljko ikB 

ljko ikB 

pkp.kh ikB 

lgk/;k;h i;Zosf{kr ljko 

Lo;aewY;ekiu ikB 
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ekul’kkL=h; iz;ksx ;kpk izR;{k v/;kiukr okij d:u iMrkGk ikgrk ;srks-  R;keqGs v/;kiu o v/;;u izfdz;k 

;’kLoh gksrs gh ch-,M- f’k{k.kdzekph ,d ;’kLoh QyJwrh Eg.kts foe”kZ fopkji/nrh gks;- 
    

lanHkZ %lanHkZ %lanHkZ %lanHkZ %    

1- ;-p-e-eq-fon;kihB & vk’k;eqDr v/;kiu i/nrh & ejkBh 

2- ;-p-e-eq-fon;kihB & fofo/k Lrjkojhy f’k{k.k vkf.k f’k{kdkph dk;sZ & ewyHkwr 

3- ;-p-e-eq-fon;kihB & f’k{kdkaP;k cnyR;k Hkwfedk vkf.k d̀rhf’kyrk &Hkkx 1 

4- ;-p-e-eq-fon;kihB & f’k{kdkaP;k cnyR;k Hkwfedk vkf.k d̀rhf’kyrk &Hkkx 2 

5- ;-p-e-eq-fon;kihB & lea=.k ra= o ea= 

6- ;-p-e-eq-fon;kihB & lgk/;k;h i;Zosf{kr ;kstuk- 
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MULTIDIMENSIONAL EVALUATION TOOLS 
 

Mrs. Suvarna Pramod Gaikwad, 

Assistant Professor, 

Pratibha College of Education, 

Chinchwad, Pune. 

 

Introduction :  

To provide quality education to every child is the current objective of education. To fulfill 

this objective, various changes are being done in educational system. To know whether the 

educational objectives are fulfilled or not, evaluation of students is  necessary. Our traditional 

evaluation system is having many drawbacks. Therefore to remove these drawbacks,  National 

Educational Policy (1986) has insisted on inclusion of Continuous Comprehensive Evaluation. 

National Framework of Curriculum (2005) also suggested to use various innovative evaluation tools 

and techniques in schools. 

           As we are developing student’s cognitive, affective and psychomotor domain, examination is 

not sufficient and proper tool to evaluate students’ progress in all these domains. It is necessary to 

carry out continuous comprehensive evaluation by using formative and summative evaluation 

schemes. Formative evaluation is the evaluation of learners while they are learning. For formative 

evaluation we can use different types of tools and techniques such as observation, checklist, 

anecdotal record, orals, projects, experiments, class tests, questionnaire, self-evaluation, projective 

techniques, evaluation by peers, open book examination, sociometry techniques and surprise tests 

etc. Summative evaluation is done at the end of first and second term. Orals, written examinations 

and practicals are the important tools and techniques for this.   

 Following are some multidimensional tools and techniques that we can use to evaluate 

learner.  
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                                                  Concept Maps 

                        Rubrics                          Concept Tests 

 

 

                  Portfolios                                                       Knowledge Survey 

 

  

                                Peer                                               Examination 

                              Review                                           

    Poster Oral Presentations 

      Presentation                        

 

1. Concept Maps : A concept map is a visual representation of linkages between a major concept 

and student’s knowledge. It can be used as formative assessment tool during learning activities. 

Concept maps can be used to evaluate 

a)  The ability to draw reasonable inferences from observations. 

b)  The ability to synthesis and integrate information and ideas. 

c)  The ability to learn concepts and theories in the subject area. 

2. Concept Test : It is a technique in which teacher  presents  one or more questions during class 

along with several possible answers. Students in the class indicate which answer they think is 

correct. 

3. Knowledge Survey : It consists of a series of questions that cover the full content of a course. The 

surveys evaluate student’s learning and content mastery at all levels from basic knowledge and 

comprehension through higher levels of thinking. 

          It can serve as both formative and summative assessment tools. They help students learning, 

help faculty to improve their classrooms. 

4. Examinations : These are the classic assessment tool in education.  However constructing a well 

designed test can be challenging. Questions should not be only knowledge based, but it should be 

based on understanding and application. Questions should enhance student’s thinking process. These 

questions should develop student’s thinking, emotions and ideas. 

 

Evaluation  

Tools and 

Techniques 
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5. Oral Presentations : We can evaluate students’ knowledge about a topic and presentation skill 

through oral presentations. Ask students to prepare a concise, to the point and interesting 

presentations. While evaluating, evaluator should focus on voice and body language of student as 

body movements express what your attitudes and thoughts really are. Also focus on appearance of 

student. 

6. Poster Presentation : Posters primarily are visual presentations. Give a topic to students for 

poster presentation. Allot some time for each student to present that poster. Also give them some 

criteria like poster should be self- explanatory. It should display coherent information. 

          Evaluator can judge students verbal communication, logical flow of information, 

comprehensibleness, time management, response to questions and also non-verbal communication 

skills like tone, pitch, eye-contact, body language etc. 

7. Peer Review : Some time to judge a student from one or two experiences becomes very difficult. 

So by taking reviews from peer groups help to make accurate judgments.  

         It provides more relevant feedback to students. Numerous higher education institutions use 

peer evaluations as a scoring mechanisms as part of overall grading strategy for a given class 

involving group work. 

8. Portfolios : Portfolios are personalized long term documentation of student mastery of course 

material. It is useful to document the progress and achievements of individual children. It allows the 

evaluators to see the student, group or community as individual, each unique with its own 

characteristics, needs and strengths. It will be useful to teacher for giving proper guidance to 

students. Such portfolios are windows of the met cognitive process of students. 

9. Rubrics : Rubrics are written criteria that details expectations of what students will need to know 

and be able to do in order to receive a given grade. It helps instructors to develop clear learning 

objectives for their students and if provided to students prior to activity, it serves to guide their 

efforts. 

10. Others : We are so familiar with these tools and routinely use these tools to evaluate students. In 

that, we use observation technique daily to evaluate students’ behavior. We use checklist to evaluate 

presence or absence of particular skill in our students. We can use projective techniques to evaluate 

students’ perceptions. Daily diary is also one of the important tools to evaluate students thinking 

process as well as his behavior. Sociometry technique can be used to evaluate how students behave 

in their group.  
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Conclusion :  A sound evaluation programme, if carefully designed and effectively implemented as 

an integral part of an overall educational programme, will definitely enhance the quality of learning. 

On the other hand, if scheme of evaluation is rigid, ritualistic and unbalanced, it will be harmful and 

damaging to the objectives of education. Therefore a comprehensive, illuminative and improvement 

– oriented evaluation plan is necessary. Such a plan can be prepared using various evaluation tools 

mentioned in this article and when used together these tools will enhance the quality of education. 
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AQyayana à AQyaapanaataUna maUlya pairvataAQyayana à AQyaapanaataUna maUlya pairvataAQyayana à AQyaapanaataUna maUlya pairvataAQyayana à AQyaapanaataUna maUlya pairvata-- --nananana    
EàImataI. Aar. DI. barkxlaoEàImataI. Aar. DI. barkxlaoEàImataI. Aar. DI. barkxlaoEàImataI. Aar. DI. barkxlao,,,,    

sahayyakx pàaQyaaipakxasahayyakx pàaQyaaipakxasahayyakx pàaQyaaipakxasahayyakx pàaQyaaipakxa,,,,    

ÂD. vhI. eca. iSaXaNaSaas~a mahaivadyaalaya, ÂD. vhI. eca. iSaXaNaSaas~a mahaivadyaalaya, ÂD. vhI. eca. iSaXaNaSaas~a mahaivadyaalaya, ÂD. vhI. eca. iSaXaNaSaas~a mahaivadyaalaya, 

naaiSakxnaaiSakxnaaiSakxnaaiSakx.. 

    

pa`astaaivakx :pa`astaaivakx :pa`astaaivakx :pa`astaaivakx :    

SaaLomaQyao ivadyaaqyaa-Mvar kxahI saMskxar GaDta Asataata ho Aapalyaalaa maaihta Aaho. saMskxar GaDivaNyaasaazI 

tyaapàmaaNao AByaasak̀xma Asataao. AByaasak̀xmaata marazI, [Mga`jaI, ihMdI, gaiNata, Saas~a, payaa-varNa iSaXaNa, [itahasa, 

BaUgaaola yaasaarKao Anaokx ivaYaya Asataata. ho ivaYaya AQyaapana kxrtaaMnaa ivadyaaqyaa-MmaQyao kxahI maUlyao r]javaavaIta Asaa 

ivacaar jaUna 1997 yaa SaOXaiNakx vaYaa-paasaUna hao{] laagalaa. paUvaI- hI maUlyao SaaLota iSakxivalaI jaata navhtaI parMtaU Aaja 

maUlyaaMcaa %hasa haota jaaNao hI ekx samasyaa inamaa-Na JaalaI Aaho AaiNa eKaadI samasyaa inamaa-Na JaalaI kxI taI 

saaoDivaNyaasaazI Saalaoya AByaasak̀xmaacaa AaQaar Gaotalaa jaataao AaiNa maUlyaiSaXaNa SaaLota dyaavao ASaI kxlpanaa pauZo 

AalaI va Saasanaanao dha maUlyao zrvaUna idlaI. ivadyaaqyaa-Mcyaa, vya@taIcyaa vata-naata ikxmaana hI dha maUlyao tarI idsaavaIta 

ASaI ApaoXaa vya@ta koxlaI Aaho. 

 

 

1. raYT/Iya 
ekxatmataa 2. raYT/Ba@taI 

3. sava-Qama- 
saihYNautaa 

4. Eàmapa`itaYza 

5. vaO&aainakx   
dRYTIkxaona 

6. s~aI paur]Ya 
samaanataa 

7. saMvaodnaSaIlataa 

8. saaOjanyaSaIlataa 

9. naITnaoTnakxopaNaa 

 

  dha maUlyao 
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varIla maUlyao saaQya haoNyaasaazI paazyapaustakxata tasao paazyaaMSa Aalaolao Aahota. kxahI paazataUna, kxahI 

ivaYayaataUna, kxahI [yattaaMmaQaUna taSaa pa`kxarcaa AaSaya va AQyaapana iSaXakxaMnaI ivadyaaqyaa-Mnaa samaajaavaUna saaMigatalaa 

paaihjao. 

 vagaa-maQyao SaOXaiNakx vaataavarNa Asatao. iSaXakx ivadyaaqyaa-Mnaa vyavaisqata AQyaapana kxrtaata. caaMgalao sauivacaar 

saaMgataata. maUlyaaMcao iSaXaNa dotaata. caaMgalao saMskxar kxrtaata tarIhI kxahI ivadyaaqaI- AByaasa kxrta naahI, baoiSasta 

vaagataata, gaOrvata-na kxrtaata, parIXaota naapaasa haotaata ho kxahI ivadyaaqaI- Asao kxa vaagataata yaabaabata ivacaar mhNajao 

ivamaSa-SaIla icaMtana haoya.  

 maUlya iSaXaNa mhNajao sausaMskxar. ivadyaaqyaa-MmaQyao maUlyao r]jalaI Aahota ho tyaacyaa vata-naataUna jaaNavatao. pa`tyaokx 

maUlyaacao iSaXaNa ho ivadyaaqyaa-laa vagaa-ta, SaaLota idlao jaa[-laca Asao naahI tar kxahI maUlyao ivadyaaqaI- lahana AsataaMnaa 

kuxTUMbaataUna, samaajaataUna va kxahI maUlyao svata:hUna iSakxtaata. kxahI ivadyaaqyaa-Mnaa hI maUlyao Aahota yaamauLo AapaNa Aapalyaa 

doSaacao caaMgalao naagairkx haoNaar Aaho. Aapalyaa hataUna caaMgalao kxaya- GaDNaar Aaho yaacaI jaaiNavaca nasatao. parMtau hI maUlyao 

AQyayana AQyaapanaataUna maaihta haoNaar Asataata mhNaUna SaaLa ho saMskxar kxrNyaacao, maUlyao r]jaivaNyaacao mahttvaacao 

&aanamaMidr Aaho Asao maanalao gaolao Aaho. iSaXakxaMnaI dOMnaMidna AQyaapana kxrtaaMnaa hI maUlyao ivadyaaqaa-MmaQyao r]jaivalaI 

paaihjaota. 

 maUlyaaMcaa saMskxar ha svataM~a AQyaapana ivaYaya naahI hI sava- maUlyao ekxaca ivaYayaataUna ikxMvaa ekxaca [yattaotaUna 

AQyaapana kxrtaa yaotaIla Asao naahI. SaaLota ikxMvaa mahaivadyaalayaataUnaca hI maUlyao paravataI-ta haotaIla AsaohI naahI. jaIvana 

jagata AsataaMnaa kxahI AnauBavaataUna sauQda Aapalyaalaa maUlyao iSakxtaa yaotaata.  

 pa`tyaokx ivaYayaataUna maUlyaaMcaa SaaoQa GaovaUna tyaaMcaa saMskxar ivadyaaqyaa-Mvar kxravayaacaa Aaho. Aapalyaalaa kxovaL 

Saaibdkx maaihtaI dovaUna caalaNaar naahI tar AavaSyakx tyaa izkxaNaI pàBaavaI kxqaakxqana, AnauBava kxqana kxravao laagaola. 

saUXma samaajainarIXaNa kxr]na {dahrNao dyaavaI laagataIla. ivadyaaqyaa-Mcyaa ApaoiXata vata-nabadlaacao inarIXaNa kxravao 

laagaola. paairtaaoiYakxo, SaaBaasakxI yaaMcaa {payaaoga kxr]na pa`aotsaahna dyaavao laagaola.  

 pa`tyaokx maUlyaaivaYayaI svata: ivacaar kxr]na tyaacaI kxayaa-tmakx vyaaKyaa, tyaa maUlyaaMcao spaYTIkxrNa, tyaa 

maUlyaaMbaabata AapalaI BaUimakxa AaiNa tyaa maUlyaaMcyaa saMdBaa-ta ivadyaaqyaa-MmaQyao ApaoiXata vata-nabadla yaa sava-ca baabaIsaMbaMQaIcao 

iSaXakxacao icaMtana AavaSyakx Aaho. 

 Saalaoya staravar kxaoNataI maUlyao kxSaI saMskxarIta kxravaI hI maUlyao maaihta AsaUnahI ivadyaaqaI- Asao kxa 

vaagataata yaabaabatacaI kxarNao jaaNaUna Gaotalyaasa tyaaMcyaavar yaaogya saMskxar kxr]na doSaacao caaMgalao naagairkx iSaXakx tayaar 

kxr] SakxtaIla.  
    

{da. 1) Ea`mapa`itaYza :{da. 1) Ea`mapa`itaYza :{da. 1) Ea`mapa`itaYza :{da. 1) Ea`mapa`itaYza :    

svar]pa :svar]pa :svar]pa :svar]pa :  

 samaajaata vaavartaaMnaa bauiQdjaIvaIpa`maaNao EàmajaIvaIhI mahttvaacaa GaTkx Aaho. samaajajaIvanaacaI hI daonhI AMgao 
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saarKaIca mahttvaacaI AsaUnahI baahya paaoSaaKaI AakxYa-NaamauLo EàmajaIvaIMnaa duyyamatva doNyaacaI ApapàvaRttaI inamaa-Na JaalaolaI 

idsatao. dOMnaMidna jaIvanaataIla vaOyai@takx kxamao svata: sauvyavaisqata kxrNao jasao mahttvaacao, tasaoca samaajaata vaavartaaMnaahI 

Eàma kxrNyaasa tatpar Asalao paaihjao. vauiQdjaIvaIMnaI EàmaaMnaa Aapalyaa huSaarIcaI, yau@taIcaI va gataIcaI jaaoD idlaI paaihjao. 
    

AavaSyakxtaa :AavaSyakxtaa :AavaSyakxtaa :AavaSyakxtaa :    

 ivadyaaqyaa-Mnaa sava- kxamao saarKaIca mahttvaacaI vaaTlaI paaihjao. Aapalao kxama AapaNaca koxlao paaihjao ha ivacaar 

r]jaivaNao AavaSyakx Aaho. Aapalao Gar, SaaLa, pairsar svata: svacC zovalaa paaihjao. hI jaaNaIva jaaopaasalaI paaihjao. 

vya@taI va samaaja yaaMcyaa ivakxasaasaazI ho maUlya pàBaavaI zrtao. 
    

kxayaakxayaakxayaakxayaa-- --tmakx vyaaKyaa :tmakx vyaaKyaa :tmakx vyaaKyaa :tmakx vyaaKyaa :  

 vya@taI, samaaja va raYT/ yaaMcyaa sadRZ AaiNa inakxaopa ivakxasaasaazI kxravyaa laagaNaa%yaa Eàmaasa sava-~a 

maanyataa imaLNao va taI AacarNaata AaNaNao yaa maUlyaasa Eàmapa`itaYza mhNataa yao[-la. kxaoNataohI kxama hIna Aqavaa taucC 

nasatao. 

    

ApaoiXata vatApaoiXata vatApaoiXata vatApaoiXata vataaaa-- --nabadla :nabadla :nabadla :nabadla :    

1. ivadyaaqaI- Aapalao Gar, vaga-, SaaLa, gàMqaalaya, k̀xIDaMgaNa svacC zovataao va dusa%yaasahI Aapalyaa vaRttaInao Eàmaacao 

mahttva paTvaUna dotaao. 

2. EàmajaIvaIMcyaa vastyaaMnaa BaoT dovaUna tyaaMcao sauKadu:Kao jaaNaUna Gaotaao. 

3. EàmajaIvaI s~aI àpaur}YaaMSaI baaolataaMnaa, vaagataaMnaa AadracaI Baavanaa vya@ta kxrtaao. 

4. Saalaoya va saava-jainakx kxayaa-ta svayaMsaovakx haoNyaacaI jabaabadarI AapaNa hao{]na svaIkxartaao. 

5. Eàmadana maaoihmaota {tsaahanao Baaga Gaotaao. 

6. BaUkxMpa, mahapaUr Aaid naOsaiga-kx AapattaIcyaa vaoLI saovaakxayaa-ta taao sahBaagaI haotaao. 

7. SaarIirkx EàmaataUna SarIr va mana sadRZ rahtao yaacao tyaasa mahttva paTU laagaola. 

 ivadyaaqyaa-MmaQyao Ea`mapa`itaYza ho maUlya r]jalao nasaola ikxMvaa tyaacyaajavaL ho maUlya idsata nasaola tar tyaacaI kxarNao 

SaaoQaavaI laagataIla ho Jaalao ivamaSa-SaIla icaMtana. 
    

SarIr va mana sadRZ AsaUna ivadyaaqaISarIr va mana sadRZ AsaUna ivadyaaqaISarIr va mana sadRZ AsaUna ivadyaaqaISarIr va mana sadRZ AsaUna ivadyaaqaI-- -- Asao kxa vaagataata ikxMvaa tyaacyaata Eàmapa`itaYza kxa idsata naahI tar tyaacaI kxarNao  Asao kxa vaagataata ikxMvaa tyaacyaata Eàmapa`itaYza kxa idsata naahI tar tyaacaI kxarNao  Asao kxa vaagataata ikxMvaa tyaacyaata Eàmapa`itaYza kxa idsata naahI tar tyaacaI kxarNao  Asao kxa vaagataata ikxMvaa tyaacyaata Eàmapa`itaYza kxa idsata naahI tar tyaacaI kxarNao 

pauZIlapa`maaNao AsaU SakxtaIla.pauZIlapa`maaNao AsaU SakxtaIla.pauZIlapa`maaNao AsaU SakxtaIla.pauZIlapa`maaNao AsaU SakxtaIla.    

1. ivadyaaqyaa-Mcyaa kuxTuMbaata Eàma kxrNaa%yaa vya@taI nasataIla. 

2. SaaLota tyaacyaavar tasao saMskxar Jaalao nasataIla. 

3. AaraogyaasaazI qaaoDyaatarI SaairrIkx EàmaacaI garja Aaho ho tyaalaa maaihta nasaola. 

4. tyaacyaamaQyao saaOjanyaSaIlataa nasaola. 
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5. tyaanao kxQaIhI Eàmaacao kxama kxolaolao nasaola. 

6. vayaanao maaozyaa Asalaolyaa vya@taIMcaa Aadr kxrta nasaola. 

7. SaaLota fx@ta paustakxI &aana imaLivalaolao Asaola. 

8. SaaLota inayaimatapaNao gaolaolaa nasaola. 

9. [taraMcyaa sauKadu:Kaata kxQaI sahBaagaI Jaalaolaa nasaola. 

10. svaaqaI- vaRttaIcaa Asaola, vayaanao maaozyaa vyai@taMivaYayaI Aadryau@ta BaItaI nasaola. 

11. AaLSaI Asaola. 

12. kxayaa-nauBava ha navaIna Aalaolaa ivaYaya tyaalaa maaihta nasaola. 

13. Aa[- àvaDIlaaMcaa vyavasaaya kxaoNataa Asaola yaabaabatahI maaihtaI GyaavaI laagaola. 

14. parIsarataIla vya@taI. 

15. tyaacao AadSa- ({da. tyaaMcao iSaXakx) 

16. parIXaota gaOrmaagaa-caa vaapar kxr]na paasa Jaalaa Asaola. (ekxvaRttaI) 

17. taao ivaBa@ta kuxTUMba paQdtaItaIla kxI ekx~a kuTUMba paQdtaItaIla Aaho.  

18. baalapaNaI AtaIlaaD à tyaacaa pairNaama. 

19. AnauvaMSa 

20. pairsar 
    

    

Eàmapa`itaYza ho maUlya ivadyaaqyaaEàmapa`itaYza ho maUlya ivadyaaqyaaEàmapa`itaYza ho maUlya ivadyaaqyaaEàmapa`itaYza ho maUlya ivadyaaqyaa-- -- MmaQyao kxsao r]javataa yao[MmaQyao kxsao r]javataa yao[MmaQyao kxsao r]javataa yao[MmaQyao kxsao r]javataa yao[-- --la? tyaasaazI SaaLota va kuxTUMbaata kxaya kxrtaa yao[la? tyaasaazI SaaLota va kuxTUMbaata kxaya kxrtaa yao[la? tyaasaazI SaaLota va kuxTUMbaata kxaya kxrtaa yao[la? tyaasaazI SaaLota va kuxTUMbaata kxaya kxrtaa yao[-- --la? la? la? la?     

1. ASaa vya@taI [taraMnaa du:Ka dotaata ho savaa-Mnaa maaihtaI kxr]na doNao. 

2. SaaLota kxmavaa va iSakxa yaa yaaojanaoAMtaga-ta ivadyaaqyaa-MkxDUna kxahI kxamao kxr]na Gaotaa yaotaIla. 

3. iSaXakxaMnaIsauQda Aapalyaa vata-naataUna ivadyaaqyaa-Mnaa AadSa- GaalaUna dyaavaota. 

4. SaaLomaQyao vastaU BaaMDar Asaola tar maulaaMnaa tyaataUna Ea`maacao mahttva samajaola. 

5. SaaLota ivadyaaqyaa-Mnaa kxayaa-nauBava ivaYayaacyaa AMtaga-ta Ea`maacao mahttva paTvaUna dyaavao. taSaa pa`kxarcaI kxamao 

tyaaMcyaakxDUna kxr]na GyaavaI. 

6. paaScaatya doSaacao {dahrNa dyaavao, Sainavaar, rivavaar taoqaIla ivadyaaqaI- maâlamaQyao kxama kxrtaata.  
    

kuxTUMbaata kuxTUMbaata kuxTUMbaata kuxTUMbaata Eàmaacao mahttva kxsao paTvaUna dotaa yao[Eàmaacao mahttva kxsao paTvaUna dotaa yao[Eàmaacao mahttva kxsao paTvaUna dotaa yao[Eàmaacao mahttva kxsao paTvaUna dotaa yao[-- --la?la?la?la?    

1. kuxTUMbaata maulaalaa va maulaIlaa daoGaaMnaahI Garkxama saaMgaavao. 

2. Garata koxlaolyaa kxamaacaI dKala GaotalaI jaavaI. 

3. Eàmaalaa ikxMmata Asatao ho paTvaUna dyaavao. 

4. GarataIla kxamao sava- vya@taIMnaI imaLUna kxrNao. 
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5. Garata vayaaovaRQd vya@taI AsataIla tar tyaaMcaI saovaa kxrNao. 

6. caaMgalyaa AaraogyaasaazI SaarIirkx EàmaacaI garja Aaho ho paTvaUna doNao. 

7. samaajaacao AapaNa kxahI doNao laagataao ho paTvaUna doNao. 

8. vaiDlaaMcaa vyavasaaya kxaoNataa Aaho (Ea`maacaa vyavasaaya)tyaacao svar]pa kxaoNatao Aaho tao paahUna tyaaMnaa tyaaMcyaa 

vyavasaayaata madta kxrNao. 

9. pairsarataIla vya@taIMcaa vyavasaaya paahUna tyaa pàkxarcaa vyavasaaya kxrNao. 

raYT/Ba@taI :raYT/Ba@taI :raYT/Ba@taI :raYT/Ba@taI :    

savasavasavasava-- --saaQaarNa svar]pa : saaQaarNa svar]pa : saaQaarNa svar]pa : saaQaarNa svar]pa :     

raYT/Ba@taI ho svataM~a saava-BaaOma raYT/acyaa maanavaI jaIvanaataIla ekx EàoYz jaIvanamaUlya Aaho. Ba@taI mhNajao inataaMta 

pao`oma AaiNa inarpavaad paUjyaBaava. 

 raYT/Ba@taI ho maUlya paQdtaSaIrpaNao saMskxairta kxrNao ho iSaXaNapàik`xyaotaIla maaozI jabaabadarI Aaho. qaaor 

raYT/Ba@taaMnaI svaataM~yaasaazI Aatmabailadana koxlao. haOtaatmya patkxrlao, tao kxa? yaacaa baaoQa haoNao va kxr]na doNao raYT/Iya 

kxta-vya zrtao. svataM~a raYT/ataIla maanavaI jaIvanaata raYT/Ba@taIlaa payaa-ya AsaUca Sakxta naahI. 

 paazyapaustakxataIla paazaMtaUna, ivaivaQa {pak̀xmaaMmaQaUna, pa`kxlpaaMtaUna AaiNa tyaasaazI yaaogya vaataavarNa inaima-taI 

kxr]na ivadyaaqyaa-Mnaa jaaNavaUna dotaa yao[-la yaa dRYTInao koxvaL idSaadSa-kx mhNaUna AQyaapana pa`ik`xyaota tao sahjataonao saMk̀ximata 

kxrtaa yao[-la. 

 iSaXakxI paoSaa mauLataca Aapalyaa ivadyaaqyaa-Mvar pa`oma kxrNaara va tyaaMcyaa vaRttaI pàvaRttaI GaDivaNaa%yaa pàitaBaavaana 

vya@taIcao Kaasa Xao~a Aaho tyaamauLo jao jaIvanamaUlya maulaaMvar ibaMbabaayacao Aaho tao ekxda inaiScata Jaalao tar yaa idlaolyaa 

AaraKaDyaataUna koxvaL eKaada sfxuilaMga Gao{]na taao raYT/Ba@taI ho jaIvanamaUlya fxulavaU Sakxola Asaa ivaSvaasa vaaTtaao. 

 ivanaaobaajaIMcyaa BaaYaota ‘iSaXaNa mhNajao saMskxairta jaIvana’ Asaa raYT/Ba@taInao pa`oirta jaIvana jagaNaara BaartaIya 

hI Aajacyaa iSaXaNa pàikxyaotaIla AMitama {palabQaI zravaI evaZI Baavanaa ! 
    

savasavasavasava-- --saaQaarNa svar]pa :saaQaarNa svar]pa :saaQaarNa svar]pa :saaQaarNa svar]pa :    

 raYT/acyaa saMvaQa-naaqa-, paaoYanaaqa- AaiNa saMrXaNaaqa- samapa-NaacaI Baavanaa zovaNao, raYT/Ba@taIta ApaoiXata Asatao. 

tyaacapàmaaNao raYT/Iya [itahasa, saMskRxtaI, BaartaIya saMivaQaana, payaa-varNa, saaQanasaMpattaI yaabaabata ija&aasaa, AZL EàQAda, 

pa`oma baaLgaUna tyaanausaar samaipa-ta Baavanaonao vata-na kxrNao ApaoiXata Asatao. 

 raYT/Qvaja, raYT/gaIta, raYT/Iya pa`aqa-naa, raYT/Iya baaoQavaa@ya, raYT/Iya icanh, BaartaIya saMivaQaana AaiNa qaaor raYT/Iya 

vya@taI yaasaarKyaa raYT/Iya pa`itaYzocyaa baabaIMba_la sadOva DaoLsa Aadr vya@ta kxrNao hI sauQda raYT/Ba@taIca haoya.  
    

AavaSyakxtaa :AavaSyakxtaa :AavaSyakxtaa :AavaSyakxtaa :    

 doSa AaiNa samaaja yaaivaYayaIcao pa`oma, Aasqaa, kRxta&ataa yaa BaavanaaMcaa ABaava sava-~a idsaUna yaotaao. tyaamauLo 
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raYT/Ba@taI ho maUlya Saalaoya jaIvanaapaasaUna saMskxairta kxrNao hI kxaLacaI garja Aaho.  

 ivadyaaqaI- pairXaaqaI- Jaalaa Aaho. samaaja koxvaL BaaOitakxdRYTyaa sauKaasaIna haotaao Aaho. jaataIyataa, 

saaMpa`daiyakxtaa, BàYTacaar [. laaokxSaahI ivaraoQaI GaTkxaMcaI vaaZ yaamauLo raYT/Ba@taI yaa maUlyaakxDo dUla-Xa ikxMvaa Anaasqaa 

vaaZIsa laagalyaanao raYT/Ba@taIcyaa maulyaaMcyaa saMskxaracaI AavaSyakxtaa Aaho. 
    

kxayaakxayaakxayaakxayaa-- --tmakx vyaaKyaa :tmakx vyaaKyaa :tmakx vyaaKyaa :tmakx vyaaKyaa :    

 Aapalaa doSa, samaaja, saMskxRtaI, yaaogya caalaIirtaI, parMpara, saaihtya, [itahasa, kxlaa, raYT/Iya pàitaYzocyaa baabaI 

(raYT/Qvaja, raYT/gaIta [.) doSabaaMQava, inasaga- yaa savaa-Mba_la saaqa- AiBamaana mhNajaoca raYT/Ba@taI haoya. 
    

ApaoiXata vataApaoiXata vataApaoiXata vataApaoiXata vata-- --nabadla :nabadla :nabadla :nabadla :    

1. doSaBa@taaMcyaa caair~aacaa, tyaaMcyaa samaipa-ta jaIvanacair~aacaa AByaasa kxrtaao va sahkxa%yaaMnaa ASaa AByaasaasa 

pa`vaRtta kxrtaao. 

2. BaartaIya saMivaQaanaaba_lacaI Aadr Baavanaa, Aapalao h@kx AaiNa kxta-vyao yaabaabata jaagaRta Asataao. 

3. vayaaovaRQd vya@taIMnaa taao kxama saaMgata nasaola. 

4. BaartaIya [itahasa, BaUgaaola, saaMskRxitakx vaarsaa, inasaga- , pairsar yaaMcao jatana va saMvaQa-na kxrtaao. 

5. raYT/Iya va naOsaiga-kx AapattaIcyaa kxaLata Aapalyaa doSabaaMQavaaMcyaa sahayyaalaa tana àmana àQana svar]paata 

Qaa{]na jaataao. 

6. laaokxsaMKyaa ivasfxaoT, AMQaEa`Qda, saamaaijakx AaiNa Aaiqa-kx ivaYamataa yaataUna inamaa-Na haoNaa%yaa samasyaaMcaI 

tyaalaa jaaNaIva haotao va yaa samasyaa inama-ulanaacaI parakxaYza kxrtaao.  

7. raYT/Iya pa`taIkxo, raYT/Iya saNa yaaMcao mahttva jaaNataao va tyaaMcaa Aadr kxrtaao. 

8. saaMskRxitakx vaarSaacaI japaNaUkx kxrtaao. 

9. ivadyaaqaI- AapalaI pàacaIna saaMskRxitakx parMpara, samaRQd vaarsaa, Aapalyaa pàdIGa- [itahasaata AapaNa ivaivaQa 

Xao~aata saMpaadna kxolaolao sauyaSa yaa savaa-Mba_la AiBamaana baaLgataao. 
 

SaaLomaQyao maUlyasaMskxar hao{]nahI pauZo naagairkx mhNaUna yaa vya@taIMmaQyao raYT/Ba@taI ho maUlya kxa AaZLUna yaota naahI yaacaI SaaLomaQyao maUlyasaMskxar hao{]nahI pauZo naagairkx mhNaUna yaa vya@taIMmaQyao raYT/Ba@taI ho maUlya kxa AaZLUna yaota naahI yaacaI SaaLomaQyao maUlyasaMskxar hao{]nahI pauZo naagairkx mhNaUna yaa vya@taIMmaQyao raYT/Ba@taI ho maUlya kxa AaZLUna yaota naahI yaacaI SaaLomaQyao maUlyasaMskxar hao{]nahI pauZo naagairkx mhNaUna yaa vya@taIMmaQyao raYT/Ba@taI ho maUlya kxa AaZLUna yaota naahI yaacaI 

kxarNao pauZIlapa`maaNao AsaU SakxtaIla. yaabaabata pauZIlapàmaaNao ivacaar kxrtaa yaotaIla vkxarNao pauZIlapa`maaNao AsaU SakxtaIla. yaabaabata pauZIlapàmaaNao ivacaar kxrtaa yaotaIla vkxarNao pauZIlapa`maaNao AsaU SakxtaIla. yaabaabata pauZIlapàmaaNao ivacaar kxrtaa yaotaIla vkxarNao pauZIlapa`maaNao AsaU SakxtaIla. yaabaabata pauZIlapàmaaNao ivacaar kxrtaa yaotaIla va tyaavar {paayayaaojanaa kxrtaa yaotaIla.a tyaavar {paayayaaojanaa kxrtaa yaotaIla.a tyaavar {paayayaaojanaa kxrtaa yaotaIla.a tyaavar {paayayaaojanaa kxrtaa yaotaIla.    

1. raYT/pa`oma hI ekx vaRttaI Aaho. hIca vaRttaI ivadyaaqaI- dSaota tayaar JaalaI nasaola. 

2. tyaa ivadyaaqyaa-laa SaaLota [itahasa iSaXakxanao [itahasa ivaYaya vyavaisqata AQyaapana koxlaa nasaola. 

3. tyaalaa raYT/paur]YaaMba_la AadracaI Baavanaa nasaola. 

4. tyaanao doSaba@taaMcyaa caair~aaMcaa kxQaI ABaasa koxlaa nasaola. 

5. taao SaaLota vaoLovar jaata nasaola. pa`aqa-naolaa va raYT/gaItaalaa @vaicata pàsaMgaI {paisqata Asaola. 

6. iSaXakxaMcaahI Anaadr kxrta Asaola. 
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7. saamaaijakx vaataavarNa yaaogya nasaola. 

8. kuxTUMbaataIla vaataavarNa sauiSaiXata nasaola. 

9. Saalaoya ivaYayaavyaitair@ta vaogaLo ivaYaya naMtar AQyayanaasaazI AsataIla. 

10. ho ekx maUlya Aaho ho tyaaMnaa maaihta nasaola. 

11. tyaaMcao vaacana kxmaI Asaola.  
 

raYT/Ba@taI ho maUlya raYT/Ba@taI ho maUlya raYT/Ba@taI ho maUlya raYT/Ba@taI ho maUlya ivadyaaqyaaivadyaaqyaaivadyaaqyaaivadyaaqyaa-- -- MaQyao r]jaivaNyaasaazI SaaLota va samaajaataUna kxaoNatao pàyatna kxrtaa yaotaIla?MaQyao r]jaivaNyaasaazI SaaLota va samaajaataUna kxaoNatao pàyatna kxrtaa yaotaIla?MaQyao r]jaivaNyaasaazI SaaLota va samaajaataUna kxaoNatao pàyatna kxrtaa yaotaIla?MaQyao r]jaivaNyaasaazI SaaLota va samaajaataUna kxaoNatao pàyatna kxrtaa yaotaIla?    

1. [itahasa ivaYayaacao mahttva ivadyaaqyaa-Mnaa paTvaUna doNao. 

2. SaaLota jayaMtaI, pauNyaitaqaI kxa saajarI kxolaI jaatao ho samajaavaUna saaMgaNao. 

3. samaaja saovakxaMcao kxaya- saaMgaNao. 

4. AihMsaa tattvaacaI AaoLKa kxr]na dyaavaI. 

5. SaaLota raYT/gaItaasaazI hjar nasalyaasa iSaXaa kxravaI. {da. jaastaIcao kxama. 

6. Saalaoya idnaivaSaoYa saajaro kxravaota. (iSaXakxidna) 

7. iSaXakxaMnaI saaMigatalaolao kxama vaoLota pauNa- kxrNyaacaI savaya laavaavaI. 

8. 15 AâgasT, 26 jaanaovaarI yaa idvaSaI pàBaatafoxrI, GaaoYaNaa, Ea`madana yaaMcao Aayaaojana kxravao. 

9. saOinakxI r@ta yaaMsaarKao paUvaI-cao paazyaaMSa paazyapaustakxata Asaavao. 

10. doSaBa@taaMcao taur]Mgaata Jaalaolao hala samajaavauna saaMgaavao. (saMBaajaI) 

11. paazyapaustakxataIla kxivataa, QaDo, ica~ao raYT/Ba@taI inamaa-Na kxrtaIla Asao Asaavao. 

12. ga`Mqaalayaata AvaaMtar vaacanaasaazI raYT/Ba@taI inamaa-Na hao[-la Asao paustakxo zovaavaIta. 

13. raYT/Ba@taI ho ekx maUlya Aaho va maUlyaaMmauLo jaIvanaalaa kxsaa Aqa- pa`apta haotaaoho maaihta kxr]na dyaavao. 

14. pairsarata jar kxahI samaajasaovakx AsataIla tyaaMcaI maaihtaI kxr]na doNao. 

15. GaramaQyao doSaBa@taaMcaI fxaoTao laavaavaIta. 

16. Saalaoya ivaYayaacyaa AByaasaanaMtar kxâlaojamaQyao [tar ivaYaya sauQda ([itahasa) mahttvaacao Aahota yaacaI jaaNaIva 

kxr]na doNao. 

17. paazyapaustakxataIla pàita&aocaa Aqa- samajaavaUna saaMgaNao. 

18. raYT/paur]YaaMcyaa kxayaa-cao saica~a dSa-na GaDvaavao. 

19. eoitahaisakx vyaaKyaanao Aayaaoijata kxravaIta. 

20. [itahasa iSaXakxanao eoitahaisakx pàsaMga naaTyar]paanao vagaa-ta AQyaapana kxravao. 

21. AadSa- iSaXakxaMcaI maaihtaI saaMgaavaI.  
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Introduction : 

Teaching must redefine the whole concept of learning with respect to our children and their 

existing vicinity. Reflective Education is the need of 21
st
 Century   for turning surface learning into 

deep learning. Value education curriculum reform is needed so that focus of teaching should be to 

teach children ‘How to think’. It’s high time for an irreversible paradigm shift in methods of 

teaching from memory–based lecturing to thinking–oriented debates and discussions. It is important 

to reflect on learning as it helps to ‘Learn how to learn’. Education must make our outlook broad, 

our perspective deep and our horizon wide. Constructivism can helps in building bond with real life. 

Descriptive survey method was used to collect the data from the students.  Questionnaire was set to 

find the way it should be taught. After analyzing the data, interpretation was drawn that in this 

Globo- digitalized world students want the remote of learning in their hands. Keeping the interests, 

aptitude, capacity and needs of learners into account, KAIZEN is expected towards a laissez faire 

environment. Group presentation, practice – based assignment, project, peer to peer teaching, 

multimedia presentation is preferred by students .Socio–technological advancement is effecting 

powerful changes in the society. Overburden of information–oriented education system, the child 

has hardly any time to work towards higher aims and to get some idea of ‘Self Knowledge’. 

Children should be prepared for the tests of life rather than the life of tests. Reflective techniques 

could be employed to achieve personal and educational goals.                                                                                                           

Goals of value education are to Nurture individuals who can think on their feet, innovate and 

apply the learning for a holistic success. “Reflection leads to growth of the individual-morally, 

personally, psychologically and emotionally as well as cognitively”.  (Branch & Paranjape, 2002, p. 

1187)  ‘It is not sufficient simply to have an experience in order to learn. Without reflection upon 

this experience it may quickly be forgotten, or its learning potential lost. It is from the feelings and 

thoughts emerging from this reflections that generalizations or concepts can be generated. And it is 

generalizations that allow new situations to be tackled effectively.’ (Gibbs 1998)  
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Need of the study :  In this Globo-digitalized era values have modified. ASK (Attitude, Skill, 

Knowledge) requirement has changed in this virtual world. The subject that we can actually see, feel 

and experience around us surprisingly has been reduced to books. Teachers will have to play a vital 

role so they must be empowered and better equipped with strategies / tools to engage the attention of 

their students to create more effective learning environment. Constructivist teaching where learners 

are actively involved in the process of knowledge construction, critical thinking is needed to creates 

motivated and independent learners. “It’s not just learning that’s important, its learning what to do 

with what you learn and learning why you learn things that matters.” (Author Norton Juster ) The 

need of the hour is to prepare for ‘change’. Students should be exposed to value–oriented and skill– 

oriented lessons.  

Objectives : 

� To enrich teachers to realize and minimize the gap between teachers’ teachings objectives 

and students’ learning objectives so as to bring it to one platform and make education process 

more effective and efficient. 

� To provide conducive democratic and laissez faire class room environment to achieve 

educational goals. 

� To inculcate values through reflective techniques to prepare them as a successful global 

citizen. 
 

Statement of the Problem : Imbibing  values through  Reflective  education  for 21st century  in  

school  children. 

 

Population And Sampling Procedure :  New era English school, SSC Board School was selected 

for the purpose of study.     50% of the teacher out of 101 teachers were selected as sample. 

 

Scope, delimitations and limitations : 

Scope: - This research focuses on inculcating values in students by linking learning to action and 

theory to practice. Focus on preparing students for future. 

Delimitations: - This piece of work is limited to New era English school, Nashik. 

Limitations: - The mental setup, emotions and interests of the respondents are beyond the control of 

the researchers. 

Research Design : A quantitative study which focuses on inculcating values in student was done 
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through descriptive survey method.  

Tools of the study : A well structured questionnaire prepared by the researcher was used as data 

collection tool. The questionnaire consisted of 10 questions. Teachers had to respond selecting the 

best out of four alternatives. 

Statistical tools: - Percentage was used as data analysis. 

Data representation tools: - Tables were used for data representation.  

Analysis of Responses : 

Q. Students enjoy learning through ………… 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) Discussion 14 28 

b) Lecture 3 6 

c) Brain Storming 15 30 

d) Group Discussion 18 36 
 

Observation and Interpretation : - 36% of the teachers opined that students enjoy learning through 

Group Discussion. Active participation of the students encourages understanding. 

Q. L.C.D presentation is effective …………. 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) When teacher explains 9 18 

b) When students explain 12 24 

c) When both interact 21 42 

d) With careful observation 8 16 

 

Observation and Interpretation: - 42% of the teachers opined that LCD presentation becomes 

effective if both teachers and students interact. It elevates the level of understanding and hence helps 

in reflective learning. 

Q. Better comprehension takes place ……… 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) When teachers explain 15 30 

b) When parents explain 4 8 

c) By self learning and analyzing 16 36 

d) When class mate explains 17 34 
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Observation and Interpretation: - It is suggested by 34% of the teachers that better comprehension 

takes place when class mate explains. Peer teaching is effective. 

Q. Discussion helps to ………… 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) Express views 14 28 

b) To reflect 10 20 

c) To Explore 6 12 

d) To improve communication 20 40 

 

Observation and Interpretation: - 40% of teachers suggest that discussion helps to improve 

communication. Discussion help to express views, to explore, reflect and learns to feel responsible 

for the actions. 

Q. Projects given to group help in ………… 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) Understanding the concept 7 14 

b) Team work 23 46 

c) Enhancing leadership skill 14 28 

d) Presentation skill 6 12 

 

Observation and Interpretation : - 46% of the teachers feel that projects help them to work in TEAM 

(Together Everyone Achieves More). It enriches their practical experience. 

Q. The best method for concept / value absorption is ………… 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) Role Play 14 28 

b) Fish Bowl activity 11 22 

c) Case studies 16 32 

d) Question – answer session 9 18 

 

Observation and Interpretation: - The best method of concept absorption is Case study according to 

32 % of the teachers because practically the concept is studied. Application Based Learning where a 

student learns by doing and understands how a concept really works in a real life situation. 

Q. Assignments help ………… 
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Sr. No Alternative Answer No. Of Teachers Percentage 

a) In self learning with creative writing 11 22 

b) In practicing handwriting session 10 20 

c) For revision and practice 21 42 

d) To write only for marks 8 16 

 

Observation and Interpretation: - 42% of the teachers opined that it helps in revision and practice. 

It’s the 22% teachers – slot who take it as a tool to enhance creativity. 

Q. Values can be inculcated through …… 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) Books 2 4 

b) Reflective learning 30 60 

c) Activities 9 18 

d) Movies / Videos 9 18 

 

Observation and Interpretation: - 60% of the teachers are of the opinion that Value can be 

inculcated through Reflective learning. It is necessary to take a timely step outside our textbook to 

think about the subject we are teaching. 
 

Q. Academic subjects are given more weightage than non – academic subjects. 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) True 39 78 

b) False 11 22 

 

Observation and Interpretation: - 78% of the teachers feel that Academic subjects are given more 

weightage than non – academic subjects, both can enhance learning in combination and correlation. 
 

Q. Which subject should be given more importance to make Global citizen? 

Sr. No Alternative Answer No. Of Teachers Percentage 

a) General Knowledge 5 10 

b) Value Education 32 64 

c) English 10 20 

d) Science 3 6 
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Observation and Interpretation: - 64% of the teachers opine that Value Education should be given 

more importance to prepare students as successful global citizen 

Discussion on the findings of the present study :  It is important to target children’s attitude and 

behavior at a young age, particularly at School level when children tend to be more receptive and the 

knowledge which is obtained by reflection is original and permanent. 

V – Vertical & lateral thinking to develop ‘Out Of Box’ thinking and hence enhance      problem 

solving skill. 

A – All round development of the pupil – physical, mental, moral, social, spiritual, for enhancing 

E.Q, S.Q, F.Q, H.Q, and Adaptability. 

L – Lifelong learning and relating education to real life. 

U – Understanding each other –empathy and sympathy, OPV (Other Persons Point of View) which 

helps to work in team/group. 

E – Enhance democratic sense, community sense, open mindedness, tolerance and independent 

outlook. 

Major findings 

� Academic achievement can be enhanced if the non–academic subjects can be blended in 

more beneficial way. Students brain capacity can be enriched if both the hemisphere of the 

brain; left (logical) and right (artistic) can be balanced and utilized to the optimum.  

� Teachers have to change, how to teach, what they teach, when they teach, where they teach 

and analyze whom they teach. They have to adapt to being educators who are facilitators, 

mentors, guide, counselors, coach, illuminator, leaders and learners themselves, to educate 

students about all the aspects of life so that they can enjoy richness of a meaningful life 

� According to Multiple Intelligence theory every child is uniquely talented, using different 

learning styles, groom the strength in which he has greater chances of success. Each activity 

must conclude with a personal or group reflection. These activities will help them to 

understand their needs and the needs of the others in the society. 

Suggestion :     In the situation that is rapidly changing and developing, it is equally important for us 

to give a proper value – orientation to our educational system. Reinforcement techniques should be 

regularly applied to motivate the students for reflection. Education should be a fun loving process; it 

should be an Edutainment where the teacher and student symbiotically enjoy learning. 

The requisites of 21st century edutainment are 

• Effective communicative skills 
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• Information and Technology skills 

• Knowledge / Content comprehension skill 

• Value base Self-learning skill 

• Technique of equipping self with right kind of knowledge, at the right time and in right 

quantity. 

These requisites can be achieved through KAIZEN; it implies looking for better, faster and 

more precise way of doing things. It is a continuous improvement of work and environment. Access 

to whenever-wherever e-knowledge has forced us to think of the factors conducive to   reflective 

learning.  
 

Conclusion : Education should emphasize on MBO (Management by Objectives), value education 

should be to help a child to be ‘himself’, appreciate who s/he is and to prepare him as a successful 

Global Citizens. Reflective learning is an inter-subjective process which enables learners to activate 

prior knowledge, and to construct, deconstruct and reconstruct their knowledge. All this makes 

students feel a person of worth.  Let us gift them a positive aura about themselves that will make 

them feel loved, accepted, trusted and emotionally secure. 
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Introduction 

          The development of every nation depends on the powerful human resources in that country. 

Teacher trainees are the future teachers, they have to shape the nation and they can create powerful 

human resources for the empowerment of our nation. Everyone in this century   have to face the lot 

of challenges   in every field .But there are so many social issues before today’s youth. Again there 

are so many conflicts in society. Education is seen as the main way of enabling individuals and 

nations alike to meet the ever increasing economic, technological, social and personal challenges. 

Today’s education is providing degrees in every field but it unable to give concrete practical 

knowledge and its application. The curriculum of every faculty is based on the needs of society. 

Human beings are the social animal. It is observed that in society so many students are unable to 

take decisions individually, they have lack of confidence, and they cannot communicate effectively. 

Everyday life they facing lot of stress. Due to over stress so many students get frustrated and prone 

to suicide. So many youths are prone to addiction as well as the social network like facebook; twitter 

etc. they are spending their valuable time instead of using those for their development. They are 

spoiling their valuable and precious life. They can’t survive happily in the society. That’s why there 

is need of life skills. Life Skills are useful for everyone to live in society as well as development. 

 

 Life Skills 

        Life skills have been defined as “the abilities for adaptive and positive behavior that enable 

individuals to deal effectively with the demands and challenges of everyday life” (WHO). 

‘Adaptive’ means that a person is flexible in approach and is able to adjust in different 

circumstances. ‘Positive behavior’ implies that a person is forward looking and even in difficult 

situations. 

          Life skills mean those essential skills developed through a higher order thinking, that enable a 

person to perform effectively in his or her life, and thus become a socially acceptable and successful 
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person. Major skills included are self-awareness, problem solving, decision making, effective 

Communication skills, information gathering skills, critical thinking, creative thinking, interpersonal 

relationships, empathy, coping with emotions, coping with stress Creativity. Sub skills are  Effective 

speaking, active listening, observation, understanding body language, giving and receiving feedback, 

assertion skills, emotional control, self, analysis, synthesis, challenging facts, assessing information 

and consequences of actions, awareness about one’s strengths and weaknesses, developing cause and 

effective relationship, imagination, positive thinking skills, conflict management skills, managing 

peer pressure, tolerance, identification of, and acting on rights, justice and responsibilities, 

generating alternatives, asking questions, reading, memory. 

             

Reflective Social Approach for life Skill 

          Reflective Social Approach for life skills describes an approach to society where every 

individual use life skills in the form of guidelines to live happily. In reflective social approach how 

an individual live in society, thinking about why he or she do it? While thinking again every 

individual find out their mistakes and they try to rectify the mistakes or they find out any process to 

reduce these mistakes and modify the living style.  In the society there are different issues like  Birth 

Control, Abortion, Suicide, Sex and  Violence, Poverty, Children's Rights, Women's Rights, Animal 

Rights World population, Same-sex marriage, Human Rights, Environmental Pollution, Recycling 

and Conservation, Unemployment, Homelessness, HIV/AIDS, Terrorism, Violence,  Gender issues, 

Environmental issues, Child Labor, Stress, Gay Marriages, Education. To handle all these issues 

effectively there is need to reform the life skill curriculum as considering all these issues.  The life 

skills approach is an interactive, educational methodology that not only focuses on transmitting 

knowledge but also aims at shaping attitudes and developing interpersonal skills. The main goal of 

the life skills social approach is to enhance young people's ability to take responsibility for making 

healthier choices, resisting negative pressures, and avoiding risk behaviors. Teaching methods are 

youth-centered, gender-sensitive, interactive, and participatory. The most common teaching methods 

include working in groups, brainstorming, role-playing, storytelling, debating, and participating in 

discussions and audiovisual activities.     

            Every society has a set of rules by which it expects its citizens to abide and live by. This 

enables us to socially adjust ourselves for better living and working and enables a society to function 

in a more harmonious manner. It is therefore important that these social norms become part our 

teaching   so that child not only start to recognize but begin to practice them at an early age. More so 
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this is one of the objectives of education which parents regard as of utmost importance. All parents 

would like to see in the children,   life skills & social skills like good behavior, respect of elders, be 

able to differentiate between the good and bad, adopt social values like speaking truth, refrain from 

lying. That’s why all healthy societies should teach their children life skills practically as well school 

& colleges should emphasis practically on life skills. In teacher training applications of   life skills 

should be included so that the teacher trainees get the experience of real life situations. 

         Opio J. (2006) studied the awareness and application of Life skills Education in primary 

schools in post conflict areas: A Case of  kalki country Caberamaido district and concluded that 

Head teachers, teachers and pupils are aware of life skills. However, despite of a significant level of 

awareness of life skills some variations exist; the pupils from schools near camps are more aware 

than pupils from schools far from camps. The head teachers and teachers in schools far from camps 

are less involved in the promotion of life skills than their counterparts in schools near camps. 

Consequently few class talks are conducted in schools far from camps than in schools near camps 

etc.  

            Jones, H. (2010) prepared about National Curriculum tests and the teaching of thinking skills 

at primary schools - parallel or paradox? And found out   a negative impact of these tests on the 

teaching of thinking skills. In examining the results, the principles underlying both the National 

Curriculum tests and the teaching of thinking skills are discussed, and found to conflict 

considerably. It is argued that pedagogies aimed at the development of higher order thinking skills 

cannot be expected to flourish in an education system which continues to be dominated by tests and 

league tables. 

        Bensley, D. & et al.(2010) studied  teaching and assessing Critical Thinking Skills for 

Argument Analysis in Psychology. They found that the group receiving explicit critical thinking 

skills instruction showed significantly greater gains in their argument analysis skills than the groups 

receiving no explicit critical thinking instruction. These results support the effectiveness of explicitly 

teaching critical thinking skills infused directly into regular course instruction.  There are various life 

skills as mention above but the author’s focuses on some of the Life Skills as given below. 

 

Effective Communication 

      Communication like other fundamental needs such as food, clothing & shelter is basic to the 

survival of a society. But today’s competitive world demands an individual process effective 

communication skills. That’s why to succeed in the global environment an individual need to focus 
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on effective communication. It includes source, encoding, channel, decoding, receiver etc. For 

effective communication one should develop skills like listening, reading, speaking, writing and 

body language. Approximately 75% of our active hours we spend on communication such as 25% 

non-communication, 25% talking, 35% listening, 8% reading & 7 % working. Effective 

communication can be achieved if a deliberate attempt is made to reduce the gap between sender & 

receiver. For Effective communication one should have rich collection of words of any language. 

Effective communication  should increased by practicing  dictionary  competition, word antakshari, 

mock interviews, thinking grids, mind mapping, watching news etc. are useful   for increasing 

effective communication & inculcating  the habit of reading, writing etc. 

 

Decision Making   

          Decision making is essential skill for career success and effective leadership. Decision making 

is the study of identifying and choosing alternatives based on the values and preferences of the 

decision maker. Some decision making strategies are optimizing i.e. choosing the best possible 

solution to the problem. Satisfying, the first satisfactory alternative is chosen rather than the best 

alternative. Maximax  the strategy focus on evaluating and then choosing the alternatives based on 

their maximum possible payoff. Risking is not everything you do will succeed. But by saying that 

you may fail, do not stop taking decisions to do activities. Decide and act at the earliest. Teacher 

trainees sometimes could not able to take decisions so such strategies may useful for them as well as 

any individual. 
 

Coping Stress 

     Stress is normal part of life that can help us to learn and grow. Without stress life would be dull 

and unexciting. Stress adds flavor, challenges and opportunity to life. In this competitive era 

everyone busy in their work and is self centered. However too much stress can seriously affect our 

physical and mental  well-being. So everyone should know the skill of coping with stress. Firstly one 

should think about the reasons of stress. Try to reduce the stress in daily life such as setting realistic 

goal and try to achieve it by doing sincere efforts. Overcome all the obstacles for achieving the goal 

effectively. Everyone should try to make friendship with their mind and brain, and speak to their 

mind. One can cope with stress by not comparing others, accepting that we live in imperfect world, 

so try to control events or people, make time for relaxation. Regular practice of deep breathing, 

yoga, exercise, walking, concentration on concentric circles, watching the flame of candle etc. 

should help to reduce the stress and increase the concentration. It will help for teacher trainees for 
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their development. 

 The Life Skills are included at primary, secondary and tertiary level only theoretically not 

practically. So, practical knowledge should be included in the life skills at each level. The Life skills 

are important for raising the self esteem, building self confidence, better management of emotions 

and stress, enhancing productivity, social sensitivity, listening and communication, ability to 

establish relationships, ability to plan and set goals, acquisition of knowledge related to specific 

contents of teacher trainees as well as everyone. 

 

Conclusion 

         The aim of education is complete human development. Life skills are included at every level of 

education. Life skills are important for every faculty. Life  skills helps to improve the capability of 

the individual.  The teacher trainees are the future teachers. So the life skills practically studied may 

immensely beneficial for them to create future generation as well as powerful human resources for 

development of our nation. All Life skills help everyone understand themselves and establish their 

personal identity. Lack of information and skill prevent them from effectively exploring their 

potential and establishing a positive image and sound career perspective. So knowledge of Life 

Skills provides skills for survival is this era of knowledge and competition. It is helpful to create 

healthy and developed society. 
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‚ã£¾ãã¹ã¶ã -  ‚ã£¾ã¾ã¶ã  ¹ãÆãä‰ãŠ¾ ãã ‡ ãñŠ ½ãã£¾ã½ ãÔãñ  •ã¶ã ¦ã ãâãä¨ã‡ãŠ  ¶ããØããäÀ ‡ãŠ ¦ãã ‡ãŠã ãäÌã‡ ãŠãÔã 
 

¡ãù . Ñããè½ã¦ ããè Í ãõ Êãã  ¹ããâ ¡ì Àâ Øã ÞãÌÖã¥ã, 

ÔãÖã¾ ¾ ã‡ãŠ  ‚ã£¾ ãããä ¹ã‡ãŠã, 

‚ãù ¡. ãä ÌãŸá ŸÊãÀãÌã Ö ãâ ¡ñ  ãä Í ãàã¥ãÍ ããÔ¨ã ½ãÖã ãä Ìã²ããÊã¾ ã, ¶ã ããä Í ã‡ãŠ . 

 

150 ÔããÊã ‡ãŠãè ØãìÊãã½ããäØãÀãè ‡ãñŠ ¹ãÍÞãã¦ã ÔÌãâ¦ã¨ã¦ãã ¹ãÆã¹¦ã ¼ããÀ¦ã ¶ãñ ‚ã¹ã¶ãñ ãäÌã‡ãŠãÔã Öñ¦ãì ãäÍãàãã ‡ãŠãñ ¹ãÆã£ãã¶¾ã ãäª¾ããý ãäÍãàãã Öãè 

Ì¾ããä‡ã‹¦ã ‚ããõÀ Ôã½ãã•ã ¹ããäÀÌãÃ¦ã¶ã ‡ãŠã ¹ãÆ¼ããÌããè Ôãã£ã¶ã ½ãã¨ã Öõ ý ƒÔããè ‡ãŠãÀ¥ã ãäÍãàãã àãñ¨ã ‡ãŠã ãäÌã‡ãŠãÔã ¹ãÆ©ã½ã „−ñÍ¾ã ºã¶ã Øã¾ãã ý ‚ããõÀ ƒÔããè 

‡ãŠãÀ¥ã ãäÌããäÌã£ã ‚ãã¾ããñØã ‚ããõÀ Ôããä½ããä¦ã¾ããò ‡ãŠã ØãŸ¶ã ãä‡ãŠ¾ãã Øã¾ãã ý ‚ããÀõ œã¨ããò Ôãñ ‚ã¶ãñ‡ãŠ „ãä½½ãªò ÀŒããè Øã¾ããè ý ‡ã‹¾ããòãä‡ãŠ ÔÌã¦ãâ¨ã¦ãã ‡ãñŠ 

¹ãÍÞãã¦ã ¼ããÀ¦ã ¶ãñ ¹ãÆ•ãã¦ãâ¨ã ÍããÔã¶ã Ì¾ãÌãÔ©ãã ‡ãŠã ãäÔÌã‡ãŠãÀ ãä‡ãŠ¾ãã ý ƒÔã ‡ãŠãÀ¥ã ƒÔã ªñÍã ‡ãñŠ ¹ãÆ¦¾ãñ‡ãŠ ¶ããØããäÀ‡ãŠ ‡ãŠãñ ‚ã¶ãñ‡ãŠ ‚ããä£ã‡ãŠãÀ 

¹ãÆã¹¦ã Ö† ‚ããõÀ Ôãã©ã ½ãò ‚ã¶ãñ‡ãŠ ‡ãŠ¦ãÃÌ¾ã ‡ãŠãè ÔãÖãè ‚ããä£ã‡ãŠãÀ ‚ããõÀ ‡ãŠ¦ãÃÌ¾ããò Ôãñ ¹ããäÀ¹ãî¥ãÃ †õÔãñ ¶ããØããäÀ‡ãŠ ‡ãŠã ãä¶ã½ããÃ¥ã ¼ããÀ¦ããè¾ã ½ãã£¾ããä½ã‡ãŠ 

ãäÍãàãã ¹ãÆ©ã½ã ‡ãŠ¦ãÃÌ¾ãÔãã ºã¶ã Øã¾ãã ý ƒÔããè ‡ãŠãÀ¥ã ‚ã£¾ã¾ã¶ã-‚ã£¾ãã¹ã¶ã ‡ãñŠ •ããäÀ¾ãò  Ö½ãò œã¨ããò ‡ãñŠ ãäÊã† ¹ããŸ¿ãÞã¾ããÃ, ¹ããŸ¿ã‰ãŠ½ã, 

¹ããŸ¿ã¹ãìÔ¦ã‡ãŠ ‡ãñŠ ¹ããŸ, ¹ããŸ¿ã¦ãÀ ‚ããõÀ ‚ã¼¾ããÔã¹ãìÀ‡ãŠ ‡ãŠã¾ãÃ‰ãŠ½ããò ‡ãñŠ ½ãã£¾ã½ã Ôãñ œã¨ããò¹ãÀ †õÔãñ ÔãâÔ‡ãŠãÀ ‡ãŠÀ¶ãñ Öõ, ‡ãŠãè œã¨ã †‡ãŠ Ôãì•ãã¶ã 

‚ããõÀ Ôã½ã¦ããñÊãÁ¹ã Ôãñ ãäÌã‡ãŠãäÔã¦ã Öãñý ‡ã‹¾ããòãä‡ãŠ ‚ãã•ã ‡ãñŠ ¾ãÖãè œã¨ã ‚ã¹ã¶ãñ ªñÍã ‡ãñŠ ‡ãŠÊã ‡ãñŠ ¶ããØããäÀ‡ãŠ Öõý ƒÔããè ‡ãŠãÀ¥ã ½ãã£¾ããä½ã‡ãŠ ãäÍãàãã 

‡ãñŠ  †‡ãŠ ½ãÖ¦¦ãÌã¹ãî¥ãÃ „−ñÍ¾ã ‡ãñŠ Á¹ã ½ãò ¹ãÆ•ãã¦ããâãä¨ã‡ãŠ ¶ããØããäÀ‡ãŠ¦ãã ‡ãŠã ãäÌã‡ãŠãÔã ½ãã¶ãã •ãã¦ãã Öõý ‚ããõÀ ¹ãÆ•ãã¦ãâ¨ã ‡ãñŠ ãäÊã† ‚ãã•ã ‡ãñŠ œã¨ã 

‡ãŠÊã ‡ãñŠ •ããñ ¶ããØããäÀ‡ãŠãò „¶Öñ ¹ããŸ¿ã‰ãŠ½ã ‡ãñŠ ½ãã£¾ã½ãÔãñ ½ãîÊ¾ããò Ôãñ ÔãâÔ‡ãŠãÀãò  ãä‡ãŠ¾ãã •ãã ÀÖã Öõý ƒÔã •ã¶ã¦ãâ¨ã ¶ããØããäÀ‡ãŠ¦ãã ‡ãñŠ ãäÌã‡ãŠãÔã Öñ¦ãì 

Ö½ãñ œã¨ããò ‡ãŠãñ ãäÌã‡ãŠãÔã ‡ãŠÀ¶ãã Öõý Ö½ãñ Ö½ããÀñ ‚ããä£ã‡ãŠãÀ ‚ããõÀ ‡ãŠ¦ãÃÌ¾ã Ôãñ ¹ããäÀãäÞã¦ã ‡ãŠÀã¶ãñÌããÊãñ ƒÔã •ã¶ã¦ãâ¨ã ‡ãñŠ ½ãìŒ¾ã „−ñÍ¾ã Öãè 

ãä¶ã½¶ã¶ãìÔããÀ Öõ ý 

1) ãä ¶ã¾ ããä ½ã¦ã Á¹ãÔãñ  Þãì ¶ããÌã  : 

 ãä¶ãÓ¹ãàã ‚ããõÀ ŒãìÊãñ‚ãã½ã Þãì¶ããÌã ¾ãÖ ¼ããÀ¦ããè¾ã ¹ãÆ•ãã¦ãâ¨ã ‡ãŠã ¹ãÆ©ã½ã „−ñÍ¾ã Öõý ‚ããõÀ ¾ãÖ Þãì¶ããÌã ¹ãî¥ãÃ Á¹ãÔãñ ãä¶ã¼ãÃ¾ã¦ãã ‡ãñŠ 

Ìãã¦ããÌãÀ¥ã ½ãò Öãñ¶ãñ ‡ãŠãè ãä•ã½½ãñªãÀãè Þãì¶ããÌã ‡ãŠãä½ãÍã¶ã ¹ãÀ Öãñ¦ããè Öõý ƒÔããè ‡ãŠãÀ¥ã „½½ãñªáÌããÀ ‡ãñŠ ¶ãã½ããâ‡ãŠ¶ã ¹ã¨ã, ¹ãÆÞããÀ, Ìããñãä›âØã ‚ããõÀ 

¹ããäÀ¥ãã½ã ‡ãŠãè ÜããñÓã¥ãã ¦ã‡ãŠ Þãì¶ããÌã ‡ãŠãä½ãÍã¶ã ‡ãŠã ƒ¶ã Ôã¼ããè Øããä¦ããäÌããä£ã¾ããò¹ãÀ ãä¶ã¾ãâ¨ã¥ã Öãñ¦ãã Öõý Ôãã©ã Öãè ½ãò ãä¶ã¡À Öãñ‡ãŠÀ ‚ãã½ã •ã¶ã¦ãã 

‚ã¹ã¶ãñ Ìããñ› ªñ Ôã‡ãñŠ ƒÔããè ‡ãŠãÀ¥ã „½½ããèªãÀ ‡ãñŠ Ôãã©ã Àã•ã¶ãõãä¦ã‡ãŠ ¹ãàããñ¹ãÀ ¼ããè ‡ãŠãä½ãÍã¶ã ‚ããÞããÀ-ÔãâãäÖ¦ãã ÊããØãî ‡ãŠÀ‡ãñŠ Þãì¶ããÌã ½ãò 

Öãñ¶ãñÌããÊããè ‚ããä¹ãÆ¾ã Üã›¶ãã ‚ããò ¹ãÀ ãä¶ãºãÄ£ã ÊãØãã¶ãñ ‡ãòŠ ¹ãÆ¾ããÔã Öãñ¦ãã Öõý 

2)  ºãÖì ¹ãàã : 

 ¼ããÀ¦ã •ãõÔãñ ãäÌãÍããÊã ªñÍã ½ãò ‚ã¶ãñ‡ãŠ ÀãÓ›Èãè¾ã ¦ã©ãã Àã•¾ã Ô¦ãÀ¹ãÀ ‚ã¶ãñ‡ãŠ ¹ãàã Àã•ã¶ãõãä¦ã‡ãŠ àãñ¨ã ½ãò ‡ãŠã¾ãÃÀ¦ã Öõý ‚ãã½ã ‚ããª½ããè 

Ôãñ Êãñ‡ãŠÀ ‡ãŠã¾ãÃ‡ãŠÀ¦ãã ƒ¶Öãè ¹ãàããò ‡ãñŠ ½ãã£¾ã½ã Ôãñ Þãì¶ããÌã Êã¡ Ôã‡ãŠ¦ãñ Öõ, ¹ãàã ÔãÖ¾ããñØã ‡ãñŠ ‚ã¼ããÌã ½ãò ‚ã¹ãàã Á¹ã Ôãñ ¼ããè Þãì¶ããÌã Êã¡ 

Ôã‡ãŠ¦ãñ Öõý ¼ããÀ¦ããè¾ã ¹ãÆ•ãã¦ãâ¨ã ½ãò ãä•ã½½ãñªãÀ ¹ãàããò ‡ãŠã Öãñ¶ãã ¾ãÖ Ôã¹ãŠÊã •ã¶ã¦ãâ¨ã ‡ãŠãÖãè ¦ããñ Êãàã¥ã ½ãã¶ãã •ãã¦ãã Öõ ý 
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3) Ôã¦¦ã ã ãä Ìã‡ ãò Šãä ³‡ãŠÀ¥ã : 

 ¹ãÆ•ãã¦ããâãä¨ã‡ãŠ ¹ãÆÍããÔã¶ã ¹ãªá£ããä¦ã ½ãò ‚ããä£ã‡ãŠããä£ã‡ãŠ ÊããñØããò ‡ãñŠ ÔãÖ¾ããñØã ¹ãÆã¹¦ããè ‡ãñŠ ãäÊã† Ôã¦¦ãã ãäÌã‡ãòŠãä³‡ãŠÀ¥ã ‚ããÌãÍ¾ã‡ãŠ Öãñ¦ãã Öõý 

ƒÔããè‡ãŠãÀ¥ã ÀãÓ›Èãè¾ã Ô¦ãÀ¹ãÀ ÔãâÜãÍããÔã¶ã, Àã•¾ãÍããÔã¶ã Àã•¾ããò ‡ãñŠ ãäÊã† ‚ããõÀ Ô©ãããä¶ã‡ãŠ ¹ãÆÍããÔã¶ã Ô©ãããä¶ã‡ãŠ Ô¦ãÀ¹ãÀ ÔãñÌãã ªñ¦ãã Öõý 

ƒÔããè‡ãŠãÀ¥ã Ö½ããÀñ ªñÍã ‡ãñŠ Ôã¦¦ãã ‡ãŠã ãäÌã‡ãòŠãä³‡ãŠÀ¥ã ¦ããè¶ã Ô¦ãÀ¹ãÀ ãä‡ãŠ¾ãã Öì‚ãã Öõý ¹ããäÀ¥ãã½ã ÔÌãÁ¹ã ‚ãã½ã ‚ããª½ããè ‡ãŠã Àã•ã‡ãŠã•ã ½ãò ¼ããè 

ÔãÖ¾ããñØã ºã¤ã Öõý 

4) •ã¶ãÔãâ Ü ã› ¶ãã‚ããò  ‡ãŠã Ôã Ö¾ ããñ Øã : 

 •ã¶ã¦ãâ¨ã ½ãîÊ¾ããò ‡ãŠãñ Ôã½ããä¹ãÃ¦ã •ã¶ãÔãâÜã›¶ãã‚ããò ‡ãŠã ‡ãŠã¾ãÃ Ö½ããÀãè ¹ãÆ•ãã¦ãâ¨ã ‡ãŠãè †‡ãŠ ‚ããñÀ ãäÌãÍãñÓã¦ãã Öõý ƒÔã½ãò ½ããäÖÊãã 

Ôãàããä½ã‡ãŠÀ¥ã, ¹ã¾ããÃÌãÀ¥ã ÔãìÀàãã, ½ãã¶ãÌãããä£ã‡ãŠãÀ, Ñã½ã•ããèÌããè ÊããñØããò ‡ãñŠ ‚ããä£ã‡ãŠãÀ ‚ãããäª  àãñ¨ã ½ãò ‡ãŠã¾ãÃÀ¦ã •ã¶ãÔãâÜã›¶ãã‚ããò ‡ãñŠ Ôãã©ã 

ÔãñÖ¦ã, ãäÍãàãã, ãä¹ãœÝñ Üã›‡ãŠãò ‡ãŠã ãäÌã‡ãŠãÔã ‚ãããäª àãñ¨ã ½ãò ÔÌã¾ãâ½ãÔãñÌããè ÔãâÔ©ãã ¼ããè ‡ãŠã¾ãÃÀ¦ã Öãñ¶ãñ ‡ãñŠ ‡ãŠãÀ¥ã Ö½ããÀñ ¹ãÆ•ãã¦ãâ¨ã ‡ãñŠ ½ãã¶ããñ 

†‡ãŠ ¹ãÆñÀ¥ããÔããè ¹ãÆã¹¦ã ÖìƒÃ Öõý 
 

5) ‚ãããä ©ãÃ ‡ãŠ  ãä Ìã‡ ãŠãÔã : 

 ºãñÀãñ•ãØããÀãè ªîÀ ‡ãŠÀ¶ãã, Ôã¼ããè ‡ãŠãñ Àãñ•ãØããÀ ¹ãÆã¹¦ããè ‡ãŠã ‚ãÌãÔãÀ, ÍããñÓã¥ã, ‡ãìŠ¹ããñÓã¥ã, ¼ãîŒã½ããÀãè ‚ãããäª ‡ãŠã ãä¶ã½ãîÃÊã¶ã ‚ãããä©ãÃ‡ãŠ 

ãäÌã‡ãŠãÔã ½ãò Ôã½ãããäÌãÓ› Öãñ¦ãñ Öõý ‚ããõÀ ƒ¶Öãè „−ñÍ¾ã¹ãî¦ããê Öñ¦ãì ¼ããÀ¦ã ªñÍã ¶ãñ ãä¶ã¾ããñ•ã¶ã ‡ãŠã ½ããØãÃ ÔÌããè‡ãŠãÀ¦ãñ Öì† ‚ãã•ã¦ã‡ãŠ 11 

¹ãâÞãÌãããäÓãÃ‡ãŠ ¾ããñ•ã¶ãã‚ããò ‡ãŠã ãä¶ã½ããÃ¥ã ãä‡ãŠ¾ããý •ããñ Êããñ‡ãŠ¦ãâ¨ã ‡ãŠãè  ãäÔ©ãÀ¦ãã ‡ãñŠ ãäÊã† ¼ããè ‚ããÌãÍ¾ã‡ãŠ Öãè Öõý 

6) ¹ãÆ ÔããÀ ½ãã£¾ ã½ããò  ‡ ãŠãè ÔÌ ã¦ãâ ¨ã ¦ãã : 

 ¼ããÀ¦ããè¾ã ¶ããØããäÀ‡ãŠãò ‡ãŠãñ ãäÌãÞããÀ ‡ãŠÀ¶ãã ‚ããõÀ ãäÌãÞããÀ ¹ãÆ‡ãŠ›ãè‡ãŠÀ¥ã ‡ãŠãè ¹ãî¥ãÃ ÔÌã¦ãâ¨ã¦ãã ¹ãÆã¹¦ã Öõý ‚ããõÀ ¾ãÖãè ‚ã¹ã¶ãñ ãäÌãÞããÀ, ½ã¦ã 

½ã¦ããâ¦ãÀ, Üã›¶ãã ‚ããõÀ ‚ã¶¾ã ¹ãÆÔããÀ ½ãã£¾ã½ã ‡ãñŠ ´ãÀã •ã¶ã¦ãã ‡ãñŠ Ôãã½ã¶ãñ ÔÌã¦ãâ¨ã Á¹ãÔãñ ¹ãÆÔããÀ ½ãã£¾ã½ã ÀŒã Ôã‡ãŠ¦ãñ Öõý ¹ãÆÔããÀ ½ãã£¾ã½ã 

ŒãºãÀñ ªñ¶ãã, ÍããÔã¶ã ‡ãŠãè ¾ããñ•ã¶ãã ‡ãñŠ ¹ãÆãä¦ã ½ã¦ã ¹ãÆ‡ãŠ› ‡ãŠÀ‡ãñŠ, ‚ãã½ã ‚ããª½ããè ¦ã‡ãŠ •ãã¶ã‡ãŠãÀãè ¹ãÖúîÞãã¶ãñ ‡ãŠã ‡ãŠã½ã ¹ãÆÔããÀ ½ãã£¾ã½ããò´ãÀã Öãè 

Öãñ¦ãã Öõý ƒÔããè ‡ãŠãÀ¥ã •ã¶ã¦ãâ¨ã ÍããÔã¶ã Ì¾ãÌãÔ©ãã ½ãò ¹ãÆÔããÀ ½ãã£¾ã½ããò ‡ãŠã ½ãÖ¦¦ãÌã¹ãî¥ãÃ Ô©ãã¶ã Öãñ¦ãã Öõý •ã¶ã¦ãâ¨ã ‡ãŠãè ãäÔ©ãÀ¦ãã ‡ãñŠ ãäÊã† 

¹ãÆÔããÀ ½ãã£¾ã½ããò ‡ãŠã Ô©ãã¶ã ½ãÖ¦¦ãÌã¹ãî¥ãÃ ½ãã¶ãã •ãã¦ãã Öõý 

 ãä‡ãâŠ¦ãì ‚ãã•ã ƒÔããè •ã¶ã¦ãâ¨ã ÍããÔã¶ã Ì¾ãÌãÔ©ãã ‡ãñŠ Ôãã½ã¶ãñ ‚ã¶ãñ‡ãŠ Øãâ¼ããèÀ Ôã½ãÔ¾ãã†ú Àãñ¡ñ •ãã¶ãñ ¡ãÊããè Öõý ¹ãÀâ¦ãì ãä¹ãŠÀ ¼ããè 

Ôã½ãÔ¾ãã‚ããò ‡ãŠãè  ¦ãìÊã¶ãã Ö½ããÀñ ¹ãÆ•ãã¦ããâãä¨ã‡ãŠ ªñÍã ½ãò ¼ããÀ¦ããè¾ã ¹ãÆ•ãã¦ãâ̈ ã ‡ãñŠ Ôãã½ã¶ãñ •ããñ Þãì¶ããõãä¦ã¾ããú Öõ, ÌãÖ ¦ããñ ‚ã¦¾ãâ¦ã Øãâ¼ããèÀ ‚ããõÀ ½ãã¶ãÌããè 

•ããèÌã¶ã ‡ãñŠ ãäÊã† ‚ã¦¾ãâ¦ã Öããä¶ã‡ãŠãÀ‡ãŠ ºã¶ã¦ããè •ãã ÀÖãè Öõý ƒÔããè ‡ãŠãÀ¥ã ‚ãã•ã Ö½ããÀã •ã¶ã•ããèÌã¶ã „¶ãÔãñ ‚ã¦¾ãâ¦ã ¹ãÆ¼ãããäÌã¦ã Öãñ‡ãŠÀ, 

‚ãÔãìÀãäàã¦ã Ôãã ºã¶ã Øã¾ãã Öõý ƒÔããè ‡ãŠãÀ¥ã †‡ãŠ ¼ããè Ì¾ããä‡ã‹¦ã ‚ã¹ã¶ãñ ‚ãã¹ã ‡ãŠãñ ÔãìÀãäàã¦ã ¶ãÖãè ½ãã¶ã¦ãã Öõý ƒÔããè ‡ãŠãÀ¥ã Ö½ããÀãè ãäÍãàãã-

Ì¾ãÌãÔ©ãã ½ãò Öãè †õÔããè Ì¾ãÌãÔ©ãã Öãñ ‡ãŠãè ‚ãã•ã ‡ãñŠ Ö½ããÀñ œã¨ã ƒ¶ã Ôã¼ããè Þãì¶ããõãä¦ã¾ããò ‡ãŠã ¡›‡ãŠÀ Ôãã½ã¶ãã ‡ãŠÀ Ôã‡ãñŠý „¶Öñ Ö½ãñ Ôãàã½ã 

ºã¶ãã¶ãã Öõý ‚ããõÀ ¾ãÖ Ö½ããÀãè ¹ããŸ¿ãÞã¾ããÃ, ¹ããŸ¿ã‰ãŠ½ã, ¹ããŸ¿ã¹ãìÀ‡ãŠ  ‚ããõÀ ¹ããŸ¿ããñ¦¦ãÀ ‡ãŠã¾ãÃ‰ãŠ½ããò ½ãò ¼ããè ƒ¶Öãè ºãã¦ããò ‡ãŠã £¾ãã¶ã ÀŒã¶ãã 

‚ãã•ã ‚ããÌãÍ¾ã‡ãŠ ºã¶ã¦ãã •ãã ÀÖã Öõý ‡ã‹¾ããòãä‡ãŠ Ö½ãñ ãäÍãàãã ‡ãñŠ ½ãã£¾ã½ã Ôãñ Öãè ‚ã£¾ã¾ã¶ã-‚ã£¾ãã¹ã¶ã ¹ãÆãä‰ãŠ¾ãã ‡ãñŠ ªÀ½¾ãã¶ã Öãè ãäÌããä¼ã¸ã 

‚ããÍã¾ããò ‡ãñŠ ´ãÀã œã¨ããò ‡ãŠãñ ½ãã£¾ããä½ã‡ãŠ Ô¦ãÀ Ôãñ Öãè ¹ããäÀãäÞã¦ã ‡ãŠÀã‡ãŠÀ „¶Öò ƒ¶ã Þãì¶ããõãä¦ã¾ããò Ôãñ Êã¡¶ãñ ‡ãñŠ ãäÊã† Ôãàã½ã ºã¶ãã Ôã‡ãŠ¦ãñ Öõý 
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 ¹ãÆ©ã½ã ‚ãã•ã ‡ãŠãè ¼ããÀ¦ããè¾ã ¹ãÆ•ãã¦ãâ¨ã ‡ãñŠ Ôãã½ã¶ãñ Öãñ¶ãñÌããÊããè ¹ãÆ½ãìŒã Þãì¶ããõãä¦ã¾ããú ãä¶ã½¶ã¶ãìÔããÀ Öõ ý  

       Ô ããâ ¹ãÆªããä¾ã‡ãŠ ¦ãã 

 

 

            ¹ ãÆãªñãäÍã‡ãŠ ¦ãã          ‚ãã¦ãâ‡ãŠ Ìããª 

 
 

                                                ¼ãÆÓ ›ãÞã ãÀ 

1)  Ôããâ ¹ãÆ ªããä ¾ ã‡ãŠ¦ ãã :- 

  ªãñÔ¦ããñ, ‡ãŠãäÌã ƒ‡ãŠºããÊã ÔããÖºã ¶ãñ ‚ãã¹ã¶ãñ ªñÍã ‡ãñŠ Øãì¥ãÌã¥ãÃ¶ã ½ãò ºã¡ñ ‚ããä¼ã½ãã¶ã Ôãñ ‡ãŠÖã Öõ ‡ãŠãè, "½ã•ãÖºã ¶ãÖãè ãäÔãŒãã¦ãã 

‚ãã¹ãÔã ½ãò ºãõÀ ÀŒã¶ãã"ý ¾ãã¶ãñ ãä‡ãŠÔããè ÌãâÍã, £ã½ãÃ, •ãã¦ããè, ¹ãâ©ã ½ãò ‡ãŠãñƒÃ ¼ããè ‚ãã¹ãÔããè Àâãä•ãÍã ¶ãÖãè Öãñ¦ããè Öõý Ö½ããÀñ Ôã¼ããè Ôãã£ãì-Ôãâ¦ããò¶ãñ ¼ããè 

ƒÃÍÌãÀ, ‚ãÊÊãã, ¾ãñÍãî ‚ãããäª ‚ãÊãØã ¶ã Öãñ¦ãñ Öì† †‡ãŠ Öãè Öõý ãä‡ãâŠ¦ãì ¾ãÖ Ôã¼ããè Ôã¦¾ã Öõ ‡ãŠãè, ‚ãã•ã ¦ã‡ãŠ ªñÍã ½ãò Öì† ªâØãñ-¹ãŠÔããªãò ‡ãñŠ 

‚ããä£ã‡ãŠããä£ã‡ãŠ ‡ãŠãÀ¥ã ¾ãÖãè •ãã¦ããè, £ã½ãÃ ¦ã©ãã Ôããâ¹ãÆªããä¾ã‡ãŠ¦ãã Öãè ÀÖñ Öõý ãäÖâªì- ½ãìÔãÊã½ãã¶ããò ‡ãŠãè ‚ãã¹ãÔããè ½ãì›ãÌã ‚ãã•ã ¼ããè ‡ãŠ½ã ¶ãÖãè 

Öì‚ãã Öõý  

‚ãã¹ãÔããè ¹ãÆñ½ã¼ããÌã, Íããâ¦ããè, ‚ããäÖâÔãã, Ôã¦¾ã, £ã½ãÃÞãÀ¥ã ‡ãŠãè ¦ãìÊã¶ãã ½ãò Àã•ã¶ãõãä¦ã‡ãŠ Êãã¼ã Öñ¦ãì £ã½ãÃ ‡ãŠã ØãõÀ „¹ã¾ããñØã ‡ãŠÀ¶ãã Öãè 

Ôããâ¹ãÆªããä¾ã‡ãŠ¦ãã ‡ãŠÖÊãã¦ãã Öõý ƒÔããè ‡ãŠãÀ¥ã †‡ãŠ Ôãã©ã ÀÖ¶ãñÌããÊãñ ÊããñØããò ½ãò ¼ããÌããä¶ã‡ãŠ †‡ãŠ¦ãã ‡ãŠã ‚ã¼ããÌã ãä¶ã½ããÃ¥ã Öãñ¦ãã Öõý ‚ããõÀ ƒÔããè 

‚ã¼ããÌã ‡ãŠãñ ½ã−ñ ¶ã•ãÀ ÀŒã¦ãñ Öì† ãäÌããäÌã£ã¦ãã Ôãñ ¹ããäÀ¹ãî¥ãÃ Ö½ããÀñ ªñÍã ‡ãñŠ ÔãâãäÌã£ãã¶ã¶ãñ £ã½ãÃãä¶ãÀ¹ãñàã¦ãã ‡ãŠã ¦ã¦¦Ìã ÔÌããè‡ãŠãÀ ãä‡ãŠ¾ãã Öõý ƒÔããè 

‡ãŠãÀ¥ã Ö½ããÀã Ôã¼ããè £ã½ããô ‡ãñŠ ¹ãÆãä¦ã Ôã½ãã¶ã ÒãäÓ› ‚ããõÀ ÔããäÖÓ¥ãî¼ããÌã ‡ãŠã Öãñ¶ãã ‚ããÌãÍ¾ã‡ãŠ Öõý 

ƒ¶Öãè ºãã¦ããñò ‡ãŠãè ‚ããõÀ Ö½ã ØããõÀ Ôãñ ªñŒãñ ¦ããñ ½ãã£¾ããä½ã‡ãŠ Ô¦ãÀ ¹ãÀ ãäÍãàãã ¹ãÆã¹¦ã ‡ãŠÀ¶ãñÌããÊãñ Ö½ããÀñ œã¨ããò¹ãÀ Ö½ãñ ÔãÌãÃ£ã½ãÃ Ôã½ã¼ããÌã 

‡ãŠã ÔãâÔ‡ãŠãÀ ‡ãŠÀ¶ãã, ‡ãŠãñƒÃ ¼ããè £ã½ãÃ ÔãÖãè ¾ãã ØãÊã¦ã, ºã¡ã ¾ãã œãñ›ã, ¶ãÖãè Öãñ¦ãã Öõ, ¾ãÖ „¶Öñ Ôã½ã¢ãã¶ãã Öõý ‚ãºã ‚ã£¾ã¾ã¶ã-‚ã£¾ãã¹ã¶ã 

Öñ¦ãì ¼ããÓãã, Ôã½ãã•ãÍããÔ¨ã •ãõÔãñ ãäÌãÓã¾ã ƒÔã‡ãñŠ ãäÊã† „¹ã¾ãì‡ã‹¦ã Öõ Öãè, ¹ãÀâ¦ãì ¹ããŸ¿ã¹ãìÔ¦ã‡ãŠ ½ãò Ôã½ãããäÌãÓ› ¹ããŸãò ‡ãñŠ ½ãã£¾ã½ã Ôãñ Öãè ¾ãÖ 

Þãì¶ããõãä¦ã¾ããò Ôãñ ¹ããäÀãäÞã¦ã ‡ãŠÀ¶ãã ¹ããäÀ¹ãî¥ãÃ ¶ãÖãè ÖãñØããý ¹ããŸ¿ã‰ãŠ½ã ¾ãÖ †‡ãŠ½ãã¨ã Ôãã£ã¶ã ¶ãÖãè ºã¶ãã Ôã‡ãŠ¦ãñý ‡ã‹¾ããòãä‡ãŠ Ôããâ¹ãÆªããä¾ã‡ãŠ¦ãã ‡ãñŠ 

‡ãŠãÀ¥ã ‚ãã•ã ‚ãã¹ãÔããè Ôãì£ããÀ ‡ãŠãè Ôãâ¼ããÌã¶ãã†ú ‚ããä£ã‡ãŠ ¶ãÖãè Öõý ƒÔããè ‡ãŠãÀ¥ã Ö½ãñ ‚ãÊãØã Ôãñ ¹ãÆ¾ããÔã ‡ãŠÀ¶ãñ ÖãòØãñý 

1) ÜãÀ¹ãÀ ¹ãÆ©ã½ã ‚ããä¼ã¼ããÌã‡ãŠãñò Ôãñ Öãè ƒÔã ¼ããÌã¶ãã ‡ãŠã ÔãâÔ‡ãŠãÀ ‚ã¹ãñãäàã¦ã Öõý 

2) ¹ããŸ¿ãÍããÊãã‚ããò ½ãò Ôã¼ããè •ãããä¦ã-£ã½ãÃ ‡ãñŠ ¦¾ããõÖãÀ ‡ãñŠ ãäÊã† „ãäÞã¦ã ½ãã¨ãã ½ãò •ãÍã¶ã ‚ããõÀ œì›á›ãè¾ããú Öãñý 

3) £ã½ãÃ ÔãâÔ©ãã¹ã‡ãŠãò ‡ãñŠ •ã¶½ã-½ãð¦¾ã ãäª¶ã ãäÌãÍãñÓã ‡ãñŠ Á¹ã ½ãò ‡ãŠã¾ãÃ‰ãŠ½ããò ‡ãŠã ‚ãã¾ããñ•ã¶ã Öãñý 

4) ¹ãÆÔãâØãã¶ãìÁ¹ã ½ãìŒ¾ã Ìãã¦ããÃ¹ãŠÊã‡ãŠ¹ãÀ ƒÔã •ãã¶ã‡ãŠãÀãè ‡ãŠã ¹ãÆªÍãÃ¶ã Öãñý 

 

 

¹ãÆ½ãìŒã Þãì¶ããõãä¦ã¾ã ãú  
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5) Ôã¼ããè œã¨ããò ‡ãñŠ ¹ãÆãä¦ã ‚ã£¾ãã¹ã‡ãŠãò ‡ãŠã Ì¾ãÌãÖãÀ Ôã½ãã¶ã Öãñý 

6) œã¨ããñ ½ãò £ã½ãÃ-ÔãâÔ‡ãŠãÀ ‡ãŠãè ¦ãìÊã¶ãã ½ãò ƒ¶Ôãããä¶ã¾ã¦ã ‡ãŠãè ¼ããÌã¶ãã ‡ãŠã ãäÌã‡ãŠãÔã Öñ¦ãì ¹ãÆ¾ã¦¶ã Öãñý 

7) £ã½ãÃ ‡ãŠã Ô©ãã¶ã ãä¶ããä•ã¦ããñÀ ¹ãÀ Öãè Öãñý 

8) Þãì¶ããÌã ½ãò „ãä½ãªáÌããÀ ãäÌããäÍãÓ› •ãããä¦ã-£ã½ãÃ ‡ãñŠ ‚ãã£ããÀ ¹ãÀ ¶ã ãäª¾ãã •ãã¾ãý 

9) Þãì¶ããÌããè ¹ãÆÞããÀ ½ãò £ãããä½ãÃ‡ãŠ ½ãì−ãò ‡ãŠã Ôã½ããÌãñÍã ¶ã Öãñý 

10)  †‡ãŠ Ôã½ãã¶ã ¶ããØãÀãè ‡ãŠã¶ãî¶ã ‡ãŠãè ãä¶ããä½ã¦ããê Öãñý 

11) Êããñ‡ãŠ¹ãÆãä¦ããä¶ããä£ã ‚ããõÀ ¹ãÆÍããÔã‡ãŠãè¾ã ‚ããä£ã‡ãŠãÀãñ¾ããò´ãÀã £ãããä½ãÃ‡ãŠ „¦ÔãÌããñ ‡ãŠã ‚ãã¾ããñ•ã¶ã ¶ã Öãñý 

12) ¹ãÆÔããÀ ½ãã£¾ã½ããò ´ãÀã £ãããä½ãÃ‡ãŠ ¼ããÌã¶ãã‚ããò ‡ãŠãñ ºã¤ãÌãã ‚ã©ãÌãã ŸòÔã ¶ã ¹ãÖìúÞãñý 

13) ÔãÀ‡ãŠãÀãè ¾ãã ¹ãÆã¾ãÌãñ› àãñ¨ã ½ãò ¶ããõ‡ãŠÀãè ‡ãŠã ‚ãã£ããÀ £ã½ãÃ-•ãã¦ã¹ãã¦ã ‡ãŠãè ¦ãìÊã¶ãã ½ãò ‚ããÌãÍ¾ã‡ãŠ àã½ã¦ãã Öãñý 

14) ‚ãããä©ãÃ‡ãŠ Ô¦ãÀ ¹ãÀ Ôã¼ããè ‡ãŠãè •ãÁÀ¦ãñ ¹ãî¥ãÃ Öãñý 

15) Ôãã½ãããä•ã‡ãŠ ‚ããõÀ Íãõãäàã‡ãŠ ãä¹ãœÝñ¹ã¥ã ½ãò Öãè ‚ãâ£ãÑã£ªã ‚ããõÀ £ã½ãÃ£ãâ¦ãã ‡ãñŠ ºããè•ã Öãñ¦ãñ Öõý ƒãäÔããäÊã† ãäÍãàãã ‡ãŠã ¹ãÆÔããÀ Öãñý 

16) ¼ããÀ¦ããè¾ã ¹ãâÀ¹ãÀã ‡ãñŠ ÌãõÞãããäÀ‡ãŠ ÔããäÖÓ¥ãî¦ããÌãð¦¦ããè ‡ãŠã ÔãâÌã£ãÃ¶ã Öãñý 

17) œã¨ããò ‡ãñŠ ºãìªáãä£ã ‚ããõÀ ‚ã¶ãì¼ãÌã ¦ã©ãã ãäÌã—ãã¶ã ãä¶ãÓŸ ºã¶ãã†ý 

18) Ôã¼ããè £ã½ãÃ ‡ãŠãè ãäÍãàãã ‡ãŠãè ¦ãããäÊã‡ãŠã ºã¶ãÌãã†ý 

19) £ã½ãÃ ‡ãñŠ ¹ãÆãä¦ã ‚ããä£ã‡ãŠ ÔãâÌãñªãäÍãÊã¦ãã ‡ãŠãñ ºã¤ãÌãã ãä½ãÊãñ †õÔãñ „ªãÖÀ¥ã ›ãÊãñý 

20) Ôã¼ããè £ã½ããó ‡ãŠãè ¹ãÆã©ãÃ¶ãã Ôã¹¦ããÖ ½ãò Êããè •ãã¾ã ý ŒãÀã ¦ããñ †‡ãŠãäÞã £ã½ãÃ-¾ãÖ Ôãã¶ãñ ØãìÁ•ããè ãäÊããäŒã¦ã ¹ãÆã©ãÃ¶ãã ‡ãŠã ãä¶ã¦¾ã ¹ãŸ¶ã Öãñ ý 

21) ‚ã¶¾ã £ããä½ãÃ¾ããò ‡ãñŠ „¦ÔãÌã ‚ããõÀ ¦¾ããñÖãÀ ½ãò Ôããä½½ããäÊã¦ã Öãñ¶ãã ý 

22) ÔããÌãÃãä¨ã‡ãŠ ãäÍãàãã- Ôã¼ããè •ãããä¦ã-£ã½ãÃ ‡ãñŠ ÊããñØããò ‡ãŠãñ Ôã½ãã¶ã Á¹ã Ôãñ ãäÍãàãã ‡ãŠã ‚ãÌãÔãÀ ‚ããõÀ ÔãìãäÌã£ãã ¹ãÆã¹¦ã Öãñý 

23) Êããñ‡ãŠ¦ãâ¨ã ½ãò ÔããäÖÓ¥ãî¦ãã ¹ãî¥ãÃ Ìãã¦ããÌãÀ¥ã Öãñ, Ôã¼ããè Àã•ã¶ãõãä¦ã‡ãŠ ‚ããõÀ Ôãã½ãããä•ã‡ãŠ ÔãâÜã›¶ããò ‡ãŠãñ ‚ã¹ã¶ãñ ãäÌãÞããÀãò ‡ãŠãè ‚ããä¼ãÌ¾ããä‡ã‹¦ã 

‚ããõÀ ãäÌãÞããÀãò ‡ãŠã ‚ããªÀ Öãñ ý 

2)  ¹ãÆ ãªñ ãä Í ã‡ãŠ¦ãã :- 

 ¼ããõØããñãäÊã‡ãŠ ÒãäÓ›Ôãñ ¼ããÀ¦ã †‡ãŠ Ôãâ¹ã¸ã ÀãÓ›È Öãñ¶ãñ ‡ãñŠ ‡ãŠãÀ¥ã ÌãÖãú¹ãÀ ãäÌããäÌã£ã Üã›‡ãŠ ‚ããõÀ ‡ãòŠ³ÍãããäÔã¦ã ¹ãÆªñÍããò ‡ãŠã ãä¶ã½ããÃ¥ã 

Öì‚ãã Öõý ƒ¶ã Àã•¾ããò ½ãò ¼ããè ¼ãÀ¹ãîÀ ½ãã¨ãã ½ãò ãäÌããäÌã£ã¦ãã Öãñ¶ãñ ‡ãñŠ ‡ãŠãÀ¥ã ‚ã¹ã¶ããè ‚ããäÔ½ã¦ãã Öõý ƒÔããè ‡ãŠãÀ¥ã ‚ã¹ã¶ããè ‚ãÊãØã ¹ãÖÞãã¶ã ºã¶ãã¾ãñ 

ÀŒã¶ãñ ‡ãñŠ ãäÊã† ãä‡ãŠ¾ãñ •ãã¶ãñÌããÊãñ ¹ãÆ¾ããÔããò ‡ãñŠ ‡ãŠãÀ¥ã Öãè ¹ãÆãªñãäÍã‡ãŠ¦ãã ‡ãŠãè ¼ããÌã¶ãã ‡ãŠã „ª¾ã Öãñ¦ãã Öõý 

 ‚ããõÀ ƒÔããè ‡ãŠãÀ¥ã ‚ã¹ã¶ãñ Öãè ¹ãÆªñÍã ‡ãñŠ ãäÊã† Ôãâ‡ãìŠãäÞã¦ã Á¹ãÔãñ  Ôããè½ããè¦ã ãäÌãÞããÀ ‡ãŠÀ¶ãã „ãäÞã¦ã ¶ãÖãè ÖãñØãã ‡ã‹¾ããòãä‡ãŠ ¼ããÀ¦ã ½ãò 

¼ããÓãã‚ããò ‡ãñŠ ‚ãã£ããÀ¹ãÀ Üã›‡ãŠ Àã•¾ããò ‡ãŠãè ãä¶ããä½ãÃ¦ããè ÖìƒÃ, ƒÔããè ‡ãŠãÀ¥ã ÖÀ †‡ãŠ ‡ãŠãñ ‚ã¹ã¶ãã ¹ãÆªñÍã ‚ããõÀ ¼ããÓãã ‡ãŠã ãä¹ãÆ¾ã Öãñ¶ãã ¦ããñ ‚ã¦¾ãâ¦ã 

ÔÌãã¼ãããäÌã‡ãŠ Öãè Öõý ¹ãÀâ¦ãì Ö½ãñ ¾ãÖ ‡ãŠ¼ããè ¶ãÖãè ¼ãîÊã¶ãã Öõ, ‡ãŠãè,  Ö½ã ¹ãÆ©ã½ã ¦ããñ ¼ããÀ¦ããè¾ã Öõý ‚ããõÀ ƒÔããè ¼ããÌã¶ãã ‡ãñŠ ¹ããäÀ¹ããñÓã Öñ¦ãì Ö½ãñ 

‡ãŠã¾ãÃ ‡ãŠÀ¶ãã Öõý ¹ãÀâ¦ãì ‚ãã•ã Ö½ããÀñ ªñÍã ½ãò £ã½ãÃ, •ãããä¦ã, ÌãâÍã, ¼ããÓãã ‡ãñŠ ‚ãã£ããÀ¹ãÀ •ããñ ¹ãÆãªñãäÍã‡ãŠ¦ãã ‡ãŠã ãäÞã¨ã ãäªŒããƒÃ ªñ ÀÖã Öõ ÌãÖ 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

193      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

¼ããÀ¦ã ‡ãŠãè †‡ãŠ¦ãã ‚ããõÀ ‚ããŒãâ¡¦ãã ‡ãñŠ ãäÊã† ‚ã¦¾ãâ¦ã Öããä¶ã‡ãŠãÀ‡ãŠ Öõý ‡ã‹¾ããòãä‡ãŠ ¼ããÀ¦ã †‡ãŠ ãäÌãÍããÊã ¼ãî¼ããØã ¹ãÆã¹¦ã ÀãÓ›È Öãñ¶ãñ ‡ãñŠ ‡ãŠãÀ¥ã 

ƒÔã ¹ãÆ‡ãŠãÀñ ‚ãã£ããÀãò¹ãÀ ¹ãÆãªñãäÍã‡ãŠ¦ãã ãä¶ããä½ã¦ããê ¼ããÀ¦ããè¾ã †‡ãŠã¦½ã¦ãã ‚ããõÀ ‚ãŒãâ¡¦ãã ‡ãñŠ ãäÊã† „ãäÞã¦ã ¶ãÖãè ÖãñØããèý ƒãäÔããäÊã† ãäÍãàãã ‡ãñŠ 

½ãã£¾ã½ã Ôãñ Öãè ¹ãÆãªñãäÍã‡ãŠ¦ãã ‡ãŠãè ¼ããÌã¶ãã ‡ãŠãñ Ôã½ãã¹¦ã ‡ãŠÀ¶ããè ÖãñØããèý ¾ãÖ Ö½ã ‚ã¶ãñ‡ãŠã¶ãñ‡ãŠ ¹ããŸ¿ããäÌãÓã¾ããò ‡ãñŠ ‚ããÍã¾ã ‡ãñŠ ½ãã£¾ã½ããò Ôãñ Ö½ã 

‡ãŠÀ¦ãñ Öãè Öõ, ¹ãÀâ¦ãì ¼ãããäÓã‡ãŠ ¾ãã ‚ã¶¾ã ‚ãã£ããÀãò ¹ãÀ „¦¹ã¸ã ¹ãÆãªñãäÍã‡ãŠ¦ãã ‡ãŠãè ¼ããÌã¶ãã Ôã½ãã¹¦ããè Öñ¦ãì Ö½ãñ ‚ããä£ã‡ãŠããä£ã‡ãŠ ¹ãÆ¾ããÔã ‡ãŠÀ¶ãñ ÖãñØãñý 

ƒÔã‡ãñŠ ãäÊã† - 

1. ¹ããŸ¿ã‰ãŠ½ã ½ãò ãäÌããä¼ã¸ã ¼ãããäÓã‡ãŠ ÊãñŒã‡ãŠãò  ‡ãñŠ  ÊãñŒã¶ã ½ãîÊã ¾ãã ‚ã¶ãìÌãããäª¦ã ÔÌãÁ¹ã  ½ãò ‚ã£¾ãã¹ã¶ã ‡ãñŠ ãäÊã† Öãñý 

2. ãä¼ã¸ã ¼ããÓãã ½ãò ãä¶ããä½ãÃ¦ã ªñÍã¼ããä‡ã‹¦ã¹ãÀ Øããè¦ããò ‡ãŠã Ôãã½ãìãäÖ‡ãŠ Á¹ã Ôãñ Øãã¾ã¶ã Öãñý 

3. ãä¼ã¸ã ¼ããÓãã ½ãò ãä¶ããä½ãÃ¦ã ØãÆâ©ããò ‡ãŠãè ¹ãÆªÍãÃ¶ããè ‡ãŠã ‚ãã¾ããñ•ã¶ã Öñ¦ãì¦ã: ‡ãŠÀ¶ããý 

4. Ô¶ãñÖ Ôãâ½½ãñÊã¶ã ‡ãñŠ ‚ãÌãÔãÀ ¹ãÀ ãä¼ã¸ã ¹ãÆã¦ããò Ôãñ ¹ããäÀãäÞã¦ã ‡ãŠÀ¶ããý 

5. ¼ããÓãã ¼ããäØã¶ããè ‡ãŠã ¹ããäÀÞã¾ã ‚ããõÀ ¾ããñØãªã¶ã Ôãñ ¹ããäÀãäÞã¦ã ‡ãŠÀ¶ããý „ªã. ÔÌã¦ãâ¨ã¦ãã ÔãâØãÆã½ã - ‡ãŠÀãñ ¾ãã ½ãÀãñ, ÞãÊãñ •ããÌã, ¦ãì½ã ½ãì¢ãñ 

Œãì¶ã ªãñ ½ãõ ¦ãì½Öñ ‚ãã•ããªãè ªîúØãã, ¼ããÀ¦ã ½ãã¦ãã ‡ãŠãè •ã¾ã, Ìãâªñ ½ãã¦ãÀ½ãá , •ã¾ã •ãÌãã¶ã •ã¾ã ãä‡ãŠÔãã¶ã, •ã¾ã ãäÍãÌãã•ããè •ã¾ã 

¼ãÌãã¶ããè, •ã¾ã ½ãÖãÀãÓ›È ‚ãããäª ý 

6. ãäÌããä¼ã¸ã ¹ãÆãâ¦ã, £ã½ãÃ ‚ããõÀ ¼ããÓãã Öãñ¶ãñÌããÊãñ œã¨ããò Ôãñ ¹ã¨ã ãä½ã¨ã¦ãã ‡ãŠÀ¶ãã ý 

7. ‚ã¹ã¶ããè Öãè ¼ããÓãã, Àã•¾ã, Á¤ãè-¹ãÀâ¹ãÀã ÑãñÓŸ ƒÔã ¼ããÌã¶ãã ‡ãŠãñ ºã¤ãÌãã ¶ã ªñ¶ãã ý 

8. Ö½ã ¼ããÀ¦ã ªñÍã ‡ãñŠ Öãè Üã›‡ãŠ Öãñ¶ãñ ‡ãŠãè ¼ããÌã¶ãã ‡ãŠãñ Ôã½ãð£ª ‡ãŠÀ¶ãã ý 

9. ¼ããÓãã ‡ãñŠ ‚ãã£ããÀ¹ãÀ Öãñ¶ãñÌããÊããè ‚ãã¹ãÔããè Àâãä•ãÍããò ‡ãŠãñ ‡ãŠ½ã ‡ãŠÀã ý 

10. Ö½ããÀã ‚ã¹ã¶ãã ÔÌã¦ãâ¨ã ‡ãŠãñƒÃ ‚ããäÔ¦ã¦¦Ìã ¶ãÖãè, Ö½ããÀãè ¹ãÖñÞãã¶ã Öãè ªñÍã Öõ ¾ãÖ ãäÌãÞããÀ ½ã¶ã ‚ããõÀ ½ããäÔ¦ãÓ‡ãŠ¹ãÀ ‚ãâãä‡ãŠ¦ã ‡ãŠÀ¶ãã ý 

11. àãñãä¨ã¾ã ãäÌãÞããÀ ¹ãÆ¥ããÊããè, ¹ãÆãâ¦ãÌããª, ¼ããÓããÌããª, Ôããè½ããÌããª ‡ãŠãñ Ôã½ãã¹¦ã ‡ãŠÀ¶ãã ý 

12. ÔÌã¦ãâ¨ã Àã•¾ã ãä¶ããä½ãÃ¦ããè ‡ãŠãè ½ãâÍãã ‡ãŠãñ ºã¤ãÌãã ¶ã ªñ¶ãã ý 

13. Ôãã½ãããä•ã‡ãŠ, Íãõãäàã‡ãŠ, Àã•ã¶ãõãä¦ã‡ãŠ Ô¦ãÀ ‡ãŠãè ¹ãÆãªñãäÍã‡ãŠ¦ãã ‡ãŠã ¹ãÆªÍãÃ¶ã œã¨ããò ‡ãñŠ Ôãã½ã¶ãñ ¶ã Öãñ ý 

14. ãäÌããäÍãÓ› ¼ããÓãã, £ã½ãÃ, •ãããä¦ã, Àã•¾ã ‡ãñŠ ÊããñØããò ‡ãñŠ ¹ãÆãä¦ã ãä¦ãÀÔ‡ãŠãÀ ¾ãã Íã¨ãî¦ãã ¶ã ÀŒã¶ãã ý 

15. ‚ããâ¦ãÀ ¼ããÀ¦ããè¾ã ¼ããÌã¶ãã ‡ãŠãñ ºã¤ãÌãã ãä½ãÊãñ ý 

16. Àã•¾ã ½ãò ‚ãã¹ãÔããè ãäÌãÞããÀ, Êãñ¶ãªñ¶ã, ¹ãÀÔ¹ãÀ Ì¾ãÌãÖãÀ ºã¤ñ ý 

17. ãä‡ãŠÔããè ¼ããè ‡ãŠãÀ¥ã Àã•¾ããò ‡ãŠãè ãäÔã½ãã Ôãâ‡ãìŠãäÞã¦ã ¶ã ºã¶ãñ ý (¼ããÓããÌããª, Ôããè½ããÌããª, ¹ãñ¾ã•ãÊã, ¶ãõÔããäØãÃ‡ãŠ Ôãã£ã¶ã Ôãâ¹ã¦¦ããè ‚ãããäª) 

18. ÔãÀÔÌã¦ããè ¾ãã¨ãã‚ããò ‡ãŠã ‚ãã¾ããñ•ã¶ã ãä‡ãŠ¾ãã •ãã¾ã ý 

19. ¹ãÀÔ¹ãÀ ÔãÖ¾ããñØããè ‚ã£¾ãã¹ã¶ã-‚ã£¾ã¾ã¶ã (Co-operative teaching learning) ‡ãŠã ¹ãÆ¾ããñØã Öãñ ý 

20. Ô©ãããä¶ã¾ã- Êããñ‡ãŠ‡ãŠÊãã, ÌãñÍã¼ãîÓãã, „¦ÔãÌã, ¦¾ããõÖãÀãò ‡ãŠã ‚ããªã¶ã ¹ãÆªã¶ã Öãñ ý 

21. Ôãã½ãìªããä¾ã‡ãŠ Á¹ãÔãñ ¹ãÆã©ãÃ¶ãã‚ããò ‡ãŠã ‚ãã¾ããñ•ã¶ã Öãñý 

22. †‡ãŠ ªìÔãÀñ ‡ãñŠ ¹ãÆãä¦ã ÔãâÌãñª¶ãÍããèÊã¦ãã ‡ãŠã ½ããÖãñÊã Öãñ ý  
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3) ‚ãã¦ãâ ‡ãŠÌã ãª :- 

 ‚ã©ããÃ¦ã ‚ã¹ã¶ããè Àã•ã¶ãõãä¦ã‡ãŠ „−ñÍ¾ããò ‡ãŠãè ¹ãÆããä¹¦ã Öñ¦ãì •ãºã ãäÖâÔãã ‡ãŠã ‚ãã£ããÀ ãäÊã¾ãã •ãã¾ã, ¦ãºã ÌãÖãú ‚ãã¦ãâ‡ãŠÌããª ‡ãŠã ãä¶ã½ããÃ¥ã 

Öãñ¦ãã Öõ ý ƒÔã ‚ãã¦ãâ‡ãŠÌããª ‡ãŠãè ¹ãÆ½ãìŒã ãäÌãÍãñÓã¦ãã Öãñ¦ããè Öõ, ãä¶ãÀã¹ãÀã£ã ÊããñØããò ‡ãŠãè ÖãÊã ‚ããõÀ ÔããÌãÃ•ããä¶ã‡ãŠ Ôãâ¹ã¦¦ããè ‡ãŠã ¶ããÍã ý ƒÔããè 

‡ãŠãÀ¥ã ¦ããñ ‚ãã¦ãâ‡ãŠÌããª ‡ãñŠ ‡ãŠãÀ¥ã Ôãã½ãã¶¾ã •ã¶ã•ããèÌã¶ã ¹ãî¥ãÃ Á¹ã Ôãñ ‚ãÔãìÀãäàã¦ã Ôãã ºã¶ã •ãã¦ãã Öõ ý ‡ã‹¾ããòãä‡ãŠ ƒÔã ‚ãã¦ãâ‡ãŠÌããªãè Ì¾ããä‡ã‹¦ã¾ããò 

‡ãŠã ¹ãÖÊãã „−ñÍ¾ã Öãñ¦ãã Öõ,  ‚ãã¦ãâ‡ãŠ ¹ãõŠÊãã¶ãã, ãäÖâÔãã, Êãì›½ããÀ, ºã½ããäÌãÔ¹ãŠãñ›, àãñ¹ã¥ããÔ¨ããò ‡ãñŠ ½ãã£¾ã½ã Ôãñ Ôãã½ãã¶¾ã •ã¶ã-•ããèÌã¶ã ‡ãŠãñ 

àããä¦ã ¹ãÖîúÞãã¦ãñ Öì† ¼ã¾ã ‡ãŠãè ãä¶ããä½ãÃ¦ããè ‡ãŠÀ¶ããý 

 ‚ãºã Ö½ããÀñ œã¨ããò ‡ãŠãè ‚ãã•ã „½ãÆ ‡ãŠ½ã Öõ, ‡ãŠÊã Ôãã½ãããä•ã‡ãŠ •ã¶ã-•ããèÌã¶ã „¶Öò ¼ããè ¾ãã¹ã¶ã ‡ãŠÀ¶ãã Öõ ý ƒÔããäÊã† „¶Öñ ¼ããè ƒÔã 

¹ãÆÌãð¦¦ããè Ôãñ ¹ããäÀãäÞã¦ã ‡ãŠÀ¶ãã ÖãñØããý Ôã½ã¾ã ‚ãã¦ãñ Öãè ‡ãŠãõ¶ãÔããè ÔããÌã£ãã¶ããè ºã¦ãó, ‡ãŠãõ¶ãÔãñ „¹ãã¾ã ‡ãŠÀò, ‡ãõŠÔãñ ‚ã¶¾ã àããä¦ãØãÆÔ¦ããò ‡ãŠãè ½ãªª ‡ãŠÀò 

ƒ¶ã Ôã¼ããè ºãã¦ããò Ôãñ ‚ãã•ã Öãè ¹ããäÀãäÞã¦ã ‡ãŠÀã¶ãã ÖãñØãã ý ¶ãÖãè ¦ããñ ÔãÖãè Ôã½ã¾ã ¹ãÀ ÌãÖ ‡ãìŠœ ¶ãÖãè ‡ãŠÀ ¹ãã¾ãñØãñ ý ºãñÌã•ãÖ ½ããõ¦ã ‡ãñŠ ÖÌããÊãñ Öãñ 

•ãã¾ãñØãñ ý ¦ãºã Ôã½ã¾ã ¹ãî¥ãÃ Á¹ã Ôãñ Ö½ããÀñ Öãú©ã Ôãñ ãä¶ã‡ãŠÊã Þãî‡ãŠã ÖãñØããý ‡ã‹¾ããòãä‡ãŠ ƒ¦ã¶ãñ ºã¡ñ ÀãÓ›È ½ãò ‚ãã•ã ¦ã‡ãŠ ‚ã¶ãñ‡ãŠ ‚ãã¦ãâ‡ãŠÌããªãè, 

¶ã‡ã‹ÍãÊãÌããªãè¾ããò ‡ãñŠ Ö½ãÊãñ Öì† ‚ããõÀ ¶ã •ãã¶ãñ ãä‡ãŠ¦ã¶ããè •ãã¶ãñ Øã¾ããè ‚ããõÀ ãä‡ãŠ¦ã¶ãñ ¹ãìãäÊãÔã ‚ããõÀ Ö½ããÀñ •ãÌãã¶ã ªñÍã ‡ãñŠ ãäÊã† ÍããäÖª Öì† ý 

 ãäÍãàãã ‡ãñŠ ½ãã£¾ã½ã Ôãñ ‚ã£¾ãã¹ã¶ã-‚ã£¾ã¾ã¶ã ‡ãŠã¾ãÃ ‡ãñŠ ªÀ½¾ãã¶ã Öãè ¼ããÓãã ‚ããõÀ ‚ã¶¾ã ãäÌãÓã¾ããò ‡ãñŠ ‚ããÍã¾ã ‡ãñŠ ½ãã£¾ã½ã Ôãñ ÔãÖãè 

Ôã½ã¾ã¹ãÀ ƒ¶ã ºãã¦ããò Ôãñ ‚ãÌãØã¦ã ‡ãŠÀã¶ãã Ö½ã ‚ã£¾ãã¹ã‡ãŠãò ‡ãŠã ¹ãÆ©ã½ã ‡ãŠ¦ãÃÌ¾ã ÖãñØãã ƒÔã‡ãñŠ ãäÊã† ãäÔã¹ãÃŠ ¹ããŸãò ‡ãŠãè ¾ããñ•ã¶ãã ¹ãìÀ‡ãŠ ¶ãÖãè ÖãñØããè 

¦ããñ Ö½ãò- 

1. ¹ãÆ¦¾ãàã Üã›¶ãã ‡ãŠã Ôãã½ã¶ãã ‡ãŠÀÌãã¶ããý (½ããù‡ãŠãä¡ÈÊã ‡ãŠã ‚ãã¾ããñ•ã¶ã) 

2.  ½ãªª ‡ãñŠ ãäÊã† Ôãâºãââãä£ã¦ã Ì¾ããä‡ã‹¦ã¾ããò ‡ãñŠ ¶ãã½ã, ¹ã¦¦ãã ‚ããõÀ ›ñãäÊã¹ãŠãñ¶ã ¶ãâºãÀ œã¨ããñ ‡ãŠãñ „¹ãÊãº£ã ‡ãŠÀã ªñ¶ãã ÖãñØããý ¾ãã¶ãñ 

ãäÌã²ããÊã¾ããò ½ãò ¹ãÆªÍãÃ¶ããè Ôãñ  •ãã¶ã‡ãŠãÀãè ªñ¶ããè ÖãñØããè ý 

3. œã¨ããò ¹ãÀ ãä¶ã¼ãÃ¾ã¦ãã ‡ãñŠ ÔãâÔ‡ãŠãÀ ‡ãŠÀ¶ãñ ÖãñØãñ ý 

4. ãä‡ãŠÔããè ‚ã¹ããäÀãäÞã¦ã ÌãÔ¦ãì ¾ãã Ì¾ããä‡ã‹¦ã Ôãñ ªîÀ ÀÖ¶ãã ãäÔãŒãã¶ãã ÖãñØãã ý 

5. ãä‡ãŠÔããè ‚ã¹ããäÀãäÞã¦ã ÌãÔ¦ãì ¾ãã Ì¾ããä‡ã‹¦ã ‡ãñŠ ºããÀñ ½ãò ¹ãìãäÊãÔã ‡ãŠãñ •ãã¶ã‡ãŠãÀãè  ªñ¶ãñ Öñ¦ãì ÖñÊ¹ãÊããƒÃ¶ã ¶ãâºãÀ (100) ‡ãŠã ‡ãŠã¾ãÃ ¹ã¦ãã 

‡ãŠÀã¶ãã ÖãñØãã ý 

6. ¹ããŸ¿ãÍããÊãã‚ããò ½ãò ªîÜãÃ›¶ãã ¹ãÆãä¦ãºãâ£ã‡ãŠ ¾ããñ•ã¶ãã ‡ãŠã¾ããÃãä¶Ìã¦ã ‡ãŠÀ¶ããè ÖãñØããè ý 

7. ªîÜãÃ›¶ãã Ôãñ ÔãìÀàãã Öñ¦ãì, ¹ãìãäÊãÔã, ‚ãØ¶ããèÍã½ã¶ã ªÊã, ãäÔããäÌÖÊã ÖãùãäÔ¹ã›Êã ‚ãããäª ‡ãñŠ Ôãâ¹ã‡ãÃŠ ‰ãŠ½ããâ‡ãŠ ãäÌã²ããÊã¾ã ‡ãñŠ ¹ãÆªÍãÃ¶ããè ½ãò 

Ô©ãããä¾ã Á¹ãÔãñ Öãñ ý 

8. ¹ãÆ©ã½ããñ¹ãÞããÀ Ôãñ œã¨ããò ‡ãŠãñ ¹ããäÀãäÞã¦ã ‡ãŠÀã¾ãã •ãã¾ã ý 

9. ãä‡ãŠÔããè ¼ããè ÔãâãäªØ£ã Ô©ãã¶ã ¾ãã ãäÔ©ã¦ããè ½ãò Ôã¦ã‡ãÃŠ¦ãã ‡ãõŠÔãñ ÀŒãñ ƒÔã ºãã¦ã ‡ãŠã ¹ãÆãäÍãàã¥ã ªñ ý 

10. ‚ãã¦ãâ‡ãŠÌããª ‡ãñŠ ãäÌãÁªá£ã Êã¡¶ãñ Öñ¦ãì ½ãã¶ããäÔã‡ãŠ¦ãã ¦ãõ¾ããÀ ‡ãŠÀ¶ããè ÖãñØããè ý 
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4) ¼ãÆ Ó› ãÞããÀ :- 

 ¾ãÖ ‚ãã•ã ‡ãŠãè ÔãºãÔãñ ºã¡ãè Ôã½ãÔ¾ãã ¹ãÆãä¦ã¦ã Öãñ¦ããè Öõ ý Ì¾ããä‡ã‹¦ã ‚ã¹ã¶ããè ãä•ã½½ãñªããäÀ¾ããú ¹ãÆã½ãããä¥ã‡ãŠ Á¹ã Ôãñ ãä¶ã¼ãã¶ãñ ‡ãŠãè ¦ãìÊã¶ãã ½ãò 

‚ã¹ã¶ãã ¹ãª, ‚ããä£ã‡ãŠÀ ‚ããõÀ ÔÌãã©ãÃ ‡ãñŠ ‚ã¶ãìãäÞã¦ã „¹ã¾ããñØã ‡ãñŠ ‡ãŠãÀ¥ã ¼ãÆÓ›ãÞããÀ ºã¤¦ãã Öõ ý 

 ‚ã©ããÃ¦ã •ãºã ‡ãŠãñƒÃ Ì¾ããä‡ã‹¦ã ¶¾ãã¾ã Ì¾ãÌãÔ©ãã ‡ãñŠ ½ãã¶¾ã ãä¶ã¾ã½ããò ‡ãñŠ ãäÌãÁªá£ã •ãã‡ãŠÀ ‚ã¹ã¶ãñ ÔÌãã©ãÃ ‡ãŠãè ¹ãîãä¦ãÃ ‡ãñŠ ãäÊã† ØãÊã¦ã 

‚ããÞãÀ¥ã ‡ãŠÀ¶ãñ ÊãØã¦ãã Öõ, ¦ããñ ÌãÖ Ì¾ããä‡ã‹¦ã ¼ãÆÓ›ãÞããÀãè ‡ãŠÖÊãã¦ãã Öõ ý ‚ãã•ã ¼ããÀ¦ã ½ãò ¼ãÆÓ›ãÞããÀ ‡ãñŠ ¹ãÆ½ãìŒã ‡ãŠãÀ¥ããò ½ãò ‚ãÔãâ¦ããñÓã, 

‚ãÔã½ãã¶ã¦ãã, Ôãã½ãããä•ã‡ãŠ Ôã¶½ãã¶ã, ¹ãª-¹ãÆãä¦ãÓŸã, Öãè¶ã¦ãã ‚ããõÀ ƒÃÓ¾ããÃ ‡ãŠãè ¼ããÌã¶ãã, ‚ãããäª ½ãÖ¦¦Ìã¹ãî¥ãÃ Öõ ý ¼ãÆÓ›ãÞããÀ Ôãñ ‚ãã•ã ‡ãŠãñƒÃ ¼ããè 

àãñ¨ã ‚ãœì¦ãã ¶ãÖãè ÀÖã Öõ ý Ôãºã ‚ããõÀ †‡ãŠ Ôãâ‰ãŠã½ã‡ãŠ ÀãñØã ‡ãŠãè ¦ãÀÖ ¾ãÖ ºã¤ ÀÖã Öõ ý ƒÔããè ‡ãŠãÀ¥ã Öãè •ãì½ãÃ ‡ãŠãè Ìãð¦¦ããè ¼ããè ºã¤ ÀÖãè Öõ ý 

ÔÌã¾ãâ½ã ¼ãÆÓ›ãÞããÀ ‡ãŠÀ¶ãã, ‚ã¶¾ã ‡ãñŠ ‡ãðŠãä¦ã ‡ãŠã ãäÌãÀãñ£ã ¶ã ‡ãŠÀ¶ãã ¾ãã „Ôãñ ‚ã¶ãªñŒãã ‡ãŠÀ¶ãã •ãõÔãñ Ôãã½ãããä•ã‡ãŠ ‚ã¹ãÀã£ã ºã¤ ÀÖñ Öõ ý ƒÔããè 

‡ãŠãÀ¥ã ¦ããñ ‚ãã•ã ÖÀãäª¶ã Ö½ã ÊããŒããò- ‡ãŠÀãñ¡ãò ‡ãñŠ Üããñ›ãÊãñ ‡ãŠãè ŒãºãÀñ ¹ã¤¦ãñ Öõý ƒÔããè ‡ãŠãÀ¥ã ƒÔã ¹ãÆÌãð¦¦ããè ‡ãŠãñ Àãñ‡ãŠ¶ãã Ö½ããÀã ‡ãŠ¦ãÃÌ¾ã 

ÖãñØãã ý ƒÔããè Ìãð¦¦ããè ‡ãŠã ãäÌã‡ãŠãÔã ãäÍãàãã ‡ãñŠ ½ãã£¾ã½ã Ôãñ Ö½ãñ ‡ãŠÀ¶ãã ÖãñØãã ý 

1. œã¨ããò ‡ãŠãñ ÜãÀ ¹ãÀ Öãè Ôã½ãã¶ã Ö‡ãŠ ¹ãÆã¹¦ã Öãñ ý 

2. ¹ã¤ãƒÃ ¾ãã ¦ã¦Ôã½ã ‡ãŠã½ã Öñ¦ãì ‡ãŠãñƒÃ ãäÞã•ã ‡ãŠã ¹ãÆÊããñ¼ã¶ã ¶ã Öãñ ý 

3. ‚ããä¼ã¼ããÌã‡ãŠ œã¨ããò ‡ãŠãñ ãäª† Øã¾ãñ ¹ãõÔããò ‡ãŠã ãäÖÔããºã ½ããúØãñ ý 

4. œã¨ããò ‡ãŠãè ØãÊããä¦ã¾ããò ‡ãŠãñ ¶ã ãäœ¹ãã¾ãñ ý 

5. ¹ããŸÍããÊãã ½ãò ‚ã£¾ãã¹ã‡ãŠãò ‡ãŠãè ÒãäÓ› Ôãñ Ôã¼ããè œã¨ã Ôã½ãã¶ã ÖãñØãñ ý 

6. ãä‡ãŠÔããè ‡ãŠãÀ¥ã œã¨ããò Ôãñ ‡ãŠãñƒÃ ¼ããè ÌãÔ¦ãì ¶ã ½ããúØãñ ‚ããõÀ ¶ã Êãñ ý 

7. ¼ãÆÓ›ãÞããÀãè ‡ãŠãñ ãä½ãÊããè Ôã•ãã ‡ãŠãè ŒãºãÀñ ½ãìŒ¾ã ¹ãŠÊã‡ãŠ¹ãÀ ãäÊãŒãò ý 

8. ÔÌã¾ã½ãá œã¨ããò ‡ãñŠ Ôãã½ã¶ãñ ‡ãŠ¡ãè ½ãñÖ¶ã¦ã ‡ãŠã „ªãÖÀ¥ã ºã¶ãñ ý 

9. ‡ãŠãñƒÃ ¼ããè ‚ããä¹ãÆ¾ã Üã›¶ãã ‡ãŠãè ‚ããõÀ ‚ã¶ãªñŒãã ¶ã ‡ãŠÀñ ý 

10. ¼ãÆÓ›ãÞããÀ ãäÌãÀãñ£ããè ‡ãŠã¾ãÃ ‡ãŠÀ¶ãñÌããÊããò ‡ãñŠ ‡ãŠã¾ãÃ ¾ãñ ¹ããäÀãäÞã¦ã ‡ãŠÀã¾ãñ ý 

11. •ãã¶ã‡ãŠãÀãè ‡ãñŠ ‚ããä£ã‡ãŠãÀ ‡ãŠã ½ãÖ¦¦Ìã Ô¹ãÓ› ‡ãŠÀò ý 

12. Ôã¼ããè Ô¦ãÀ¹ãÀ Ôãâ¦ãìÓ› ÀÖ¶ãñ ‡ãŠãè ãä½ãÔããÊãñ ªñ ‚ããõÀ ÔããèŒã ªñ ý 

13. ‡ãŠàãã ‡ãñŠ ÌãØãÃ¹ãÆãä¦ããä¶ã£ããè ‡ãñŠ ‡ãŠã½ã ¹ãÀ ¶ã•ãÀ ÀŒãñ ý 

14. ÔãÞÞããƒÃ, ½ãñÖ¶ã¦ã ‚ããõÀ ÊãØã¶ã Ôãñ ‡ãŠã½ã ‡ãŠÀ¶ãñ ‡ãŠã ¹ããŸ ¹ã¤ã¾ãñ ý 

¾ãÖãè Ôã¼ã ‡ãŠã¾ãÃ Ö½ãñ ‚ã£¾ãã¹ã¶ã ‡ãŠÀ¦ãñ Ôã½ã¾ã ¹ãÀ œã¨ããò ‡ãñŠ ãäÊã† ‡ãŠÀ¶ãã Öõ ý ¹ããŸ¿ãÞã¾ããÃ ãä¶ããä½ãÃ¦ããèè ¦ãìÊã¶ãã ½ãò ‚ã£¾ãã¹ã¶ã-

‚ã£¾ã¾ã¶ã ‡ãñŠ •ããäÀ¾ãñ Ö½ãñ œã¨ããò ‡ãŠãñ ƒÔã ‡ãŠããäºãÊã ºã¶ãã¶ãã Öõ, ‡ãŠãè ÌãÖ ‡ãŠÊã ‡ãñŠ ÔãÞÞãñ ‚ããõÀ ƒ¶ãã½ãªãÀ ¶ããØããäÀ‡ãŠ ‡ãŠÖÊãã¾ãò Øãñ ý ÔÌã¾ã½ãá Ôãñ 

Êãñ‡ãŠÀ ªñÍã ¦ã‡ãŠ ‡ãŠãè ‚ã¹ã¶ããè ÔããÀãè ãä•ã½½ãñªããäÀ¾ããú ºãñŒãìºããè ãä¶ã¼ãã¾ãòØãñ ý ‚ããõÀ ‚ã¹ã¶ãñ ªñÍã ‡ãñŠ ¹ãÆãä¦ã Öãñ¶ãñÌããÊãã ‚ã¹ã¶ãã ‡ãŠ¦ãÃÌ¾ã ¹ãìÀã ‡ãŠÀ 

Ôã‡ãñŠØãñ ý ‡ã‹¾ããòãä‡ãŠ ãäª¶ã-ºã-ãäª¶ã ƒ¶ã Þãì¶ããõãä¦ã¾ããò ‡ãŠã ÔÌãÁ¹ã Øãâ¼ããèÀ ºã¶ã¦ãã •ãã ÀÖã Öõ, ƒÔããè ‡ãŠãÀ¥ã ‚ãã•ã Öãè „Ôã‡ãñŠ ºããÀñ ½ãò ÔããñÞã¶ãñ ‡ãŠã 

Ôã½ã¾ã Öõ, ‡ãŠÊã Íãã¾ãª ºãÖì¦ã ªñÀ Öãñ •ãã¾ãñØããè ý 
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REFLECTION OF PUNCTUATIONS BOOKLET ON THE ACHIEVEMENT 

STANDARD VIII
th 

 

Dr. Swapnil B. Nirmal 

Principal, Motiwala College of Education Sciences, 

Nashik  

 

 INTRODUCTION 

The Reflective Teaching Model 

What is the Reflective Teaching Model ? 

Reflective teaching is an inquiry approach that emphasizes an ethic of care, a 

constructivist approach to teaching, and creative problem solving (Henderson, 2001). 

An ethic of care respects the wonderful range of multiple talents and capacities of all individuals 

regardless of cultural, intellectual, or gender differences. A premium is placed on the dignity of all 

persons. Teachers using a constructivist approach place emphasis on big concepts, student questions, 

active learning, and cooperative learning, and they interweave assessment with teaching. 

A constructivist approach seeks to connect theory to practice and views the student as 

“thinker, creator, and constructor.” Integral to a constructivist theory of learning is creative problem 

solving. *Teachers take responsibility for assessing and solving problems *not with mechanistic 

“cook book” recipes, but by asking “What decisions should I be making?”, “On what basis do I 

make these decisions?”, and “What can I do to enhance learning?” 

How does the Reflective Teaching Model Integrate Theory with Practice? 

Teacher education at EMU strives to help you make meaningful connections between theory 

and practice. You are taught to ask significant questions in the context of classroom and field 

experiences. 

The education department incorporates reflective thinking and teaching into a sequential 

curriculum pattern with initiatory, developmental, and culminating phases. Courses are arranged 

within the professional education sequence around five questions: 

1. Exploring Teaching — “Shall I Teach?” 

2. Academic Preparation — “What Shall I Teach?” 

3. Understanding Learner s— “How Do Students Learn?” 

4. Organizing for Teaching — “How Shall I Teach?” 
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5. Schooling and Cultural Context— “Why Do We Teach?” 

Classes participate in carefully arranged and fully integrated field based experiences 

beginning in the first year and culminating in the senior year with Student Teaching. The 

professional education curriculum emphasizes caring relationships, assertive but cooperative 

classroom management practices, peace and justice issues, and the integration of ethics with 

professional competency. 

The ultimate goal of teacher education at EMU is to empower you to develop a spirit of 

inquiry leading to informed decision making while applying values to action. 

Members of the education faculty are committed to demonstrating the reflective model in 

their own teaching. Education classes utilize instructional activities such as cooperative learning 

strategies, class interaction and role playing, microteaching lessons, and case studies. Instructors 

give special attention to the application of theory and practice by helping you make connections 

between relevant concepts through higher order questioning strategies. 

  Reflective thinking skills – the ability to evaluate and interpret evidence, modify views, 

and make objective judgments – are stressed in all courses 

 

 

 

 

 

 

 

 

 

 

 When two persons are communicating it is easy to understand the meaning and purpose of 

the speaker by his/her facial expressions, gestures as well as by the tone of his/her speaking. Even in 

a telephonic conversation it becomes easy to understand by the tone of the speaker. 

 The effect of spoken words can be felt through written or printed material, too. Writing is an 

important element of every language. It includes various aspects starting from alphabets, words, 

sentences and above all thoughts. The effectiveness of any written material is enhanced as well as 

enriched by using certain symbols which are called as punctuation marks. They help to create the 
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exact and original effect of the spoken words or sentences. The feeling, emotions, anger, curiosity, 

requests or commands etc., all can be understood with punctuation marks in a written or printed 

material. 

  

STATEMENT OF THE PROBLEM 

 REFLECTION OF PUNCTUATIONS BOOKLET ON THE ACHIEVEMENT 

STANDARD VIII
TH 

 OBJECTIVES OF STUDY 

1. To analyse the syllabus of VIII
th
 standard of English textbook to select Punctuation Marks.  

2. To develop a booklet of punctuation marks. 

3. To test the reflection of Punctuation Booklet on student achievement. 

4. To make suggestions for effective use of punctuation marks. 

 

 ASSUMPTIONS OF STUDY 

 The booklet had enabled the students to use punctuations properly. 

         VARIALBLES IN THE STUDY 

 Variables were the conditions or characteristics that the experimental   group manipulates, 

controls, or observes. In the present study, the independent; dependent and the control variables were 

given as follows.  

INDEPENDENT VARIABLES     

 In experimentation, the manipulated variables are called independent variables. It was under 

direct control of the experiment that were varied it in any way desired.  

   In this study the independent variables were Direct method, grammar – translation method  

DEPENDENT VARIABLES 

 The dependent variables were conditions or characteristics that appear, disappear or change as 

the experimenter introduced, removed or changed independent variables (Best, 1980).  

 In this study the dependent variable was Achievement of the students of STD VIII. 

CONTROL VARIABLES 

       The variables whose effects must be controlled were called Control variables.  

 The Control variable, which were considered for the present study were Rules of Punctuations 

given in grammar books. 
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 HYPOTHESES OF THE STUDY 

RESEARCH HYPOTHESIS 

 There was significant difference between students usage of Punctuation Marks of std. VIII
th

 

students, who used the Punctuation Marks booklet. 

NULL HYPOTHESIS 

a) There was no significant difference between study and post test of achievement of std. VIII. 

b) There was no significant difference between post- test score of control and experiment group. 

c) There was no significant difference between study of experimental group and post-test of 

experimental group. 

 

 SCOPE AND LIMITATIONS OF THE STUDY 

SCOPE OF THE STUDY  

 The study is applicable to all students of STD VIII of English subject Maharashtra State 

Board. 

LIMITATIONS OF THE STUDY 

It is limited to (Marathi) Medium VIII std. students. 

It is limited to few schools of Nashik city. 

It is limited to selected Punctuation Marks and not writing. 

 IMPORTANCE OF RESEARCH 

 The research is important for students to develop skill of using proper Punctuation Marks. 

The booklet of Punctuation Marks is useful for the students for self study. It will also help the 

students through their life with proper habits of writing. This booklet is important to bring perfection 

among students about punctuation marks. 

 Research had been helpful as a handbook while teaching Punctuation Marks to the students 

for the teachers. The booklet had explanations as well as exercises, through which the teacher has 

encouraged the students to self-study. The teachers had used it as their own study kit to prepare 

before their classes. 

 Professional people are going to use the booklet and be confident about their writing. 

Professional people are served better through this booklet as they are careful about punctuations, 

which is going to save their business.  

 The schools are able to use the handbook for writing Punctuation Marks on compulsory basis 

for each student. Everybody takes his or her school for granted as it does everything right, so each 
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and everything in schools should be perfect and correct. This booklet helped the schools to avoid 

small and silly mistakes, which, with great possibility, will be copied by the students. 

 DESIGN OF THE STUDY 

 The selection of a particular experimental design depends on a number of factors such as 

purpose of study, nature of independent variables, nature of data, facilities available for experiment 

and the competence of the researcher.  Important types of experimental designs are  

• Individual experimentation 

• Single group experimentation  

• Equivalent group experimentation 

• Rotation group experimentation. 

 The design used in the present research was post test only two parallel group design. 

 TOOLS 

Data gathering tool 

Observation technique to analyse the VIII
th
 standard essay note books. 

Researcher developed post-test. 

Statistical tool    

 ‘t’- test 

   In Educational Research the chosen sample should represent the population specifically. The 

‘t’- test is one of the parameters to determine significant difference between two groups chosen for 

Experimental Research. When the sample is less than 30 then ‘t’ value is calculated. In the present 

research researcher has selected t- test to determine significance of the chosen sample. 

 

 FINDINGS 

1. After the analysis of VIIth standard syllabus of State Board of Maharashtra, the researcher 

came to know that there are many symbols and signs which can come under the tile 

Punctuation Marks.  

2. After the analysis of VIIth standard syllabus of State Board of Maharashtra, the researcher 

came to know that all symbols and signs mentioned in the textbook are important from the 

writing point of view.           

3. The researcher has successfully developed a Booklet of Punctuation Marks for the purpose of 

present Research.         

4. The researcher has chosen thirteen out of all symbols and signs to develop a booklet of 
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punctuation marks and these Punctuation Marks are comma, full stop, semi-colon, colon, 

question mark, exclamation mark, inverted commas, apostrophe, hyphen, dash, parentheses – 

double dashes, virgule and capital letters. They are frequently used in the textbook of VIIIth 

standard.      

5. After the analysis/observation of Students’ essays of std. VIIIth students the researcher came 

to know that there are a lot of difficulties in usage of Punctuation Marks. 

6. The students who learnt and practiced with the Punctuation Marks Booklet had performed 

significantly better.      

 SUGGESTIONS FOR FURTHER RESEARCH 

1. Developing a booklet for Alphabets. 

2. Developing a booklet for Articles. 

3. Developing a booklet for Tenses. 

4. Developing a booklet for Clauses. 

5. Tools to enrich vocabulary. 

6. ‘Register’ best way to increase vocabulary of high school. 

7. Exercise book of Interrelated Grammar topics. 

8. Survey of Grammar teaching techniques in high schools. 

9. Teaching techniques for Punctuation Marks. 

10. A study of Barriers in learning English Grammar. 

11. Grammar learning of Indian Students in high Schools. 

 

Reference  

1. Beazley, K. (1993). Teaching COllnts. A Ministerial Statement. Canberra: Australian 

Government Publishing Service. 

2. Crowe, K. (1993). Re-defining the profession: the approach of a government policy docunent 

to teachers in  Australia. Teaching and Teachers Work,1(2). 

3. Foucault, M. (1980). Micilel Foucauit:Power/Knowledge. Selected Interviews and Otiler 

Writings. C. Gordon  (Ed.). New York: Pantheon. 

4. Halberstam, D. (1986). The Reckoning. New York:Avon. 

5. Holmes Group. (1986). Tomorrow's Teachers: A Report of the Holmcs Group. East Lansing, 

MI. Lawn, M. & Ozga, J. (1986). Unequal partners:. Teachers under indirect rule. British 

Journal of  Sociolog1J of    Education, 7(2), 225-38. 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

202      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

6. Lawn, M. & Ozga, J. (1988). the educational worker? A reassessment of teachers. In Ozga, (Ed).  

         Schoolwork:  approaches to tile Labour Process of Teaching. Milton Keynes: Open University Press. 

7. Martinez, K. (September, 1989). Critical Reflection in Teacher Education. Paper to the 

Teacher Education   Practicum Conference Rockhampton. ' 

8. Munby, H. & Russell, T. (1989!. Educating the reflective teacher: An essay reVIew of two 

books by Donald Schon. Journal of Curricululll StlJdies, 

 

 

 

 

 

  



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

203      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

TO STUDY THE REFLECTION & ACTION OF CORE ELEMENTS & 

VALUES THROUGH THE PRACTICE TEACHING 

 

Prof. Archana S. Gatkal, 

Ashoka College of Education, Ashoka marg Wadala, 

Nashik. 

 

Introduction: 

  “The status of the teacher reflects the socio-cultural ethos of the society, it is said that no 

people can rise above the level of its teachers.” (NPE 1986) 

It indicates that the role of teacher is very important in the development of the child. So that 

the training which is given to the student-teacher in B.Ed college it should reflect all these 

responsibilities and for that National Curriculum Framework for teacher education which emphasis 

the importance of teacher education programs. Because our moral values are reflects in our society 

through education system. 

 Teaching is the profession which has a very great value in society. But University Education 

Commission 1948-49 expressed that- “People in this country have been slow to recognize that 

education is a profession for which intensive preparation is necessary as it us in any other 

profession.” So that National Council for Teacher Education developed the National Curriculum 

Framework for Teacher Education. This framework emphasizes the three main areas that is : 

Area A – Foundation of Education in which teacher can understand who to deal with children of 

different ages of their development and learning process, and aims of education, knowledge and 

values. 

Area B – Curriculum and Pedagogy in which teacher should get knowledge of curriculum of each 

school section   

Area C – Practice teaching and school Internship in which student teacher take lessons in actual 

classroom situation. 

Here the main reflection and action take place with the all 10 core elements and values which 

maintained by the NPE 1986.It has recommended that all the core elements & values should teach in 

the curriculum through the various subjects. 
 

Statement of research study : 

“To study the Reflection & Action of Core elements & values through the Practice teaching 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

204      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

of B.A.B.Ed. Students of Ashoka College of Education.” 

Objectives of the study : 

1. To take review of core elements & values covered in practice teaching by the students. 

2. To study the creative ways (Action) of inculcating the core elements & values through the 

practice teaching. 

Need & Importance of this study : 

Teacher training colleges have aim to develop the require skills & qualities of teacher in their 

student teacher. For achieving this goals teacher training program have internal evaluation process in 

that the core part or soul of the teacher training is the Practice teaching. Practice teaching gives 

practice to the students to conduct the lessons in actual classrooms. Practice lessons are effective 

means to develop the knowledge, to enhance the skills & to inculcate the core elements & values in 

students. Because students follow or imitate the teacher & his  teaching. Core elements & values 

included in school curriculum. The lessons of all levels are based on core component & values. So, 

core component & values. 

Are the innermost & central part of curriculum. Without core component & values practice 

teaching is incomplete. Because to teach only particular content is not the goal of education but the 

ultimate goal of education is to inculcate the core component & values in the students. It is also 

expected from students that they should implement or apply the core elements & values in real life. 

The purpose of this  Study is to know in what extent the students of Ashoka College of education are 

covering the core elements & values in practice teaching & also which efforts they are taking to 

inculcate & implement it through the reflection & its action. 
 

Concept of Core elements & Values - 

Values are the marvels of man’s spiritual revelations & insights. Values are the way of 

behaving in society. We can say that ethics one should follow while living in society. Man is a social 

animal. He alone has the responsibility of valuing values, inculcating them in order to development 

& the well being of all. 

Core elements are the innermost & central parts of curriculum. They are significant & vital 

,for they contain seeds for proper development of subject contents. (Content cum methodology-

D.G.Surywanshi,page no-186-87) 

The National Policy of Education (1986) had recommended a common school curriculum for 

all the states.Every state is free to select the contents according to its unique, cultural historical 
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characteristics & needs of the people. But it is more important to consider the needs of the nation as 

a whole.So ten core elements & values were sorted out & their follow up in school curriculum made 

compulsory. 
 

The list of Core components-( NPE-1986) 

1. History of India’s Freedom movement 

2. Constitutional Obligations 

3. Content Essential to nurture National Identity 

4. India’s common cultural Heritage 

5. Egalitarianism, Democracy & Secularism 

6. Equality of Sexes 

7. Protection of Environment 

8. Removal of Social Barriers 

9. Observance Of Small Family Norm 

10. Inculcation of Scientific Temper 
 

The list of Values - 

1. Patriotism 

2. National Integrity 

3. Tolerance towards all religion 

4. Gender Equality 

5. Dignity of Labor 

6. Scientific Attitude 

7. Modesty 

8. Sensitivity 

9. Punctuality 

10. Neatness 

 

Practice Teaching -  

 Practice teaching is the soul of teacher training program. Practice teaching is the name of the 

preparation of student teachers for teaching by practical training. It is the practical use of teaching 

methods, teaching strategies, teaching principles, teaching techniques and practical training and 

practice / exercise of different activities of daily school life. 
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The term practice teaching embraces all the learning experiences of student teachers in 

schools (Ashraf, 1999). The term practice teaching has three major connotations: the practicing of 

teaching skills and acquisition of the role of a teacher; the whole range of experiences that students 

go through in schools; and the practical aspects of the course as distinct from theoretical studies 

(Stones and Morris, 1977). 

Method of Research - Survey method is used for this present study. 

Sample for research – Sample is selected by using purposive method.30 B.A.B.Ed students, 

(Ashoka college of Education) & their practice teaching lessons are selected for this study. 

Data Collection Tool-The lesson notes of Practice teaching & observation of Practice teaching 

Lessons. 

Scope & Delimitation-This study is related to the Practice teaching lessons. 

Delimitation-1.This study is only related to the Ashoka College of Education & its students. 

                      2. This study is only considered English, History & Geography method lesson plan. 

                      3.  This study is only limited to the Practice Teaching Lessons. 

 Analysis of data - Researcher has collected the lesson notes of the students & done the following 

analysis of Reflection & Action of Core elements & Values in Practice teaching lessons. 

  
 

Sr.

No 

Name of Core 

element/Value 
Subject Std Lesson Reflection Action 

1 
Protection of 

Environment 
Geo. 5

th
 

Temperate 

zone 

About different 

forest & 

vegetation & 

climate 

What will you do to 

preserve our 

environment? 

2 
Protection of 

Environment 
Geo. 5

th
 

Temperate 

zone 

About 

temperate 

grassland. 

AAs a student how 

can you prPrevent 

temperate grassland 

from depleting? 

3 
Protection of 

Environment 
Geo. 5

th
 Frigid  zone 

About regions 

affecting 

because of 

global warming. 

What can we do to 

protect our earth 

from global 

warming? 

4 
Removing Social 

barriers 
Eng. 7

th
 

The Shri 

Krishna 

eating house 

Have you seen 

the small 

children 

begging in the 

train? 

How will you stop 

the exploitation of 

the children? 
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Sr.

No 

Name of Core 

element/Value 
Subject Std Lesson Reflection Action 

5 Neatness Eng 7
th
 Adjectives 

Teacher asks 

are there any 

disadvantages 

of disarrange 

things? 

How will you 

develop habit of 

neatness in daily 

life? 

6 
Protection of 

Environment 
Eng 7

th
 

The naming 

of cat 

Do you think 

are the animals 

safe in our 

environment? 

What steps will you 

take to protect 

animals of our 

surroundings/ 

7 Sensitivity Eng 6
th
 

Simple 

presensssst 

tense 

Is simple 

present tense 

important for 

effective 

communication

? 

What efforts will 

you take to speak 

correct English? 

8 
Protection of 

Environment 
Geo 8th 

Europe 

People & 

their 

economic 

activities 

Reflect on 

problems of soil 

pollution  

What measure will 

you take to stop soil 

pollution? 

9 

India’s common 

cultural Heritage 

Equality 

geo 6th 
Life of 

bushman 

India is having 

varied culture 

but no culture 

allows to 

suppress the 

poor 

What measures will 

you take to eradicate 

the poverty? 

10 
Small family 

norms 
Eng 8

th
 Jim 

Do you obey 

your parents 

Which facilities you 

get from parents 

because of small no 

of members in your 

family 

11 
India’s common 

cultural Heritage 
His 6

th
 

The 

Harappa 

Civilization 

Indian culture is 

getting affected 

due to the 

westernization. 

Do you agree? 

What will you do to 

preach Indian 

culture? 

12 
Constitutional 

Obligation 
His 7

th
 

The Union 

Executive 

Our Indian 

society is facing 

some problems, 

Which are they? 

How you will create 

awareness to stop 

the corruption/ 
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Sr.

No 

Name of Core 

element/Value 
Subject Std Lesson Reflection Action 

13 
Removing Social 

barriers 
His 8

th
 

Social 

Reformer 

Do you think 

Child marriage 

is a curse? 

How you will make 

realize the society 

that it is a curse. 

14 Sensitivity Eng 7
th
 

How 

beautiful is 

the rain 

Do you think 

that Rainy 

season is 

important for 

Agriculture? 

What will you do to 

increase the 

Rainfall? 

15 Sensitivity Eng 5
th
 Sour Grapes 

The importance 

of animals & 

birds in our life. 

How will you make 

awareness in people 

to save the animals? 

16 
Scientific 

Temper 
Eng 8

th
 

Beware of 

superstition 

Do you believe 

in superstition? 

Do you go to 

prefer to the 

doctor? Or to 

Mendicants? 

How will you make 

aware 

Village people to do 

not follow the 

superstition? 

17 
Scientific 

Temper 
Eng 8

th
 Medicine 

Which are the 

medicinal plants 

you found in 

your 

surroundings? 

How & when you 

will use medicinal 

plants to cure? 

18 
Dignity of 

Labour 
Eng 8

th
 

The twelve 

laboures of 

Hercules 

Tell me the 

importance of 

doing work in 

generally? 

How will you do 

work in groups for 

better study. 

19 

Content 

Essential to 

nurture National 

Identity 

Eng 6
th
 

States of 

India. 

Tell me the 

specialty of 

each state? 

How you will 

maintain Unity in 

Diversity in Our 

country? 

20 Sensitivity Eng 6
th
 

Nasiruddin 

Knows 

better 

What is the 

importance of 

sense of 

humour in our 

life? 

How you will make 

happy to sad person? 

21 
Constitutional 

Obligation 
Civics 6

th
 

The 

panchayat 

samiti 

Do you think 

that all persons 

should get equal 

right? Why? 

Which method you 

will apply for 

selecting your class 

representative? 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

209      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

 

                                                                                                                                      

Sr.

No 

Name of Core 

element/Value 
Subject Std Lesson Reflection Action 

22 

Tolerance 

towards 

 all religion 

religion 

History 7th 
Religious 

Synthesis 

In our India 

which are the 

main regions? 

Is it necessary 

to have many 

regions in one 

country? 

How will you show 

respect towards 

each religion? 

23 
India’s common 

cultural Heritage 
History 7

th
 

Social life 

during the 

mughal 

power 

Man cannot live 

without society? 

Do you agree? 

Justify it. 

How will you 

develop your 

bonding with 

society? 

24 

Tolerance 

towards 

 all religion 

 

History 7
th
 

Maharashtra 

before the 

times of 

shivaji 

maharaj 

Being a 

religious person 

is good or bad? 

Explain it. 

How will you 

implement the 

teachings of various 

saints in your 

daytoday life? 

25 
Patriotism 

 
Civics 8

th
 

India’s 

defense 

system 

Would you like 

to join Defense 

services? Why? 

What will you do for 

the development of 

our country? 

26 
Patriotism 

 
His 6

th
 

The 

National 

Uprising of 

1857 

Describe the 

sacrifice of any 

freedom 

fighter? 

Which activities will 

you suggest for 

showing patriotism? 

27 
Dignity of 

Labour 
Geo 7

th
 

Human 

occupations 

Do you think 

we should take 

lot of efforts for 

earning money? 

Why? 

How will you 

respect each & every 

profession by telling 

others? 

28 

Observance Of 

Small Family 

Norm 

 

Geo 7
th
 Population 

Do you think 

the growing 

population is 

responsible for 

the poverty? 

How? 

How will you make 

awareness in rural 

area about small 

family? 

29 

 

Protection of 

Environment 

 

Geo 5
th
 Rivers 

Do you think 

rivers plays 

important role 

in our life? 

How? 

What measures will 

you take for cleaning 

the Godavari River? 
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Sr.

No 

Name of Core 

element/Value 
Subject Std Lesson Reflection Action 

30 

 
Punctuality Eng 6

th
 

Everyday 

things 

Tell me your 

daily Routine? 

How will you take 

out time from 

everyday for the 

regular & continues 

study? 

 

Qualitative Interpretation of Data : 

Researcher has done analysis of 30 practice teaching lesson notes regarding the reflection & 

Action of Core elements & Values of B.A.B.Ed Ashoka students. 

1. ith the reference of above analysis students of ACE had taken efforts & used various ways to 

implement the specific core elements & values. 

2. The lesson notes of Practice teaching are seems strictly following the Reflection & Action of 

Core elements & Values. 

3. Student teachers realized the importance of core element & value so they tried to implement 

& apply that in students through their lessons. 

4.  Almost many core elements & values have covered by ACE students through their lessons. 

5.  Mostly with the help of geography lessons students draw out the core component that is 

Protection of Environment which is very important in current scenario. 

6.  Student teachers seem sensitive & creative to take suggestions to solve the various problems 

from the students. 

7.  Student teachers give emphasis on not only the Reflection but also the Action for developing 

the core elements & values in students. 

8.  In Reflection student teachers forcing to the students to think divergently. 

9.  Reflection & Action is based on the real situation & familiar situation of the students. 

10.  In Every lesson students has focused to develop the attitude & skills based on core element 

or value. 

 

Conclusion -  This Research study mainly focused on to take review of Core elements & values 

through Practice Teaching. Somewhere this study gives satisfaction that the student teachers are 

more concern about the development of values in students. Because generally we found that Teacher 

educator guides the students to include values & core components in lessons but unfortunately 
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students are not so worried about these things. But if we are talking about the Reflection then it 

should follow strictly to make some strategy plan/action to implement or apply it in real life. 
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REFLECTIVE TEACHING-LEARNING PROCESS 
 

Dr. Sucheta J. Sankpal, 

Asst. Prof., 

A.V. H. College of Education, Nashik. 

 

REFLECTIVE TEACHING-LEARNING PROCESS 

 Reflective thinking is a part of the critical thinking process referring specifically to the 

processes of analyzing and making judgments about what has happened. Dewey (1933) suggests that 

reflective thinking is an active, persistent, and careful consideration of a belief or supposed form of 

knowledge, of the grounds that support that knowledge, and the further conclusions to which that 

knowledge leads. Learners are aware of and control their learning by actively participating in 

reflective thinking – assessing what they know, what they need to know, and how they bridge that 

gap – during learning situations. 

Reflective thinking is most important in prompting learning during complex problem-solving 

situations because it provides students with an opportunity to step back and think about how they 

actually solve problems and how a particular set of problem solving strategies is appropriated for 

achieving their goal. 
 

Reflective teaching :- 

Reflective teaching means looking at what you do in the classroom, thinking about why you do it, 

and thinking about if it works - a process of self-observation and self-evaluation. 

Reflective teaching is therefore a means of professional development which begins in our 

classroom. 

Reflective teaching methodology involve questioning one own self to bring perfection by 

asking the following questions: 

• Which teaching method am I using? 

• How does it apply in specific teaching situations? 

• How well is it working? 

Teacher should apply this theory in classroom practice, in order observe and reflects on the 

results so that the classroom becomes a kind of laboratory where the teacher can relate teaching 

theory to teaching practice. By adopting reflective teaching pedagogy teacher imparts inspiration 

among teacher trainees, so as to enable them to practice the same in their teaching practice sessions. 
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Why reflective teaching is important? 

• If a lesson went well we can describe it and think about why it was successful. 

• If the students didn't understand a language point we introduced ,we need to think about what 

we did and why it may have been unclear. 

•  If students are misbehaving - what were they doing, when and why? 

Process of reflection in teaching:- 

• The first step is to gather information about what happens in the class.  

• Teacher diary  

This is the easiest way to begin a process of reflection since it is purely personal. After each 

lesson you write in a notebook about what happened. You may also describe your own 

reactions and feelings and those you observed on the part of the students. You are likely to 

begin to pose questions about what you have observed. Diary writing does require a certain 

discipline in taking the time to do it on a regular basis.  

• Peer observation  

Invite a colleague to come into your class to collect information about your lesson. This may 

be with a simple observation task or through note taking. This will relate back to the area you 

have identified to reflect upon. For example, you might ask your colleague to focus on which 

students contribute most in the lesson, what different patterns of interaction occur or how you 

deal with errors. 

• Recording lessons 

Video or audio recordings of lessons can provide very useful information for reflection.  

1. Audio recordings can be useful for considering aspects of teacher talk.  

2. How much do you talk? 

3. What about? 

4. Are instructions and explanations clear? 

5. How much time do you allocate to student talk? 

6. How do you respond to student talk? 

7. Video recordings can be useful in showing you aspects of your own behavior.  

8. Where do you stand? 

9. Who do you speak to? 

10. How do you come across to the students? 
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11.  

• Student feedback 

You can also ask your students what they think about what goes on in the classroom. Their 

opinions and perceptions can add a different and valuable perspective. This can be done with 

simple questionnaires or learning diaries for example. 

How to promote reflective thinking in learner:- 

• Teachers should model metacognitive and self-explanation strategies on specific problems to 

help students build an integrated understanding of the process of reflection.   

• Study guides or advance organizer should be integrated into classroom materials to prompt 

students to reflect on their learning. 

• Questioning strategies should be used to prompt reflective thinking, specifically getting 

students to respond to why, how, and what specific decisions are made.  

• Social learning environments should exist that prompt collaborative work with peers, 

teachers, and experts. 

• Learning experiences should be designed to include advice from teachers and co-learners.  

• Classroom activities should be relevant to real-world situations and provide integrated 

experiences. 

• Classroom experiences should involve enjoyable, concrete, and physical learning activities 

whenever possible to ensure proper attention to the unique cognitive, affective, and 

psychomotor domain development of middle school students. 

What is Reflective Learning? 

• A means of learning by making links between theory and practice (or learning and action) 

• A means of improving performance, by using the outcome of reflection to inform future 

practice 

• The ability to look back an experience and break it down into its significant aspects, such as 

any factors affecting success or failure 

• Away of recognizing, and maximizing the personal value of, a learning experience 

• A way of turning learning into deep learning 
 

Reflection can be undertaken in many ways: individually or in groups, orally, through 

pictures or in written format. It can be descriptive and functional, critical and analytical or creative 

and imaginative. 
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Why reflection is important? 

 Knowing how you learn makes you a more effective learner. Thinking about your learning 

and writing things down helps to clarify your thoughts and emotions in this regard. Reflection also 

helps to focus and actively participate in your development as an effective independent and critical  

learner. Reflection is itself a way of learning and helps you to evaluate your own performance as a 

learner.  

Thinking and writing are closely connected processes and in order to write reflectively you need 

to think carefully about yourself as a learner. This process is sometimes referred to as 

‘metacognition’, in other words, thinking about your own thought processes. 

 

Characteristics: 

1. Reflective learners continually think about: 

• what they are learning 

• why they are learning it 

• how they are learning it 

• how they are using what they are learning 

• what their strengths and weaknesses in learning are 

• what their learning priorities are 

• how they can improve and build upon their learning process 

• how well they are working towards their short-, medium- and long-term goals. 

     

2. Reflective learners consider: 

• their motivation 

• their attitudes and ideas, and changes in these 

• the skills they need for different components of their study and learning 

• what (if anything) is blocking their learning 

• the gaps in their knowledge and skills, and how they might best work towards filling 

these. 

 

3. Reflective learners engage with: 

• the specialist discourse of their subject area 

• discipline-specific conventions 
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• the ways in which knowledge is constructed and meaning is created in their particular 

subject area. 

 

How to develop as a reflective learner: writing a personal reflective learning journal : 

Creating a personal learning journal (or portfolio) into which you can write your reflections 

on your learning is an effective strategy to promote reflective thinking and learning. 

Log :- A simple record of what happened during an event 

Diary :- A record of very personal thoughts not intended for others to see Reflective learning  journal 
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REFLECTIVE EDUCATION AND LEARNING 
 

Dr.Vidyadhar Narayan Rajwant,                                                                                

Hindustan Antibiotics Limited , Pune.                                                  

 

Introduction :   

 Reflective practice involves "paying critical attention to the practical values and theories 

which inform everyday actions, by examining practice reflectively and reflexively. This leads to 

developmental insight".  

The Reflective Practice is "the capacity to reflect on action so as to engage in a process of 

continuous learning", which  is "one of the defining characteristics of professional practice". 

Reflective practice can be an important tool in practice-based professional learning settings where 

individuals learn from their own professional experiences, rather than from formal teaching or 

knowledge transfer, may be the most important source of personal professional development and 

improvement. Further, it is also an important way to be able to bring together theory and practice. 

Through reflection you are able to see and label schools of thought and theory within the context of 

your work (2007, Mc Brien). What is important about reflection throughout the practice is that one 

does not just look back on past actions and events, but rather take a conscious look at the emotions, 

experiences, actions, and responses, and use that to add to the existing knowledge base to draw out 

new knowledge, meaning and have a higher level of understanding (2013, Paterson, Chapman). As 

such the notion has achieved wide take-up, particularly in professional development for practitioners 

in the areas of education. 
 

History and background : 

 Reflective Practice was introduced by Donald Schön in his book The Reflective Practitioner 

in 1983, however, the concepts underlying reflective practice are much older. John Dewey was 

among the first to write about Reflective Practice with his exploration of experience, interaction and 

reflection. Dewey’s works inspired writers such as Donald Schön and David Boud to explore the 

boundaries of reflective practice. For the last 30 years, there has been a growing literature and focus 

around experiential learning and the development and application of Reflective Practice.  

Donald Schön’s 1983 book introduces concepts such as ‘reflection on action’ and ‘reflection in-

action’ where professionals meet the challenges of their work with a kind of improvisation learned in 

practice. Reflective Practice has now been widely accepted and used as developmental practices for 
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organisations, networks, and individuals. As Boud et al state: "Reflection is an important human 

activity in which people recapture their experience, think about it, mull it over and evaluate it. It is 

this working with experience that is important in learning."  

 

Models of reflective practice : 

 The concept of Reflective Practice centers on the idea of lifelong learning in which a 

practitioner analyses experiences in order to learn from them. When experiencing something 

(reflection-in-action), we are learning, however it can be difficult to put emotions, events, and 

thoughts into a coherent sequence of events. When retelling/rethinking about events we are better 

able to categorize events, emotions, ideas, etc. and be able to link our intended purpose with the 

actions that we carried out. Only from here we can  remove ourselves and our direct emotional 

attachment from an action, and look at it from a critical standpoint; when retelling, it is as if we are 

taking ourselves out of the action and are telling a story of a sequence of events (2013, Paterson and 

Chapman).  

 

Adaptation of the reflective model by Schön : 

 Reflection-on-action on the other hand is the idea that after the experience a practitioner 

analyses their reaction to the situation and explores the reasons around, and the consequences of, 

their actions. For Schön professional growth really begins when one start to view things with a 

critical lens, by doubting one’s actions. Through careful planning and systematic elimination of 

other possible situations, doubt is settled, and it is able to affirm the knowledge of the situation; and 

able to think about possible situations and their outcomes, and deliberate whether right actions were 

carried out. In Schön terminology, you are framing your actions into problems (doubting your 

actions), you are then responding to the problematic situations (you are attending to the doubt that 

you have just created from your actions), and then you are looking at possible real world solutions 

that you could have undertaken to solve the problems/doubt that you created. 

 

Adaptation of the Gibbs Reflective Model : 

Graham Gibbs presents the stages of a full structured debriefing as follows: 

• (Initial experience) 

• Description: "What happened? Don't make judgments yet or try to draw conclusions; simply 

describe." 

• Feelings: "What were your reactions and feelings? Again don't move on to analyzing these 

yet." 
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• Evaluation:  "What was good or bad about the experience? Make value judgments." 

• Analysis: "What sense can you make of the situation? Bring in ideas from outside the 

experience to help you." "What was really going on? "Were different people's experiences 

similar or different in important ways?" 

• Conclusions (general): "What can be concluded, in a general sense, from these experiences 

and the analyses you have undertaken?" 

• Conclusions (specific): "What can be concluded about your own specific, unique, personal 

situation or way of working?" 

• Personal action plans : "What are you going to do differently in this type of situation next 

time?" "What steps are you going to take on the basis of what you have learnt?"
[ 

Gibbs' suggestions are often cited as Gibbs' reflective cycle or Gibbs' model of reflection (1988), and 

simplified into the following six distinct stages: 

• Description 

• Feelings 

• Evaluation 

• Analysis 

• Conclusions 

• Action plan. 

Adaptation of the Johns Reflective Model : 

Johns’ model is a structured mode of reflection that provides a practitioner with a guide to 

gain greater understanding. It is designed to be carried out through the act of sharing with a 

colleague or mentor, which enables the experience to become learnt knowledge at a faster rate than 

reflection alone.  

Brookfield 1998 : 

Critically reflective practitioners constantly research their assumptions by seeing practice 

through four complementary lenses: the lens of their autobiography of learners of reflective practice, 

the lens of learners’ eyes, the lens of colleagues' perception and the lens of theoretical, philosophical 

and research literature. 

To become critically reflective Brookfield thinks that the four lenses stated above will reflect 

back to us stark and differently highlighted picture of who we are and what we do.  

Adaptation of the Rolfe Reflective Model ( 2001) 

Rolfe’s reflective model is based on a simplistic cycle composed of three questions which asks the 
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practitioner, What, So What and Now What. Through this analysis a description of the situation is 

given which then leads into the scrutiny of the situation and the construction of knowledge that has 

been learnt through the experience. Subsequent to this, ways in which to personally improve and the 

consequence of ones response to the experience are reflected on 

 

Education : 

In education, reflective practice refers to the process of the educator studying his or her own 

teaching methods and determining what works best for the students. It involves the consideration of 

the ethical consequences of classroom procedures on students.  

The appeal of the use of reflective practice for teachers is that as teaching and learning is 

complex, and there is not one right approach, reflecting on different versions of teaching, and 

reshaping past and current experiences will lead to improvement in teaching practices. 

According to Paterson and Chapman (2013), reflection and learning from experience is key 

to staying accountable, and maintaining and developing aptitude throughout the practice. Without 

reflection the practitioner is not able to look objectively at his or her actions or take into account the 

emotions, experience, or responses from the actions to improve self practice. Through the process of 

reflection, teachers are then held accountable to their teaching practice to students, parents, 

administration, and all interested stake holders; to the standards of practice for teaching commitment 

to students and student learning, professional knowledge, professional practice, leadership in 

learning communities, and ongoing professional learning. Through reflective practice one is 

reflecting on professional knowledge and professional practice;  

Through reflection, and sharing this with your learner, you are showing strong leadership 

because it shows that you are willing to learn from your mistakes and improve your practice for all 

of those affected by it (2013, Ontario College of Teachers). 

The act of reflection is seen as a way of promoting the development of autonomous, qualified and 

self-directed professionals. Engaging in Reflective Practice is associated with the improvement of 

the quality of care, stimulating personal and professional growth and closing the gap between theory 

and practice.  

Davies (2012) identifies that there are both benefits as well as limitations to reflective practice : 

Benefits to Reflective Practice : 

• Increased learning from an experience for situation 

• Promotion of deep learning 
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• Identification of personal and professional strengths and areas for improvement 

• Identification of educational needs 

• Acquisition of new knowledge and skills 

• Further understanding of own beliefs, attitudes and values 

• Encouragement of self-motivation and self-directed learning 

• Could act as a source of feedback 

• Possible improvements of personal and clinical confidence 

Limitations of Reflective Practice : 

• Not all practitioners may understand the reflective process 

• May feel uncomfortable challenging and evaluating own practice 

• Could be time consuming 

• May have confusion as to which situations/experiences to reflect upon 

 

Conclusion :  

Reflective Practice can help an individual to develop personally, and is useful for various 

professions. It allows professionals to continually update their skills and knowledge and consider 

ways to interact with their colleagues. We reflect at the end of an assignment or at the end of a  

course.  We identify what we learned and how we can possibly do differently next time.  

Self-reflexivity can help students and educators identify the “what” and the “why” of student 

learning.  Reflexivity is not to be confused with reflection.  We often reflect on our teaching, and we 

ask students to reflect on their learning.  Critically reflexive practice embraces subjective 

understandings of reality as a basis for thinking more critically about the impact of our assumptions, 

values, and actions on others. 
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EFFECTIVE TECHINQUES OF REFLECTING  TEACHING 
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Introduction - 

 In this globalize world everyone wants to survive by hook or crook. But its reality that 

quality will always remain best for forever. There will be no substitute for quality. This quality can 

be referring in every field but prominently i am talking about the education field. Day by day the 

numbers of educational institutions are increasing in large scale so; the quality remains 

suspectful.This quality is more important regarding the actual educational process because this 

educational process or system is the means to achieve the goals of nation. Teacher & students are the 

two pillar of education process so their interactions & their rapport is crucial in this scenario. The 

days were pass where the learning was dependent on teaching but now the situation is not same, 

learning can take place without teaching also. It becomes possible due to the revolution in learning 

sources & students are using all the learning sources .Teacher is there but for only in the role of 

mentor & facilitator. Though the students can learn by their own but for right direction they need a 

teacher. So teacher should carefully analyze the whole teaching & learning process for better 

improvement & for better quality. If the teacher wants to enhance the quality of education so first he 

should remove the drawback of teaching & learning also. He should find out the reasons of lacking 

behind & also to find out the ways of improving it. He should not only find out the weaknesses of 

other factors but he should find out his own weakness also which is related to his teaching & its 

impact of learning. The best way to find out the weaknesses is the self-evaluation & self observation. 

It should be done by the teacher & students also. In another words we can say that teacher should 

critically analyze the reflection of his teaching. Reflection of teaching is un ended process. Teacher 

should continuously analyze & assess his teaching for improving & updating the teaching style. 

Teacher can think about his teaching before, during, and after a lecture or set of lectures. No single 

time is right in every circumstance. 
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What is mean by Reflection-  

Literal meaning- careful consideration, something that clearly shows the real situation & faults 

something. 

Reflective teaching- Reflective teaching means looking at what you do in the classroom, thinking 

about why you do it, and thinking about if it works - a process of self-observation and self-

evaluation or self assessment. 

 

The Objectives of Reflection in teaching. 

• To know your teaching style. 

• To check the effectiveness of your teaching on the learning. 

• To realize the Strength/weakness of your teaching. 

• To find out the weak areas of your teaching. 

• To enable to make changes to overcome the weaknesses of your teaching. 

 

 

 

 

So, How can one will know that if he is reflective teacher or not? 

Characteristics of Reflective teachers: 
 

• Good observation skill to judge the mood of the class. 

• Adaptability to change the plan of teaching as required. 

• Thorough knowledge of different learning styles of students so as to pick up the correct 

teaching style. 

• Understanding power to go to root of the problem.  

• Self confidence to handle any situation. 

•  In-depth knowledge of analyzing one’s own methodology of teaching. 

•  Understanding children. 

•  Building interactions with the students. 

• Establishing flexible learning environments. 

• Creating contexts for learning. 

• Exploring what children learn. 

 

If we don't reflect, then we are teaching "in the dark" without knowing if we are effective and if 

we should modify our teaching. 
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 There is one model of Gibbs (1988) regarding the reflection in teaching. 

 

• Description-This is the initial stage of reflection .Teacher should describe the situation of his 

class when the teaching is going on. He should try to know the conditions of the students 

means their interest, mood, Capacity to learn etc. once he is able to describe the situation of 

his class then he can judge or analyze his teaching non partially. He should have good 

observation skill to identify the needs of his learner. If the students want change in his 

teaching style then he should accept the reality & willingly he should change his style as per 

the demands of the learner. 
 

• Experience-In this second stage teacher can think about what was his previous assumptions 

about his teaching before entered in the class & what he is feeling while teaching or after 

teaching. Sometimes teacher thinks that my teaching will be effective or students will 

understand better after my teaching but he found the reality is different that students are not 

getting what he is teaching, at this point the teacher can surprise about his experience. While 

dealing with this situation teacher should not lose his patience & should accept the reality to 

bring change in his teaching. 
 

• Evaluation-This third stage is to judge whether the objectives of teaching (which teacher has 

set before teaching) are being realized or not. If the objectives are being realized then teacher 

should not worry but if it does not so then he should rethink on his input which is given to 

the student. When we get feedback from the students in the form of output then it does not 

mean that it is only the evaluation of students what they have understood, in fact it is 

evaluation of teacher & his teaching. 
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• Analysis-Analysis means to assess the problems & the areas of weaknesses in teaching. If 

teacher realizes that his teaching has not worked so well then he should not stop their he 

should go to the roots of the problem. He should recheck his planning of teaching & find out 

the lacunas in his teaching. 
 

• Action Plan-This is the last stage of reflection & it’s very crucial also. Because once teacher 

realizes the problems then he should be ready to make /bring changes in his teaching to 

overcome on problems. Action plan means strategy he should make strategy & should eager 

to implement his action plan in his classroom. This action plan will make big difference in 

his teaching. 

 

Which is the best time to Reflect on Your Teaching? 

                                                                   

                                 
 

 

 

 

 

 

 

 

• Before teaching-It is preplanning of teaching .It is said that well begin is half done means if 

we do good & perfect planning then everything sets good so teacher should follow the 

following things for making good plan of teaching. 

1. Should set/ determine the goals & objectives of the teaching 

2. Should know the learning styles of the students. 

3. Should plan of teaching according to multiple intelligence & learning styles. 

4. Should think on the entry behavior of the students. 

5. Should plan of learning experiences. 

6. Should plan of alternatives method of teaching.   

7. Should decide the interaction strategy. 

8. Should plan some actitivities. 

9. Should decide the evaluation tool.  
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• During teaching-It is the implementation of planning. Here teacher should actually teach the 

students as per the planning which he has done before he following things should consider 

while teaching by the teacher for effective teaching. 

1. Should implement the plan as per the preplanning. 

2. Should create good environment for learning. 

3. Should be flexible to make changes according to the situations. 

4. Should motivate the students to involve in teaching. 

5. Should give chance to the students for interactions. 

6. Should accept the opinions of the students. 

7. Should be alert to realize the direction of teaching goes in proper manner or not. 

8. Should ask the difficulty or doubts to the students. 

 

• After teaching-This is time of looking back of the teaching. What had happened?  Which 

things are worked & which things are not worked? & Why? The following things should do 

by the teacher. 

1. Should introspect of his teaching. 

2. Should ask for feedback to the students. 

3. Should accept the feedback as it is positively. 

4. Should be ready to bring change next time. 

5. Should do action plan to increase the effectiveness of teaching. 

How you can you evaluate your teaching? There are some ways of observing our teaching & its 

evaluation by not only ourselves but by students, by colleagues, by principals & by 

management. 

1. The Rating Scale –It can be use for assessing own teaching. Teacher can rate himself some 

categories 0= means Needs Improvement, 1=means Satisfactory, 2=means Good, 3=means V. Good, 

4=means Excellent. But this assessment should do impartially by the teacher then only he will come 

to know the reality & effectiveness of his teaching. If he rates himself in 0 or 1 category then he 

should take note that the particular area needs change .Teacher can ask to rate his teaching to 

students, to colleagues to principal & to management also. After the feedback of these people 

teacher can bring change in weak areas. 
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Format of Rating scale could be like this :                   

0=Needs    Improvement,    1=Satisfactory,          2=Good,        3=V. Good,       4=Excellent 

 

Initially I evaluate myself in 

first 3 months My target zone after 3 months 
I evaluate myself at the end of 

the year. 
S. 

No 
Self evaluation 

00 01 02 03 04 00 01 02 03 04 00 01 02 03 04 

1 
I believe in student 

centered teaching 

               

2 
I create suitable learning 

environment for learning 

               

3 
I make an effort to catch 

the attention of the student  

               

4 
I  change my teaching style 

as per students requirement  

               

5 I interact with the students                

6 

I conduct  various activities 

& games related to the 

topic  

               

7 
I make an effort to arouse 

curiosity of the students 

               

8 

I give opportunity to 

students to discuss the 

points  related to the topic 

being taught 

               

9 
I  teach by using different 

methods & models 

               

10 
I give project based 
activities to the students 

               

11 
I  motivate students  for 

learning 

               

12 
I respond when they ask 
question 

               

13 
I explore the productive 

thinking 

               

14 I motivate them to involve                

15 I clarify their doubts                
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2. Record your lecture/Teaching- A teacher can record his lecture by using videotape or through 

camera also. With the help of this he can see the details of his teaching anytime. By looking his own 

video he can identify the flows & faults or weaknesses in his teaching. It is the most transparent way 

of observing ourselves if anyone disagree to accept the faults/weaknesses of   his teaching. This 

recording is not only helpful to show the weaknesses but it is also helpful to show how is  the 

learning atmosphere of your class, the involvement of the students, the interactions with students, the 

effort done by you to foster learning. Teacher should try this evaluation technique once or twice in 

month to focus on to bring changes in some areas. 

 

3. Daily diary/planning diary- Teacher should write a daily diary of his planning of Teaching. In 

that he should make points of preparation for lecturing like setting objectives, deciding learning 

experiences conducting activities etc.Then after teaching he should also note down the things which 

he has covered in his teaching & which are not covered. So next time it will help him to covered the 

required things in his teaching.  Maintaining diary means reflection of own teaching like a mirror. 
 

3. Logbook- Teacher can keep or write daily or weekly logbook for each class & each subjects. 

Logbook is helpful to make aware the teacher which topic he has taught by using which method. For 

covering that topic how many lectures’ he has taken & with the help of this he can get an idea about 

the how many lectures’ he will require to complete the syllabus. Then he will able to make plan of 

activities, plan of visits, plan for revising the syllabus. 
 

4. SWOT Analysis- SWOT analysis is the best evaluation tool to judge oneself. It makes aware the 

teacher about his stenghths,weaknesses,oppturnities & threats .With the help of this teacher can 

make changes to overcome on his weaknesses, he can make plan of action for better performance. 

He becomes ready to face the problems or threats in future.At the end of the year teacher should do 

the SWOT analysis. 
 

5. Peer observation- Teacher can ask another faculty who is interested in bettering instructional 

practices to observe you. Have a particular trait in mind on which you would like the colleague to 

concentrate. For example.-tell the peer that you are trying to improve your questioning strategies. 

Ask he or she to take note of how many questions have only one right answer and how many are 

more openended.Or asks the teacher to observe your use of wait time. Are you giving students time 

to think? Critical to the observation is spending some time afterward in a debriefing session about 

you and your colleague’s perceptions of the lecture.  Teacher should take positively the comments 

which is noted or suggested by the peer. 
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6. Oral / Written feedback from the students-Teacher can take feedback of the students orally as 

well as in written also. Teacher can ask them the feedback after teaching about positive & negative 

things. Teacher can ask them what they learned today. If the many students are able to give answer 

of this in their own words then he can realize that yes the objectives of teaching are fulfilled. 
 

Conclusion- All above techniques are useful to reflect the teacher about his own practice which he 

is doing in classrooms. Reflection of teaching is crucial because teacher should realize the need of 

changes in his practice. Because nowadays the learners are become smarter so teacher should also 

smart & update for future challenges. This reflection gives chance to the teacher to introspect 

himself, to analysis himself for making improvement in his teaching. 

It is not enough that teacher should only assess his teaching once or twice but he should 

assess his teaching continuously. Because changes takes time to prove successfully. The greatest 

reward of becoming a reflective teacher is that you become aware of how insightful and capable 

your students are. Teaching becomes a positive and rewarding experience from which you learn 

everyday & make changes as per the demand of the learner & situation. 
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‚ã£¾ã¾ã¶ã ‡ãŠ¦¾ããÃâÞ¾ãã ½ãîÊ¾ã½ãã¹ã¶ããÔããŸãè ºãÖìãä½ã¦ããè¾ã / 

ãäÌããäÌã£ããâØããè ½ãîÊ¾ã½ãã¹ã¶ã Ôãã£ã¶ãñ 
 

¡ãù.‚ããäÖÀñ ºããè.•ããè. 

ãäÌã¼ããØã ¹ãÆ½ãìŒã 

†½ã.†¡., †½ã.ãä¹ãŠË. 

‡ãŠÔ¦ãìÀºããƒÃ ‡ãŠãùËñ•ã ‚ããù¹ãŠ †•¾ãì‡ãŠñÎã¶ã, ÔããñËã¹ãîÀ. 

 

ãäÎãàã¥ã ¹ãÆãäÌãÆŠ¾ãñ½ã£¾ãñ ½ãîÊ¾ã½ãã¹ã¶ããËã ‚ã¶ã¶¾ãÔãã£ããÀ¥ã ½ãÖ¦Ìã ‚ããÖñ. ½ãîÊ¾ã½ãã¹ã¶ã Öãè ¹ãÆãäÌãÆŠ¾ãã ¶ãÔãÊ¾ããÔã ‚ã£¾ãã¹ã‡ãŠã¶ãñ 

¶ãñ½ã‡ãŠñ ‡ãŠã¾ã ãäÎã‡ãŠãäÌãËñ ‚ããÖñ ‚ãããä¥ã ‚ã£¾ã¾ã¶ã ‡ãŠ¦¾ããÃ¶ãñ ¶ãñ½ã‡ãŠñ ‡ãŠã¾ã Ôãâ¹ããª¶ã ‡ãŠñËñ ‚ããÖñ Öñ Ôã½ã•ãî Îã‡ãŠ¥ããÀ ¶ããÖãè. •¾ãã ‚ã¹ãñàãñ¶ãñ 

‚ã¼¾ããÔãÌãÆŠ½ããÞããè Ìã ¹ããŸ¾ãÌãÆŠ½ããÞããè ãä¶ããä½ãÃ¦ããè ‡ãŠÀ¥¾ãã¦ã ‚ããËãè ‚ããÖñ ¦ããè ‚ã¹ãñàãã ¹ãî¥ãÃ ¢ããËãè ‡ãŠãè ¶ããÖãè Öñ Ôã½ã•ãî Îã‡ãŠ¥ããÀ ¶ããÖãè. 

¦¾ãã½ãìßñ ‚ã£¾ã¾ã¶ã ‡ãŠ¦¾ããÃÞ¾ãã ¹ãÆØã¦ããèÞãã, Ôãâ¹ããª¶ããÞãã, Ìã¦ãÃ¶ã ºãªËãÞãã, ‚ããä¼ãÌãð¦¦ããè Ìã ‚ããä¼ãÀŠÞããè ºãªËãÞãã ‚ã¼¾ããÔã ‡ãŠÀãÌã¾ããÞãã 

‚ãÔãñË ‚ã©ãÌãã †Œãã²ãã ãäÎãàã¥ãÌãÆŠ½ããÞããè, ‚ã¼¾ããÔãÌãÆŠ½ããÞããè „ãäªÓ›ñ Ôãã£¾ã ¢ããËãè ‚ããÖñ¦ã ãä‡ãŠâÌãã ¶ããÖãè Öñ ¦ã¹ããÔããÌã¾ããÞãñ ‚ãÔãñË ¦ãÀ 

ºãÖìãä½ã¦ããè¾ã/ ãäÌããäÌã£ããâØããè ½ãîÊ¾ã½ãã¹ã¶ã Ôãã£ã¶ããâÞããè ‚ããÌãÎ¾ã‡ãŠ¦ãã ‚ããÖñ. 

 ¼ããõãä¦ã‡ãŠ-ÎããÔ¨ãã½ã£¾ãñ ‚ãÞãì‡ãŠ ½ãã¹ã¶ããÔããŸãè ¹ãÆ½ãããä¥ã¦ã Ôãã£ã¶ãñ „¹ãËº£ã ‚ãÔãÊ¾ãã¶ãñ ‚ãÞãî‡ãŠ ½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠÀ¥ãñ Îã‡ã‹¾ã Öãñ¦ãñ. 

¹ãÀâ¦ãì Ôãã½ãããä•ã‡ãŠ ÎããÔ¨ããâ½ã£¾ãñ ãäÌãÎãñÓã¦ãã ãäÎãàã¥ãàãñ̈ ãã½ã£¾ãñ ‚ãÞãî‡ãŠ ½ãîÊ¾ã½ãã¹ã¶ããÔããŸãè ¹ãÆ½ãããä¥ã¦ã Ôãã£ã¶ãñ „¹ãËº£ã Öãñ¦ã ¶ããÖãè¦ã. 

½ãã¶ãÌããè Ì¾ãÌãÖãÀãâÞãñ ‚ãÞãì‡ãŠ ½ãã¹ã¶ã ‡ãŠÀ¥ãñ ‡ãŠŸãè¥ã ‚ããÖñ. ‚ã£¾ãã¹ã¶ã ‡ãŠ¦¾ããÃÞãñ ½ãîÊ¾ã½ãã¹ã¶ããÞããè Ôãâ‡ãŠÊ¹ã¶ãã ÎããÔ¨ãÎãì£ª Ôã½ã•ãî¶ã Üãñ„Š¶ã 

¦¾ãã¶ãìÔããÀ ‚ã£¾ã¾ã¶ã ‡ãŠ¦¾ããÃ¶ãñ ½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠÀ¥¾ããÞãã ¹ãÆ¾ã¦¶ã ‡ãŠñÊ¾ããÔã ¦ããñ ‚ããä£ã‡ãŠããä£ã‡ãŠ Ôã¹ãÆ½ãã¥ã Ìã ãäÌãÎÌãÔã¶ããè¾ã ½ãã¹ã¶ã ãä¶ããäÎÞã¦ãÞã 

‡ãŠÀŠ Îã‡ãŠñË. 

 NCERT Þ¾ãã †‡ãŠã ‚ãÖÌããËã¦ã ½ãîÊ¾ã½ãã¹ã¶ããÞãã ‚ã©ãÃ ¹ãì¤ãèË¹ãÆ½ãã¥ãñ ãäªËã ‚ããÖñ. Evaluation is the systematic, 

continuous process of determining i) The extent to which specified educational objectives, 

previously identified and defined are attained (ii) The effectiveness of the learning experiences 

provided in the classroom (iii) how well the goals of education have been accomplished. 

 ½ãîÊ¾ã½ãã¹ã¶ã Öãè ¹ãÀãèàãã ¶ãÔãî¶ã ãäÌã²ãã©¾ããÃâ¦ã ¢ããËñÊ¾ãã ‚ã¹ãñãäàã¦ã ºãªËãâÞãñ ½ãîÊ¾ããâ‡ãŠ¶ã ‡ãŠÀ¥¾ããÞãñ ¦ãâ̈ ã ‚ããÖñ. ½ãîÊ¾ã½ãã¹ã¶ã 

½Ö¥ã•ãñ ‡ãŠÎããÞãñ ¦ãÀãè ÔãâŒ¾ãã¦½ã‡ãŠ Ìã Øãì¥ãã¦½ã‡ãŠ ½ãîÊ¾ããâ‡ãŠ¶ã ‡ãŠÀ¥¾ããÞããè ¹ãÆãäÌãÆŠ¾ãã ‚ããÖñ. 

½ãîÊ¾ã½ãã¹ã¶ããâÞããè ¹ããÎÌãÃ¼ãî½ããè - 

 ‚ã½ãñãäÀ‡ãŠñ¦ã ƒ.Ôã. 1948 ½ã£¾ãñ ½ãîÊ¾ã½ãã¹ã¶ã ¦ãâ̈ ããÞãã „Øã½ã ¢ããËã ‚ããÖñ. ¡ãù.ºãâñ•ãããä½ã¶ã ºËî½ã Öñ ½ãîÊ¾ã½ãã¹ã¶ã ¦ãâ̈ ããÞãñ •ã¶ã‡ãŠ 

‚ããÖñ¦ã. ãäÎãàã¥ã ¹ãÆãäÌãÆŠ¾ãñ¦ã ‚ãã½ãìËãØãÆ ºãªË ‡ãŠÀ¥¾ããÔããŸãè ½ãîÊ¾ã½ãã¹ã¶ã ¦ãâ̈ ã „¹ã¾ãì‡ã‹¦ã ‚ããÖñ. ‚ãÎããè Œãã¨ããè ¢ããÊ¾ããÌãÀÞã ¾ãã ¦ãâ̈ ããÞãã 

ãäÔÌã‡ãŠãÀ ‡ãŠÀ¥¾ãã¦ã ‚ããËã ‚ããÖñ. ¾ããÞãã ‚ã©ãÃ ¦¾ãã¹ãîÌããèÃ ½ãîÊ¾ã½ãã¹ã¶ã Öãñ¦ã ¶ãÌÖ¦ãñ ‚ãÔãñ ¶ããÖãè ½ãîÊ¾ã½ãã¹ã¶ã ¦ãâ̈ ã Ìãã¹ãÀËñ •ãã¦ã Öãñ¦ãñ ¹ãÀâ¦ãì 

¦¾ããÞããè ÎããÔ¨ãÎãì£ª ½ããâ¡¥ããè ¢ããËñËãè ¶ãÌÖ¦ããè. ‚ã£¾ãã¹ã¶ãã¦ã ½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠñÊ¾ããÞãñ ‚ã¶ãñ‡ãŠ ªãŒãËñ ¹ãÆãÞããè¶ã ‡ãŠãßã¹ããÔãî¶ã Ôãã¹ã¡¦ãã¦ã. 
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„ªã. ØãìÀŠ‡ãŠìË ¹ã£ª¦ããè, ØãÆãè‡ãŠ ÔãâÔ‡ãŠð¦ããè¦ã ãäÌããäÌã£ã Ô¹ã£ããÃÞãñ ½ãîÊ¾ãã‡ãŠ¶ã ‡ãŠñËñ •ãã¦ã Öãñ¦ãñ. 

 ¼ããÀ¦ãã½ã£¾ãñ ½ãîÊ¾ã½ãã¹ã¶ã Öãè Ôãâ‡ãŠÊã¹ã¶ãã ÔÌãã¦ãâ̈ ¾ããñ¦¦ãÀ ‡ãŠãßã¦ã ÀŠ•ãËñËãè ¹ãÆãäÌãÆŠ¾ãã ‚ããÖñ. ``‚ããõ¹ãÞãããäÀ‡ãŠ ãäÎãàã¥ããÞããè Ì¾ãã¹¦ããè 

•ãÔã•ãÎããè Ìãã¤¦ã ØãñËãè ¦ãÔã¦ãÔãã ½ãîÊ¾ã½ãã¹ã¶ããÞãã ÔãŒããñË Ìã ÎããÔ¨ãÎãì£ª ãäÌãÞããÀ ‡ãŠÀ¥¾ãã¦ã ¾ãñ¦ã ‚ããÖñ̀ ` ‡ãŠãßã¶ãìÔããÀ ½ãîÊ¾ã½ãã¹ã¶ã 

¹ãÆãäÌãÆŠ¾ãñ¦ã ÌããÀâÌããÀ Ôãì£ããÀ¥ãã Öãñ¦ã ‚ããÖñ¦ã. ÔÌãã¦ãâ̈ ¾ããñ¦¦ãÀ ‡ãŠãßã¦ã ãäÌããäÌã£ã Îãõàããä¥ã‡ãŠ ‚ãã¾ããñØã ¶ãñ½ã¥¾ãã¦ã ‚ããËñ¦ã ¦¾ããâ¶ããè ¾ãã ¦ãâ̈ ãã¦ã 

ºãªË ÔãìÞããäÌãËñ ‚ããÖñ¦ã. 

„ªã. Àã£ãã‡ãŠðÓ¥ã¶ã ‚ãã¾ããñØã (1948) ½ãìªãäË¾ããÀ ‚ãã¾ããñØã (1952-53) ‡ãŠãñŸãÀãè ‚ãã¾ããñØã (1964), ƒÃÎÌãÀ¼ããƒÃ ¹ã›ñË 

Ôããä½ã¦ããè (1977), ÀãÓ›Èãè¾ã Îãõàããä¥ã‡ãŠ £ããñÀ¥ã (1986), Àã½ã½ãî¦ããèÃ Ôããä½ã¦ããè (1990), •ã¶ããªÃ¶ã Ôããä½ã¦ããè (1992) ¾ãã ÔãÌããÃâ¶ããè 

¹ãÆÞããäË¦ã ¹ãÀãèàãã ¹ã£ª¦ããè ãäÌãÓã¾ããè ‚ãÔã½ãã£ãã¶ã Ì¾ã‡ã‹¦ã ‡ãŠÀŠ¶ã ¦¾ãã½ã£¾ãñ Ôãì£ããÀ¥ãã ÔãìÞããäÌãÊ¾ãã ‚ããÖñ¦ã. ¹ãÀâ¦ãì `½ãîÊ¾ã½ãã¹ã¶ã` ½Ö¥ã•ãñ 

‡ãŠñÌãß ¹ãÀãèàãã ¶ãÌÖñ ½Ö¥ãî¶ã ‡ãŠñÌãß ¹ãÀãèàãã Ôãì£ããÀ ‡ãŠã¾ãÃÌãÆŠ½ã ÀãºãÌãì¶ã `½ãîÊ¾ã½ãã¹ã¶ããÞããè̀  ÔãâÊ‡ãŠ¹ã¶ãã ªð¤ ‡ãŠÀ¦ãã ¾ãñ¥ããÀ ¶ããÖãè ¾ããÔããŸãè 

‚ã£¾ãã¹ã¶ã ‡ãŠ¦¾ããÃËã ºãÖìãä½ã¦ããè¾ã ½ãîÊ¾ã½ãã¹ã¶ã Ôãã£ã¶ããâÞãã Ìãã¹ãÀ ‡ãŠÀ¥¾ããÞãñ ¦ãâ̈ ã Ôã½ã•ãî¶ã Üãñ¥ãñ ‚ããÌãÎ¾ã‡ãŠ ‚ããÖñ. 

½ãîÊ¾ã½ãã¹ã¶ããÞããè ‚ããÌãÎ¾ã‡ãŠ¦ãã : 

 ½ãîÊ¾ã½ãã¹ã¶ããÞ¾ãã ‚ããÌãÎ¾ã‡ãŠ¦ãñÞãã ãäÌãÞããÀ ‡ãŠÀ¦ãã¶ãã ½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠÎããÞãñ Ìã ‡ãŠãñ¥ããÞãñ ‡ãŠÀãÌã¾ããÞãñ ‚ããÖñ. ¦¾ããâ¶ãã ¦¾ããÞãã 

¹ãŠã¾ãªã ÌÖãÌãã ½Ö¥ãî¶ã ‡ãŠãñ¥ã‡ãŠãñ¥ã¦¾ãã ‡ãŠð¦ããè ËãØã¥ããÀ ‚ããÖñ¦ã ¾ããÞãã ãäÌãÞããÀ ‡ãŠÀŠ¶ãÞã ½ãîÊ¾ã½ãã¹ã¶ããÞããè ‚ããÌãÎ¾ã‡ãŠ¦ãã ‚ãã¹ã¥ããÔã Ô¹ãÓ› 

‡ãŠÀãÌããè ËãØãñË. 

‚ã) ‚ã£¾ãã¹ã‡ãŠãâÞ¾ãã ªðÓ›ãè¶ãñ ½ãîÊ¾ã½ãã¹ã¶ããÞããè ‚ããÌãÎ¾ã‡ãŠ¦ãã : 

01) ãäÌã²ãã©¾ããÃâÞãñ ¹ãîÌãÃ—ãã¶ã ‚ãã•ã½ããÌã¥¾ããÔããŸãè- 

02) ãäÌã²ãã©¾ããÃâÞ¾ãã ¹ãÆØã¦ããèÞãã ‚ãã¤ãÌãã Üãñ¥¾ããÔããŸãè 

03) ãäÌã²ãã©¾ããÃâÞ¾ãã „¥ããèÌãã Îããñ£ãî¶ã ¦¾ããÌãÀ „¹ãã¾ã ¾ããñ•ã¶ãã ‡ãŠÀ¥¾ããÔããŸãè 

04) ‚ã£¾ãã¹ã¶ãã¦ã Ôãì£ããÀ¥ãã ‡ãŠÀ¥¾ããÔããŸãè 

05) Îãõàããä¥ã‡ãŠ Ìã Ì¾ããÌãÔãããä¾ã‡ãŠ ½ããØãÃªÎãÃ¶ããÔããŸãè 

06) ãäÌã²ãã©ããèÃ ¹ãÆØã¦ããè ‚ãÖÌããËãÔããŸãè 

07) ãäÌã²ãã©ããèÃ Ôãâ¹ããª¶ã àã½ã¦ãã ‚ãã•ã½ããÌã¥¾ããÔããŸãè 

08) ãäÌã²ãã©¾ããÃÞ¾ãã ¹ãÆØã¦ããèÞããè Ñãñ¥ããè ŸÀãäÌã¥¾ããÔããŸãè 

09) ‚ã£¾ãã¹ã¶ããÞ¾ãã „ãä−Ó›ãâÎããè ÔãìÔãâØã¦ããè Ôãã£ã¥¾ããÔããŸãè 

10) ¹ãìÔ¦ã‡ãŠãè —ãã¶ããºãÀãñºãÀ ƒ¦ãÀ àãñ̈ ãã‡ãŠ¡ñ ãäÌã²ãã©¾ããÃâ¶ãã ÌãßãäÌã¥¾ããÔããŸãè 

ºã) Îãõàããä¥ã‡ãŠ „ãäªÓ›ñ Ìã ÎããßñÞ¾ãã ªðÓ›ãè¶ãñ ½ãîÊ¾ã½ãã¹ã¶ã- 

1) Îãõàããä¥ã‡ãŠ „ãäªÓ›ñ ãä‡ãŠ¦ããè ¹ãÆ½ãã¥ãã¦ã Ôãã£¾ã ¢ããËãè Öñ ¹ã¡¦ããß¥¾ããÔããŸãè 

2) ‚ã¼¾ããÔãÌãÆŠ½ã Ìã ¹ããŸ¾ã¹ãìÔ¦ã‡ãŠã¦ã Ôãì£ããÀ¥ãã ‡ãŠÀ¥¾ããÔããŸãè 

3) ÎããËñ¾ã ¹ãÆÎããÔã¶ããËã ½ããØãÃªÎãÃ¶ããÔããŸãè 
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4) ÎããËñ¾ã ‡ãŠã¾ãÃÌãÆŠ½ããâÞããè ãäªÎãã ŸÀãäÌã¥¾ããÔããŸãè 

5) ãäÎãàã‡ãŠãâÞ¾ãã ‚ã£¾ãã¹ã¶ããÞãñ ½ãîÊ¾ããâ‡ãŠ¶ã ‡ãŠÀ¥¾ããÔããŸãè 

6) ½ãîÊ¾ã½ãã¹ã¶ã ¦ãâ̈ ããÞãñ ¹ããäÀàã¥ã ‡ãŠÀ¥¾ããÔããŸãè 

7) ¹ãÆÎ¶ããâÞããè ‡ãŠããäŸ¥¾ã ¹ãã¦ãßãè ŸÀãäÌã¥¾ããÔããŸãè 

‡ãŠ) ‚ã£¾ã¾ã¶ã ‡ãŠ¦¾ããÃÞ¾ãã ªðÓ›ãè¶ãñ ½ãîÊ¾ã½ãã¹ã¶ã- 

1) ãäÌã²ãã©¾ããÃâ¶ãã ÔÌã¦ã:Þããè ¹ãÆØã¦ããè Ôã½ã•ã¥¾ããÔããŸãè 

2) ãäÌã²ãã©¾ããÃâ¶ãã ÔÌã¦ã:Þ¾ãã „¥ããèÌãã/ ¨ãì›ãè Ôã½ã•ã¥¾ããÔããŸãè 

3) ãäÌã²ãã©¾ããÃâ¶ãã ÌãØããÃ¦ã Ôã¦ã¦ã „¹ããäÔ©ã¦ã ÀãÖ¥¾ããÔããŸãè 

4) ãäÌã²ãã©ããèÃ ‡ãŠãñ¥ã¦¾ãã ãäÌãÓã¾ãã¦ã ‚ããä£ã‡ãŠ ¹ããÀâØã¦ã ‚ããÖñ 

5) ãäÌã²ãã©¾ããÃâ½ã£¾ãñ ŸÀããäÌã‡ãŠ àã½ã¦ãã ãäÌã‡ãŠãäÔã¦ã ¢ããÊ¾ãã ‚ããÖñ¦ã ãä‡ãŠâÌãã ¶ããÖãè 

6) ¹ãìÔ¦ã‡ãŠãè —ãã¶ããºãÀãñºãÀ ƒ¦ãÀ àãñ̈ ãã‡ãŠ¡ñ Ìãß¥¾ããÔããŸãè 
 

ºãÖìãä½ã¦ããè¾ã/ ãäÌããäÌã£ããâØããè ½ãîÊ¾ã½ãã¹ã¶ããÞããè Ôãã£ã¶ãñ 
 

ºãÖìãä½ã¦ããè¾ã ½ãîÊ¾ã½ãã¹ã¶ããÞããè Ôãã£ã¶ãñ 

 

 

ÔãâŒ¾ãã¦½ã‡ãŠ Ôãã£ã¶ãñ       Øãì¥ãã¦½ã‡ãŠ Ôãã£ã¶ãñ 

(¹ãÀãèàãã ¦ãâ̈ ããÞããè Ôãã£ã¶ãñ) 

 

 

ËñŒããè  ¦ããñâ¡ãè  ¹ãÆã¦¾ããäàã‡ãŠ ¹ãÆ½ãããä¥ã¦ã  ¶ãõªããä¦ã‡ãŠ 

¹ãÀãèàãã  ¹ãÀãèàãã  ¹ãÀãèàãã  ‡ãŠÔããñ›¾ãã ‡ãŠÔããñ›¾ãã 

 

ãä¶ãÀãèàã¥ã   ‚ãã¦½ããä¶ãÀãèàã¥ã  ‚ããäÌãÓ‡ãŠãÀ Ôã½ãã•ããä¶ã¦ããè 

¦ãâ̈ ããÞããè Ôãã£ã¶ãñ  ¦ãâ̈ ããÞããè Ôãã£ã¶ãñ  ¦ãâ̈ ããÞããè Ôãã£ã¶ãñ ¦ãâ̈ ããÞããè Ôãã£ã¶ãñ 

1) ¹ãªãä¶ãÎÞã¾ã àãñ̈ ããè 1) Ôã½ãÔ¾ãã ÔãîÞããè  1) Ìãã‡ã‹¾ã¹ãî¦ããèÃ 1) ‚ããñßŒãã ¹ããÖî 

2) ¹ãÆãÔãâãäØã‡ãŠ ¶ããñâªãè  2) ‚ããä¼ãÀŠÞããè Îããñãä£ã‡ãŠã  2) ãäÞã¨ã ‡ãŠã¤¥ãñ  2) Ôãã½ãããä•ã‡ãŠ ‚ããñßŒã 

3) ¹ã¡¦ããßã ÔãîÞããè  3) ½ãìËãŒã¦ããè  3) ªõ¶ãâãäª¶ããè 
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ÔãâŒ¾ãã¦½ã‡ãŠ Ôãã£ã¶ãñ (Quantitative Tools) 

1) ËñŒããè ¹ãÀãèàãã : (Written Examination) 

½ãîÊ¾ã½ãã¹ã¶ããÞãñ †‡ãŠ ¹ãÆ¼ããÌããè Ôãã£ã¶ã. ãäÌã²ãã©¾ããÃâÞãñ ¹ããÔã Ìã ¶ãã¹ããÔã Öñ ¹ãÀãèàãñÌãÀŠ¶ãÞã ŸÀãäÌãËñ •ãã¥ãñ. ¦¾ãã½ãìßñ ‚ã¶ãñ‡ãŠãâÞãñ 

½ãîÊ¾ã½ãã¹ã¶ã †‡ãŠãÞã Ìãñßãè ‡ãŠÀ¥¾ããÞãñ ¹ãÆ¼ããÌããè Ôãã£ã¶ã „ªã. Üã›‡ãŠ ÞããÞã¥ããè, ¹ãÆ©ã½ã Ôã¨ã ¹ãÀãèàãã, ÌãããäÓãÃ‡ãŠ ¹ãÀãèàãã ¾ããÔãâª¼ããÃ¦ã 

ãäÎãàã‡ãŠãÞããè ¼ãîãä½ã‡ãŠã ½ãÖ¦ÌããÞããè ‚ããÖñ.Ì¾ããä‡ã‹¦ããä¶ãÓŸ¦ãã ¾ãñ¦ãã ‡ãŠã½ãã ¶ã¾ãñ. 

2) ¦ããâñ¡ãè ¹ãÀãèàãã (Oral Examination) 

¹ãÆãÞããè¶ã ‡ãŠãßã¹ããÔãî¶ã ¦ããñâ¡ãè ¹ãÀãèàãã Üãñ¦ãÊ¾ãã •ãã¦ãã¦ã. ¦ããñâ¡ãè ¹ãÀãèàãñ¦ã ãäÌã²ãã©¾ããÃâÞ¾ãã Ö•ãÀ•ãºããºããè¹ã¥ããËã ‚ããä¦ãÎã¾ã ½ãÖ¦Ìã 

‚ããÖñ. Ôãâ¼ããÓã¥ã ‡ãŠãõÎãÊ¾ã ¦ã¹ããÔã¦ãã ¾ãñ¦ãñ. ¦ããñâ¡ãè ¹ãÀãèàãã ¾ãã Ôãã¦ã¦¾ã¹ãî¥ãÃ ½ãîÊ¾ã½ãã¹ã¶ã Ôãã£ã¶ã ‚ããÖñ. ¾ãã ¹ãÀãèàãñ¦ã ¹ãîÌãÃØãÆÖ ¾ãñ¦ãã ‡ãŠã½ãã 

¶ã¾ãñ. 

3) ¹ãÆã¦¾ããäàã‡ãŠ ¹ãÀãèàãã (Practical Examination) 

ãäÌã²ãã©¾ããÃâ¶ããè ‡ãŠãñ¥ã‡ãŠãñ¥ã¦ããè ‡ãŠãõÎãÊ¾ãñ ‚ãã¦½ãÔãã¦ã ‡ãŠñËãè ‚ããÖñ¦ã ¾ããÞãñ ½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠÀ¥¾ããÔããŸãè ¹ãÆã¦¾ããäàã‡ãŠ ¹ãÀãèàãã „¹ã¾ãì‡ã‹¦ã 

‚ããÖñ¦ã. ãäÌã²ãã©ããèÃ ¹ãÆ¦¾ãàã ‡ãŠð¦ããè ‡ãŠÀ¦ã ‚ãÔã¦ãã¶ãã ¦¾ããÞãñ ãä¶ãÀãèàã¥ã ‡ãŠÀŠ¶ã ½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠÀ¥ãñ ¦ãÔãñÞã ‡ãŠð¦ããè ¹ãî¥ãÃ ¢ããÊ¾ãã¶ãâ¦ãÀ ¦¾ããÞãñ 

½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠÀ¥ãñ ¾ãã ¹ãÀãèàãñ¦ã ‚ããä¼ã¹ãÆñ¦ã ‚ããÖñ. ¾ãã ¹ãÀãèàãñ́ ãÀñ ãäÌãÆŠ¾ãã¦½ã‡ãŠ Ìã ‡ãŠãÖãè ¹ãÆ½ãã¥ãã¦ã ‚ããâ¦ãÀãäÌãÆŠ¾ãã¦½ã‡ãŠ àãñ̈ ããÞãñ ½ãîÊ¾ã½ãã¹ã¶ã 

‡ãŠÀ¦ãã ¾ãñ¦ãñ. 

„ªã. ãäÞã¨ã‡ãŠËã, ÔãâØããè¦ã, ãäÌã—ãã¶ãã¦ããèË ¹ãÆ¾ããñØã, ‡ãŠã¾ããÃ¶ãì¼ãÌã, ÎããÀãèãäÀ‡ãŠ ãäÎãàã¥ã, ÔãâØã¥ã‡ãŠ, ãäÎãÌã¥ã ‡ãŠã½ã ƒ. 

4) ¹ãÆ½ãããä¥ã¦ã ÞããÞã¥ããè : 

 ¹ãÆ½ãããä¥ã¦ã ÞããÞã¥ããè Öãè ¦ã•—ãã‡ãŠ¡î¶ã ¦ã¾ããÀ ‡ãŠÀ¥¾ãã¦ã ‚ããËñËãè ‚ãÔã¦ãñ. ãäÎãàã‡ãŠã¶ãñ ¾ãã ÞããÞã¥ããèÞãã Ìãã¹ãÀ ‡ãŠÀŠ¶ã ½ãîÊ¾ã½ãã¹ã¶ã 

‡ãŠÀãÌãñ. 

 ¹ãÆ½ãããä¥ã¦ã ÞããÞã¥ããè •¾ããÔããŸãè ¹ãÆ½ãããä¥ã¦ã ‡ãŠÀ¥¾ãã¦ã ‚ããËãè ‚ããÖñ ¦¾ããÞãñÞã ½ããñ•ã½ãã¹ã ‡ãŠÀãÌãñ. 

„ªã. `ãäºã¶ãñ̀  Þããè ºãìãä£ª½ãã¹ã¶ããÔããŸãè ¹ãÆ½ãããä¥ã¦ã ÞããÞã¥ããè ãäÌã‡ãŠãäÔã¦ã ‡ãŠñËãè ‚ããÖñ. 

5) ¶ãõªããä¶ã‡ãŠ ÞããÞã¥ããè (Diagnostic Test) 

 ¶ãõªããä¶ã‡ãŠ ÞããÞã¥ããè Öãè ‡ãŠñÌÖãÖãè †‡ãŠã‡ãŠãè ¶ãÔã¦ãñ ãä¦ãËã •ããñ¡î¶ã „¹ãÞããÀã¦½ã‡ãŠ ‚ã£¾ãã¹ã¶ã Öãñ¦ã ‚ãÔã¦ãñ. ¦¾ãã½ãìßñ „¹ãÞããÀ 

‡ãŠÎããÞãã ‡ãŠÀãÌã¾ããÞãã Öñ •¾ãã ÞããÞã¥ããèÞ¾ãã ãä¶ãÓ‡ãŠÓããÃ¶ãìÔããÀ Ôã½ã•ã¦ããñ ‚ãÎããè ÞããÞã¥ããè ½Ö¥ã•ãñ ¶ãõªããä¶ã‡ãŠ ÞããÞã¥ããè Öãñ¾ã. 

„ªã. „¹ãÞããÀãÞ¾ãã àãñ̈ ãã¦ã ãäÌã²ãã©¾ããÃÞ¾ãã Þãî‡ãŠã, ¦¾ããÞãñ ‡ãŠÞÞãñ ªìÌãñ, ¦¾ããâÞãñ ªãñÓã Ìã ¶ã Ôã½ã•ãñÔãã ¼ããØã, ‚ã£¾ã¾ã¶ãã¦ããèË 

‚ã¡Þã¥ããè ƒ. ºããºããèâÞãñ ½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠÀ¦ãã ¾ãñ¦ãñ. 

Øãì¥ãã¦½ã‡ãŠ Ôãã£ã¶ãñ : 

1) ãä¶ãÀãèàã¥ã ¦ãâ̈ ã : 

ãäÌã²ãã©¾ããÃâÞ¾ãã Ìã¦ãÃ¶ããÞãñ ¾ããñØ¾ããäÀ¦¾ãã ½ãã¹ã¶ã Öãñ¥¾ããÔããŸãè ¾ãã ¦ãâ̈ ããÞãã Ìãã¹ãÀ ‡ãŠÀãÌãã. ãäÌã²ãã©¾ããÃâÞããè ‚ããä¼ãÌãð¦¦ããè, ‚ããä¼ãÀŠÞããè Ìã 

Ìã¦ãÃ¶ããÞ¾ãã ‚ã¼¾ããÔããÔããŸãè ãä¶ãÀãèàã¥ã ¦ãâ̈ ã ‚ã¦¾ãâ¦ã „¹ã¾ããñØããè ‚ããÖñ ¾ãã ¦ãâ̈ ããÞãã ‚ãã£ããÀñ ãäÌã²ãã©¾ããÃâÞãñ ãä¶ãÀãèàã¥ã ‡ãŠÀŠ¶ã ¦¾ããâÞ¾ãã 
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‚ããä¼ãÀŠÞããèºããºã¦ã Ìã Ìã¦ãÃ¶ããºããºã¦ã ½ã¦ã Ì¾ã‡ã‹¦ã ‡ãŠÀ¦ãã ¾ãñ¦ãñ.  ¾ãã ¦ãâ̈ ãã¦ã ¹ãªãä¶ãÎÞã¾ã Ñãñ¥ããè, ¹ãÆãÔãâãäØã‡ãŠ ¶ããñâªãè Ìã ¹ã¡¦ããßã ÔãîÞããèÞãã Ìãã¹ãÀ 

‡ãŠÀãÌãã. 

2) ‚ãã¦½ããä¶ãÀãèàã¥ã ¦ãâ¨ã : (Self observation Technique) 

ãäÌã²ãã©¾ããÃâ¶ããè ÔÌã¦ã:Þ¾ãã ¹ãÆØã¦ããèÞãñ, Øãì¥ããâÞãñ, ‡ãŠãõÎãÊ¾ããâÞãñ ÔãÌã¾ããèÞãñ ‚ã©ãÌãã Ìã¦ãÃ¶ããÞãñ ÔÌã¦ã:Þã ãä¶ãÀãèàã¥ã ‡ãŠÀ¥ãñ ½Ö¥ã•ãñ 

‚ãã¦½ããä¶ãÀãèàã¥ã Öãñ¾ã. ¹ãÀâ¦ãì ãäÌã²ãã©ããèÃ ÔÌã¦ã:Þã ÔÌã¦ã:Þãñ ãä¶ãÀãèàã¥ã ‡ãŠÀŠ¶ã ¦¾ããÌãÀŠ¶ã ‚ãã¹ãÊ¾ãã¦ã Ôãì£ããÀ¥ãã Üã¡Ìãî¶ã ‚ãã¥ã¥¾ããÔã ¹ãìÀñÔãñ 

Ôã½ã©ãÃ ¶ãÔã¦ãã¦ã. ¦¾ãã½ãìßñ ãäÌã²ãã©¾ããÃâËã ÔÌã¦ã:Þ¾ãã ¹ãÆØã¦ããèºãªááªË, Øãì¥ããºãªááªË, ‡ãŠãõÎãÊ¾ããºãªááªË, ÔãÌã¾ããèºãªááªË, ‚ã©ãÌãã 

Ìã¦ãÃ¶ããºãªááªË ãä¶ãÀãä¶ãÀãß¾ãã Ôãã£ã¶ããâÞãã „¹ã¾ããñØã ‡ãŠÀŠ¶ã ÔÌã¦ã:Þãñ ãä¶ãÀãèàã¥ã ‡ãŠÀŠ¶ã ¶ããñâªãè ¾ãã ¦ãâ̈ ãã¦ã ãäÌã²ãã©ããèÃ ÔÌã¦ã:Þãñ ãä¶ãÀãèàã¥ã 

‡ãŠÀŠ¶ã ÔÌã¦ã: ¶ããñâªãè ‡ãŠÀ¦ããñ. 

„ªã. Ôã½ãÔ¾ãã ÔãîÞããè, ‚ããä¼ãÀŠÞããè Îããñãä£ã‡ãŠã Ìã ½ãìËãŒã¦ããè ¾ããâÞãã Ìãã¹ãÀ ‡ãŠÀãÌãã. 

3) ‚ããäÌãÓ‡ãŠãÀ ¦ãâ̈ ã : 

ãäÌã²ãã©¾ããÃâÞãñ ÔãÌãÃ ‚ãâØããâ¶ããè ãä¶ãÀãèàã¥ã ‡ãŠÀŠ¶ã ¦¾ããÞãã Ì¾ããä‡ã‹¦ã½ã¦Ìã ãäÌã‡ãŠãÔã ‡ãŠÀ¥ãñ Öñ ‚ã£¾ãã¹ã‡ãŠãÞãñ ‡ãŠã¾ãÃ ‚ãÔã¦ãñ. ¦¾ãã½ãìßñ ¦ãã ñ 

ãäÌã²ãã©¾ããÃâÞãñ ÔÌã¦ã: ãä¶ãÀãèàã¥ã ‡ãŠÀŠ¶ã ¶ããñâªãè ‡ãŠÀ¦ããñ. ¦¾ãã¶ãâ¦ãÀ ãäÌã²ãã©¾ããÃâ¶ãã ‚ãã¦½ããä¶ãÀãèàã¥ã ‡ãŠÀ¥¾ããÔã ¹ãÆÌãð¦¦ã ‡ãŠÀŠ¶ã ¦¾ããÞ¾ãã‡ãŠ¡î¶ãÞã 

¦¾ããÞ¾ãã ºãªËÞããè ½ãããäÖ¦ããè †‡ãŠãä̈ ã¦ã ‡ãŠÀ¦ããñ. ¹ãÀâ¦ãì ãäÌã²ãã©¾ããÃºãªááªË Ôãâ¹ãî¥ãÃ Ìã ŒãÀãè ½ãããäÖ¦ããè ãä½ãßñË ¾ããÞããè Œãã¨ããè ¶ãÔã¦ãñ. „ªã. 

Ì¾ããä‡ã‹¦ãÞ¾ãã ½ã¶ãã¦ããèË ãäÌãÞããÀ ¼ããÌã¶ãã Ôã½ã•ã¥ãñ ‡ãŠŸãè¥ã ‚ããÖñ ½Ö¥ãî¶ã ¦¾ããÞ¾ãã ½ã¶ãã¹ãÆ½ãã¥ãñ „¦¦ãÀñ ªñ¦ãã ¾ããÌããè¦ã ‚ãÎãã Ôãã£ã¶ããâÞãã Ìãã¹ãÀ 

‡ãŠÀŠ¶ã ¦¾ããÞ¾ãã‡ãŠ¡î¶ã ‚ã¹ãÆ¦¾ãàã¹ã¥ãñ ¦¾ããÞ¾ãããäÌãÓã¾ããè ½ãããäÖ¦ããè Üãñ¥¾ãã¦ã ¾ããÌããè. 

``•¾ãã ¦ãâ̈ ãã´ãÀñ ½ã¶ãã¦ããèË ãäÌãÞããÀ, ¼ããÌã¼ããÌã¶ãã ãäÌããäÌã£ã Ôãã£ã¶ããâÞ¾ãã ÔãÖã¾¾ãã¶ãñ, „ªãÖÀ¥ãã©ãÃ Ìãã‡ã‹¾ã¹ãî¦ããèÃ ØããñÓ›¹ãî¥ãÃ ‡ãŠÀ¥ãñ, 

ãäÞã¨ã ‡ãŠã¤¥ãñ, ºããÖìÊ¾ããâÞ¾ãã Œãñß Ìã ªõ¶ãâãäª¶ããè Ì¾ã‡ã‹¦ã ‡ãŠÀ¥¾ããÔã ãäÌã²ãã©¾ããÃ¶ãã ¹ãÆÌãð¦¦ã ‡ãŠñËñ •ãã¦ãñ, Ìã ¦¾ããÞãã ‚ã©ãÃ ËãÌãî¶ã Ôãâºãâãä£ã¦ã 

ãäÌã²ãã©¾ããÃâÞãñ ½ãîÊ¾ããâ‡ãŠ¶ã ‡ãŠñËñ •ãã¦ãñ. 

4) Ôã½ãã•ããä½ã¦ããè ¦ãâ̈ ã (Sociometric Technique) 

Ôã½ãã•ããä½ã¦ããè Öã Îãºª `Ôã½ãã•ã` Ìã ãä½ã¦ããè ¾ãã ªãñ¶ã Îãºªãâ¶ããè ºã¶ãËã ‚ããÖñ. Ì¾ã‡ã‹¦ããè-Ì¾ã‡ã‹¦ããèÞãã Ôã½ãã•ã ºã¶ã¦ã ‚ãÔã¦ããñ. Îããßã 

Öãè †‡ãŠ Ôã½ãã•ããÞããè ¹ãÆãä¦ã‡ãŠð¦ããè ‚ããÖñ ‚ãÔãñ ½Ö¥ã¦ãã¦ã. Îããßñ¦ã ‚ã¶ãñ‡ãŠ ãäÌã²ãã©ããèÃ ãäÎã‡ãŠ¦ã ‚ãÔã¦ãã¦ã ãäÌã²ãã©¾ããÃâÞãã ¦ããñ †‡ãŠ Ôã½ãã•ãÞã ‚ãÔã¦ããñ 

`ãä½ã¦ããè̀  ½Ö¥ã•ãñ ½ããñ•ã¥ãñ Ôã½ãã•ããÞ¾ãã ªðÓ›ãè‡ãŠãñ¶ãã¦ãî¶ã ½ãã¹ã¶ã ‡ãŠÀ¥ãñ ½Ö¥ã•ãñ Ôã½ãã•ããä½ã¦ããè Öãñ¾ã ¾ããÞããÞã ‚ã©ãÃ •¾ãã ¦ãâ̈ ãã½ã£¾ãñ 

Ôã½ãã•ããÞ¾ãã ªðÓ›ãè‡ãŠãñ¶ãã¦ãî¶ã ãäÌã²ãã©¾ããÃâÞ¾ãã ÔÌã¼ããÌããÞãñ, Øãì¥ããÞãñ Ìã Ìãð¦¦ããèÞãñ ½ãã¹ã¶ã ‡ãŠñËñ •ãã¦ãñ.  ¾ãã ¦ãâ̈ ãã´ãÀñ ½ãîÊ¾ã½ãã¹ã¶ã ‡ãŠÀ¥¾ããÔããŸãè 

‚ããñßŒãã ¹ããÖî Ìã Ôãã½ãããä•ã‡ãŠ ‚ããñßŒã ¾ãã Ôãã£ã¶ããâÞãã Ìãã¹ãÀ ‡ãŠÀãÌãã. 
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LPG & NATIONAL PROGRESS IN REFLECTIVE EDUCATION 
 

                  Dr.A.L.Patil, 

          Principal,  

K.S.R.College of Education, Nehru Nagar,  

Belgaum 

 

At the time of independence India declared itself as a socialist democratic state. Public sector 

undertakings were initiated and developed to provide for all and usher India towards development. 

But the nineteen eighties witnessed disillusion with socialist Economies which led to dissatisfaction 

with the public sectors. Education too was considered as a public good and the government set up 

institutions just as other public enterprises, which provide dedication to the masses. With passage of 

time these institutions became inefficient. As a reaction to the inefficient working of the state owned 

enterprises, the wave of LPG has spread all over the world, including India. What were needed were 

economic reforms and the idea of privatization was seen as panacea to all the problems. India too 

could not remain unaffected and the wave of LPG has influenced education sector. 

 

LIBERALISATION : 

It is an immediate effect of globalization. Liberalization is commonly known as free trade. It 

implies removal of restrictions and barriers to free trade. India has taken many efforts to liberalize 

education also. Various foreign agencies are able to start educational institutions as per international 

standards in various parts of the country.  

 

PRIVATIZATION : 

Concept of Privatization : Privatization connotes a wide range of ideas. Privatization implies 

induction of private ownership, management and control of organizations. Privatization can imply 

deregulation meaning thereby lesser control of the government. It refers to expansion of private 

sector and reduction of public sector. It also means that areas reserved for the public sector will be 

opened to the private sector. The shift towards privatization reduces the role of the government and 

increases the role of the private, cooperative and local government. The areas of shift are mainly 

decision making and responsibility of money and administration. 
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Education and Privatization : 

Applied to the education sector, privatization can be seen as part of the wider reform of the 

public sector. Education is both a private and social investment. It is therefore the responsibility of 

both the individual including the student, his family and even his employers and the society which 

includes the community and the state. The areas of shift in the education sector are mainly decision 

and responsibility of money, administration and a relevant curriculum of high quality. Privatization 

is management by private sector with total absence of government intervention. Such institutions 

generate their own funds through higher fees, user charges and full use of resources. They survive on 

the philosophy that they do not have to pay for those who can pay. Privatization of higher education 

has emerged in several forms and types in the recent decade in India. 

1.  Privatization within government higher education institutions takes place in the form of      

introducing self-financing courses within government institutions.  

2.  Converting government aided private institution in to private self financing institution. 

3.  Allowing expanding self financing private institution with recognition and also without     

recognition, which may be termed as commercial private higher education institutions. 
 

Privatization will enhance  : 

•  Decentralization and debureaucratization of educational institutions. 

•  Initiatives in educational reforms. 

•  Innovativeness in teaching and evaluation. 

•  Tailor made services and provision of wide choice of courses and subjects to students. 

•  Competition. 

•  Quality education and training. 

•  Shaping of the curriculum according to global, national and local needs. 

•  Availability and better maintenance of resources transparency in all procedures. 

•  Fulfill the need of the country in liberalization, privatization, and globalization. 

•  Utility of human and physical resources in proper way. 
 

GLOBALIZATION : 

The closing decade of 20th century saw major social, political and economic transformations 

on a global level. The developments, combined with increasingly rapid advances in the nature of and 

impact of information and communication technologies have had a powerful influence on all 

nations, societies and cultures worldwide. All this has intensified globalization. 
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Concept of Globalization : 

Globalization is a much talked about term today and has become a phenomena, which is 

greatly affecting the society in general and different nations in particular. Globalization is the 

integration of economic, political and cultural systems and trends across the world for economic 

growth, prosperity and democratic freedom. It pursues liberal or free market policies in world 

economy for economic liberalization. It aims at realizing one single unified world community where 

no social conflicts exist calling for social and cultural integration. Globalization entails privatization 

and marketization of economic and political structures in which ability of the state to control all the 

activities within its borders is becoming limited. Simply put, globalization in fact is a combination of 

free exchange of goods services and capital. Globalization is the tendency of any entity, activity, and 

technology to acquire a dimension that grows beyond any “frontier” that would be imposed by such 

criteria as geography, religion, gender, age and the like. Anything or anybody can have a worldwide 

impact. Globalization seeks to deal with relations that go beyond the confines of the nation state or 

country boundaries. 

    

Global Education : 

The purpose of globalization and global education is to develop a ‘global perspective’ and 

sensitize the youth for understanding the multicultural world and maintaining peace and harmony in 

the world. People in general and the youth in particular has to be aware of the global happenings and 

issues and the interdependence of people. Global perspective means sharing and cooperation with 

others allowing them to use whatever resources are available to attain individual as well as common 

goals. Further, empathy towards others, i.e. understanding and sharing feelings, communication 

ability in order to express and exchange thoughts, feelings and information and resolving conflicts 

by finding satisfactory ways of dealing with disagreement or argument between people, groups, 

societies or nations. 
 

Professionalizing the Teacher and Teacher Education for Global World :  

There are many challenges before the teaching profession. Firstly, teachers need to radically 

adapt to the new skills, techniques, methods and demands and secondly a change in the mind set to 

take up new responsibilities. It is only then that the teacher can be professionalized. 

Teaching is a profession with competing demands. In spite of a high demand for teachers the 

profession has not attracted the best with adequate qualifications, training and desire the world over. 

As such, the following steps will help in professionalizing the profession and the teacher. 
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•  No devaluing of teacher functions 

•  Good salaries 

•  Good working conditions 

•  Flexible hours 

•  Individualized training to meet the needs of heterogeneous group of teachers catering to  

heterogeneous students. 

•  Constant training in use of new methods of teaching, counseling, meeting curricular demands, 

computers, finding and interpreting information 

•  Autonomy to teachers in classroom management, teaching strategies, arrangement of furniture 

and work spaces, 

• Standardize the skills and their certification, to be acquired by a teacher enabling it to be used  

   world over. 

In order to prepare the new age teachers the system of teacher education has to adapt to and 

adopt new challenges faced by the system. Systemic changes have to be made to prepare the global 

teacher. These could be in the form of infrastructure, facilities, selection, recruitment and retention 

of competent human resources, adopting and training in new technologies, and upgrading the 

curriculum 

 

Reflective Education : 

Reflective education encompasses an inquiry approach that emphasizes an ethic of care, a 

constructivist approach to teaching, and creative problem solving  

Reflective education strives to help make meaningful connections between theory and practice. 

Students are taught to ask significant questions in the context of classroom and field experiences. 

Reflective education incorporates reflective thinking and teaching into a sequential curriculum 

pattern with initiatory, developmental, and culminating phases. Courses are arranged within the 

professional education sequence around five questions: 

1. Exploring Teaching    —  “Shall I Teach?” 

2. Academic Preparation   —  “What Shall I Teach?” 

3. Understanding Learner s  —  “How Do Students Learn?” 

4. Organizing for Teaching  —  “How Shall I Teach?” 

5. Schooling and Cultural Context —  “Why Do We Teach?” 

Classes participate in carefully arranged and fully integrated field based experiences beginning in the 
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first year and culminating in the senior year with Student Teaching. The professional education 

curriculum emphasizes caring relationships, assertive but cooperative classroom management 

practices, peace and justice issues, and the integration of ethics with professional competency. 

The ultimate goal of reflective education is to empower you to develop a spirit of inquiry 

leading to informed decision making while applying values to action. Members of the education 

faculty are committed to demonstrating the reflective model in their own teaching. Education classes 

utilize instructional activities such as cooperative learning strategies, class interaction and role 

playing, microteaching lessons, and case studies. Instructors give special attention to the application 

of theory and practice by helping you make connections between relevant concepts through higher 

order questioning strategies. Reflective thinking skills – the ability to evaluate and interpret 

evidence, modify views, and make objective judgments – are stressed in all courses. So in this 

context of L.P.G Reflective Education has incorporated in itself the seeds of national progress. 

Reflective Education demands and respects the wonderful range of multiple talents & 

capacities of all individuals regardless of cultural, intellectual or gender differences and LPG 

provides a perfect setting for it. The basic principle of reflective education being learner centered& 

incorporating the idea of the learner being “cornered” into learning might be potentially challenging 

to those interested in promoting reflective education. Only reflective education can create 

enlightened citizens   who can contribute to the national progress. The obstacles and the burden 

levied on the state to provide the amenities of reflective education is reduced as a result of 

privatizing, liberalizing and globalizing the area of education. The access for knowledge increases 

and India will be enabled to meet the challenges of modern industrial revolution in the global 

scenario. LPG will also attract foreign students from under developed, least developed and 

developing nation and even from developed nations. LPG may lead to international standards of 

infrastructure as per the needs of reflective education. 

LPG provides more opportunities to develop teaching and learning competencies where 

learners are cornered. Hence there will be an improvement in the quality of education and this leads 

directly to national progress. New values and concepts are emerging and providers (of education) are 

becoming more professional, concepts of TQM and customer (student) satisfaction is gaining more 

attention. The current concern is gradually growing for better governance and checking corruption. 

Human resource development is gaining highest importance. Transparency, truthfulness, profit, 

finance, integrity are emerging values.  

Within the sector of education, while invasion of foreign universities may help us to imbibe 
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positive aspects of their functioning, the situation could be harnessed to reap advantages. As India is 

an agricultural country, courses related to agriculture should be made more attractive. The 

materialistic fabric of the vest should be interwoven with the spirituality of the east. India can attract 

foreigners by offering courses in yoga, meditation, Indian language, architecture etc. study of foreign 

languages can be encouraged. All this contributes to our economy.  

Thus, it is in the reflective educational circle that the action has to be planned and executed 

to provide opportunity to all to grow and develop into reflective thinkers with the ability to evaluate 

and interpret evidence, modify views and make objective judgments and there by contribute to the 

national progress.     
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[y a% ta AazvaI cy aa pazy ap ustk atuna j aIv anak a OS alya ivak san a ek va Oc aarIk   [y a% ta AazvaI cy aa pazy ap ustk atuna j aIv anak a OS alya ivak san a ek va Oc aarIk   [y a% ta AazvaI cy aa pazy ap ustk atuna j aIv anak a OS alya ivak san a ek va Oc aarIk   [y a% ta AazvaI cy aa pazy ap ustk atuna j aIv anak a OS alya ivak san a ek va Oc aarIk       

         va sa ama aij ak  dRY TIk a ona.         va sa ama aij ak  dRY TIk a ona.         va sa ama aij ak  dRY TIk a ona.         va sa ama aij ak  dRY TIk a ona.     
    

Ba a osa la o esaBa a osa la o esaBa a osa la o esaBa a osa la o esa \\ \\ .DI ..DI ..DI ..DI .     

sa ha  p̀a Qya a pksa ha  p̀a Qya a pksa ha  p̀a Qya a pksa ha  p̀a Qya a pk,    

Da ^.DI .va a ya .pa TI la i Sa xaNa Sa a s~Da ^.DI .va a ya .pa TI la i Sa xaNa Sa a s~Da ^.DI .va a ya .pa TI la i Sa xaNa Sa a s~Da ^.DI .va a ya .pa TI la i Sa xaNa Sa a s~,                

ma ha i va dya a la yama ha i va dya a la yama ha i va dya a la yama ha i va dya a la ya, ipMprI ipMprI ipMprI ipMprI, puNa o     puNa o     puNa o     puNa o        

                                                                            

Ba a MDva la o e.T I . Ba a MDva la o e.T I . Ba a MDva la o e.T I . Ba a MDva la o e.T I .     

ssss a ha  p̀a Qya a pka ha  p̀a Qya a pka ha  p̀a Qya a pka ha  p̀a Qya a pk,                    

ka MtI la a la i K va na sa ra  i Sa xaNa Sa a s~ka MtI la a la i K va na sa ra  i Sa xaNa Sa a s~ka MtI la a la i K va na sa ra  i Sa xaNa Sa a s~ka MtI la a la i K va na sa ra  i Sa xaNa Sa a s~,        

 ma ha i va dyaa la ya ma ha i va dyaa la ya ma ha i va dyaa la ya ma ha i va dyaa la ya,  puNa o                                                 puNa o                                                 puNa o                                                 puNa o                                               

p `sta vana a p `sta vana a p `sta vana a p `sta vana a :-    

 Aaj acyaa Qa ava pL Icya a AaiN a j aIv aGa oNya a sp Qao -cy aa y aug aat S aala oya  iv ad yaaq yaa -Mm aQy ao v aaZt j aaN aaáya a Aa% mah % yaa, 

naOraS ya, Aa% mai vaS va asaa ca I k matrta, vaaZta ek TopNa a, vy asana aiQ anata AS aa  ek  navh o Anaok  sam asyaa Mna I i vad yaaq ya a- Mnaa  

gàa sal aol ao id saun a yaoto.  sausa Msk Rt AaiNa sauiS ai xat mh NavaUn a GaoN aaáya a saama aj aal aa h I inaiS cat ic aMtaj anak  baa ba Aah o.  

iS axaNa pwtIt prIxa ola a id lao ga ola ola o Avaastva mah % va; saM yau@ t kuTuMb a pwtIca a áh asa; palak  va maula aMm aQy a o 

sausa Mva ad aca a ABa ava; pa lak aM cao m aul aa Mvar Ila Ap oxa aMc ao Aa oJao AS aI ek  navho Anaok  k arNao yaa s amasy aa Mcy aa ma uL aS aI id sa un a  

yaotat.  

S aalaoy a ma ula aMsa maa orIl a ya a sam asyaa Mcy aa s aMd Baa -t j aaga itk  Aaraogya s aM GaTna onao 19 9 3  maQyao d h a j aIvana k a OS aly a o 

inaQ aa- irt k olaI Aah ot.  ikS aaorvay aIna ma ula aMm aQy ao h I j aIvana  k aOS alyao iS axaN aatUna i vak isat Jaaly aas a % yaaM cyaa s amaa orIl a  

samasy aa k maI h aotIl a va d OnaM id na j aIvan aatIl a Anaok  samasy aaMn aa to p̀B aa iva pNao s aama aor o j aatIla h I % yaam aag aca I Ba Uimak a  

Aah o.   

WHO Aa iNa raYT/ Iya ABya asaËm a AaraKDa (2005) cy a a maag a-d S a-k  t% vaanaus aar mah ara YT/ raj yaat S aOx aiNak  

vaYa - 20 09  pa saUn a p àq a imak  iS ax aNaa cya a ABya asaËm aat h I j aIvan ak aOS alya o sa maa iva Yz k rNyaat Aal aI Aah ot, tI  

puZIl ap̀m aaN ao.   

1)   ‘sva’ caI j aaNaIva 

2)   samaanauBa utI 

3)   inaNa-yax amata 

4)   samasyaain arak rNa 
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5)   pirNaamak ark ta saMp̀ oYaN a 

6)   vya@ tI – vya@ tIMmaQ aIl a sah saMb aMQ a 

7)   saj a-naS aIla iva ca ar 

8)   icaik % saa% mak  ivaca ar 

9)   Baavana aMc ao sam aay aaoj an a 

10)  taNatNaava aMc ao sam aay aaoj ana 

1111) ‘sv a’ ca I j aaNa Iva  ‘sv a’ ca I j aaNa Iva  ‘sv a’ ca I j aaNa Iva  ‘sv a’ ca I j aaNa Iva :-    

       AapNa k aoNa Aah aot, k sao Aah aot, Aaplyaam aQy ao k aoNatI gauN aav aga uNa Aah ot, Aaplyaa xam ata va m ayaa -d a k aya  

Aah ot [. ivaYaya ac aI saM puN a- maa ih tI h aoNao mh Naj ao ‘sva’ caI j aaNa Iva.  

      ‘sva’ caI j aaNaIva h o j aIvanak a OS alya puZ Ila p azaMtuna p `i tt h aoto.  maI va@ ta k saa Jaalaao, d usaáyaa sa MQa Ic ao saa onao [.  

2222) sa ma ana uBa utI  sa ma ana uBa utI  sa ma ana uBa utI  sa ma ana uBa utI :-    

 Anaaq a, ApMga va d us aáyaa Mcy aa B aav aBa av anaa j a aNaun a G ao} na % y aap `maaN ao Aa pla o v at-na zo vaNa o h aoy a.  sama anau BaUtI  h o 

j aIvanak aOS aly a puZI la paza Mtuna p̀ itt h aoto – naIlaU, vaih naI Mc a I vaol a [.   

3333) inaN a inaN a inaN a inaN a -- -- y axa mata y axa mata y axa mata y axa mata :-    

svat:cao inaN a-y a svat: GaoNya aca I xam ata AsaNa o.  inaNa-y axam ata h o j aIvanak aOS aly a puZ Ila p `itt h aoto –  maI va@ t a  

k saa Jaalaa o, saPtsaura Mca o j aIvan aga anao [.   

4444) sam asya ain arak rNa  sam asya ain arak rNa  sam asya ain arak rNa  sam asya ain arak rNa :-    

]d \Bavala olya a sam asya a sv at:laa sa aoDiv ata ya oNao.  sam asya aina rak rNa h o j aIvanak aOS aly a puZ Ila pazatuna p̀ itt  

h aoto.  maaozyaa id la aca a raj aa, d usaáyaa saM Qa Ica o saa onao [.   

5555) pirN aam ak ark  saMp̀oY a Na  pirN aam ak ark  saMp̀oY a Na  pirN aam ak ark  saMp̀oY a Na  pirN aam ak ark  saMp̀oY a Na :-    

Aaplyaa  Ba avan aa, k lpna a, iva ca ar p irNaam ak ark  pwtInao  saMv aad  p `sq aa ipt k $ na [traMp ya- Mt pa oh ca ivaN ao.  

pirNaa mak ark  saMp̀o YaNa h o j aIvan ak aOS alya puZ Ila p azatuna p̀ i tt h aoto.  maaJaa maaJya aS aI saM vaad, maaJaI S aaL a [.   

6666) vy a@ tI  vy a@ tI  vy a@ tI  vy a@ tI ––––  vya@ tIMm aQ aI la sah sa Mb aMQ a  vya@ tIMm aQ aI la sah sa Mb aMQ a  vya@ tIMm aQ aI la sah sa Mb aMQ a  vya@ tIMm aQ aI la sah sa Mb aMQ a :-    

vya@ tI –  vya@ tIMtIla caa Mg ala o saMb aM Qa p̀ sq aai pt k rNao. vya@ tI – vya@ tIMmaQa Ila s ah saMb aM Qa h o j aIvanak a OS aly a  

puZIl a pazatuna p `itt h aoto.  raiS ayaatIla Ba `ma MtI, AMd maana –  raYT/Iya tIq a-sq aana, KoL  gaava ak Dcao [.   
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7777) s aj a s aj a s aj a s aj a -- -- n aS aIl a iv ac aar n aS aIl a iv ac aar n aS aIl a iv ac aar n aS aIl a iv ac aar :-    

navain aim a-tIc yaa  xa matoc aa  iv ak asa k rNao.  s aj a-naS aI la  iv aca ar  h o j aIv anak aOS aly a p uZIl a pazatuna  p `itt h aoto.  

saMg aNak aca a maih ma a, KoL  gaavaak Dcao, d usaáya a saMQ aIc ao sa aona o [ .   

8888) ica ik % saa% mak  iv ac aar ica ik % saa% mak  iv ac aar ica ik % saa% mak  iv ac aar ica ik % saa% mak  iv ac aar     :-    

ica ik % sak  d RYTInao eKad yaa G aTnao ca a p̀sa Mga ac aa iv aiv aQa pOla uMna I iva ca ar k rNao.  icaik % saa% mak  ivaca ar h o 

j aIvanaS aO lya puZ Ila paz atuna p̀ itt h aoto.  saMgaNak aca a maih maa, naavyaaM caa [ ith asa, ivac aarQ ana –  saaQya AaiNa sa aQ anao [.   

9999) Ba avan aa Mc ao sa Ba avan aa Mc ao sa Ba avan aa Mc ao sa Ba avan aa Mc ao sa maa ya aoj ana maa ya aoj ana maa ya aoj ana maa ya aoj ana :-    

ek acavaoL I p̀ oirt h aoNa aáyaa sv at:cyaa v a [traMcy aa B aav a Baav anaa s amaj aun a Gao} na % yaa Mc ao sam aay aaoj ana k rNao.  

Baav aBa avan aaM ca o sama ayaa oj ana h o j aIvanak aOS aly a puZIl a paza Mtuna p̀ itt h aoto.  maaJaa maaJyaS aI saM vaad, vaih naI Mca I vao la [.   

1 01 01 01 0) taNatNa av aaMc a o sam aay aa oj ana  taNatNa av aaMc a o sam aay aa oj ana  taNatNa av aaMc a o sam aay aa oj ana  taNatNa av aaMc a o sam aay aa oj ana :-    

manaa var v a S aIr avar  ya oNaaáy aa taN atNaav aa Mca o s amaa yaa oj ana k rNao .  h o j aIvanak aOS aly a p uZIl a p azatuna  p̀ itt h aoto.  

ivac aar Qana, vaoL o cao g aiNat, saaQy a AaiNa saa Qan ao, ta$ Nyaaca o tIna ‘t’ k ar [.   

ivad yaaq y aa- Mma Qyao j aIv ana k aOS alya atuna va Oc aairk  va saam aaij ak  d RYTIk aona ina maa -Na k rNyaatIla iS ax ak aca I BaU imak a :- 

1)   S aalaoy a ivad ya aq yaa -Mma Qya o sak ara% mak  d RYTIk aona va Aa% mai vaS vaas a vaaZI sa laa vaNa o.  

2)   ivad yaaq yaa-Mn aa S aOx aiNak  va vyaa vas aiyak  maa ga-d S a-na k rNao.  

3)   ivaiva Qa ma aih tIca a saMg àh  k $ na tI vaacaNyaas aazI iv ad yaaq yaa -Mna a saM QaI d oNa o va savay a laa vaNa o.  

4)   dj ao-d ar S aOxaiNak  ica~ pT S aaL ot saama uih k rI% yaa d aKvaav aot.  

5) prIxa ocy aa k aL atIla  taNa –  tNa ava aMc ao  vya vasq aa pna k rNyaa saazI t& Dâ@ Tr, iS ax ak  t&, maanasa]p ca ar t&  

[.  maaga-d S a-na iv aiv aQ a ]pËmaaMtun a ]plabQ a k $ na d yaavao.  

6)  iv aiv aQ a x ao~ at yaS as vaI  Jaal aoly aa  vya@ tIM cya a ma ula a KtI maa ga-d S a-na  S aal aoy a iv ad yaaq ya a- Mnaa  iv aiv aQa  k aya-Ëm aatun a  

]plabQ a k $ na d yaavao.  

7)  S aalaoy a ivad ya aq yaa -Msa azIcy aa iv aiv aQ a spQa a- pursk ar va k aya-Ë maaMn aa p̀ isawI d oNao.  

8)   ivaivaQ a vya@ tIM cyaa k aya a-Mn aa iv aiv aQa k aya -Ëmaa Mcy aa maa Qy amaatun a ivad ya aq yaa -Msa maa or AaNanao.  

9)   q aaor S aas~ &aMcaa j aIv anap `va asa pustk aMm aQ auna i vad yaaq ya a- Ms amaa or maa MDava a.  

10)  ]d yaaogasam aUh a caI yaS a aog aaq aa i vad yaaq y aa- Msam aa or AaNaava I.  
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 baal ak  ik S aaorvaya atUna t$ Naa[ -k Do inaGa ala ola o h o Aazvyaa [y a% tocao m ah % vaac ao v aL Na Asalyaan ao j aI vanak aOS al yaa Mca I  

rcanaa y aao gya Aah o.  BaaYa oc ao pustk  h o kovaL  marazIc ao na zrta j aIvanaa cao sa Mv aod naS aIl a BarNap aoY aNa vh av ao h I d RYTI zova una  

pazyap ustk acao sa Myaa oj ana k olao Aah o.  
    

s ama ara op s ama ara op s ama ara op s ama ara op ––––         

 p̀sa armaa Qyam aa cyaa ivaS v aat Ba aYa ocy aa sa Mva od naS aIla AQ yayan aa cao va AQya apna aca o mah % va id v asao Mid vas a va aZtca j aaN aa r  

Aah o.  BaaYa a mh Naj ao j aI vanas aM vaad  ya asa azIc a iv ai vaQ a x ao~ aMtI la vy a@ tIMca o j aIv anas aMG aYa -, j aIvan aak Do pah Nya aca I sak ara% m ak  

d RYTI, va ma I –  maaJa –  maaJya apurt h I k xaa sa aoDuna mana acy aa vaOiS v ak Ik rNaacaI p̀ iËyaa s au$  vh ava I, mh Nauna j aIv anama ulya aM caa  

ivak asa vh av aa.  navya a ipZIna o k ovaL  prIxa aq aI- na h aota sa maR w maaNaUsa vh av ao p `gal Ba naa gairk  vh ava o yaa p̀y a% naa Mca o h o ek  

pa} la zrola.  
    

s aMd Bas aMd Bas aMd Bas aMd Ba -- --  ga M̀q as auc a I ga M̀q as auc a I ga M̀q as auc a I ga M̀q as auc a I     ––––     

1) p̀aq a imak  iS axaNa AByaa saËma 2004  iS axak  maag a-d iS a-k a [ya% ta 8 vaI Baa Yaa v a saam aaij ak  S aas~ o, mah araYT / 

raj ya S aOxaiNak  saMS aa oQan a va p̀ iS axaNa p irYad, puNao –  3 0. 

2) baal aBa artI [ya% ta AazvaI mah araYT/ raj ya pazy apustk  inaim a-tI maMDL, puNao.  

3) Life skills Education, Article of Bhuvaneshwara Lakshi in University  New, Vol. 47, No. 08, 

February 23, March 01, 2009.  
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TOWARD REFLECTIVE PRACTICE IN DESIGNING 

TEACHING-LEARNING PROCESS 
 

Dr. Vidya N. Jadhav, 

Associate Professor , 

MVP, College of Education, Nashik. 

 

Introduction : 

 Reflection as a rigorous & a particular way of thinking & can’t be equated with more 

haphazard "malling over" something. Reflective thought in contrast, comprises "bedlamite units that 

are linked together so that there is a sustained movement to common end". Reflection is a rational 

and purposeful act, an "active, persistent & careful consideration of any belief or supposed form of 

knowledge in the light of the grounds that suppor it, further conscious & voluntary effort to establish 

belief upon a firm basis of evidence & rationality". Reflection helps to clarify our understanding of 

the world & to create new distinctions & possibilities for the future. It is a way of creative intention. 

William Butler yeats said, “Edn is not the filing of the bucket, but the lighting of the fire" (“famous 

quotes”, 1998-2010) 
 

‘What is reflection' : 

 Reflective teaching is an approach in which. the teacher observes and reflect on his/her own 

teaching & uses observation & reflection as a way of bringing about change, Reflective teaching 

means looking at what the teacher do in the classroom and giving it a meaning by attaching the why 

questions to what you go though. Teacher also empower student's to ask these why questions to their 

classroom experiences. Teacher start by recognizing that teacher & students are key persons in 

learning. Environment As a teacher how will you fulfill your teaching process in the teaching  

profession. 

It is a thought process 

It involves - 

1. Identifying learning / development needs 

2. Looking for leaving points within the variables are organized in a systematic manner. 

Scenario or situation on which you reflect. 

3.  Self assessment of practice or competence in a give situation. 

4.  Looking back at events and asking questions 
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5.  Looking forward and asking question 

Reflection is like looking at a photograph or a video. It tells us about ourselves in the past 

where we were or what we see doing, Reflection is like looking at a holiday brochure, video before 

we go away. We get ideas of what it might be like, what we might do or whom we will meet. It is 

almost like superimposing into the picture. Using reflection of either sort or a combination helps us 

to learn. Teaching learning process is a means through which the teacher, the learner the curriculum 

& other. 

The ability to think clearly if necessary to successful living. As a general rule those persons 

who have mastered thoroughly whatever learning they have attempted are among the most efficient 

and respected in life. Reflective thinking occurs when interference must be overcome in the 

attainment of an objective. When solutions are clear no reflective thinking is required. It is when the 

individual must find new ways of reacting to a situation or of circumventing an obstacle that a 

challenge is given those mental processes involved in problem solving or reflective thinking." The 

former giving consideration to a calling up all the experiences relevant to the solutions of difficulty; 

the later projecting the experiences so that new ideas result.  

 

Definition : 

"An activity in which people capture their experience think about it all over it & evaluate it" 

(Bond, Kengh & Walker (1985)) 

"Through reflection and analysis we strive to understand the experience". (Osterman and 

Kotlakamp (1993)) 

"A dialogue of thinking and doing through which I became more skillful". ( Schon (1987 )) 

Gibbs (1988) states "It is not sufficient to have an experience in order to learn without reflecting 

upon this experience it may quickly be together or its learning potential is lost. It is form the feelings 

and thoughts emerging from this reflection the generalizations or concepts can be generated and it is 

generalizations that allow situations to be tackled effectively." 

John Deway (1993), “Reflection involves a state of doubt, hesitation, understanding or 

mental difficulty, in which originates. This uncertainty is followed by the act of searching to find 

materials that will determine this doubt and settle the confusion”. 

How to implement reflective learning- 

When evaluating learning, it can be beneficial to consider how learning can be applied to 

other situations in the future to further develop acquired knowledge and skills. 
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What reflective questions can you ask when evaluating your learning ? 

What have you learnt ? 

How have you applied the learning ? 

How will you apply the learning ? 

What could you do differently in the future to further enhance your performance ? 

Will you develop the newly acquired knowledge or skills further to enhance your performance ? 

Which is the method helpful for pupils ? 

The aim of the learning should be to encourage, improve and develop the power of original 

thinking in the students so that they may make their contribution felt in life. 

The pupils must purpose what they should be allowed to do only those things which will 

build up certain attitudes. 

All learning should be done only if it is necessary for what the pupils have actually proposed. 

What the pupils are allowed to do should be guided. So as to enrich, "The subsequent stream of 

experience". 

 

Process of Learning - 

Two key types of learner (Entwise, 1984) as- 

Information seekers like to accumulate facts and learn patterns. Their learning can be 

mechanical and they try to achieve deep learning through comprehensive knowledge. Understanding 

seekers search for personal meaning, relating what they learn to past experiences, exploring potential 

connections and discrepancies. In other word they use a process of reflection. 

Dewey's famous steps in an act of reflective thinking are– 

1. A felt difficulty – awareness of the problem 

2.  Locate and define difficulty –  

3.  Comprehending the problem 

-  Locate, evaluate, & organize information classifying data,  

-  Discover relationships – formulating hypothesis. 

4.  Evaluate hypotheses – accepting or rejecting hypotheses 

5. Apply the solution – accepting or rejecting the conclusion. 

To stimulate and assist pupils in carrying on reflective- the teacher should- 

1.  Get them to define the problem at issue & keep it clearly in mind. 

2.  Get them to recall as many related ideas as possible by encouraging them. 
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a. to analyze the situation & 

b. to formulate definite hypothesis & to recall general rules or principles that may apply. 

3. Get them to evaluate carefully each suggestion by encouraging them. 

a. to maintain an attitude of unbiased, suspended judgment or conclusion. 

b. to criticize each suggestion. 

c. to be systematic in selecting and rejecting suggestions 

d. to verify conclusions. 

4. Get them to organize their material so as to aid in the process of thinking by encouraging them. 

a. to "take stock" from time to time. 

b. to use methods of tabulation & graphic expression 

c. to express concisely the tentative conclusions reached from time to time during the 

inquiry. 

 

Role of teacher in developing reflective thinking : 

Reflective teaching means teachers are content to accept the judgment of other, teacher 

search for a few experiences & satisfy ourselves with solutions based upon them. Teacher may use 

imaginary rather that actual facts, permit solutions to be completed on the basis of these 

uncertainties. We are impelled to engage in all the aspects of good thinking however, when others 

are not satisfied with our conclusions. We then either continue to rationalize or seek data that will 

support our point of view.  

 

ROLE OF TEACHER IN DEVELOPING REFLECTIVE THINKING : 

� Be determine each student’s readiness for learning. 

� Be determine each student’s progressing capacity. 

� Be determine each student’s level of achievement. 

� Show consideration to imaginative and unusual ideas of the student. 

� Show pupils that their ideas have values. 

� Provide opportunities to students for self initiated learning. 

� Encourage students for self evaluation. 

� Have commitment to the all-round development of young people children. 

� Develop student’s ideas through constructive criticism and though referred to competent 

authorities. 
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� Provide necessary guidance and counseling for developing motivation and overcoming 

emotional fears. 

� Create positive professional relationship with all human beings. 

� Be a good listener and communicator. 

 

SPECIALITIES IN REFLECVE THINKING : 

1. Special emphasis is laid on independent thinking. 

2. Reflective teacher is open mindedness about the whole education process. 

3. Reflective teacher’s responsibility to commitment with all students and teaching. 

4. Reflective thinking is always finding out a new concept and new strategies, new 

experiments and new experience. 

5. Continuous improvement in practice. 

6. Developing cognitive skill. 

7. Give emphasis on reframe knowledge. 

How can you evaluate your teaching ? 
 

                                                              Why  

 

 

 

 

 

 

 

 

                             What                                                       How much 

 

Teacher should know his limitations and potential areas. Self evaluation is essential for the 

following reasons. 

1. Understanding the textual elements. 

2. Planning and organization. 

3. Situational teaching. 

  

Re-Evaluation 
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4. Love to subject. 

5. Communicative competence. 

6. What is to be assessed in terms of student’s learning? 

7. When is to be assessed?. 

8. Regular observation of the students when they do any project, discuss in small groups.              

( Peer observation ) 

9. By asking questions. 

10. By recalling, recognizing, understand, apply, analyze and interpret subject matter. 

11. By assessing student learning objectively, fairly and sensitively. 

12. With the help of reading facts acquired during reading and study. 

13. SWOT analysis for e.g. In English. If the teacher doesn’t know correct pronunciation he 

should try to get mastery over pronunciation. 

14. Recording will help the teacher in such case. He/she should record his/her own speech 

and later on he will correct himself/herself.   

 

Conclusion : 

 Reflection is useful in the learning process. Reflection is thinking for an extended period by 

linking recent experiences to earlier inter related mental schema. The thinking involves looking for 

commonalities, differences and interrelations beyond their superficial elements. The goal of 

reflection is to develop higher order thinking skills. 
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+vªÉªÉxÉ - +vªÉÉ{ÉxÉ ªÉÉ |ÉÊGòªÉäiÉ Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉÉSÉä ¨É½þk´É  
  

|ÉÉ. b÷Éì. VÉÉvÉ´É ®ú̈ ÉÉEòÉÆiÉ ¸ÉÒ½þ®úÒ 

Ê¶ÉIÉhÉ¶ÉÉºjÉ ¨É½þÉÊ´ÉnùªÉÉ±ÉªÉ, +½þ¨ÉnùxÉMÉ®ú 

 
|ÉºiÉÉ´ÉxÉÉ - 

 Ê¶ÉIÉhÉÉSÉä vªÉäªÉ `ö®úÊ´ÉiÉÉÆxÉÉ iÉä Ê¶ÉºiÉ ÊxÉ¨ÉÉÇhÉ Eò®úhÉä ½äþ +ºÉÉ´Éä EòÒ º´ÉÉiÉÆjªÉ|ÉÉ{iÉÒ ½þÉ Ê¶ÉIÉhÉIÉäjÉÉiÉÒ±É VÉ®úÉ 

´ÉÉnùOÉºiÉSÉ Ê´É¹ÉªÉ +É½äþ. <ÊiÉ½þÉºÉÉEòbä÷ {ÉÉÊ½þ±Éä EòÒ EòvÉÒ Ê¶ÉºiÉÒ±ÉÉ +ÊiÉ®äúEòÒ ¨É½þk´É iÉ®ú EòvÉÒ º´ÉÉiÉÆjªÉÉSÉÉ +ÉiªÉÆÊiÉEò 

{ÉÖ®úºEòÉ®ú +Éfø³ÚýxÉ ªÉäiÉÉä. |ÉiªÉäEò Ê´ÉSÉÉ®ú´ÉÆiÉ ½þÉ Ê¶ÉºiÉ ´ÉÉ º´ÉÉiÉÆjªÉ ªÉÉ iÉk´ÉÉÆSÉÉ {ÉÖ®úºEòÉ®ú iÉÉÎi´ÉEò ¦ÉÚÊ¨ÉEäòiÉÚxÉ Eò®úiÉÉÆxÉÉ 

ÊnùºÉiÉÉä. iªÉÉ¨ÉÖ³äý +vªÉªÉxÉ - +vªÉÉ{ÉxÉ ªÉÉ |ÉÊGòªÉäiÉ Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉ ªÉÉ iÉk´ÉÉÆxÉÉ ÊEòiÉÒ ¨É½þk´É tÉªÉSÉä ½äþ 

`ö®úÊ´ÉhªÉÉºÉÉ`öÒ Ê¶ÉºiÉÒSªÉÉ {ÉÉ®Æú{ÉÉÊ®úEò Eò±{ÉxÉÉ, Ê¶ÉºiÉÒSÉÉ Ê¶ÉIÉhÉÉ´É®úÒ±É |É¦ÉÉ´É, Ê¶ÉºiÉÒ Ê´É¹ÉªÉÒSªÉÉ SÉÖEòÒSªÉÉ Eò±{ÉxÉÉ ´É 

Ê¶ÉºiÉÒSÉÉ JÉ®úÉ +lÉÇ iªÉÉºÉÉ`öÒ lÉÉä®ú Ê´ÉSÉÉ®ú´ÉÆiÉÉÆSªÉÉ Eò±{ÉxÉÉ ªÉÉÆSÉÉ ºÉ¨ÉOÉ{ÉhÉä +ÉføÉ´ÉÉ PÉä>ðxÉ EòÉ½þÒ Ê´ÉSÉÉ®ú´ÉÆiÉÉÆSÉä 

º´ÉÉiÉÆjªÉ´ÉÉnùÒ où¹]õÒEòÉäxÉ, iÉºÉäSÉ º´ÉÉiÉÆjªÉÉSªÉÉ +ÊiÉ®äúEòÉSÉä {ÉÊ®úhÉÉ¨É ªÉÉÆSªÉÉ ºÉÉÁÉxÉä Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉ ªÉÉÆSÉÉ ºÉ¨Éx´ÉªÉ 

ºÉÉvÉiÉÉ ªÉä<Ç±É. ´ªÉÉ´É½þÉÊ®úEò VÉÒ´ÉxÉÉiÉÒ±É Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉÉSÉÒ +É´É¶ªÉEòiÉÉ Eò³ýÉ±ªÉÉºÉ ÊxÉÎ¶SÉiÉSÉ ¶ÉèIÉÊhÉEò IÉäjÉÉiÉÒ±É 

+vªÉªÉxÉ - +vªÉÉ{ÉxÉ |ÉÊGòªÉäiÉ Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉÉSÉä ¨É½þk´É ºÉ¨ÉVÉÚxÉ ªÉä<Ç±É. 

 

Ê¶ÉºiÉÒºÉÆ¤ÉÆvÉÒSªÉÉ {ÉÉ®Æú{ÉÉÊ®úEò Eò±{ÉxÉÉ - 

 |ÉÉSÉÒxÉ EòÉ³ýÉiÉ Ê¶ÉºiÉÒ±ÉÉ ¡òÉ®ú ¨É½þk´É ½þÉäiÉä. Ê¶ÉºiÉ¤Érù VÉÒ´ÉxÉ ¨½þhÉVÉä +Énù¶ÉÇ VÉÒ´ÉxÉ ºÉ¨ÉVÉ±Éä VÉÉ<Ç. ½þÒ 

Ê¶ÉºiÉ ¨½þhÉVÉä {É®Æú{É®úÉMÉiÉ ÊxÉÊiÉÊxÉªÉ¨É, +ÉSÉÉ®ú-Ê´ÉSÉÉ®ú, +nù¶ÉÇ ªÉÉÆSÉä |ÉÉ¨ÉÉÊhÉEò{ÉhÉä {ÉÉ±ÉxÉ Eò®úhÉä EòÉähÉiªÉÉ½þÒ {ÉÊ®úÎºlÉiÉÒiÉ 

iªÉÉ ÊxÉªÉ¨ÉÉÆSÉä =±±ÉÆPÉxÉ xÉ Eò®úhÉä ´É ºÉ¨ÉÉVÉ¨ÉÉxªÉ SÉÉEòÉä®úÒiÉSÉ VÉÒ´ÉxÉ VÉMÉhÉä +ºÉä +Ê¦É|ÉäiÉ ½þÉäiÉä. |ÉÉSÉÒxÉ EÖò]ÖÆõ¤ÉÉÆ̈ ÉvªÉä 

BEòjÉ EÖò]ÖÆõ¤É{ÉrùiÉÒiÉ ´Éb÷Ò±É ¨ÉÉhÉºÉÉÆSÉÉ {ÉÚhÉÇ EÖò]ÖÆõ¤ÉÉ´É®ú +ÊvÉEòÉ®ú SÉÉ±ÉiÉ +ºÉä, iªÉÉÆSÉäSÉ +ÉYÉÉ{ÉÉ±ÉxÉ Eò®úÉ´Éä ±ÉÉMÉä ´É 

iªÉÉÆSªÉÉ ¨ÉxÉÉÊ´É¯ûrù ´ÉÉMÉhªÉÉSÉä º´ÉÉiÉÆjªÉ xÉºÉä. +É{É±ÉÒ ¨ÉiÉä ¨ÉÉÆb÷hªÉÉSÉÉ, ¨ÉxÉ¨ÉÉäEò³äý{ÉhÉÉxÉä ¤ÉÉä±ÉhªÉÉSÉä º´ÉÉiÉÆjªÉ xÉºÉä. ½þÒSÉ 

{ÉrùiÉ ºÉ¨ÉÉVÉÉSÉÒ½þÒ BEòÒEòbä÷ ®úÉVÉÉYÉÉSÉä, ®úÉVÉÉSªÉÉ EòÉªÉtÉSÉä {ÉÉ±ÉxÉ iÉ®ú nÖùºÉ®úÒEòbä÷ vÉ¨ÉÉÇÊvÉEòÉ−ªÉÉÆxÉÒ PÉÉ±ÉÚxÉ Ênù±Éä±ªÉÉ 

vÉÉÌ¨ÉEò +ÉSÉÉ®ú-Ê´ÉSÉÉ®úÉÆSÉä {ÉÉ±ÉxÉ Eò®úÉ´Éä ±ÉÉMÉä. ®úÉVÉÉYÉäSÉÉ ¦ÉÆMÉ Eäò±ªÉÉºÉ ËEò´ÉÉ vÉ¨ÉÇEò±{ÉxÉÉÆÊ´É¯ûrù ¨ÉiÉä ´ªÉCiÉ Eäò±ªÉÉºÉ 

iªÉÉ ´ªÉCiÉÒ±ÉÉ ®úÉVÉpùÉä½þÒ, vÉ¨ÉÇpùÉä½þÒ ºÉ¨ÉVÉ±Éä VÉÉ>ðxÉ Eòb÷Eò EòÉ®ú´ÉÉ<Ç Eäò±ÉÒ VÉÉ<Ç. ´ÉèYÉÉÊxÉEò ÊºÉrùÉÆiÉ ¨ÉÉÆb÷hÉÉ®äú 

ºÉÉìGäò]õÒºÉ, MÉìÊ±ÉÊ±É+Éä, ËEò´ÉÉ ¦ÉÉ®úiÉÉiÉÒ±É ºÉÉvÉÖºÉÆiÉ +ºÉiÉÒ±É iªÉÉÆxÉÉ½þÒ vÉ¨ÉÇ̈ ÉÉiÉÈb÷ÉÆEòbÚ÷xÉ ={ÉäÊIÉiÉ, nÆùb÷Éi¨ÉEòSÉ ´ÉiÉÇhÉÚEò 

Ê¨É³ýÉ±ÉÒ. iÉiEòÉ±ÉÒxÉ Ê´ÉSÉÉ®úºÉ®úhÉÒxÉÖºÉÉ®ú Ê¶ÉºiÉÒSªÉÉ Eò±{ÉxÉÉ ½þÉäiªÉÉ. 
 

Ê¶ÉIÉhÉÉ´É®ú Ê¶ÉºiÉÒSÉÉ |É¦ÉÉ´É - 

 Ê¶ÉºiÉÒºÉÆ¤ÉÆvÉÒSªÉÉ ªÉÉ {ÉÉ®Æú{ÉÉÊ®úEò Eò±{ÉxÉÉÆSÉä iÉiEòÉ±ÉÒxÉ Ê¶ÉIÉhÉ {ÉrùiÉÒ´É®ú {Éb÷ºÉÉnù =¨É]õ±Éä±Éä ÊnùºÉÚxÉ ªÉäiÉÉiÉ. 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

252      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

iÉiEòÉÊ±ÉxÉ Ê¶ÉIÉhÉÉiÉ Ê¶ÉºiÉÒ±ÉÉ +{É®Æú{ÉÉ®ú ¨É½þk´É Ênù±Éä VÉÉ<Ç ´É Ê¶ÉºiÉ - ÊxÉÌ¨ÉiÉÒ Eò®úhÉä ½äþ |É¨ÉÖJÉ vªÉäªÉ ¨ÉÉxÉ±Éä VÉÉ<Ç. 

iªÉÉ +xÉÖ¹ÉÆMÉÉxÉä Ê´ÉtÉlªÉÉÈSªÉÉ xÉèºÉÌMÉEò ´ÉÞkÉÒ¨ÉvªÉä ¤Énù±É PÉb÷́ ÉhÉä, iªÉÉÆSªÉÉ ¨ÉxÉÉä́ ÉÞkÉÓxÉÉ {É®Æú{É®úÉMÉiÉ vªÉäªÉä, ¨ÉÚ±ªÉä ªÉÉxÉÖºÉÉ®ú 

´É³ýhÉ ±ÉÉ´ÉhÉä ½äþSÉ Ê¶ÉIÉhÉÉSÉä |É¨ÉÖJÉ EòÉªÉÇ ºÉ¨ÉVÉ±Éä VÉÉ<Ç. ¨ÉMÉ Ê´ÉÊ¶É¹]õ Ênù¶ÉäxÉäSÉ ¨ÉÖ±ÉÉÆSªÉÉ ´ÉiÉÇxÉÉ±ÉÉ ´É³ýhÉ ±ÉÉ´ÉhÉä ½äþ 

`ö®ú´É±ªÉÉ¨ÉÖ³äý iªÉÉÆxÉÉ EòÉähÉiÉä½þÒ º´ÉiÉÆjªÉ näùhªÉÉSÉÉ |É¶xÉSÉ =nÂù¦É´ÉiÉ xÉºÉä. Ê´ÉtÉlªÉÉÈxÉÉ Ê¶ÉIÉEòÉSÉÒ Ê¦ÉiÉÒ, vÉÉEò, nù®úÉ®úÉ ªÉÉ 

MÉÉä¹]õÓ¨ÉÖ³äý MÉ¦ÉÇMÉ³ýÒiÉ ´½þÉ´Éä ±ÉÉMÉä. iªÉÉ¨ÉÖ³äý +ÉVÉSªÉÉ +ÉvÉÖÊxÉEò Ê¶ÉIÉhÉ¶ÉÉºjÉÉiÉ ¨É½þk´É {ÉÉ´É±Éä±ªÉÉ |Éä̈ É, ÊVÉ´½þÉ³ýÉ, 

ºÉ½þÉxÉÖ¦ÉÚiÉÒ ªÉÉ MÉÉä¹]õÓxÉÉ VÉÖxªÉÉ EòÉ³ýÒ (Ê¶ÉIÉhÉIÉäjÉÉiÉ) ºlÉÉxÉ½þÒ xÉ´½þiÉä. Ê¶ÉºiÉ¤Érù ´ÉiÉÇxÉ ¨½þhÉVÉä ¨ÉÖ±ÉÉÆxÉÒ Ê¶ÉIÉEòÉÆSÉä 

¨ÉÖEòÉ]õ¬ÉxÉä BäEòhÉä, |É¶xÉ ËEò´ÉÉ ¶ÉÆEòÉ xÉ Ê´ÉSÉÉ®úhÉä, iªÉÉxÉä nù¶ÉÇÊ´É±Éä±ªÉÉ +Énù¶ÉÉÈSÉä |ÉÉ¨ÉÉÊhÉEò{ÉhÉä +xÉÖEò®úhÉ Eò®úhÉä +ºÉÉSÉ 

ºÉ¨ÉVÉ +ºÉä.  

 ªÉÉ Ê¶ÉºiÉÒSªÉÉ ºÉÆEò±{ÉxÉäiÉÚxÉ Ê´ÉtÉlªÉÉÈxÉÉ Ê¶ÉIÉEòÉSªÉÉ |É¦ÉÉ´ÉÒ ´ªÉCiÉÒ¨Ék´ÉÉSªÉÉ UôÉªÉäiÉSÉ ´ÉÉfø´ÉhÉä ¨½þhÉVÉä iªÉÉÆSÉä 

º´ÉÉÆiÉjªÉ JÉÖ®ú]õ±Éä VÉÉhÉä, Ê´ÉÊ¶É¹]õ ºÉÉSªÉÉiÉÚxÉ ÊxÉPÉÉ±Éä±ªÉÉ ¨ÉÚiÉÔ|É¨ÉÉhÉä BEò ºÉÉSÉä¤ÉÆSÉ ´ªÉÎCiÉi´É ºÉÉEòÉ®úhÉä ½þÉäªÉ. nùb÷{ÉhÉÉiÉ 

¨ÉÖ±ÉÉÆxÉÉ Ê¶ÉIÉhÉ näùiÉÉxÉÉ iªÉÉÆxÉÉ EòÉähÉiÉä½þÒ º´ÉÉiÉÆjªÉ xÉºÉiÉä. Eò`öÉä®ú Ê¶ÉºiÉÒSÉÒ +Æ̈ É±É¤ÉVÉÉ´ÉhÉÒ ´É +¶ÉÒ Ê¶ÉºiÉ ÊxÉ¨ÉÉÇhÉ 

Eò®úhªÉÉºÉÉ`öÒ Ê¦ÉiÉÒ ´É Eòb÷Eò Ê¶ÉIÉÉ +¶ÉÉSÉ vÉÉä®úhÉÉ±ÉÉ ¨É½þk´ÉÉSÉä ¨ÉÉxÉ±Éä VÉÉiÉä. 
 

Ê¶ÉºiÉÒºÉÆ¤ÉÆvÉÒSªÉÉ SÉÖEòÒSªÉÉ Eò±{ÉxÉÉ - 

 Ê¶ÉºiÉÒSªÉÉ ¤É½ÖþiÉÉÆ¶É Eò±{ÉxÉÉ ªÉÉ ±É¹Eò®úÒ Ê¶ÉºiÉÒ´É®ú +ÉvÉÉ®ú±Éä±ªÉÉ +ºÉ±ªÉÉxÉä ºÉèÊxÉEòÉÆ|É¨ÉÉhÉä ¨ÉÖ±ÉÉÆxÉÉ½þÒ EòÉähÉiÉäSÉ 

º´ÉÉiÉÆjªÉ Ê¨É³ýiÉ xÉÉ½þÒ. {É®ÆúiÉÖ ±É¹Eò®úÉ¨ÉvªÉä +ºÉ±Éä±ªÉÉ BEòºÉÉ®úJÉÉ {ÉÉä¶ÉÉJÉ, ºÉ´ÉÉÈSªÉÉ BEòºÉÉlÉ ½þÉähÉÉ−ªÉÉ ½þÉ±ÉSÉÉ±ÉÒ +¶ÉÉ 

|ÉEòÉ®úSÉÒ ªÉÉÆÊjÉEòiÉÉ +É{ÉhÉ Ê¶ÉIÉhÉIÉäjÉÉiÉ +ÉhÉhÉä ÊEòiÉ{ÉiÉ ¤É®úÉä¤É®ú +É½äþ? ´ÉMÉÉÇiÉ ÊxÉ:ºiÉ¤vÉ ¶ÉÉÆiÉiÉÉ ä̀ö´ÉhÉä, Ê¶ÉIÉEò +É±Éä 

EòÒ ±ÉMÉäSÉ ºÉ´ÉÉÈxÉÒ ºÉÉä¤ÉiÉ =¦Éä ®úÉ½þhÉä, VªÉÉ±ÉÉ |É¶xÉ Ê´ÉSÉÉ®ú±ÉÉªÉ iªÉÉäSÉ =kÉ®ú näùhÉä ½þÒ ªÉÆjÉ´ÉiÉ ´ÉiÉÇhÉÚEò ¨½þhÉVÉäSÉ Ê¶ÉºiÉ 

EòÉ? |Énù¶ÉÇxÉÉiÉÒ±É {ÉÖiÉ²ªÉÉÆ|É¨ÉÉhÉä ÊxÉ¶SÉ±É ®úÉ½ÚþxÉ ÊxÉªÉ¨ÉÉÆxÉÖºÉÉ®ú |ÉÊiÉºÉÉnù ªÉÉ±ÉÉSÉ Ê¶ÉºiÉ ¨½þhÉÉªÉSÉä EòÉ? +É´É¶ªÉEò iªÉÉ 

|ÉºÉÆMÉÒ ¨ÉÖ±ÉÉÆxÉÒ ¶ÉÉÆiÉ ®úÉ½þhÉä ½äþ VÉ®úÒ ªÉÉäMªÉ +ºÉ±Éä, iÉ®úÒ Ê¶ÉIÉEòÉÆSªÉÉ, ¨ÉÖJªÉÉvªÉÉ{ÉEòÉÆSªÉÉ vÉÉEòÉ¨ÉÖ³äý ¨ÉÖ±Éä ¶ÉÉÆiÉ ®úÉ½þiÉÉiÉ, 

iÉä́ Éfø¬É{ÉÖ®úiÉä iªÉÉÆSªÉÉ ºÉ¨ÉÉä®ú ÊxÉªÉ¨ÉÉÆSÉä {ÉÉ±ÉxÉ Eò®úiÉÉiÉ ¨½þhÉÚxÉ iªÉÉÆSªÉÉ ´ÉiÉÇxÉÉºÉ ÊEòiÉ{ÉiÉ Ê¶ÉºiÉ¤Érù ¨½þhÉÉ´Éä? EòÉ®úhÉ 

ºÉ¦ÉÉä́ ÉiÉÉ±ÉÒ {ÉÉ½þiÉÉ +xÉäEò Ê`öEòÉhÉÒ ¶ÉÉ³ýÉÆ̈ ÉvªÉä ¶ÉÉÆiÉ +ºÉhÉÉ®úÒ ½þÒSÉ ¨ÉÖ±Éä +É´ÉÉ®úÉ¤ÉÉ½äþ®ú {Éb÷iÉÉSÉ ¤ÉäÊ¶ÉºiÉ ´ÉiÉÇxÉ Eò®úiÉÉiÉ. 

+É<Ç-´Éb÷Ò±É, Ê¶ÉIÉEò, ´Éb÷Ò±ÉvÉÉ−ªÉÉÆSÉÒ Ë]õMÉ±É Eò®úiÉÉiÉ, JÉÉää]äõ ¤ÉÉä±ÉiÉÉiÉ, MÉÖ]õJÉÉ, {ÉÉxÉ, iÉÆ¤ÉÉJÉÚ JÉÉiÉÉiÉ, iÉÉÊºÉEòÉÆxÉÉ nÆùÉb÷Ò 

¨ÉÉ°üxÉ ÊºÉxÉä̈ ÉÉ {ÉÉ½þiÉÉiÉ. <iÉEäòSÉ EòÉªÉ {ÉhÉ +ÉVÉSªÉÉ +ÉvÉÖÊxÉEòÒEò®úhÉÉ¨ÉvªÉä VÉhÉÚ VÉMÉ ¨ÉÖ̀ öÒiÉ +É±ªÉÉ|É¨ÉÉhÉä ½þÒ ¨ÉÖ±Éä 

§É¨ÉhÉv´ÉxÉÒ PÉä>ðxÉ Ê¡ò®úiÉÉiÉ. ´ÉMÉÉÇiÉÒ±É iÉÉÊºÉEòÉÆxÉÉ½þÒ ¨ÉÉMÉÒ±É ¤ÉÉEòÉǼ É®ú ¤ÉºÉÚxÉ ºÉÆnäù¶É {ÉÉ`ö´ÉiÉÉiÉ, MÉ{{ÉÉ ¨ÉÉ®úiÉÉiÉ, 

+ÉÆiÉ®úVÉÉ±ÉÉSÉÉ ´ÉÉ{É®ú Eò®úiÉ +ºÉiÉÉiÉ, xÉEòÉä iÉä ÊSÉÊjÉEò®úhÉ Eò®úiÉ +ºÉiÉÉiÉ ªÉÉ¤Éqù±É EòÉ½þÒ +É{ÉhÉ +xÉÊ¦ÉYÉ xÉºÉiÉÉä. 

¨½þhÉVÉä EÖòhÉÉ±ÉÉ½þÒ Eò³ýhÉÉ®ú xÉÉ½þÒ ªÉÉ {ÉrùiÉÒxÉä ºÉÉ³ýºÉÚnù{ÉhÉä ´É ºÉ¦ªÉ{ÉhÉä ´ÉÉMÉhÉÉ®äú VÉ®ú ªÉÉÆxÉÒ nÖù´ÉiÉÇxÉ Eäò±Éä iÉ®ú iÉÉä 

Ê¶ÉºiÉ¦ÉÆMÉ xÉÉ½þÒ +¶ÉÉ {ÉrùiÉÒxÉä "Ê¶ÉºiÉ{ÉÉ±ÉxÉ' Eò®úhÉÉ−ªÉÉÆSÉÒSÉ ºÉÆJªÉÉ VÉÉºiÉ ÊnùºÉÚxÉ ªÉäiÉ +É½äþ. iªÉÉ¨ÉÖ³äý +¶ÉÉ 

´ÉÉMÉhÉÚEòÒ±ÉÉ Ê¶ÉºiÉ ¨½þhÉhÉä SÉÖEòÒSÉä `ö®äú±É. Eäò´É³ý nùb÷{ÉhÉÉ¨ÉÖ³äý Eäò±Éä±Éä ¤ÉÉÁ EÞòiÉÒSÉä +´ÉbÆ÷¤É®ú ¨½þhÉVÉä Ê¶ÉºiÉ xÉ´½äþ.  
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Ê¶ÉºiÉÒSÉÉ JÉ®úÉ +lÉÇ : 

 ¤ÉÉÁ nùb÷{ÉhÉ, vÉÉEòÉ¨ÉÖ³äý ±ÉÉnù±Éä±ÉÒ Ê¶ÉºiÉ ½þÒ JÉ®úÒ Ê¶ÉºiÉ xÉºÉÚxÉ +ÉÆiÉÊ®úEò Ê¶ÉºiÉ ½þÒSÉ JÉ®úÒ Ê¶ÉºiÉ +ºÉiÉä. 

Ê¶ÉºiÉÒSÉÉ ¨ÉÖ³ý ½þäiÉÖ Ê´ÉSÉÉ®ú¦ÉÉ´ÉxÉÉÆ̈ ÉvÉÒ±É ¤Énù±É iªÉÉxÉÖºÉÉ®ú ¨ÉxÉÉä́ ÉÞkÉÓxÉÉ ´É³ýhÉ ±ÉÉ´ÉhÉä ½þÉ +ºÉiÉÉä. VÉǻ ½þÉ ºÉnÂù+ÉSÉÉ®úhÉÉSÉä, 

+Énù¶ÉÇ ¨ÉÖ±ªÉÉÆSÉä ¨É½þk´É ¨ÉxÉÉ±ÉÉ {É]õ±Éä EòÒ iÉºÉäSÉ +ÉSÉ®úhÉ Eò®úhÉÉ−ªÉÉ +ÉÆiÉÊ®úEò |Éä®úhÉÉ Ê¨É³ýiÉä. iªÉÉxÉÆiÉ®ú ºÉCiÉÒSÉÒ, 

nùb÷{ÉhÉÉSÉÒ MÉ®úVÉSÉ ®úÉ½þiÉ xÉÉ½þÒ. ÊxÉªÉÊ¨ÉiÉ ={ÉÎºlÉiÉÒ, ´ÉMÉÉÇiÉ ±ÉIÉ EåòpùÒiÉ Eò®úhÉä, ÊxÉªÉÊ¨ÉiÉ +¦ªÉÉºÉ Eò®úhÉä ½äþ ºÉ´ÉÇ 

+É{É±ªÉÉSÉ |ÉMÉiÉÒºÉÉ`öÒ +É½äþ. Ê¶ÉIÉEò, ´Éb÷Ò±ÉvÉÉ®úÒ VÉä ºÉÉÆMÉiÉÉiÉ iÉä +É{É±ªÉÉ Ê½þiÉÉSÉä +É½äþ. ¨½þhÉÚxÉ +É{ÉhÉ iÉºÉä +ÉSÉ®úhÉ 

`äö´ÉÉ´Éä ½äþ ºÉ¨ÉVÉ±Éä ´Éb÷Ò±ÉvÉÉ−ªÉÉÆ¤Éqù±É +Énù®ú¦ÉÉ´É ä̀ö´ÉÉ´ÉÉ ½äþ BEònùÉ ¨ÉxÉÉ´É®ú Ë¤É¤É±Éä EòÒ ºÉCiÉÒSÉÒ MÉ®úVÉSÉ ®úÉ½þiÉ xÉÉ½þÒ. 

+¦ªÉÉºÉÚ́ ÉÞkÉÒ, ÊxÉªÉÊ¨ÉiÉ{ÉhÉÉ, |ÉÉ¨ÉÉÊhÉEò{ÉhÉÉ, Eò¹]õÉ³Úý ´ÉÞkÉÒ, Ê´ÉxÉ©ÉiÉÉ, ¶ÉÉ±ÉÒxÉiÉÉ, ÊxÉÊiÉ¨ÉkÉäSÉÒ SÉÉb÷, ´Éb÷Ò±ÉvÉÉ−ªÉÉÆÊ´É¹ÉªÉÒ 

+Énù®ú, ÊxÉªÉ¨É {ÉÉ±ÉxÉ ½äþ MÉÖhÉ ´ÉÉMÉhÉÖEòÒiÉ Ê¦ÉxÉ±Éä, EòÒ iªÉÉÆúSÉä ¯û{ÉÉÆiÉ®ú ºÉ´ÉªÉÒiÉ ½þÉäiÉä, ¨½þhÉVÉäSÉ Ê¶ÉºiÉ ½þÒ º´ÉªÉÆ¶ÉÉºÉxÉÉSªÉÉ 

+ÉvÉÉ®úÉ´É®ú º´ÉªÉÆº¡ÖòiÉÇ +ºÉÉ´ÉªÉÉºÉ ½þ́ ÉÒ. +¶ÉÉ Ê¶ÉºiÉÒiÉÚxÉ JÉ®äú =tÉSÉä, ªÉÖ́ ÉEò, xÉÉMÉ®úÒEò PÉb÷iÉÉiÉ.  

 Handbook of Suggestions for Teacher ªÉÉ ¤ÉÉäbÇ÷ +Éì¡ò BVªÉÖEäò¶ÉxÉ <ÆM±Éb÷xÉä |ÉEòÉÊ¶ÉiÉ Eäò±Éä±ªÉÉ 

OÉlÉÉÆxÉÖºÉÉ® ú- ""Ê¶ÉºiÉ ½þÒ Ê´ÉEòÉºÉ Eò°üxÉ PÉähªÉÉSÉÒ <Ç¹ÉÉÇ ÊxÉ¨ÉÉÇhÉ Eò®úhªÉÉSÉä ºÉÉvÉxÉ ½þÉäªÉ.'' ¨ÉÖ±ÉÉÆºÉ¨ÉÉä®úÒ±É ºÉnÂù´ÉiÉÇxÉÉSÉä 

+Énù¶ÉÇ EÞòiÉÒiÉ =iÉ®ú±Éä iÉ®ú iÉÒSÉ JÉ®úÒ Ê¶ÉºiÉ.'' 

 Ê¶ÉºiÉ ªÉÉ ºÉÉvÉxÉÉxÉä SÉÉÊ®újªÉÊxÉÌ¨ÉiÉÒ ´É ´ÉèªÉÎCiÉEò Ê´ÉEòÉºÉÉSÉä =Êqù¹]õ ºÉÉvªÉ ½þÉäiÉä. {É®úÆiÉÖ ªÉÉ ºÉÉvÉxÉÉÆSÉÉ 

|É¦ÉÉ´ÉÒ{ÉhÉä ´ÉÉ{É®ú ½þÉähªÉÉºÉÉ`öÒ Ê´ÉtÉlªÉÉÇºÉ¨ÉÉä®ú iªÉÉÆSªÉÉ +É´Éb÷ÒxÉÖºÉÉ®ú, {ÉÉjÉiÉäxÉÖºÉÉ®ú ¨ÉÉMÉÇnù¶ÉÇxÉ Eäò±Éä iªÉÉÆxÉÉ +Ê¦É¯ûSÉÒ 

ÊxÉ¨ÉÉÇhÉ ½þÉä<Ç±É +ºÉä +Énù¶ÉÇ iªÉÉÆSªÉÉ {ÉÖfäø =¦Éä Eäò±Éä {ÉÉÊ½þVÉä. Ê´ÉtÉlªÉÉÈxÉÉ ½äþ +Énù¶ÉÇ ½äþ ¨ÉÉMÉÇnù¶ÉÇxÉ +É{É±ªÉÉ <ÎSUôiÉ 

vªÉäªÉ{ÉÚiÉÔ ={ÉªÉÖCiÉ +É½äþiÉ ªÉÉSÉÒ VÉÉhÉÒ´É ½þÉäiÉä iªÉÉÆSªÉÉiÉ iÉ¶ÉÒ <Ç¹ÉÉÇ ÊVÉqù ÊxÉ¨ÉÉÇhÉ ½þÉäiÉä ´É iªÉÉºÉÉ`öÒ iÉä ÊxÉªÉ¨ÉÉÆSÉÉ 

º´ÉiÉ:½ÚþxÉ +ÆÊMÉEòÉ®ú Eò®úiÉÉiÉ ½þÒ JÉ®úÒ Ê¶ÉºiÉ.  

 ªÉÉSÉ|ÉEòÉ®äú b÷¬Ö<Ç ´É xÉxÉ ªÉÉ {ÉÉ¶SÉÉiªÉ Ê´ÉSÉÉ®ú´ÉÆiÉÉÆxÉÒ½þÒ º´ÉiÉ:SÉÒ Ê¶ÉºiÉÒÊ´É¹ÉªÉÒSÉÒ Eò±{ÉxÉÉ ¨ÉÉÆb÷±ÉÒ +É½äþ, iªÉÉSÉä 

Ê´É´ÉäSÉxÉ {ÉÖføÒ±É|É¨ÉÉhÉä – 
 

b÷¬Ö<ÇSÉä Ê¶ÉºiÉÒSÉÒ Eò±{ÉxÉÉ : 

 VÉÉìxÉ b÷¬Ö<ÇSªÉÉ Ê´ÉSÉÉ®úÉÆxÉÖºÉÉ®ú ´ÉÉMÉhÉÖEòÒSÉÒ ºÉCiÉÒ Eò°üxÉ Ê¶ÉºiÉ ÊxÉ¨ÉÉÇhÉ ½þÉäiÉ xÉÉ½þÒ, iªÉÉSªÉÉ ¨ÉiÉä "EòÉähÉiªÉÉ½þÒ 

ºÉ½äþiÉÖEò EÞòiÉÒSªÉÉ +Ê¦É¯ûSÉÒ ´É +xÉÖ¶ÉÉºÉxÉ ªÉÉ {É®úº{É®úºÉÆ¤ÉÆÊvÉiÉ +¶ÉÉ nùÉäxÉ ¤ÉÉVÉÚ ½þÉäiÉ.' EòÉähÉiÉÉ½þÒ ¶ÉèIÉÊhÉEò EòÉªÉÇGò¨É 

ºÉÖ°ü Eò®úiÉÉxÉÉ ºÉ´ÉÇ|ÉlÉ¨É Ê´ÉtÉlªÉÉÈxÉÉ +Éi¨ÉÒªÉiÉÉ ´ÉÉ]äõ±É +ºÉä =Êqù¹]õ `ö®ú´ÉÉ´Éä. iÉä =Êqù¹]õ ºÉÉvªÉ Eò®úiÉÉxÉÉ iÉx¨ÉªÉiÉÉ, 

ÊSÉEòÉ]õÒ, ºÉ¨ÉªÉºÉÖSÉEòiÉÉ, +b÷SÉhÉÓxÉÉ iÉÉåb÷ näùhªÉÉSÉÒ iÉªÉÉ®úÒ, iªÉÉiÉÚxÉ ¨ÉÉMÉÇ EòÉføhªÉÉSÉä EòÉè¶É±ªÉ ´É +{ÉªÉ¶ÉÉiÉÚxÉ ¤ÉÉ½äþ®ú 

{Éb÷hªÉÉSÉÒ =¨ÉÔ ªÉÉÆSªÉÉ Ê´ÉÊxÉªÉÉäMÉÉiÉÚxÉ Ê¶ÉºiÉ ÊxÉ¨ÉÉÇhÉ ½þÉäiÉä. b÷¬Ö<Ç ¨½þhÉiÉÉä, +b÷SÉhÉÓ¨ÉvÉÚxÉ ¨ÉÉMÉÇ EòÉføiÉ ÊxÉªÉÉäÊVÉiÉ 

EòÉªÉÇ{ÉrùiÉÒ±ÉÉ VÉÉhÉÒ´É{ÉÚ́ ÉÇEò ÊSÉEò]ÚõxÉ ®úÉ½þhªÉÉSªÉÉ <SUôÉ¶ÉCiÉÒ±ÉÉ MÉÉåvÉ³ÚýxÉ xÉ VÉÉiÉ, EòÉähÉiªÉÉ½þÒ |É±ÉÉä¦ÉxÉÉÆxÉÉ ¤É³ýÒ xÉ 

{Éb÷iÉÉ BEòÉOÉiÉäxÉä EòÉªÉÇ Eäò±Éä, iÉ®ú ªÉÉÆSªÉÉ ºÉÆªÉÉäMÉÉiÉÚxÉ ÊxÉ¨ÉÉÇhÉ ½þÉä<Ç±É iÉä +xÉÖ¶ÉÉºÉxÉ iÉÒ Ê¶ÉºiÉ.  
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xÉxÉSÉÒ Ê¶ÉºiÉÒ¤Éqù±ÉSÉÒ Eò±{ÉxÉÉ : 

 b÷¬Ö<ÇSÉÉ Ê´ÉSÉÉ®ú ´ªÉ´É½þÉªÉÇ |É¨ÉÉhÉÉ±ÉÉ vÉ°üxÉ +É½äþ, iÉ®ú xÉxÉxÉä SÉÉÊ®újªÉºÉǼ ÉvÉÇxÉ ËEò´ÉÉ +ÉvªÉÉÎi¨ÉEò Ê´ÉEòÉºÉÉ±ÉÉ 

|ÉÉvÉÉxªÉ näù>ðxÉ Ê¶ÉºiÉ ¨½þhÉVÉä EòÉªÉ ½äþ º{É¹]õ Eäò±Éä +É½äþ. ""Ê¶ÉºiÉ ¨½þhÉVÉä ºÉÖ́ ªÉ´ÉºlÉÉ, ÊxÉªÉ¨É xÉºÉÚxÉ ¨ÉÉxÉ´ÉÒ ´ÉiÉÇxÉÉ±ÉÉ 

|Éä®úhÉÉ näùhÉÉ®úÒ, +ÆiÉ¨ÉÇxÉÉ±ÉÉ º{É¶ÉÇ Eò°üxÉ, º´Éè®ú ¨ÉxÉÉäÊ´ÉEòÉ®úÉǼ É®ú ÊxÉªÉÆjÉhÉ Ê¨É³ý´ÉÚxÉ ¨ÉÉxÉ´ÉÉSÉÒ EòÉªÉÇIÉ¨ÉiÉÉ ´É 

{ÉÊ®úhÉÉ¨ÉEòÉ®úEòiÉÉ ´ÉÉføÊ´ÉhÉÉ®úÒ ¶ÉCiÉÒ ½þÉäªÉ. Ê¶ÉºiÉ ¨½þhÉVÉä ¨ÉxÉÉSªÉÉ ´ªÉÉ{ÉEò, ºÉÖÊxÉªÉÉäVÉÒiÉ, ºÉÖÊxÉªÉÆÊjÉiÉ ´É {ÉÊ®ú{ÉC´É 

¶ÉCiÉÓSÉÉ ºÉÆEÖòÊSÉiÉ, +Ê´ÉEòÊºÉiÉ, +ÊxÉªÉÆjÉÒiÉ ¶ÉCiÉÒ´É®úÒ±É |É¦ÉÉ´É ½þÉäªÉ.'' 

 VÉä́ ½þÉ +ÉÆiÉÊ®úEò MÉÖhÉ ´É =SSÉiÉ®ú ¨ÉxÉ:¶ÉCiÉÓSÉÉ ªÉÉäMªÉ Ênù¶ÉäxÉä Ê´ÉEòÉºÉ ½þÉäiÉä, iÉä́ ½þÉSÉ iªÉÉSÉÒ {ÉÊ®úhÉÒiÉÒ Ê¶ÉºiÉ¤Érù 

´ÉiÉÇxÉÉiÉ ½þÉäiÉä.  

 Ê¶ÉºiÉÒ¤É®úÉä¤É®úSÉ º´ÉÉiÉÆjªÉÉSÉä ½þÒ ¨É½þi´É +ºÉ±ªÉÉxÉä EòÉ½þÒ Ê´ÉSÉÉ®ú´ÉÆiÉÉÆSªÉÉ º´ÉÉiÉÆjªÉ´ÉÉnùÒ où¹]õÒEòÉäxÉÉSÉä ½þÒ Ê´É´ÉäSÉxÉ 

Eò®úhÉä ¨É½þk´ÉÉSÉä +É½äþ. iÉä {ÉÂÖføÒ±É|É¨ÉÉhÉä –  
 

¯ûºÉÉäSÉÉ º´ÉÉiÉÆjªÉ´ÉÉnùÒ où¹]õÒEòÉähÉ : 

 ¯ûºÉÉäxÉä ºÉÆ{ÉÚhÉÇ ´ªÉÎCiÉº´ÉÉiÉÆjªÉÉSÉÉ Ê½þ®úÒ®úÒxÉä {ÉÖ®úºEòÉ®ú Eäò±ÉÉ ´É Ê¶ÉIÉhÉÉiÉ½þÒ ¨ÉÖ±ÉÉ´É®ú EòÉähÉiªÉÉ½þÒ |ÉEòÉ®úSÉÒ ¤ÉÆvÉxÉä 

´ÉÉ nùb÷{ÉhÉ +ºÉiÉÉ EòÉ¨ÉÉ xÉªÉä +ºÉä +ÉOÉ½þÒ |ÉÊiÉ{ÉÉnùxÉ Eäò±Éä. ½ÖþEÚò¨É¶ÉÉ½þÒ ´É +ÊvÉEòÉ®ú ¶ÉÉ½þÒiÉÚxÉ ÊxÉ¨ÉÉÇhÉ ½þÉähÉÉ−ªÉÉ 

´ÉèSÉÉÊ®úEò ´É ¨ÉÉxÉÊºÉEò MÉÖ±ÉÉ¨ÉÊMÉ®úÒ±ÉÉ iªÉÉxÉä Ê´É®úÉävÉ Eäò±ÉÉ (¨ÉÖ±ÉÉ±ÉÉ) VÉx¨ÉVÉÉiÉ |É´ÉÞkÉÓ|É¨ÉÉhÉä ´ÉÉMÉhªÉÉSÉä {ÉÚhÉÇ º´ÉÉiÉÆjªÉ 

+ºÉÉªÉ±ÉÉ ½þ́ Éä +ºÉä iªÉÉSÉä ¨ÉiÉ ½þÉäiÉä. iªÉÉiÉ EòÉähÉÒ½þÒ fø´É³ýÉfø´É³ý Eò°ü xÉªÉä, +¦ªÉÉºÉGò¨É {ÉÉ`ö¬{ÉÖºiÉEäò, +vªÉÉ{ÉxÉ{ÉrùiÉÒ 

½äþ ¨ÉÖ±ÉÉǼ É®ú ¤ÉÆvÉxÉä ]õÉEòiÉÉiÉ ¨½þhÉÚxÉ iªÉÉxÉä iªÉÉÆxÉÉ iªÉÉVªÉ ¨ÉÉxÉ±Éä. ¯ûºÉÉäSªÉÉ ¨ÉiÉä ¨ÉÖ±ÉÉSÉÉ ¶ÉèIÉÊhÉEò Ê´ÉEòÉºÉ ½þÉ iªÉÉSªÉÉ 

xÉèºÉÌMÉEò |É´ÉÞkÉÓSªÉÉ +xÉÖ®úÉävÉÉxÉäSÉ ½þÉäiÉ +ºÉiÉÉä. +ÊxÉ¤ÉÈvÉ º´ÉÉiÉÆjªÉ ½äþSÉ Ê¶ÉIÉhÉÉSÉä vªÉäªÉ iªÉÉºÉÉ`öÒ {É®Æú{É®úÉMÉiÉ {ÉrùiÉÒ xÉ 

´ÉÉ{É®úiÉÉ +¦ÉÉ´ÉÉi¨ÉEò Ê¶ÉIÉhÉ MÉ®úVÉäSÉä +ºÉiÉä. ¯ûºÉÉäSªÉÉ ªÉÉ º´ÉÉiÉÆjªÉ´ÉÉnùÒ Ê´ÉSÉÉ®úºÉ®úhÉÒiÉ Ê¶ÉIÉä±ÉÉ ¨ÉÖ³ýÒSÉ ºlÉÉxÉ xÉÉ½þÒ. 

¨ÉÖ±ÉÉ±ÉÉ ½þ́ Éä iÉä Eò°ü tÉ´Éä, =x½þÉiÉ JÉä³Úý tÉ iªÉÉSªÉÉ EòÉähÉiªÉÉ½þÒ EÞòiÉÒ±ÉÉ Ê´É®úÉävÉ Eò°ü xÉEòÉ. iªÉÉ±ÉÉ ¶ÉÉÊ®ú®úÒEò <VÉÉ 

ZÉÉ±ÉÒSÉ, iªÉÉSÉä xÉÖEòºÉÉxÉ ZÉÉ±Éä iÉ®ú ½þÉä>ð tÉ. iªÉÉiÉÚxÉSÉ iªÉÉ±ÉÉ +É{É±ªÉÉ SÉÖEòÉÆSÉÒ  VÉÉhÉÒ´É ½þÉä>ðxÉ iªÉÉSÉä ´ÉiÉÇxÉ 

ºÉÖvÉÉ®äú±É.  
 

º{ÉäxºÉ®úSÉÉ º´ÉÉiÉÆjªÉ´ÉÉnùÒ où¹]õÒEòÉäxÉ : 

 ´ªÉCiÉÒ´É®ú EòÉähÉiªÉÉ½þÒ |ÉEòÉ®úSÉÒ ºÉÉ¨ÉÉÊVÉEò, vÉÉÌ¨ÉEò ´É ¶ÉÉºÉEòÒªÉ ¤ÉÆvÉxÉä +ºÉÚ xÉªÉäiÉ +ºÉä º{ÉäxºÉ®úSÉä ¨ÉiÉ ½þÉäiÉä. 

Ê´ÉtÉlªÉÉÈ́ É®ú xÉèÊiÉEò Eò±{ÉxÉÉÆSÉÒ ¤É³ýVÉ¤É®úÒ xÉ Eò®úiÉ iªÉÉ±ÉÉ ºÉ½þVÉ|É´ÉÞkÉÒxÉÖºÉÉ®ú ´ÉÉMÉÖ tÉ´Éä +Énù¶ÉÇ ±ÉÉnÚùxÉ, +ÉYÉÉ, ½ÖþEÖò¨É, 

¤ÉÆvÉxÉä, ÊxÉªÉÆjÉhÉÉiÉ ä̀ö´ÉÚ xÉEòÉ. +¦ªÉÉºÉGò¨ÉÉSÉÒ +É´É¶ªÉEòiÉÉ |ÉÊiÉ{ÉÉnùxÉ Eò°üxÉ iªÉÉxÉä ¡òCiÉ iÉÉä ÊxÉÎ¶SÉiÉ ªÉÉäVÉxÉäiÉ ºÉÉnù®ú 

Eäò±ÉÉ +É½äþ. {ÉhÉ iªÉÉºÉÉ`öÒ iÉÉä {ÉÚhÉÇ Eò®úhªÉÉSÉä ¤ÉÆvÉxÉ ËEò´ÉÉ iªÉÉºÉÉ`öÒ Ê¶ÉIÉÉ Eò®úhÉä iªÉÉ±ÉÉ½þÒ ¨ÉÉxªÉ xÉÉ½þÒ. ¯ûºÉÉä ´É 

º{ÉäxÉ®úxÉä iªÉÉÆSÉä º´ÉÉiÉÆjªÉ´ÉÉnùÒ où¹]õÒEòÉäxÉ ¨ÉÉÆb÷iÉÉxÉÉ Ê¶ÉºiÉ, Ê¶ÉIÉÉ, ¤ÉÆvÉxÉä, ÊxÉªÉ¨ÉÉÆxÉÖºÉÉ®ú +ÉSÉ®úhÉ ªÉÉ±ÉÉ EÖò`äöSÉ ºlÉÉxÉ 
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Ênù±Éä±Éä xÉÉ½þÒ. {É®ÆúiÉÖ º´ÉÉiÉÆjªÉ ¨½þhÉVÉä º´Éè®úÉSÉÉ®ú xÉ´½äþ. º´ÉÉiÉÆjªÉ ½äþ `ö®úÉÊ´ÉEò MÉÉä¹]õÓºÉÉ`öÒ BJÉÉtÉ ¨ÉªÉÉÇnäù{ÉªÉÈiÉ +ºÉÉ´Éä. 

VªÉÉ|É¨ÉÉhÉä EòÉähÉiªÉÉ½þÒ MÉÉä¹]õÒSÉÉ +ÊiÉ®äúEò ZÉÉ±ÉÉ EòÒ iªÉÉSÉä nÖù¹{ÉÊ®úhÉÉ¨É ½äþ VÉÉhÉ´ÉiÉÉiÉ. iÉºÉäSÉ º´ÉÉiÉÆjªÉÉSªÉÉ 

+ÊiÉ®äúEòÉSÉä½þÒ {ÉÖføÒ±É EòÉ½þÒ nÖù¹{É{ÉÊ®úhÉÉ¨É {ÉÉ½þÉ´ÉªÉÉºÉ Ê¨É³ýiÉÉiÉ.  
 

º´ÉÉiÉÆjªÉÉSªÉÉ +ÊiÉ®äúEòÉSÉä nÖù¹{É{ÉÊ®úhÉÉ¨É : 

 Ê¶ÉºiÉÒSªÉÉ nùb÷{ÉhÉÉJÉÉ±ÉÒ ¨ÉÖ±ÉÉÆSÉÒ EÖòSÉÆ¤ÉxÉÉ ½þÉäiÉä, ¨½þhÉÚxÉ º´ÉÉiÉÆjªÉÉSªÉÉ iÉi´ÉÉSÉä ¨É½þk´É ½äþ ¨ÉÖ±ÉÉÆSªÉÉ ¶ÉèIÉÊhÉEò 

Ê´ÉEòÉºÉÉºÉÉ`öÒ ¨É½þk´ÉÉSÉä +É½äþ. VªÉÉ|É¨ÉÉhÉä Ê¶ÉºiÉÒSÉÉ +ÊiÉ®äúEò ´ÉÉ<Ç]õ iÉºÉäSÉ º´ÉÉiÉÆjªÉÉSÉÉ½þÒ +ÊiÉ®äúEò xÉEòÉä. +ÉVÉ Ê´ÉtÉlÉÔ 

º´ÉªÉÆ+vªÉªÉxÉÉ{ÉÉºÉÚxÉ {É®úÉ´ÉÞkÉ ½þÉäiÉ +É½äþiÉ, ¨ÉÉMÉÇnù¶ÉÇEò, iÉªÉÉ®ú =kÉ®äú ªÉÉÆSÉÉ +ÉvÉÉ®ú PÉäiÉ +É½äþiÉ. {ÉÉ`ö¬{ÉÖºiÉä ´ÉÉSÉiÉ 

xÉÉ½þÒiÉ, iªÉÉÆxÉÉ Ê¶ÉIÉhÉÉSÉÉ jÉÉºÉ ´ÉÉ]õiÉÉ EòÉ¨ÉÉ xÉªÉä, {ÉÊ®úIÉÉ Eò`öÒhÉ xÉEòÉä, ´ÉèSÉÉÊ®úEò {ÉÉiÉ³ýÒ´É®úÒ±É ¨ÉÖ±ªÉ¨ÉÉ{ÉxÉ xÉEòÉä +¶ÉÒ 

Ê´ÉtÉlªÉÉÈSÉÒ +{ÉäIÉÉ, iªÉÉ¨ÉÖ³äý iÉÉä Ê´É±ÉÉºÉÒ, +É³ý¶ÉÒ ¤ÉxÉiÉ SÉÉ±É±ÉÉ +É½äþ. iªÉÉÆSªÉÉ¨ÉvªÉä Eòä±ªÉÉxÉä ½þÉäiÉ +É½äþ ®äú, +ÉÊvÉ 

Eäò±ÉäÊSÉ {ÉÉ½þÒVÉä' +ºÉÉ +Éi¨ÉÊ´É·ÉÉºÉ JÉÚ{É lÉÉäb÷¬É Ê´ÉtÉlªÉÉÆ̈ ÉvªÉä +Éfø³ýiÉÉä. ªÉÉ±ÉÉ Eäò´É³ý Ê´ÉtÉlÉÔ VÉ¤ÉÉ¤ÉnùÉ®ú xÉºÉÚxÉ 

º´ÉÉiÉÆjªÉÉSªÉÉ iÉi´ÉÉ´É®úÒ±É +vªÉÉ{ÉxÉ{ÉrùiÉÒ½þÒ VÉ¤ÉÉ¤ÉnùÉ®ú +É½äþiÉ. Ê´ÉtÉlªÉÉÈxÉÉ +É{É±ÉÒ nèù´ÉiÉä, +É{É±Éä +Énù¶ÉÇ, MÉÖ°üVÉxÉ 

´Éb÷Ò±ÉvÉÉ®úÒ ¨ÉÆb÷³ýÒ, ªÉÉÆSªÉÉºÉ¨ÉÉä®ú xÉiÉ¨ÉºiÉEò ½þÉähÉä Eò¨ÉÒ{ÉhÉÉSÉä ´ÉÉ]õiÉä. º´ÉÉiÉÆjªÉÉSªÉÉ xÉÉ´ÉÉJÉÉ±ÉÒ ={ÉÉä¹ÉhÉ, ºÉÆ{É, ¨ÉÉäSÉæ 

ªÉÉÆSÉä ¨É½þk´É ´ÉÉ]õiÉä. ¨É½þÉÊ´ÉtÉ±ÉªÉÉÆiÉÒ±É ¡òÌxÉSÉ®úSÉÒ iÉÉäb÷¡òÉäb÷, EòÉì{ÉÒ Eò®úiÉÉxÉÉ {ÉEòb÷±Éä ¨½þhÉÚxÉ {ÉªÉḈ ÉäIÉEòÉǼ É®ú ½þ±±ÉÉ, 

EÖò±ÉMÉÚ°üSÉÉ JÉÂÖxÉ +¶ÉÉ ¤ÉÉiÉ¨ªÉÉ ºÉvªÉÉ BäEòÉªÉ±ÉÉ, ´ÉÉSÉÉªÉ±ÉÉ Ê¨É³ýiÉÉiÉ. ½äþ VÉ®úÒ ¨É½þÉÊ´ÉtÉ±ÉªÉÉiÉ PÉb÷iÉ +ºÉ±Éä iÉ®úÒ ªÉÉSÉä 

±ÉÉähÉ Ê´ÉtÉ±ÉªÉÒxÉ {ÉÉiÉ³ýÒ´É®ú {ÉÉä½þSÉhªÉÉºÉ ´Éä³ý ±ÉÉMÉhÉÉ®ú xÉÉ½þÒ. +ÉVÉSÉÉ Ê´ÉtÉlÉÔ +É{É±ªÉÉ ½þCEòÉÆÊ´É¹ÉªÉÒ VÉÉMÉ¯ûEò +É½äþ 

¨ÉMÉ iÉÉä EòiÉḈ ªÉä ´É VÉ¤ÉÉ¤ÉnùÉ®úÒ¤ÉÉ¤ÉiÉ =nùÉºÉÒxÉ EòÉ? ºÉ´ÉÇSÉ IÉäjÉÉiÉ ¨ÉMÉ +¦ªÉÉºÉGò¨É +ºÉÉä ËEò´ÉÉ {ÉÊ®úIÉÉ {ÉrùiÉÒ +É{É±ÉÒ 

¨ÉiÉä |ÉMÉ]õ Eò®úiÉ +É½äþ, {É®ÆúiÉÖ JÉ®úSÉ ¶ÉèIÉÊhÉEò ºÉ¨ÉºªÉÉÆSÉä ÊSÉÊEòiºÉxÉ Eò°üxÉ nùÉä¹ÉÊnùMnù¶ÉÇxÉÉSÉÒ (´ÉèSÉÉÊ®úEò) {ÉÉjÉiÉÉ 

iªÉÉÆSªÉÉiÉ +É±Éä±ÉÒ +ºÉiÉä EòÉ? 

 ½äþ ºÉMÉ³äý ´ÉÉSÉ±Éä, BäEò±Éä, Ê´ÉSÉÉ®ú Eäò±ÉÉ, EòÒ º´ÉÉiÉÆjªÉÉSÉÉ {ÉÖ®úºEòÉ®ú Eò®úhÉÉ−ªÉÉ iÉi´ÉYÉÉÆxÉÉ º´ÉÉiÉÆjªÉ +¶ÉÉ|ÉEòÉ®úSÉä 

+{ÉäÊIÉiÉ ½þÉäiÉ EòÉ? +ºÉÉ |É¶xÉ {Éb÷iÉÉä. {É®ÆúiÉÖ Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉ ½þÒ nùÉäx½þÒ Ê¶ÉIÉhÉ |ÉÊGòªÉäiÉÒ±É +Ê´É¦ÉÉVªÉ +ÆMÉä 

+ºÉ±ªÉÉ¨ÉÖ³äý +É{ÉhÉ iªÉÉÆxÉÉ iªÉÉVªÉ Eò°üSÉ ¶ÉEòiÉ xÉÉ½þÒ. ¨½þhÉÚxÉSÉ ªÉÉ nùÉäx½þÓSÉÉ ºÉ¨Éx´ÉªÉ ºÉÉvÉ±ÉÉ VÉÉhÉä Ê¶ÉIÉhÉ 

|ÉÊGòªÉäSªÉÉ où¹]õÒxÉä +iªÉÆiÉ ¨É½þk´ÉÉSÉä +É½äþ.  
 

Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉ ªÉÉÆSÉÉ ºÉ¨Éx´ÉªÉ : 

 Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉ ªÉÉÆxÉÉ {ÉÖ¹Eò³ýnùÉ {É®úº{É®úÊ´É®úÉävÉÒ Eò±{ÉxÉÉ ¨ÉÉxÉ±ªÉÉ VÉÉiÉÉiÉ. {ÉhÉ iÉä ¡òCiÉ ªÉÉ iÉk´ÉÉÆSªÉÉ 

¤ÉÉ¤ÉÒiÉÒ±É ËEò´ÉÉ SÉÖEòÒSªÉÉ Eò±{ÉxÉÉÆ̈ ÉÖ³äý ªÉÉ nùÉäx½þÒ +lÉÇ ´É º´É¯û{É ´ªÉÉ{ÉEò +vÉÉÇxÉä ºÉ¨ÉVÉÚxÉ PÉäiÉ±Éä iÉ®ú ½þÒ iÉi´Éä +É{É±ªÉÉ±ÉÉ 

{É®úº{É®ú{ÉÖ®úEò ÊnùºÉÖxÉ ªÉäiÉÉiÉ. iªÉÉÆSÉÉ ºÉ¨Éx´ÉªÉ ºÉÉvÉ±ªÉÉºÉ iªÉÉÆxÉÉ ªÉÉäMªÉ iÉä ºlÉÉxÉ Ê¨É³ýiÉä. ¯ûºÉÉä ´É º{ÉäxºÉ®úxÉä VÉ®úÒ 

º´ÉÉiÉÆjªÉÉSÉÉ {ÉÖ®úºEòÉ®ú Eò®úiÉÉxÉÉ Ê¶ÉIÉä±ÉÉ +¨ÉÉxªÉ Eäò±Éä±Éä xÉÉ½þÒ. ¡òCiÉ iÉÒ Ê¶ÉIÉÉ iªÉÉÆxÉÉ ¨ÉÉxÉ´ÉÉEòbÚ÷xÉ xÉ ½þÉäiÉÉ 
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ÊxÉºÉMÉÉÇEòbÚ÷xÉ +Ê¦É|ÉäiÉ +É½äþ. º´ÉÉiÉÆjªÉ ¨½þhÉVÉä ¨ÉÖ±ÉÉÆxÉÉ ¨ÉÉäEòÉ]õ ºÉÉäbÚ÷xÉ näùhÉä xÉ´½äþ iÉ®ú ºÉÖÊxÉªÉÆÊjÉiÉ ´É ¨ÉÉMÉÇnùÌ¶ÉiÉ 

º´ÉÉiÉÆjªÉÉSªÉÉ ¨ÉnùiÉÒxÉä ¨ÉÖ±ÉÉÆSÉÉ Ê´ÉEòÉºÉ ºÉÉvÉÉªÉ±ÉÉ ½þ́ ÉÉ. º´ÉÉiÉÆjªÉ ½äþ Ê´ÉÊ¶É¹]õ, {ÉÖ́ ÉÇÊxÉªÉÉäVÉÒiÉ ´É |ÉªÉixÉ{ÉÚ́ ÉÇEò ÊxÉ¨ÉÉÇhÉ 

Eäò±Éä±ªÉÉ ´ÉÉiÉÉ´É®úhÉÉiÉ ½þ́ Éä - ½äþiÉÚ{ÉÖ́ ÉÇEò, ºÉ¨ÉÞrù ¶ÉèIÉÊhÉEò ´ÉÉiÉÉ´É®úhÉÉiÉ Ênù±Éä±Éä º´ÉÉiÉÆjªÉ ½äþ +É{ÉºÉÖEòSÉ ÊxÉªÉÆÊjÉiÉ ´É 

ÊxÉªÉÊ¨ÉiÉ ½þÉäiÉä. b÷¬Ö<ÇxÉä Ê¶ÉIÉhÉÉiÉÚxÉ ¨ÉÉxÉÊºÉEò Ê¶ÉºiÉ ÊxÉ¨ÉÉÇhÉ ´½þÉ´ÉÒ +ºÉä |ÉÊiÉ{ÉÉnùxÉ Eäò±Éä +É½äþ. xÉxÉxÉä ½þÒ º´ÉÉiÉÆjªÉ ´É 

Ê¶ÉºiÉ ªÉÉÆSÉÉ {É®úº{É®úºÉÆ¤ÉÆvÉ ÊGòb÷É ´É EòÉ¨ÉÉSªÉÉ ºÉÆnù¦ÉÉÇiÉ º{É¹]õ Eäò±ÉÉ +É½äþ. º´ÉÉiÉÆjªÉ ½þÉ ÊGòbä÷SÉÉ +É´É¶ªÉEò MÉÖhÉvÉ¨ÉÇ +É½äþ 

iÉ®ú EòÉ¨ÉÉiÉ nùb÷{ÉhÉÉÊ´É®ú½þÒiÉ Ê¶ÉºiÉ ¨É½þk´ÉÉSÉÒ.  

 º´ÉÉiÉÆjªÉ ½äþ VÉ®ú ´ªÉÎCiÉÊ´ÉEòÉºÉÉSÉä +ÆÊiÉ¨É =Êqù¹]õ +ºÉä±É iÉ®ú ªÉÉ =Êqù¹]õÉ±ÉÉ ºÉÉvªÉ Eò®úhªÉÉºÉÉ`öÒ =nùÉiiÉ 

VÉÒ´ÉxÉ¨ÉÚ±ªÉÉÆSÉÉ Ê¶ÉºiÉ{ÉÉ±ÉxÉSÉÒ Eò`öÉä®ú ºÉÉvÉxÉÉ +{ÉäÊIÉiÉ +ºÉiÉä. º´ÉiÉÆjªÉ ´É ¨ÉÉèÊ±ÉEò xÉ´ÉÊxÉÌ¨ÉiÉÒSÉä ºÉÉ¨ÉlªÉÇ ½äþ ¤ÉÆvÉxÉä 

{ÉÉ³ÚýxÉ xÉä]õÉxÉä +¦ªÉÉºÉ Eäò±ªÉÉºÉ ÊxÉÎ¶SÉiÉSÉ ´ÉÉføiÉä.  

 iÉºÉäSÉ Ê´ÉtÉlªÉÉÈ̈ ÉvªÉä ={ÉªÉÉäVÉxÉ IÉ¨ÉiÉÉ ÊxÉ¨ÉÉÇhÉ ½þÉähªÉÉºÉÉ`öÒ iªÉÉ±ÉÉ iÉi´É¶ÉÉävÉxÉ, ÊxÉªÉ¨É ËEò´ÉÉ ÊºÉrùÉÆiÉÊxÉÌ¨ÉiÉÒ, 

ºÉÉ¨ÉÉxªÉÒEò®úhÉ ªÉÉ |ÉÊGòªÉÉÆSÉÉ +´É±ÉÆ¤É Eò®úÉ´ÉÉ ±ÉÉMÉiÉÉä. ªÉÉ ={ÉªÉÉäVÉxÉ IÉ¨ÉiÉä̈ ÉÖ³äý ÊxÉ®úÊxÉ®úÉ²ªÉÉ {ÉÊ®úÎºlÉiÉÒiÉ +É{É±Éä ¨ÉiÉ 

¨ÉÉÆb÷iÉÉxÉÉ, Ê´ÉSÉÉ®ú ¨ÉÉÆb÷iÉÉxÉÉ, EÞòiÉÒ Eò®úiÉÉxÉÉ +É{É±ªÉÉ YÉÉxÉÉSÉÉ ={ÉªÉÉäMÉ Eò®úhªÉÉSÉä º´ÉÉiÉÆjªÉ ´É ºÉÉ¨ÉlªÉÇ |ÉÉ{iÉ ½þÉäiÉä.  

 Ê¶ÉºiÉ ´É º´ÉÉiÉÆjªÉÉSªÉÉ ªÉÉäMªÉ Eò±{ÉxÉÉ +ÆÊMÉEòÉ®ú±ªÉÉ iÉ®ú iªÉÉÆSÉä +vªÉªÉxÉ, +vªÉÉ{ÉxÉ ªÉÉ Ê¶ÉIÉhÉ IÉäjÉÉiÉÒ±É 

|ÉÊGòªÉäiÉ ªÉÉ Ê¶ÉIÉhÉ IÉäjÉÉiÉÒ±É |ÉÊGòªÉäiÉ +xÉxªÉºÉÉvÉÉ®úhÉ ¨É½þk´É +É½äþ.  
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×¾Ö´Ö¿Öá †¬µÖÖ¯Ö−Ö  

¯ÖÏÖ.›üÖò.�îú»ÖÖÃÖ †Ö¸ü. �ÖÖë›êü, 

 †×ÃÖ. ¯ÖÏÖê±êúÃÖ¸ü, 

´Ö×¾Ö¯ÖÏ ÃÖ´ÖÖ•ÖÖ“Öê, ×¿Ö�Ö Ö¿ÖÖÃ¡Ö ´ÖÆüÖ×¾ÖªÖ»ÖµÖ, 

 −ÖÖ×¿Ö�ú . 
 

¯ÖÏÃŸÖÖ¾Ö−ÖÖ :- 

 21 ¾Öê ¿ÖŸÖ�ú Æêü ²Ö¤ü»ÖÖ“Öê , −ÖÖ×¾Ö µÖÖ“Öê ¿ÖŸÖ�ú †ÖÆêü. �úÖê ÖŸÖê“Ö †ÃÖê �Öê¡Ö −ÖÖÆüß �úß ŸÖê£Öê ²Ö¤ü»Ö —ÖÖ»Öê 

−ÖÖÆüßŸÖ. ˆ¤üµÖÖê÷Ö, ÃÖÓ̧ ü�Ö Ö, �éúÂÖß, ¾µÖÖ¯ÖÖ¸, ´ÖÖ×ÆüŸÖß - ÃÖÓ̄ ÖÏêÂÖ Ö ×¿Ö�Ö Ö µÖÖ ÃÖ¾ÖÔ“Ö �Öê¡ÖÖŸÖ ¯ÖÏ÷ÖŸÖß“µÖÖ ¬µÖÖÃÖÖ−Öê          

—Ö¯ÖÖ™ü»Öê»Öê †ÖÆêü. ×¿Ö�Ö Ö �Öê¡ÖÖŸÖ ŸÖ¸ü ¸üÖê•Ö −Ö¾Ö−Ö¾Öß−Ö ²Ö¤ü»Ö µÖêŸÖ †ÖÆêüŸÖ. Æêü ²Ö¤ü»Ö †¬µÖµÖ−Ö, †¬µÖÖ¯Ö−Ö, ´Öæ»µÖ´ÖÖ¯Ö−Ö, 

†³µÖÖÃÖ�Îú´Ö, ¯ÖÖšüµÖ�Îú´Ö, †¬µÖÖ¯Ö−ÖÖ“Öß ŸÖÓ¡Öê, ¿Öî�Ö× Ö�ú ÃÖÖ¬Ö−Öê µÖÖ ÃÖ¾ÖÔ“Ö ²ÖÖ²ÖŸÖßŸÖ ÆüÖêŸÖ †ÖÆêüŸÖ.          –

ÖÖ−Ö¸ü“Ö−ÖÖ¾ÖÖ¤ü, ²»Öë›êü›ü »ÖÚ−Ö÷Ö, †¬µÖÖ¯Ö−Ö ¯ÖÏ×ŸÖ´ÖÖ−Öê, Ã´ÖÖ™Ôü Œ»ÖÖÃÖ ‡. ×¿Ö�Ö Ö�Öê¡ÖÖŸÖß»Ö �úÖÆüß ÃÖÓ×´ÖÁÖ ˆ¤üÖÆü̧ ü Öê 

†ÖÆêüŸÖ. ×¾Ö´Ö¿Öá †¬µÖÖ¯Ö−Ö Ø�ú¾ÖÖ Reflective Teaching Æüß −Ö¾Öß ¾ÖÖ™üŸÖ †ÃÖ»Öê»Öß ÃÖÓ�ú»¯Ö−ÖÖ �Ö-µÖÖ †£ÖÖÔ−Öê 

•Öã−Öß •Ö¸üß †ÃÖ»Öß ŸÖ¸üß −ÖÖ´Ö×−Ö¤ìü¿Ö−ÖÖ¾Ö¹ý−Ö ŸÖß †Ö¯Ö ÖÖÃÖ −Ö¾Ö�Öß ¾ÖÖ™üŸÖê. �úÖµÖ †ÖÆêü Æüß ÃÖÓ�ú»¯Ö−ÖÖ, Æêü †ÖŸÖÖ †Ö¯Ö Ö 

ÃÖ´Ö•Öæ−Ö ‘Öê¾Öæ. 
 

×¾Ö´Ö¿Öá Ø�ú¾ÖÖ ¯Ö¸üÖ¾ÖŸÖÔ−ÖßµÖ †¬µÖÖ¯Ö−Ö ÃÖÓ�ú»¯Ö−ÖÖ :-  

 ×¾Ö´Ö¿Öá †¬µÖÖ¯Ö−Ö Æüß ×¿Ö�Ö�ú�ëú¦ü ÃÖÓ�ú»¯Ö−ÖÖ †ÖÆêü. ×¿Ö�Ö�ú µÖê£Öê ×¾Ö“ÖÖ¸ü �ú¸üŸÖÖê �úß, †Ö¯Ö Ö ¾Ö÷ÖÖỐ Ö¬µÖê 

�úÖê ÖŸµÖÖ �éúŸÖß �ú¸üŸÖÖê, ŸµÖÖ �éúŸÖß �úÖ �ú¸üŸÖÖê ¾Ö �ú¿ÖÖ ¯ÖÏ�úÖ ȩ̂ü �ú¸üŸÖÖê µÖÖ“Öê Ã¾ÖµÖÓ ×−Ö¸üß�Ö Ö �ú¸ü Öê, Ã¾ÖµÖÓ̄ Ö´Öæ»µÖ´ÖÖ¯Ö−Ö 

�ú¸ü Öê ÆüÖ ×¾Ö´Ö¿Öá †¬µÖÖ¯Ö−ÖÖ“ÖÖ ¯Ö×Æü»ÖÖ ¾Ö •ÖÖ−Ö�úÖ¸ü ×¿Ö�Ö�úÖ“ÖÖ ™ǖ ¯ÖÖ †ÃÖŸÖÖê. 

£ÖÖê›üŒµÖÖŸÖ :. 

                                                             What you do in the class room 

Reflective Teaching                                                Thinking about why you do it. 

             Thinking about it works a process of self  

observation & self evaluation. 

†Ö¯Ö»µÖÖ †¬µÖÖ¯Ö−ÖÖ“Öê µÖ¿ÖÃ¾Öß ×¾Ö´Ö¿ÖÔ−Ö ÆüÖêŸÖ †ÖÆêü �úß −ÖÖÆüß µÖÖ“Öê Ã¾ÖµÖÓ́ Öæ»µÖ´ÖÖ¯Ö−Ö �ú¸ü µÖÖÃÖÖšüß ×¿Ö�Ö�ú 

Ã¾ÖŸÖ: ×¿Ö�ú¾ÖßŸÖ †ÃÖ»Öê»µÖÖ †Ö¿ÖµÖÖ“Öê ×¾Ö¿»ÖêÂÖ Ö �ú¸üŸÖÖê, ŸµÖÖ“Öê ´Öæ»µÖ´ÖÖ¯Ö−Ö �ú¸üŸÖÖê ´Ö÷Ö ¾Ö÷ÖÖÔŸÖ ¤üµÖÖ¾ÖµÖÖ“µÖÖ 
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†¬µÖµÖ−Ö †−Öã³Ö¾ÖÖÓ“Öß ÃÖÓ̧ ü“Ö−ÖÖ �ú¸üŸÖÖê. ŸµÖÖÃÖÖšüß ŸÖÖê ÃÖÓ¤ü³ÖÔ ÷ÖÏÓ£Ö, ¯Öß†¸ü ÷ÖÏã̄ Ö, •µÖêÂšüÖÓ“Öê ´ÖÖ÷ÖÔ¤ü¿ÖÔ−Ö Ã¾ÖŸÖ:“ÖÖ ×¾ÖÀ¾ÖÖÃÖ 

¾Ö ÁÖ¬¤üÖ µÖÖÓ“Öê ÃÖÓØ“ÖŸÖ−Ö �ú¹ý−Ö ŸµÖÖ“µÖÖ †¬µÖÖ¯Ö−ÖÖ´Ö¬µÖê ÃÖ�úÖ¸üÖŸ´Ö�ú ²Ö¤ü»ÖÖÃÖÖšüß †Ö÷ÖÏÆüß †ÃÖŸÖÖê. ¯ÖÏŸµÖ�Ö 

¾Ö÷ÖÖÔ¬µÖÖ¯Ö−ÖÖ“µÖÖ¾Öêôûß ×¿Ö�Ö�úÖ»ÖÖ ×¾ÖªÖ£µÖÖÕ“ÖÖ ×´Öôû ÖÖ¸üÖ ÃÖ�úÖ¸üÖŸ´Ö�ú ¯ÖÏ×ŸÖÃÖÖ¤ü , ŸµÖÖÓ“ÖÖ “ÖêÆü-µÖÖ¾Ö¸üß»Ö ³ÖÖ¾Ö 

µÖÖ¾Ö¹ý−ÖÆüß '×¾Ö´Ö¿ÖÔ−Ö' †Öêôû�ÖŸÖÖ µÖêŸÖê. •µÖÖ ×¿Ö�Ö�úÖ−Öê ×¾Ö´Ö¿ÖÔ−ÖÖ“ÖÖ ×¾Ö“ÖÖ¸ü �êú»ÖÖ ŸÖÖê ÃÖ´Ö•ÖÖ µÖ¿ÖÃ¾Öß ×¿Ö�Ö�ú          

—ÖÖ»ÖÖ“Ö ! 

×¾Ö´Ö¿ÖÔ−Ö �úÖ ´ÖÆüŸ¾ÖÖ“Öê :- 

 ²ÖÆãüŸÖÖÓ¿Ö †³µÖÖÃÖæ ×¿Ö�Ö�ú †Ö¯Ö»µÖÖ ÃÖÆü�úÖ-µÖÖÓ́ Ö¬µÖê “Ö“ÖÖÔ �ú¸üŸÖÖŸÖ �úß , "´Öß †Ö•Ö �Öǣ Ö “ÖÖÓ÷Ö»Öß ŸÖµÖÖ¸üß 

�êú»Öß ÆüÖêŸÖß, ´ÖÖ¡Ö ×¾ÖªÖ£µÖÖÕ−Öß ´ÖÖ—µÖÖ †¬µÖÖ¯Ö−ÖÖ�ú›êü †×•Ö²ÖÖŸÖ »Ö�Ö ×¤ü»Öê −ÖÖÆüß." Ø�ú¾ÖÖ " ´Öß ¯ÖÏ³ÖÖ¾Öß †¬µÖÖ¯Ö−Ö 

�ú¹ý−ÖÆüß †Ö•Ö ×¾ÖªÖ£µÖÖÕ−ÖÖ ÃÖ´Ö•Ö»Öê −ÖÖÆüß. " 

 ¾Ö¸üß»Ö ¤üÖê−Æüß ×¾Ö¬ÖÖ−ÖÖÓ̄ Öæ¾Öá ´Öß ´ÖÖ—µÖÖ †¬µÖÖ¯Ö−ÖÖ“Öê •ÖÖê̄ ÖµÖÕŸÖ �ÖÖê»Ö¾Ö¸ü •ÖÖ¾Öæ−Ö Ã¾ÖµÖÓ́ Öæ»µÖ´ÖÖ¯Ö−Ö �ú¸üŸÖ −ÖÖÆüß, 

ÃÖÆü�úÖ-µÖÖÓ¿Öß ŸµÖÖ¾Ö¸ü ÃÖ�úÖ¸üÖŸ´Ö�ú “Ö“ÖÖÔ �ú¸üŸÖ −ÖÖÆüß ŸÖÖê̄ ÖµÖÕŸÖ †¿ÖÖ ×−ÖÂ�úÂÖÖÔ»ÖÖ ¯ÖÖêÆü“Ö Öê “Öã�úß“Öê †ÖÆêü. ŸµÖÖÃÖÖšüß 

×¾Ö´Ö¿Öá Ø“ÖŸÖ−Ö , †¬µÖÖ¯Ö−Ö“Ö ŸµÖÖ¾Ö¸ü ˆ¯ÖÖµÖ †ÖÆêü. 

 ×¾Ö´Ö¿Öá †¬µÖÖ¯Ö−ÖÖ“ÖÖ †£ÖÔ“Ö †ÃÖÖ †ÖÆêü �úß, †ŸµÖÓŸÖ ¿ÖÖÃ¡Ö¿Öã¬¤ü ¯Ö ü̈ŸÖß−Öê ¾Ö÷ÖÖÔŸÖß»Ö †ÖÓŸÖ¸ü×�ÎúµÖÖÓ“Öê 

ÃÖÓ�ú»Ö−Ö ¾Ö ȩ̂ü�úÖòÚ›ü÷Ö �êú»Öê •ÖÖŸÖê. ŸµÖÖ−ÖÓŸÖ¸ü ÃÖÓ�ú×»ÖŸÖ ´ÖÖ×ÆüŸÖß ¾Ö ×−Ö¸üß�Ö Ö ŸÖŒŸµÖÖÓ“µÖÖ †Ö¬ÖÖ ȩ̂ü †¬µÖÖ¯Ö−ÖÖ“Öê 

×¾Ö¿»ÖêÂÖ Ö�ú¹ý−Ö †³µÖÖÃÖ¯Öæ ÖÔ †£ÖÔ ×−Ö¾ÖÔ“Ö−Ö �êú»Öê •ÖÖŸÖê ¾Ö ŸµÖÖ−ÖãÃÖÖ¸ü †¬µÖÖ¯Ö−Ö ŸÖÓ¡ÖÖŸÖ ²Ö¤ü»Ö �êú»ÖÖ •ÖÖŸÖÖê. 

• •Ö¸ü †¬µÖÖ¯Ö−Ö / ¯ÖÖšü µÖ¿ÖÃ¾Öß —ÖÖ»ÖÖ ŸÖ¸ü †Ö¯Ö Ö ŸÖÖê ¯ÖÖšü �úÖ µÖ¿ÖÃ¾Öß —ÖÖ»ÖÖ Æêü ÃÖÖÓ÷Öæ ¿Ö�úŸÖÖê. 

• •Ö¸ü ×¾ÖªÖ£µÖÖÕ−ÖÖ †•Öã−ÖÆüß †Ö¯Ö»Öß †¬µÖÖ¯Ö−Ö³ÖÖÂÖÖ ÃÖ´Ö•ÖŸÖ −ÖÃÖê»Ö ŸÖ¸ü ¯Öã−Ö´ÖæÔ»µÖ´ÖÖ¯Ö−ÖÖ“Öß ÷Ö¸ü•Ö †ÖÆêü Æêü 

ÃÖ´Ö•ÖŸÖê. 

• •Ö¸ü ×¾ÖªÖ£µÖÖṌ Ö¬µÖê ¾ÖŸÖÔ−Ö †µÖÖê÷µÖ †ÖÆêü - ŸÖê −Öế Ö�êú �úÖµÖ �ú¸üŸÖÖŸÖ , �êú¾ÆüÖ †Ö× Ö �úÖ ? †¿ÖÖ ÃÖ¾ÖÔ ¯ÖÏ¿−ÖÖÓ“Öß 

ˆ¢Ö ȩ̂ü ×¾Ö´Ö¿Öá †¬µÖÖ¯Ö−Ö ŸÖÓ¡ÖÖŸÖæ−Ö ×´ÖôûŸÖÖŸÖ ¾Ö ³Ö×¾ÖÂµÖÖÃÖÖšüß ×¤ü¿ÖÖ ×´ÖôûŸÖê. 
 

×¾Ö´Ö¿ÖÔ−Ö ¯ÖÏ×�ÎúµÖÖ �ú¿Öß ÃÖã¹ý �ú¸üÖ¾Öß ? 

 ‹�ÖÖ¤üß ×¾Ö¿ÖêÂÖ ÃÖ´ÖÃµÖÖ ¾ÖÖ Ó̧ü¾ÖÖ¸ü ÃÖŸÖÖ¾ÖŸÖ †ÃÖê»Ö , ‹�úÖ ¾Ö÷ÖÖÔ̄ Öê�ÖÖ •ÖÖÃŸÖ ¾Ö÷ÖÖÔÃÖÓ²ÖÓ¬Öß †ÃÖê»Ö ŸÖ¸ü ŸÖß ÷ÖÓ³Öß¸ü 

ÃÖ´Ö•ÖÖ¾Öß ¾Ö ŸµÖÖ−ÖãÃÖÖ¸ü ¿ÖÖÃ¡Ö¿Öã¬¤ü †³µÖÖÃÖÖ»ÖÖ ÃÖã¹ý¾ÖÖŸÖ �ú¸üÖ¾Öß, †¬µÖÖ¯Ö−Ö �ú¸üŸÖê¾Öêôûß •µÖÖ ¾Ö÷ÖÖỐ Ö¬µÖê ÃÖ¾ÖÖÔ×¬Ö�ú 

ÃÖ´ÖÃµÖÖ •ÖÖ Ö¾ÖŸÖê ŸµÖÖ¾Ö¸ü ±úÖê�úÃÖ �ú¸üÖ¾Öê ˆ¤üÖ. ×¾ÖªÖ£µÖÖÕ�ú›æü−Ö �úÖê ÖŸÖê “Öã�úß“Öê ¾ÖŸÖÔ−Ö ¾ÖÖ Ó̧ü¾ÖÖ¸ü ‘Ö›üŸÖê ¾ÖÖ †Ö¾Ö Ö 

•Ö¸ü ‡Ó÷ÖÏ•Öß ×¿Ö�ú×¾ÖŸÖÖ ŸÖ¸ü ×¾ÖªÖ£µÖÖÕ−ÖÖ ×¿Ö�ú µÖÖÃÖÖšüß �úÃÖê ¯ÖÏ¾Öé¢Ö �ú¸üŸÖÖê µÖÖ“ÖÖ ×¾Ö“ÖÖ¸ü �ú¸üÖ¾ÖÖ. 
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 ×¾Ö´Ö¿ÖÔ−ÖÖ“Öß ´ÖÆüŸ¾Ö¯Öæ ÖÔ ¯ÖÖµÖ¸üß ´Æü Ö•Öê ¾Ö÷ÖÖÔŸÖ †Ö−ÖÓ¤ü¤üÖµÖß ¾ÖÖŸÖÖ¾Ö¸ü Ö �úÃÖê ×−Ö´ÖÖÔ Ö �ú¸üŸÖÖ µÖê‡Ô»Ö µÖÖÃÖÖšüß 

¯ÖÏµÖŸ−Ö �ú¸ü Öê.  �ÖÖ»Öß �úÖÆüß ´ÖÖ÷ÖÔ ×¤ü»Öê †ÖÆêüŸÖ ŸÖê ¯ÖÖÆæüµÖÖ. 

1) ×™ü“Ö¸ü ›üÖµÖ¸üß :- 

• ×™ü“Ö¸ü ›üÖµÖ¸üß ÆüÖ ×¾Ö´Ö¿ÖÔ−ÖÖÃÖÖšüß ´ÖÆüŸ¾Ö¯Öæ ÖÔ ³ÖÖ÷Ö †ÖÆêü. 

• ŸÖß ÃÖÓ̄ Öæ ÖÔ ÷ÖÖê̄ Ö−ÖßµÖ †ÃÖÖ¾Öß. 

• ¯ÖÏŸµÖê�ú ¯ÖÖšüÖ−ÖÓŸÖ¸ü �úÖµÖ ‘Ö›ü»Öê µÖÖ“µÖÖ †“Öã�ú −ÖÖë¤üß �ú¸üÖ¾µÖÖŸÖ. 

• †Ö¯Ö»µÖÖ ³ÖÖ¾Ö−ÖÖ , ×¾Ö“ÖÖ¸ü �úß •µÖÖ †Ö¯Ö Ö †¬µÖÖ¯Ö−Ö �ú ü̧ŸÖÖÓ−ÖÖ ×−Ö¸üß�Ö Ö �êú»µÖÖ †ÖÆêüŸÖ ŸµÖÖÓ“ÖßÆüß 

Ã¾ÖŸÖ:²Ö¸üÖê²Ö¸ü“Ö ×¾ÖªÖ£µÖÖÕ“µÖÖ −ÖÖë¤üß×−Ö¿Öß −ÖÖë¤ü �ú¸üÖ¾Öß. 

• ›üÖµÖ¸üß �ú¿Öß †ÃÖÖ¾Öß µÖÖ ÃÖÓ¤ü³ÖÖÔŸÖ ´Öß ¯Öãœüß»Ö ÃÖÖ‡Ô™ü ÃÖæ“Ö×¾ÖŸÖÖê ŸµÖÖ¾Ö¹ý−ÖÆüß †“Öæ�ú −ÖÖë¤üà“ÖÖ −Ö´Öã−ÖÖ 

†Ö¯Ö ÖÖÃÖ ˆ¯Ö»Ö²¬Ö ÆüÖê‡Ô»Ö. 

(http://www.teacjomgenglish.org.uk/sites/etacheng/files/teaching.diary.pdf) 
 

2) ÃÖÆüÖ¬µÖÖµÖß ×−Ö¸üß�Ö Ö ( peer observation) 

 †Ö¯Ö»µÖÖ ÃÖÆü�úÖ¸üß ×¿Ö�Ö�úÖÓ−ÖÖ †Ö¯Ö»µÖÖ ¯ÖÖšüÖ“µÖÖ −ÖÖë¤üß ‘Öê µÖÖÃÖÖšüß ×−Ö´ÖÓ×¡ÖŸÖ �ú¸üÖ¾Öê , �úÖê ÖŸÖê 

×¾ÖªÖ£Öá •ÖÖÃŸÖ ÃÖÆü³ÖÖ÷Ö ‘ÖêŸÖÖŸÖ ŸµÖÖ ÃÖÆü³ÖÖ÷Öß ×¾ÖªÖ£µÖÖÕ−ÖÖ ´Öß �úÃÖê ÃÖ´ÖÖ¬ÖÖ−Ö �ú¸üŸÖÖê µÖÖ“µÖÖÆüß −ÖÖë¤üß 

‘Öê µÖÖÃÖ ´Ö¤üŸÖ ÆüÖê‡Ô»Ö. †¿ÖÖ¯ÖÏ�úÖ¸êü peer observations “ÖÖ Æüß ±úÖµÖ¤üÖ Reflective teaching 

ÃÖÖšüß ÆüÖê‡Ô»Ö. 
 

3) »ÖêÃÖ−Ö ȩ̂ü�úÖòÚ›ü÷Ö ( Lesson Recording ) 

Video or audio recording of lessons can provide very useful information for 

reflection. 

• ¾Ö÷ÖÖÔŸÖ •Öê •Öê ‘Ö›üŸÖê ŸµÖÖ“µÖÖ †“Öæ�ú −ÖÖë¤üßÃÖÖšüß ȩ̂ü�úÖòÚ›ü÷Ö ˆ¯ÖµÖãŒŸÖ †ÖÆêü. 

• Audio Recording ´Öãôêû ×¿Ö�Ö�úÖÓ“Öê ²ÖÖê»Ö Öê, ÃÖÓ³ÖÖÂÖ Ö ¿Öî»Öß , †Ã�Ö×»ÖŸÖ¯Ö ÖÖ, ²ÖÖê»ÖŸÖÖ−ÖÖ 

¾µÖÖ�ú¸ü ÖÖ“µÖÖ ×−ÖµÖ´ÖÖÓ“Öê ¯ÖÖ»Ö−Ö ÆüÖêŸÖê �úÖ ? ²ÖÖê²Ö›üß ¾ÖôûŸÖê �úÖ ? ×¾ÖªÖ£µÖÖÕ“µÖÖÃÖÖšüß“Öß ³ÖÖÂÖÖ �ú¿Öß 

¾ÖÖ¯Ö¸üŸÖÖŸÖ, ŸµÖÖÓ−ÖÖ ²ÖÖê»Öæ ¤êüŸÖÖê �úÖ ? ŸµÖÖÓ−ÖÖ ¯ÖÏ×ŸÖÃÖÖ¤ü ¤êüŸÖÖê �úÖ? µÖÖÃÖ¾ÖÔ ¯ÖÏ¿−ÖÖÓ“Öß ˆ¢Ö ȩ̂ü Audio 

recording ´Öãôêû ˆ¯Ö»Ö²¬Ö ÆüÖêŸÖÖŸÖ. 

• Video recording ´Öãôêû ×¿Ö�Ö�úÖ“Öê ¾Ö÷ÖÖÔŸÖß»Ö ¾ÖÖ¾Ö¸ü Öê ¾ÖŸÖÔ−Ö Video recording ´Ö¬µÖê ÃÖ´Ö•Öê»Ö. 
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†Ö¯Ö Ö �úÖêšêü ˆ³Öê ¸üÖÆüŸÖÖê, �úÃÖê ²ÖÖê»ÖŸÖÖê , ×¾ÖªÖ£µÖÖÕ•Ö¾Öôû �úÃÖê ˆ³Öê ¸üÖÆüŸÖÖê, ‹�æú Ö †¬µÖÖ¯Ö−Ö ÃÖê 

†ÖÆêü Æêü ÃÖ´Ö•Ö µÖÖÃÖÖšüß ¬¾Ö×−Ö×“Ö¡Ö´Öã¦ü Ö ´ÖÆüŸ¾ÖÖ“Öê †ÖÆêü. 
 

4) Ã™ãü›Óü™ËüÃÖ ×±ú›ü²Öò�ú ( Students Feedback )  

 ¾Ö÷ÖÖÔŸÖ †Ö¯Ö»Öê †¬µÖÖ¯Ö−Ö , ¾ÖÖ¾Ö¸ü Öê, ÃÖÓ³ÖÖÂÖ Ö ×¾ÖªÖ£Öá ¯ÖÏ×ŸÖÃÖÖ¤ü �úÃÖÖ †ÃÖŸÖÖê µÖÖ¾Ö¸ü ´ÖÖê�úôûµÖÖ 

¾ÖÖŸÖÖ¾Ö¸ü ÖÖŸÖ ×¾ÖªÖ£µÖÖÕ¿Öß “Ö“ÖÖÔ �ú¹ý−Ö ŸµÖÓÖ“ÖÖ Feed Back ‘ÖêŸÖ»ÖÖ ¯ÖÖ×Æü•Öê. ŸµÖÖÃÖÖšüß ÃÖÖ¬Öß ¯ÖÏ¿−ÖÖ¾Ö»Öß 

Ø�ú¾ÖÖ †¬µÖµÖ−Ö ›üÖµÖ¸üß“ÖÖ †Ö¬ÖÖ¸ü ‘ÖêŸÖÖ µÖê‡Ô»Ö. 
 

¯Öãœêü �úÖµÖ �ú¸üÖ¾Öê ? ( What to do next? ) 

 ÃÖ¾ÖÔ ´ÖÖ×ÆüŸÖß ÃÖÓ�ú»Ö−Ö —ÖÖ»µÖÖ−ÖÓŸÖ¸ü ŸµÖÖ¾Ö¸ü †³µÖÖÃÖ, “Ö“ÖÖÔ , ´ÖÖ÷ÖÔ¤ü¿ÖÔ−Ö ‘ÖêŸÖ»µÖÖ−ÖÓŸÖ¸ü ¯ÖÏŸµÖ�Ö Reflection 

»ÖÖ ÃÖã¹ý¾ÖÖŸÖ �ú¸üÖ¾Öß. ŸÖß �ÖÖ»Öß ™ǖ ¯µÖÖÓ−Öß. 

• Ø“ÖŸÖ−Ö :- (Think) 

¾Ö¸üß»Ö ™ǖ ¯ÖÖ ¯ÖÖ¸ü �êú»µÖÖ−ÖÓŸÖ¸ü ŸÖã́ ÆüÖ»ÖÖ ×−Ö¸üß�Ö ÖÖ†ÓŸÖß †¬µÖÖ¯Ö−Ö ÃÖã¬ÖÖ¸ü Öê“Öê ÃÖæ¡Ö ×´ÖôûÖ»Öê»Öê †ÖÆêü. 

×¾ÖªÖ£µÖÖÕ“µÖÖ feedback ¾Ö¹ý−Ö �úÖÆüß †¯Öê×�ÖŸÖ ¾Ö �úÖÆüß †−Ö¯Öê×�ÖŸÖ ÃÖæ“Ö−ÖÖÆüß ¯ÖÏÖ¯ŸÖ —ÖÖ»µÖÖ †ÖÆêüŸÖ. ŸµÖÖ−ÖãÃÖÖ¸ü 

ŸÖã́ Æüß Ø“ÖŸÖ−Ö , ´Ö−Ö−Ö �ú¹ý−Ö †¬µÖÖ¯Ö−Ö ŸÖÓ¡ÖÖ´Ö¬µÖê ²Ö¤ü»Ö �ú¸üÖ¾ÖÖ Æüß Reflection ´ÖÖ¡ÖÖ —ÖÖ»Öß. 

• ²ÖÖê»Ö Öê :- (Talk ) 

    ´ÖÖ÷Öß»Ö ™ǖ ¯µÖÖÓ́ Ö¬µÖê ŸÖã́ ÆüÖ»ÖÖ �úÖµÖ ÃÖæ“Ö−ÖÖ ×´ÖôûÖ»µÖÖ , ¿ÖÖê¬Öæ−Ö �úÖœü»µÖÖ ŸµÖÖ¾Ö¸ü ×´Ö¡ÖÖÓ¿Öß “Ö“ÖÖÔ �ú¸üÖ. 

ŸµÖÖ¾Ö¹ý−ÖÆüß �úÖÆüß �ú»¯Ö−ÖÖ ÃÖæ“ÖŸÖß»Ö. •Ö¸ü Reflection ÃÖÖ¬Ö−ÖÖ−Öê †Ö¯Ö»µÖÖ †¬µÖÖ¯Ö−ÖÖŸÖ ÃÖã¬ÖÖ¸ü ÖÖ ÆüÖêŸÖ †ÃÖê»Ö 

ŸÖ¸ü †•Öã−ÖÆüß ×´Ö¡ÖÖÓ¿Öß ŸµÖÖ¾Ö¸ü “Ö“ÖÖÔ �ú¸üÖ. •Ö¸ü ŸÖã́ Æüß �úÖÆüß −ÖÖê™ü �êú»µÖÖ †ÃÖŸÖß»Ö ŸÖ¸ü ŸµÖÖ†Ö¬ÖÖ¸êü 

¾Ö÷ÖÖÔ¬µÖÖ¯Ö−ÖÖŸÖ ÃÖã¬ÖÖ¸ü ÖÖ �ú¸üÖ¾Öß. ¾µÖÖ�ú¸ü Ö Ø�ú¾ÖÖ ŸµÖÖ»ÖÖ ŸÖÖÛŸ¾Ö�ú ´Öã§üµÖÖÓ¾Ö¸ü ×¾ÖªÖ£µÖÖṌ Ö¬µÖê “Ö“ÖÖÔ ‘Ö›æü−Ö 

†Ö ÖÖ¾Öß “Ö“ÖÖÔ �ú¸ü Öê ×¾ÖªÖ£µÖÖÕ−ÖÖ ÃÖã»Ö³Ö ¾Ö ÃÖÆü•Ö ¾ÖÖ™üŸÖê. 

• ¾ÖÖ“Ö−Ö :- ( Reading ) 

    �úÖÆüß ¿Öî�Ö× Ö�ú ¾Öê²ÖÃÖÖ‡Ô™ü“µÖÖ ´ÖÖ¬µÖ´ÖÖŸÖæ−Ö �úÖÆüß ÃÖÓ¤ü³ÖÔ ÷ÖÏÓ£ÖÖÓ“µÖÖ ¾ÖÖ“Ö−ÖÖŸÖæ−ÖÆüß ŸÖã́ Ö“Öê ‡Ó÷ÖÏ•Öß“Öê 

†¬µÖÖ¯Ö−Ö ¯ÖÏ³ÖÖ¾Öß �ú¸üŸÖÖ µÖê‡Ô»Ö. �úÖÆüß ´Öò÷Öê×—Ö−ÃÖ“µÖÖ ´ÖÖ¬µÖ´ÖÖŸÖæ−ÖÆüß (Language Magazine)  –ÖÖ−ÖÖ“Öê 

†ªµÖÖ¾ÖŸÖß�ú¸ü Ö �ú¸üŸÖÖ µÖê‡Ô»Ö. 

• ×¾Ö“ÖÖ¸ü Öê :- (Ask) 

 †¬µÖÖ¯Ö−ÖÖ“Öê −Ö¾Ö−Ö¾Öß−Ö ŸÖÓ¡ÖÖÃÖÓ²ÖÓ¬Öß ×¿Ö�Ö�úÖ−Öê ×¾Ö“ÖÖ¸ü ÖÖ �ú¸üÖ¾Öß, ×´Ö¡ÖÖÓ�ú›æü−Ö �úÖÆüß ¾Öê²ÖÃÖÖ‡Ô™ü, µÖã-
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™üµÖã²Ö, ±êúÃÖ²Öã�ú“µÖÖ †Ö¬ÖÖ ȩ̂ü, ´Öò÷Ö×—Ö−ÃÖ“µÖÖ †Ö¬ÖÖ ȩ̂ü ´ÖÖ×ÆüŸÖß ×´Öôû¾ÖÖ¾Öß. ŸÖÃÖê“Ö Ã£ÖÖ×−Ö�×¿Ö�Ö�ú 

ÃÖÓ‘Ö™ü−ÖÖÓ�ú›æü−ÖÆüß −Ö¾Öß−Ö ¯ÖÏ¾ÖÖÆü ÃÖ´Ö•Öæ−Ö ‘µÖÖ¾ÖêŸÖ. 
 

ÃÖÖ¸üÖÓ¿Ö :- 

 Reflective teaching ( ×¾ÖªÖ£Öá †¬µÖÖ¯Ö−Ö ) Æüß ‹�ú ÃÖÖ�Öôûß †ÖÆêü. ŸÖß �ÖÖ»Öß»Ö¯ÖḮ ÖÖ Öê - 

ˆ¤üÖ. What are you doing ? Why are you doing ? How effective is it ? How are the students responding ? How 

can you do it better ? 

 •Ö¸ü ŸÖã́ Æüß ×¾Ö´Ö¿ÖÔ−ÖÖ´Ö¬µÖê µÖ¿ÖÃ¾Öß —ÖÖ»ÖÖŸÖ ŸÖ¸ü †Ö¯Ö»ÖÖ ´ÖÖ÷ÖÔ �úÖÆüßŸÖ¸üß †−ÖÖê�ÖÖ / ¾Öê÷ÖôûÖ †ÖÆêü. ¾Ö ŸµÖÖ“Ö 

´ÖÖ÷ÖÖÔ−Öê ¯Öãœêü •ÖÖ¾Öê , −Ö¾Ö−Ö¾Öß−ÖÆüß ´ÖÖ÷ÖÔ ¿ÖÖê¬ÖÖ¾Öê --- Æêü“Ö ŸÖ¸ü ×¾Ö´Ö¿ÖÔ−Ö †ÖÆêü , µÖÖŸÖ“Ö †Ö¯Ö»Öß ¾µÖÖ¾ÖÃÖÖ×µÖ�ú ÷Öã Ö¾Ö¢ÖÖ 

†ÖÆêü. 
 

ÃÖÓ¤ü³ÖÔ :- 

1. www.teachingenglish.org.uk/articles/reflective-teaching-explor 

2. www.wikipedia.com 

3. www.answer.yahoo.com 

4. www.ehow.com 
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v/;kid egkfon;ky;krhy fon;kFkhZ f’kf{kdkaEk/;s foe”khZ fparu v/;kid egkfon;ky;krhy fon;kFkhZ f’kf{kdkaEk/;s foe”khZ fparu v/;kid egkfon;ky;krhy fon;kFkhZ f’kf{kdkaEk/;s foe”khZ fparu v/;kid egkfon;ky;krhy fon;kFkhZ f’kf{kdkaEk/;s foe”khZ fparu                                                                                                             

v/;kiu &v/;kiu &v/;kiu &v/;kiu &    v/;;u izfdz;sph tk.kho %v/;;u izfdz;sph tk.kho %v/;;u izfdz;sph tk.kho %v/;;u izfdz;sph tk.kho %    ,d vH;kl,d vH;kl,d vH;kl,d vH;kl    
    

MkWMkWMkWMkW---- ds ds ds ds---- Ogh Ogh Ogh Ogh---- nsojs nsojs nsojs nsojs]]]]    

ihihihih---- Ogh Ogh Ogh Ogh---- Mh Mh Mh Mh---- Vh Vh Vh Vh---- dkWyst vkWQ ,T;qds’ku QkWj oqesu]  dkWyst vkWQ ,T;qds’ku QkWj oqesu]  dkWyst vkWQ ,T;qds’ku QkWj oqesu]  dkWyst vkWQ ,T;qds’ku QkWj oqesu]     

eqacbZeqacbZeqacbZeqacbZ----    

lkjka’k &lkjka’k &lkjka’k &lkjka’k &    

 v/;;u &v/;kiu gh xqarkxqrhph izfdz;k vkgs] ;k izfdz;sr oSKkfud rlsp dykRed iSyq vkgsr] lnj 

fLFkhrhP;k xjtk ikgrk izR;sd O;Drhyk Kku dk;ZdRkkZph Hkqfedk tckcnkjhus o ckaf/kfydsus ikj ikMrk ;s.ks 

vkyh ikfgts- ntsZnkj v/;kiu O;ogkj djrk ;s.;klkBh  f’k{kdkaauh Lor% Kku dk;ZdrkZ rlsp v/;;u lqdjd 

Eg.kwu l{ke djk;ps vkgs- df̀r’khy o lrR;iq.kZ lgHkkx nsÅu Lor%yk l{ke gks.;kl iks”kd v’kk mRre Kku 

laokn fufeZrh] v/;;u  ?kVusph fufeZrh djrk vkyh ikfgts f’k{kdkus Kku dk;ZdRkkZ Eg.kwu Lor%P;k izR;sd 

dr̀hdMs fpfdRld ǹ”Vhdksukrwu ikg.ks vkisf{kr vkgs- dks.krsgh v/;kiukph d̀rh dj.;kiqohZ ] v/;kiu djr 

vlrkukph dr̀h o v/;kiu dssY;kuarj v’kk izR;sd VII;kyk d̀rh lanHkkZar foe”khZ fparu dsys ikfgts]rlsp 

ys[ku ]Jo.k] fopkj] o lgHkkx ;k {kerkapk fodkl ?kMoqu vk.k.ks- ;k ?kVuk ?kM.;klkBh v/;kidkus 

xakHkh;kZus o tckcnkjhus iqoZ r;kjh dsY;kl v/;;u v/;kiu izfdz;sr foe”khZ fparukps Lo:i vlsy] Eg.kwu 

la’kks/kdkus lsokiqoZ izf’k{k.kkFkhZaP;k foe”khZ fparu v/;;u v/;kiu izfdz;k tk.kwu ?ks.;klkBh la’kks/ku 

ǹ”Vhdskukrwu vH;kl dsyk vkgs- 

1111---- izLrkouk & izLrkouk & izLrkouk & izLrkouk &    

O;Drhps lkokZafx.k fodkl dj.ks gs f’k{kdkps mf}”Vs vlY;kus f’k{k.kkeqGs thoukyk lkeksjs tk.;kps 

f’k{k.k fnys ikfgts] f’k{k.kkr izkeq[;kus pkj fcanq ,df=r dj.;kps dk;Z f’k{kd djr vlrks- ;k fdz;sr 

v/;kiu izfdz;k ?kMr vlrs vkf.k R;krqu visf{kr orZu ?kMrs- f’k{k.k izfdz;sr f’k{k.kkph mf}”Vs 

v/;k;ukFkhZi;Zar iksgpfo.;kps dk;Z f’k{kd djr vlrks- v/;;ukFkhZ vkf.k f’k{kd ;kaP;kr fofo/k ek/;kekrwu 

vakrjfdz;k ?kMr vlrs vkf.k R;krwu visf{kr orZu ?kMrs f’k{k.kkr v/;;ukFkhZ] f’k{kd] fo”k; o oRkZu gs pkj 

?kVd egRokps vkgs- ;k loZ ?kVdakuk v/;;u &v/;kiu izfdz;sr lkj[ksp egRo vkgs- 

v/;kiukr ekxZn’kZu dj.ks izksRlkgku ns.ks bR;knh fofo/k d̀rhaps Kku o dkS’kY; laifnr djhr vkgs- gh fdz;k 

v/;;uizfdz;srwu vkRelkr djkoh ykxrs v/;;ufdz;k ?kMfo.;klkBh dkgh VIis vlrkr] mnk- okpu] Jo.k] 

ys[ku] laHkk”k.k] euu] vkf.k fparu- v/;kiu &v/;;uizfdz;sr ;k loZ VII;kapk lekos’k vl.ks vko’;d 
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vkgs- v/;;u izfdz;k fparukia;Zr ?kMowu vk.kyh ikfgts-  

‘ksQyj]^^ v/;k;ukFkhZps v/;;uOgkos ;k m}s’kkus v/;kidkus dsyhyh dr̀h Eg.kts v/;;u gks;**- 

      v/;k;ukFkhZP;ka orZukr cny ?kMfo.;kP;k mÌs’kkus v/;k;ukFkhZ vkf.k f’k{kd ;kaP;kr ?kMwu vkysyh            

vkarjfdz;kaph ekfydk Eg.kts v/;kiu gks;- 

 v/;;ukFkkhZph {kerk fopkjkr ?ksÅu v/;;u djko;kl izor̀ dj.kkjh izfdz;k Eg.kts v/;;u gks;- 

v/;;ukFkhZ gk dasnzfcanq ekuwu R;kHkksorh ;ksX; okrkoj.k fuekZ.k dj.;kP;k ǹ”Vhus v/;kiukph jpuk dj.ks gs 

[kjs v/;;uizfdz;sps oSf’k”Vs gks;- v/;;ukrqu ts dkgh lkafxrys tkrs lqpfoys tkrs rs v/;;ukFkhZi;Zar iksgp.ks 

egRokps vlrs R;klkBh lq;ksX; okrkoj.k fuekZ.k dj.ks] iszj.kk ns.ks] v/;;kukFkkZuak v/;kiu &v/;;uizfdz;sr 

lgHkkxh d:u ?ks.ks vko’;d vlrs v/;k;ukFkhZP;ka vaxh dkgh eqyHkwr v’kh xq.koSf’k”Vs vlrkr rs vksG[kq.k 

R;kaP;k dr̀hsuak v/;kiu &v/;;uizfdz;sr oko fnyk ikghts mf}”Vkf/k”Bhr izHkkoh v/;kiukrqu pkaxys laLdkj p 

pkaxY;k or̀haph tksiluk dsyh tkrs v/;kiukr v/;;ukP;k izeq[k rRokapk] fu;ekapk o fl/nkarkapk mi;ksx 

dsyk rj oxkZrhy okrkoj.k fuHkZ; gksrs T;k v/;iukrwu v/;k;uk+Ik;Zar fpfdRld oR̀rh fodflr gksrs 

ltZu’khy fodkl{kerk ok<hl ykxrs] vkf.k foe’khZ fopkj dj.;kph {kerk fuekZ.k gksrs ;keqGs v/;;u izHkkoh 

Bjrs- f’k{kd fdrh f’kdforks R;kis{kk dlk f’kdorks ;kyk vf/kd egRo vkgs- izHkkoh v/;kiukr mRre laLdkj 

?kMfoys tkrkr] ewY;kph tksikluk gksrs] fofo/k dkS’kY;s o oR̀rh v/;;ukF;kZr fuek.kZ gksrs- fon;kF;kZar 

vfHk:ph fuekZ.k dj.;kps dk;Z v/;kiukrwu ?kMr vlrs] v/;;ukFkhZe/;s foosdcq/nh fuekZ.k gksrs leL;sph 

mdy dj.;kph {kerk fuekZ.k gksrs] thoukrhy fofo/k xks”VhadMs fpdhRld ikg.;kph {kerk v/;;ukFkhZe/;s 

fuekZ.k gksrs- ;k loZ ckch foe’khZ faparu’kh lacf/kr vkgsr-    
 

2222---- la’kks/kukph xjt & la’kks/kukph xjt & la’kks/kukph xjt & la’kks/kukph xjt &        

 v/;kiu gh xqrkaxqrhps vkf.k fDY”V izfdz;k vkgs- lq{e v/;kiukiklwu LkjkoikB v/;kiuki;Zar 

tk.;klkBh izf’k{k.kkrwu vusd VIis ikj ikMkos ykxrkr- v/;kiu gh cgqvk;keh ladYiuk vkgs- ;ke/;s f’k{kd 

o vkf.k R;kps O;fDrHkko ;kpk Qkj eksBk izHkko vkgs- f’k{kdkauk lekuLrjkps izf’k{k.k fnys vlys rjh lq/nk 

izR;sdkph cksy.;kph {kerk] Hkk”ksrhy vks?korsi.kk] odR̀o’kSyh] gtjtckchi.kk] cgqJr̀rk] O;klax ;klkj[ks 

,dq.k O;DrhRokoj izHkko ikM.kkjs ?kVd osxosxG;k O;Drhe/;s osxosxG;k izek.kkr vlrkr- ;k izR;sd 

?kVdklanHkkZr rlsp v/;kiuklkBh ykkx.kkÚ;k vko’;d xq.koSf’k”Va;k lanHkkZr vlY;ke/;s ;k {kerk fdrh 

izek.kkr vkgsr ];kps vkRefujh{k.k dj.ks xjtsps vkgs- Lor%ph vksG[k iVfo.ks] ek>s vk’k; Kku fdrh 

izek.kkr vkgs rs ok<fo.;klkBh fofo/k óksr dks.krs vkgsr\ vk’k;Kku fon;kZF;kZaai;Zr iksgpfo.;klkBh dkS’kY; 
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laiknu dsys vkgssr] dk;\ rs feGfo.;klkBh iz;Ru dj.ks] fon;kF;kZaph v/;;uizfdz;k ?kMoqu vk.k.;klkBh 

R;kaP;k {kersuqlkj fu;kstu dj.ks] fofo/k i/nrhapk okij dj.ks] lanHkZ iqLrds okij.ks] ;krwu f’k{kdakps v/;kiu 

izHkkoh cuw ‘kdsy oxkZrhy loZ Lrjakrhy fon;kF;kZapk fopkj d:u izR;sdkps v/;;u mxe gks.;kP;k ǹ”Vhus 

dkgh osxG;k dk;kZfurhpk vaoyac  dj.ks b- loZ ckchapk orZekudkGkr v/;kid o v/;;iukFkhZP;k ǹ”Vhus 

la’kks/ku dj.ks ,d dkGkph xjt vkgs-  
    

3333---- leL;k fo/kku & leL;k fo/kku & leL;k fo/kku & leL;k fo/kku &    

   v/;kid egkfon;ky;krhy fon;kFkhZ f’kf{kdkEk/;s foe”khZ fparu v/;kiu &v/;;uizfdz;sph tk.kho % 

,d vH;kl 
    

4444---- dk;Zdkjh O;k[;k & dk;Zdkjh O;k[;k & dk;Zdkjh O;k[;k & dk;Zdkjh O;k[;k &    

v/;kiu izfd;k &v/;kiu izfd;k &v/;kiu izfd;k &v/;kiu izfd;k &    

 fon;kF;kZaP;k v/;;ukyk fn’kk ns.kkÚ;k fdaok ekxZn’kZd Bj.kkÚ;k dr̀h Eg.kts v/;kiu gks; ^v/;kiu 

gh ,d f}dsanzh izfdz;k vlwu R;kiSdh ,dk cktwus fof’k”V gsrwus uouohu ekfgrh ns.ks] uouohu dkS’kY; 

fodflr dj.;kpk iz;Ru dj.ks v/;kiu dR;kZyk iszj.kk ns.ks] v’kk d̀rh dsY;k tkrkr o T;kapk ifj.kke 

nqlÚ;k dasnzkoj gksrks Eg.kts ;k dr̀h fon;kF;kZaP;k v/;;uklkBh ekxZn’kZd] iqjd o izsj.kknk;h Bjrkr*- 

v/;;u izfd;k &v/;;u izfd;k &v/;;u izfd;k &v/;;u izfd;k &    

 ,dk orZukeqGs nqlÚ;k orZukr ?kMqu ;s.kkjs ifjorZu Eg.kts v/;;u gks;- v/;;u Eg.kts O;Drhus 

vkiY;k orZuke/;s ifjLFkhrhpk mi;ksx d:u iz;RuiqoZd ?kMoqu vk.kysys fVdkÅ Lo:ikps cny gks;] uO;k 

ifjfLFkrhyk izfrlkn ns.;kps vk;kstu T;k dr̀hewGs vki.k d: ‘kdrks rh d̀rh Eg.kts v/;;u gks;] v/;;u 

Eg.kts orZukrhy cny gks;- 
 

5555---- la’kks/kukph mfnn~”Vs & la’kks/kukph mfnn~”Vs & la’kks/kukph mfnn~”Vs & la’kks/kukph mfnn~”Vs &    

1- fon;kFkhZ &f’kf{kdkae/;s foe”khZ fparu v/;;u &v/;kiu izfdz;sP;k tk.khospk vH;kl dj.ks- 

2- fon;kFkhZ &f’fk{kdkae/;s foe”khZ fparu v/;;u &v/;kiu izfdz;sP;k tk.khosckcr ejkBh ek/;e o 

xqtjkrh ek/;e ;kaP;kar rqyuk dj.ks 
 

6666---- la’kks/kukph ifjdYiuk & la’kks/kukph ifjdYiuk & la’kks/kukph ifjdYiuk & la’kks/kukph ifjdYiuk &    

1- fon;kFkhZ & f’kf{kdkae/;s foe”khZ fparu v/;;u &v/;kiu izfdz;sP;k tk.khosckcr ejkBh ek/;e o 

xqtjkrh ek/;e ;kaP;kr Qjd ukgh- 
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7777---- la’kks/kukph O;kIrh o e;kZnk la’kks/kukph O;kIrh o e;kZnk la’kks/kukph O;kIrh o e;kZnk la’kks/kukph O;kIrh o e;kZnk & 

    O;kIrh&    O;kIrh&    O;kIrh&    O;kIrh&    

izLrqr la’kks/kuklkBh ,l- ,u- Mh-Vh- eghyk fon;kihBkrhy ch- ,M- egkfon;ky;kapk lekos’k 

dj.;kr vkyk vkgs-   

    e;kZnk &    e;kZnk &    e;kZnk &    e;kZnk &    

lnj la’kks/ku ,l- ,u- Mh-Vh- eghyk fon;kihBkrhy layfXur ih- Ogh- Mh- Vh- eghyk 

egkfon;ky;kiqjrh e;kZnhr vkgs- vU; layfXur ch- ,M- egkfon;ky;kapk lekos’k dj.;kr vkyk 

ukgh- lnj egkfon;ky;kr QDr fon;kFkhZauhauk izos’k vkY;kus la’kks/ku vH;klkr fon;kF;kaZpk lekos’k 

dj.;kr vkyk ukgh-   
    

8888---- la’kks/ku i/nrh & la’kks/ku i/nrh & la’kks/ku i/nrh & la’kks/ku i/nrh &    

izLrqr la’kks/kuklkBh rqyukRed vH;klkr o.kZukRed i/nrhpk vH;kl dj.;kr vkyk vkgs- ih- Ogh- 

Mh- Vh- eghyk egkfon;ky;kr ejkBh ek/;eklkBh 80 o xqtjkrh ek/;eklkBh 80izos’k {kerk vlY;kus 

ejkBh ek/;ekrwu 16 o xqtjkrh ek/;ekrwu 16 izf’k{k.kkFkhZph lqxe ;kǹfPNd U;kn’kZu i/nrhus uequk fuoM 

dj.;kr vkyh- 
 

9999---- la’kks/kukph lk/kus & la’kks/kukph lk/kus & la’kks/kukph lk/kus & la’kks/kukph lk/kus &    

     la’kks/kdkus foe”khZ fparu v/;;u &v/;kiu ekfidk fuehZr d:u la’kks/ku lk/kukpk ekghrh 

ladyuklkBh okij dj.;kr vkyk-   
 

10101010---- la[;k’kkL=h; lk/ku & la[;k’kkL=h; lk/ku & la[;k’kkL=h; lk/ku & la[;k’kkL=h; lk/ku &    

  lnj la’kks/kuklkBh la[;k’kkL=h; lk/kukr Vh ifjf{kdspk okij dj.;kr vkyk vkgs- 

lkj.kh lkj.kh lkj.kh lkj.kh     
ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu     

v/;;u &vv/;;u &vv/;;u &vv/;;u &v/;kiu izfdz;kP;k  Qjdkph lkFkZdrk/;kiu izfdz;kP;k  Qjdkph lkFkZdrk/;kiu izfdz;kP;k  Qjdkph lkFkZdrk/;kiu izfdz;kP;k  Qjdkph lkFkZdrk    

pypypypy    xVxVxVxV    uequkuequkuequkuequk    e/;ekue/;ekue/;ekue/;eku    
izek.k izek.k izek.k izek.k 
fopyufopyufopyufopyu    

Lok/khu Lok/khu Lok/khu Lok/khu 
ek=kek=kek=kek=k    

lkj.kh ewY;lkj.kh ewY;lkj.kh ewY;lkj.kh ewY;    
Vh ijhf{kdsps Vh ijhf{kdsps Vh ijhf{kdsps Vh ijhf{kdsps 

xq.kksRrjxq.kksRrjxq.kksRrjxq.kksRrj    
lkFkZdrk lkFkZdrk lkFkZdrk lkFkZdrk 

LrjLrjLrjLrj    

0-05 0-08 ejkBh 
ek/;e 

 
16 

 
69-25 

 
3-94 

xqtjkrh 
ek/;e 

16 66-31 -70 

 
foe”khZ 
fparu 

,dq.k 32 67-78 4-04 

30 
2-04 2-75 

 
1-07 

 

y{kf.k; 
Qjd ukgh 
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ejkBh ek/;e ejkBh ek/;e ejkBh ek/;e ejkBh ek/;e xqtjkrh ek/;exqtjkrh ek/;exqtjkrh ek/;exqtjkrh ek/;e

ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu     

v/;;u &v/;kiu izfdz;akP;k izkIradkaP;k e/;ekukPkk vkys[k  v/;;u &v/;kiu izfdz;akP;k izkIradkaP;k e/;ekukPkk vkys[k  v/;;u &v/;kiu izfdz;akP;k izkIradkaP;k e/;ekukPkk vkys[k  v/;;u &v/;kiu izfdz;akP;k izkIradkaP;k e/;ekukPkk vkys[k      

 

vkys[kvkys[kvkys[kvkys[k    

    

    

    

    

    

    

    

    

    

    

11111111---- la’kks/kukps fu”d”kZ & la’kks/kukps fu”d”kZ & la’kks/kukps fu”d”kZ & la’kks/kukps fu”d”kZ &    

 ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu v/;;u &v/;kiu izfdz;sr 

y{k.kh; Qjd  ukgh- ejkBh ek/;e o xqtjkrh ek/;ekps e/;eku mPp izrhps vlY;kus                     

fon;kFkhZ & f’kf{kdkae/;s foe”khZ fparu v/;;u &v/;kiu izfdz;sP;k tk.kho fnlqu ;srs- 

Vh ifjf{kdsps vFkZfuoZpu %Vh ifjf{kdsps vFkZfuoZpu %Vh ifjf{kdsps vFkZfuoZpu %Vh ifjf{kdsps vFkZfuoZpu % ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu                  

v/;;u & v/;kiu izfdz;k] ;kapk Qjd vH;klrkauk izkIr Vh ph fdaer lkj.kh Mh e/khy Vh P;k fdaerhis{kk 

deh vlY;kus gh ifjdYiuk 0-05 Lrjkoj y{k.kh; ukgh Eg.kwu ;k ‘kwU; ifjdYiuspk Lohdkj dj.;kr 

vkyk- ;k o:u vls Eg.krk ;sbZy dh] ejkBh ek/;e o xqtjkrh ek/;ekrhy fon;kFkhZ f’kf{kdkaps foe”khZ fparu 

v/;;u &v/;kiu izfdz;sr y{k.kh; Qjd  ukgh-   
 

12121212---- la’kks/kukps egRRo & la’kks/kukps egRRo & la’kks/kukps egRRo & la’kks/kukps egRRo &    

 izLrqr la’kks/kukpk mi;ksx lsokiqoZ izf’k{k.kkFkhZauk ljko ikB o vfHk:i ikBkph iqoZ r;kjh djrkauk enr 

gksbZy rlsp ek/;kfed ‘kkGsrhy v/;kiu dj.kkÚ;k v/;kidkauk nSufnau v/;kiu mi;ksx gksÅ ‘kdsy- lsokiqoZ 

izf’k{k.kkFkhZa o ek/;kfed ‘kkGsrhy v/;kid ;kapk v/;kiuklac/kh foe”khZ fparukkRed ǹ”Vhdksu fuekZ.k gksbZy-   
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lanHkZxzaFklwlanHkZxzaFklwlanHkZxzaFklwlanHkZxzaFklwph &ph &ph &ph &    

1- iaMhr] c- fc- ¼ 1997 ½- f’k{k.kkrhy la’kks/ku vfHkdYi- ¼ fOnrh;koR̀rh ½] iq.ks % uqru izdk’ku- 

2- ikVhy] ok- ek- ¼ 1999 ½- la’kks/ku i/nrh- ukxiwj % eaxs’k izdk’ku- 

3- fHkarkMs] fo- jk- ¼ 1992 ½- ‘kS{kf.kd la’kks/ku i/nrh- dksYgkiwj % QMds izdk’ku-  

4- txrki g- uk- ¼ 1997½-  izxr ‘kS{kf.kd ra=foKku- iq.ks % uqru izdk’ku- 

5- lizs] fuyhek ¼ 2009 ½ -xfreku f’k{k.kklkBh fopkjizokg ]dksYgkiqj %QMds izdk’ku-  

6- djanhdj lqjs’k ¼ 2009 ½- v/;;u&v/;kiukps ekul’kkL= ]dksYgkiqj %QMds izdk’ku -  

7- Best, J. and Kahan, J. (2002). Reserch in Education. New Delhi: Prentice Hall India Pvt. Ltd. 
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feJ v/;;u % foe’khZ v/;;u v/;kiu izfØ;kfeJ v/;;u % foe’khZ v/;;u v/;kiu izfØ;kfeJ v/;;u % foe’khZ v/;;u v/;kiu izfØ;kfeJ v/;;u % foe’khZ v/;;u v/;kiu izfØ;k    
    

JhJhJhJh---- [kSjukj ds [kSjukj ds [kSjukj ds [kSjukj ds---- ,l ,l ,l ,l----]]]]    

Lkgk;d izk/;kid]Lkgk;d izk/;kid]Lkgk;d izk/;kid]Lkgk;d izk/;kid]    

eeee---- fo fo fo fo---- iz iz iz iz---- l l l l---- ps] vWM ps] vWM ps] vWM ps] vWM---- foðyjko gkaMs f’k{k.k’kkL= egkfon;ky;] foðyjko gkaMs f’k{k.k’kkL= egkfon;ky;] foðyjko gkaMs f’k{k.k’kkL= egkfon;ky;] foðyjko gkaMs f’k{k.k’kkL= egkfon;ky;]    

ukf’kdukf’kdukf’kdukf’kd- 

 

izkLrkfod %izkLrkfod %izkLrkfod %izkLrkfod %  

 f’k{k.k gh ladYiuk dkGkuq:Ik cnyr tkrs- Hkkjrkrhy f’k{k.kiz.kkyhe/;s foKku o ra+=KkukP;k izxrheqGs 

cny ?kMqu vkyk- Ikkjaikfjd v/;kiu i/nrhrhy mf.kok nwj dj.;kP;k gsrwus lax.kdkpk okij djkok gk fopkj iq<s 

;sowu vkt lax.kdkf/k”Bhr v/;kiukl [kwi egRo izkIr >kys- ek= ;k Lo:ikrhy f’k{k.k izfØ;sr vusd e;kZnk] nks”k 

o vMFkGs vkgsr- mnk- f’k{kd fon;kFkhZ vkarjfØ;k] f’k{kdkaph ckaf/kydh ;klkBh ikjaikfjd oxZ v/;kiu o vkWuykbZu  

v/;kiu ;ke/;s ;ksX; leUo; vkf.k ,dkfRedj.k lk/k.ks vko’;d vkgs- CysaMsaM yfuZaaxgh lajfpr o vlajfpr 

v/;;ukpk lwjs[k feykQ vkgs- CysaMsaM yfuZaax gh i/nr  vk’k;kph dkBh.; ikrGh deh dj.;kl o let.;kl 

mi;qDr Bjrs- 1997 e/;s xzWge Lisfuvj ;kauh baXyaMe/;s ;kpk okij dsyk- CysaMsaM yfuZax e/;s Qsl Vw Qsl (F 2 F) 

f’k{k.k i/nrh o vkWuykbZu f’k{k.k i/nrhps feJ.k fnlwu ;srs- vktP;k f’k{k.k i/nrhe/;s ;k f’k{k.k i/nrhpk okij 

dsY;kl v/;;u v/;kiukph fØ;k vkuannk;h gksbZy ;kr ‘kadk ukgh-  
    

vFkZ  o O;k[;k vFkZ  o O;k[;k vFkZ  o O;k[;k vFkZ  o O;k[;k %%%%  

1- “Blended Learning as new pedagogical model, which combines the best parts of face-to-face 

and online learning.” 

2- “Combining pedagogical approaches (‘e.g. constructivism, behaviourism, cognitivism’) to 

produce an optimal learning outcome with or without instructional technology.” 

3- “Blended learning - mixed mode or hybrid - learning is the integration of face-to-face  (F2F) 

learning with online learning activities”  

4- “Blended learning combines online with face-to-face learning. The goal of blended learning 

is to provide the most efficient and effective instruction experience by combining delivery 

modalities”.  

5- bZ&v/;;uklkBh okijY;k tk.kkÚ;k fofo/k ek/;ekps  lafeJ.k d:u oxZ vkarjfØ;k ?kMowu vk.k.ks gks;- 

6- fofo/k v/;;u v/;kiu i/nrh] ra=s v/;kiukph fofo/k ek/;es ;kapk vFkZiw.kZ v/;;u okrkoj.kkr 

vkarjfØ;kRedfjR;k okij dj.ks gks;- 
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/;s; o mfnn”Vs % /;s; o mfnn”Vs % /;s; o mfnn”Vs % /;s; o mfnn”Vs %     

1- v/;;uklkBh ikjaikjhd o vk/kqfud ra=kP;k okijklkBh f’k{kd&fon;kFkhZ r;kj dj.ks- 

2- v/;;ukr ukfo.;rspk /;kl fuekZ.k dj.ks-  

3- v/;;u vuqHkwrhph ikrGh mapko.ks o ijhorZu  ?kMowu vk.k.ks- 

4- ,dekXkhZ laizs”k.kk,soth oXkZ vkarjfØ;sr fofo/krk vk.k.ks- 

5- izHkkoh oxZ vkarjfØ;k ?kMfo.ks o vkarjfØ;sr fofo/krk vk.k.ks- 

6- v/;;u v/;kiu izfØ;k vkuannk;h o euksjatd cuo.ks - 

CysaMsaM yfuZax oSf’CysaMsaM yfuZax oSf’CysaMsaM yfuZax oSf’CysaMsaM yfuZax oSf’k”Vs % k”Vs % k”Vs % k”Vs %     

� CysaMsaM yfuZax e/;s f’k{kdkph Hkwfedk fnXn’kZdkph rj d/kh lYykxkjkph vlrs- 

� xjhc] xzkeh.k o nqxZe ‘kkGse/;s f’kdfo.;klkBh tsFks f’k{kdkauk tk.ks ‘kD; ulrs o ‘kkGsykgh ijoMr ukgh 

v’kk fBdk.kh vkWuykbZu f’k{k.k i/nrhpk okij djrk ;srks- 

� ,dkis{kk vf/kd L=ksrkapk lekos’k dsY;keqGs v/;;ukph i/nrh fofo/kakxh curs- 

� fon;kF;kZuk ra= fuoMhps Lokra«; feGrs o fHkUu vk/kqfud bysfDVªd ek/;ekapk okij gksrks- 

� v/;;u v/;kiukr fon;kF;kZuk lfØ; Bso.;klkBh mi;qDr i/nr vkgs- 

� oxZ vkarjfØ;k vkWuykbZu i/nrhus ?kMrkr R;keqGs HkkSxksfyd vMFkGs ;sr ukghr- 

� fon;kF;kZuk fofo/k miØekr Hkkx ?ks.;klkBh lkfgR; fufeZrh ok miyC/krslkBh ;k i/nrhpk okij mi;qDr 

Bjrks- 

� eksB;k oxZleqnk;klkBh vR;ar mi;qDr Bjrs o oxkZr rlsp oxkZckgsj v/;;ukph la/kh feGrs rlsp 

v/;;uklkBh LFkG] dkG o osGsps ca/ku ulrs- 

� izR;kHkj.kklkBh osGsps ca/ku jkgr ukgh- izR;kHkj.kklkBh ikjaikfjd i/nrh ,soth vk/kqfud i/nrhpk okij dsyk 

tkrkss- 
    

mi;qDrrk o fofo/krk % mi;qDrrk o fofo/krk % mi;qDrrk o fofo/krk % mi;qDrrk o fofo/krk %   

1- ikjaikfjd v/;;u v/;kiukis{kk deh osGke/;s v/;;ukph fØ;k ?kMwu ;srs o v/;;u v/;kiu izfØ;k 

ifj.kkedkjd gksrs-  

2- vfHkuo vH;klØekph fufeZrh dj.;klkBh mi;wDr vkgs- 

3- vktP;k dkGkr bZ&lk/kukaph lgt miyC/krk gksrs- 

4- izdYi o la’kks/kuklaca/kh fu.kZ; ?ks.;kps Lokra«; fon;kF;kZuk feGrs o rKkekQZr osGksosGh izR;kHkj.k nsrk ;srs- 

,dk is{kk vusd v/;;u L=ksrkapk okij gksrks- 

5- v/;;u —rhe/;s lkpscani.kk gksr ukgh rj fofo/krk fuekZ.k gksrs- 
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6- v/;;uklkBh fofo/k lkfgR;kapk okij gksrks] fofo/k v/;;u ‘kSyhpk okij djrk ;srks-  
    

ek/;e % ek/;e % ek/;e % ek/;e %     

    CysaMsaM yfuZaxpk vFkZp vlk vkgs dh ;ke/;s ,dk is{kk vf/kd ek/;ekapk okij  vk’k;kuq:Ik dsyk tkrks-    

CysaMsaM yfuZax e/;s ,dkis{kk tkLr ek/;es v/;;uklkBh fuoMyh tkrkr- tkLr v/;;u lk/kus okijY;keqGs v/;;u 

i/nrhr fofo/krk ;srs o daVkGk ;sr ukgh- jkWu dqVZl ;kauh ;k ek/;ekph iq<hy rhu xVkr foHkkx.kh dsyh vkgs- 
    

dk;Zokgh % dk;Zokgh % dk;Zokgh % dk;Zokgh %     

1111----    dk;Z fuf’pr%dk;Z fuf’pr%dk;Z fuf’pr%dk;Z fuf’pr%  v/;;u v/;kiuklkBh dks.kR;k izdkjps dk;Z djkos ;kph fuf’prh dsyh tkrs ;klkBh 

fon;kF;kZ’kh ppkZ d:u dks.kRkh i/nrh mi;qDr Bjsy ;kpk vankt cka/kyk tkrks  o Lor%ph Hkqfedk fuf’pr 

dsyh tkrs- mnk- izdYi ] ‘kks/ku lEkL;k bR;knh 

2222----    L=ksrkaph fuoM %L=ksrkaph fuoM %L=ksrkaph fuoM %L=ksrkaph fuoM % baVjusV] bZ&esy ] lks’ky lkbZVl ] Mh-Ogh-Mh b-lkj[ks L=ksr okij.ks visf{kr vkgs- Lora=i.ks 

dk;Z dj.;kph tckcnkjh fon;kF;kZoj vlrs R;klkBh vH;kldzekuqlkj ok vk’k;kuqlkj ra=Kkukpk okij dsyk 

tkrks dk;Zfuf’prhuarj R;kizek.ks miyC/k gksÅ ‘kd.kkÚ;k L=ksrkaph fuf’prh dsyh tkrs- ;ke/;s oxZ 

vkarjfØ;krhy mi;qDr ?kVd vkf.k bZ&yfuZax e/khy mi;qDr L=ksrkapk lekos’k dsyk tkrks- 

3333----    ewY;ekiuklkBh vk/kkj iz.kkyh %ewY;ekiuklkBh vk/kkj iz.kkyh %ewY;ekiuklkBh vk/kkj iz.kkyh %ewY;ekiuklkBh vk/kkj iz.kkyh % fuf’pr dsysY;k mfnn”Vkaph iwrZrk fdrir >kyh ;klkBh vkdkfjd o 

lkdkfjd ;k ekiu i/nrhph dk;Zuhrh Bjokoh- fon;kF;kZP;k v/;;uk njE;ku Lor% f’k{kdkekQZr vkWuykbZu 

izR;kHkj.k feGsy ;kph dkGth ?;koh- oxZ vkarjfØ;sps egRo y{kkr ?ksÅu iq<hy ?kVd lekfo”B djkos- 

1111----    dk;ZØekjaHkh %dk;ZØekjaHkh %dk;ZØekjaHkh %dk;ZØekjaHkh % v/;;ukph /;s;s] vkOgkus ;k lanHkkZr ekxZn’kZu o izsj.kslkBh f’k{kdk}kjs mn~cks/ku djkos 

Eg.kts fon;kFkhZ v/;;uklkBh lgt r;kj gksbZy- 

2222----    dk;ZØdk;ZØdk;ZØdk;ZØeknjE;ku %eknjE;ku %eknjE;ku %eknjE;ku % la’kks/ku ok izdYikckcr fon;kF;kZP;k ‘kadkps fujlu dj.ks ppkZ] xVppkZ ;kapk okij 

d:u dk;kZph xrh leku Bso.;klkBh f’k{kdkph enr vko’;d vkgs-  

3333----    dk;ZØe iw.kZ >kY;koj %dk;ZØe iw.kZ >kY;koj %dk;ZØe iw.kZ >kY;koj %dk;ZØe iw.kZ >kY;koj % dk;kZph iqrZrk >kY;kuarj ewY;ekiu dsys xsys ikfgts R;klkBh fu”d”kkZps 

lknjhdj.k o Kku] dkS’kY;s] {kerkaph pkp.kh ?ksryh ikfgts- 
    

CysaMsaM yfuZaxph mi;qDr ek/;esCysaMsaM yfuZaxph mi;qDr ek/;esCysaMsaM yfuZaxph mi;qDr ek/;esCysaMsaM yfuZaxph mi;qDr ek/;es    %%%%    

1111----    ikjaikjhd v/;;u lk/kus o oxZ [kksyh % ikjaikjhd v/;;u lk/kus o oxZ [kksyh % ikjaikjhd v/;;u lk/kus o oxZ [kksyh % ikjaikjhd v/;;u lk/kus o oxZ [kksyh % lanHkZ lkfgR;] iqLrds] izdYik/kkjhr v/;;u]     mi;ksftr Lok/;k;] 

vkWuykbZu dksfpax] —rhoj vk/kkjhr izR;kHkj.k] ppkZ] xVppkZ] oknfookn] cq/nheaFku] pkp.;k bR;knh ckchpk 

izkeq[;kus fopkj dsyk tkrks-  

2222----    Lo&xrhus bZ&yfuZaxLo&xrhus bZ&yfuZaxLo&xrhus bZ&yfuZaxLo&xrhus bZ&yfuZax% fon;kF;kZph vkoM osGsP;k miyC/krspk fopkj d:u vfHk:irk] vkWuykbZu dsl LVMh] 

vkarjfØ;kRed v/;;u] vkWuykbZu Lok/;k;] lh-ch-Vh- dkWEI;qVj] osccslM~ Vªsfuaxpk v/;;ukr okij dsyk 

tkrks- 
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3333----    izR;{k bZ&yfuZax % izR;{k bZ&yfuZax % izR;{k bZ&yfuZax % izR;{k bZ&yfuZax % izR;{k izf’k{k.k  dk;Z’kkGsps vk;kstu d:u rlsp dksfpaxP;k ek/;ekrwu  fon;kF;kZe/;s 

vkarjfØ;k ?kMowu vk.k.ks R;klkBh  bZ&esy] Lok/;k;] pWV] CykWXt ;kapk okij dj.ks o izR;{k bZ i/nrhus 

yfuZax ?kMowu vk.k.ks-  
    

CysaMsaM yfuZaCysaMsaM yfuZaCysaMsaM yfuZaCysaMsaM yfuZaxps Qk;ns % xps Qk;ns % xps Qk;ns % xps Qk;ns %     

    fofo/k ek/;ekaps ,dkfRedj.k dsY;kus v/;;u vFkZiw.kZ curs- fon;kF;kZP;k laikn.kwdhr ok< fnlwu ;srs rlsp 

:ph o mRlkg ok<fo.;kl gh mi;wDr Bjrs- v/;;ukcjkscj KkufufeZrhph la/kh feGrs- fon;kFkhZ lrr v/;;ukr 

lfØ; jkgrkr-;k i/nrhdMs thou tx.;kph r;kjh Eg.kwu ikfgys tkrs- laizs”k.k i/nrh gh funkZs”k vlrs R;keqGs laHkze 

fuekZ.k gksr ukgh o v/;;u v/;kiu ifj.kkedkjd gksrs- ,dkis{kk vusd rKkaP;k Kkukpk mi;ksx v/;;udR;kZyk 

djrk ;srks R;keqGs v/;;ukph ikrGh ok<rs -  
    

CysaMsaM yfuZaxeqGs f’k{k.kkr gks.kkjs cCysaMsaM yfuZaxeqGs f’k{k.kkr gks.kkjs cCysaMsaM yfuZaxeqGs f’k{k.kkr gks.kkjs cCysaMsaM yfuZaxeqGs f’k{k.kkr gks.kkjs cny % ny % ny % ny %     

    v/;;uke/;s fon;kFkhZ Lor% iq<kdkj ?ksrkr- vH;klØekckcrP;k fofo/k —rh dsY;k tkrkr o  lanHkkZps 

‘kks/ku d:u ekfgrhpk okij vkiY;k la’kks/kuklkBh] izdYiklkBh ok leL;slkBh  v/;;ukr djrkr- 

la’kks/kudk;kZlaca/kh fu.kZ; ?ks.;kps Lokra«; fon;kF;kZuk feGrs -v/;;u—rhe/;s lkpscani.kk gksr ukgh vk/kqfud 

ra=Kkukpk v/;kiukr  vxnh lgt okij dj.;kph lo; ykxrs R;keqGs uouohu Kku o uoizokgkaph ekfgrh 

v/;;udR;kZl feGrs- fofo/k v/;kiu dkS’kY;kpk fodkl gksrks- LFkG] dkG ok HkkSxksfyd lhekjs”ksps ca/ku jkgr ukgh---- 

ikjaikjhd v/;;u v/;kiukis{kk deh osG ykxrks-  
    

lanHkZ lwphlanHkZ lwphlanHkZ lwphlanHkZ lwph    %%%%        

1- f’k{k.kkrhy eeZ–“Vh] CysaMsM yfuZax ¼2009½- 

2- g-uk-txrki] ¼2010½ izxr ‘kS{kf.kd ra=foKku vkf.k ekfgrh ra=foKku ] iq.ks fuR;uqru izdk’ku- 

3- http://www.trainingplace.com/ctw/model.htm. 

4- http://www.helsinki.fi/palmenia. 

5- http://www.sandypress.wordpress.com. 

6- https://uwaterloo.ca.  

7- http://www.ukoln.ac.uk/web-focu. 
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REFLECTIVE TEACHING: A NEED OF THE TIME 
 

 Sucheta N. Patil, 

 Head, Dept. of Biotechnology, 

KTHM College, Nashik. 

 

Introduction : 

Reflective teaching is the process in which one explores one's teaching asking important 

questions about interactions with students as well as the curriculum. 

"Reflective Teachers” are those who are always aware of their role, which constantly make the 

students independent of them, they are concerned about; 

1. The goals they hope to accomplish   

2. Who they themselves are 

3. Who their students are. 

They are :   

1. Conscious of the environment of the school or college, the enthusiasm and approach in 

students.  

2. Recognize different potentials and existing problems. 

3. Positively channelize their potentials to solve the problems. 

 

A  reflective teacher implements his or her practice according to the classroom environment 

and ensure that every student is included and everybody develops interest. 

A teacher’s ability to reflect on their practice is an important element of teaching sciences. 

Developing the ability to be reflective in those studying to become science teachers is a core element 

of any successful teacher education   programme. (Danielowich, 2007). The University aims at 

developing and maintaining a flexible and student-centered learning and teaching environment 

which consists of the three key terms – innovation, engagement and internationalization –which 

provides undergraduate and postgraduate education of the highest quality .The process so far, 

supported by the evaluation data, would suggest that incremental and reflective steps, based on 

evaluation, are the most appropriate ways to work towards achieving higher level learning outcomes. 

A teacher’s ability to reflect on their practice is an important element of teaching sciences. 

Developing the ability to be reflective in those studying to become science teachers is a core element 

of any successful teacher education programme. According to Rifat  Efi study, he  investigated 
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science student teachers’ attitudes about reflective practice. A total of 206 science student-teachers : 

68biology, 49 physics, 56 chemistry and 33 primary science student-teachers in their initial teacher 

education course at Dicle University, Turkey, were surveyed using questionnaires. The data were 

analyzed by using correlations (Pearson), t-test and one way ANOVA with SPSS 13.0. The findings 

suggest that science student-teachers’ attitudes toward reflective practice change in relation to their 

subjects and years of study. The study did not find any difference in science student-teachers’ 

attitudes toward reflective practice in relation to gender. Within the teaching profession, reflective 

practice includes the process of problem solving, reconstruction of meaning, and subsequent 

reflective judgments while engaged in new activities (Reiman, 1999, Eick & Dias, 2005). As the 

importance of reflective practice for teachers increases, developing effective teachers has become 

one of the basic underlying principles of all teacher education courses, and reflective practice an 

essential factor for the enhancement of the development of effective teachers (Calderhead & 

Gates,1993; Allen & Casbergue, 1997; Harrison et al., 2005). 

According to this definition  of reflective teaching , reflecting upon one’s significant new 

experiences leads to learning and cognitive development. If reflection is not practiced, there is a risk 

that teachers may take onto routine teaching which isn’t as productive. However, by engaging in 

reflective teaching, teachers show a capacity (or potential) to analyze the process of what they are 

doing and to reconstruct their professional and personal knowledge schemes, while simultaneously 

making a judgment to adapt their practice to best match the needs of students(Reiman, 1999). 

Zeichner and Liston (1996) identified five features of a reflective teacher. A reflective 

teacher is one who (1) examines, frames and attempts to solve the dilemmas of classroom practice; 

(2) is aware of and questions the assumptions and values that he or she brings to teaching; (3) is 

attentive to the institutional and cultural contexts in which he or she teaches; (4) takes part in 

curriculum development and is involved in school change efforts; and (5) takes responsibility for his 

or her own professional development. 

Sparks-Langer (1992) identified three approaches to understanding reflection. The first is the 

cognitive approach, which constitutes studies of teachers’ information-processing and decision-

making. The second is the critical approach, which has its roots in ethical and moral reasoning. The 

last approach, the narrative approach, refers to teachers telling their own stories through problem 

framing, naturalistic inquiry and case studies. 

One of the  study investigated science student teachers’ attitudes towards reflective practice. 
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Participating student teachers believed that both the education faculty (and therefore theory), and the 

practice school (practice), were important for the development of reflection. Their responses suggest 

that reflective teaching should both be practiced in the education faculty and in the schools to which 

they are attached for teaching practice. The study also suggests that science student teachers see 

teaching as more than a craft–i.e., teachers should not be technicians who simply apply decisions 

and rules made by others. Experience and knowledge of teaching affect the approach that student 

teachers develop towards the teaching profession. Science student teachers who have been more 

involved in teaching practice and had more knowledge of teaching indicated a more positive view of 

reflective practice. Teacher education programmers should focus more on the critical level of 

reflection. Reflection develops with practice; the more student teachers are encouraged to reflect on 

the ethical, social and political issues of educating pupils, the more their reflective skills will be 

enhanced. As the importance of reflective practice for teachers increases,developing effective 

teachers has become one of the basic underlying principles of all teacher education courses, and 

reflective practice an essential factor for the enhancement of the development of effective teachers 

(Calderhead & Gates,1993; Allen & Casbergue, 1997; Harrison et al., 2005). 

 

Conclusions : 

The teachers are the roots and the students the fruits. A good teacher is one who makes 

himself continuously less important. By that I mean he makes his students independent. He 

empowers them with the ability to think, to question, to be aware of their surroundings, to be vigilant 

and take up colors of the surrounding environment just like the chameleon. This needs the teacher to 

be reflective and pass on this attribute to his or her students. It is about keeping the curiosity alive in 

the young learners. It is about developing a positive attitude and constantly encouraging them for 

whatever they have and can achieve. It’s okay to have less knowledge than what the student 

demands out of you, but the appreciation, and an interest in walking an extra mile to find out those 

answers is what differentiates a reflective teacher from an ordinary one. Teachers have a very 

important role in building the nation. Children become students in their most tender, curious and 

most enthusiastic phase of life. So, it’s in the hand of our teachers to make them or break them. It’s 

the teachers who would start the revolution and see it happen a decade or two later, when these 

students shine and take the country ahead. 
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What is Reflective Teaching ? 

Reflective teaching means looking at what you do in the classroom, thinking about why you do 

it, and thinking about effect.  

 'Reflective teaching conceptualizes teaching as a complex and highly skilled activity, which, 

above all, requires classroom teachers to exercise judgment in deciding how to act.  High-quality 

teaching, and thus pupil learning, is dependent on the existence of such professional expertise. 

Reflective Teaching  is self-observation and self-evaluation. By collecting information about what 

goes on in our classroom, and by analysing and evaluating this information, we identify and explore 

our own practices and underlying beliefs. This may then lead to changes and improvements in our 

teaching. Reflective teaching is therefore a means of professional development which begins in our 

classroom. 
 

Reflective teaching includes -- 

 Rational thinking of one self, education  and change, feedback, labeling the self  learning, 

Review of self learning, learning  by doing., Individual learning, life long learning, creativity, 

cramming, self training, intention, knowledge enrichment, vision for future learning. 

 

Beginning the process of reflection/ activities 

 You may begin a process of reflection in response to a particular problem that has arisen with 

one or your classes, or simply as a way of finding out more about your teaching. You may decide to 

focus on a particular class of students, or to look at a feature of your teaching - for example how you 

deal with incidents of misbehaviour or how you can encourage your students to speak more English 

in class. The first step is to gather information about what happens in the class. Here are some 

different ways of doing this. 

 

1-Teacher diary  

 This is the easiest way to begin a process of reflection since it is purely personal. After each 
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lesson you write in a notebook about what happened. You may also describe your own reactions and 

feelings and those you observed on the part of the students. You are likely to begin to pose questions 

about what you have observed. Diary writing does require a certain discipline in taking the time to 

do it on a regular basis.  
 

2-Peer observation  

 Invite a colleague to come into your class to collect information about your lesson. This may 

be with a simple observation task or through note taking. This will relate back to the area you have 

identified to reflect upon. For example, you might ask your colleague to focus on which students 

contribute most in the lesson, what different patterns of interaction occur or how you deal with 

errors. 
 

3-Recording lessons 

 Video or audio recordings of lessons can provide very useful information for reflection. You 

may do things in class you are not aware of or there may be things happening in the class that as the 

teacher you do not normally see. 

• Audio recordings can be useful for considering aspects of teacher talk.  

• How much do you talk?  

• What about?  

• Are instructions and explanations clear?  

• How much time do you allocate to student talk?  

• How do you respond to student talk? 

• Video recordings can be useful in showing you aspects of your own behaviour.  

o Where do you stand?  

o Who do you speak to?  

o How do you come across to the students? 

4-Student feedback 

 You can also ask your students what they think about what goes on in the classroom. Their 

opinions and perceptions can add a different and valuable perspective. This can be done with simple 

questionnaires or learning diaries for example. 
 

5-What to do next 

 Once you have some information recorded about what goes on in your classroom, what do 

you do? 
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6-Think 

 You may have noticed patterns occurring in your teaching through your observation. You 

may also have noticed things that you were previously unaware of. You may have been surprised by 

some of your students' feedback. You may already have ideas for changes to implement. 
 

7-Talk 

 Just by talking about what you have discovered - to a supportive colleague or even a friend - 

you may be able to come up with some ideas for how to do things differently. 

o If you have colleagues who also wish to develop their teaching using reflection as a tool, you can 

meet to discuss issues. Discussion can be based around scenarios from your own classes.  

o Using a list of statements about teaching beliefs (for example, pairwork is a valuable activity in 

the language class or lexis is more important than grammar) you can discuss which ones you 

agree or disagree with, and which ones are reflected in your own teaching giving evidence from 

your self-observation. 
 

8-Read 

 You may decide that you need to find out more about a certain area. There are plenty of 

websites for teachers of English now where you can find useful teaching ideas, or more academic 

articles. There are also magazines for teachers where you can find articles on a wide range of topics. 

Or if you have access to a library or bookshop, there are plenty of books for English language 

teachers. 
 

9-Ask 

 Pose questions to websites or magazines to get ideas from other teachers. Or if you have a 

local teachers' association or other opportunities for in-service training, ask for a session on an area 

that interests you. 
 

10-Conclusion and  rethinking 

 Reflective teaching is a cyclical process, because once you start to implement changes, then 

the reflective and evaluative cycle begins again. 

• What are you doing? 

• Why are you doing it? 

• How effective is it? 

• How are the students responding? 

• How can you do it better? 
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As a result of your reflection you may decide to do something in a different way, or you may 

just decide that what you are doing is the best way. And that is what professional development is all 

about. 

The process of reflective teaching supports the development and maintenance of professional 

expertise.  We can conceptualise successive levels of expertise in teaching – those that student-

teachers may attain at the beginning, middle and end of their courses; those of the new teacher after 

their induction to full-time school life; and those of the experienced, expert teacher.  Given the 

nature of teaching, professional development and learning should never stop. 

Reflective teaching should be personally fulfilling for teachers, but also lead to a steady 

increase in the quality of the education provided for children.  Indeed, because it is evidence-based, 

reflective practice supports initial training students, newly qualified teachers, teaching assistants and 

experienced professionals in satisfying performance standards and competences.  Additionally, as 

we shall see, the concept of reflective teaching draws particular attention to the aims, values and 

social consequences of education. 
 

11-Social Context 

 There are six reflective activities in this section which will help you to explore the key idea 

that social forces and individual actions influence and reinforce each other. The first two are 

designed to encourage recognition and reflection on the concept of ideology, drawing closely on the 

ideas explained in Reflective Teaching. This is then followed by two activities enabling reflection on 

the ways that pupils and teachers move between different cultures both inside and outside of school. 

You are then invited to undertake an activity exploring school resources, focused on finances, and 

then finally to examine the ways in which as teachers we experience accountability. 
 

12-People 

 In this section we include three Reflective activities to aid more thinking about the personal 

factors that influence the interaction between social structures and individuals in the context of 

schools. The first of these focuses on identity issues for teachers whilst the second and third are 

aimed at increasing stores of knowledge and understanding of pupils and their families. 

• How can communication be used to integrate ethnic minority pupils in to school?  

• What everyday opportunities for helping children develop their literacy can we point out to 

parents?  

• How can we encourage children to draw on their parents' knowledge of solving maths 
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problems?  

• What advice should we give parents on whether and how they should correct their children’s 

reading?  

• How might we help parents of young children take a more active role in their learning?  

• What do we know about our pupils’ backgrounds and how can we use it?  
 

13-Notes for further reading  

• Overview  

• Social context  

• People  

• In addition  
 

14-Diagrams and figures 

CONSIDERATION FOR CURRICULUM DESIGN  

• Helping students rethink their ideas: how can we challenge and build on students' 

misconceptions?  

• What is the effect of training on teaching about morphemes?  

• How can we help students understand how we get knowledge from science processes?  

• What approach to fractions do pupils find easier?  

• How are teachers supported to teach fractions?  

• How does asking questions help comprehension?  

• What are useful comprehension strategies?  

• How do you comprehend text?  

• How can teachers develop the confidence to take risks with ICT in their teaching?  

• How can we develop young children's knowledge and understanding effectively?  

• How do you ensure students understand what is expected from them?  

• Teachers’ awareness and use of morphemes  

• Why relate visual letter strings to meanings?  

• Can we frame Curriculum by students, by parents? 

• How do we develop knowledge and understanding? 

Characteristics of environments and activities that prompt and support reflective thinking: 

Provide enough wait-time for students to reflect when responding to inquiries. Provide emotionally 
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supportive environments in the classroom encouraging reevaluation of conclusions. Prompt reviews 

of the learning situation, what is known, what is not yet known, and what has been learned. Provide 

authentic tasks involving ill-structured data to encourage reflective thinking during learning 

activities. Prompt students' reflection by asking questions that seek reasons and evidence. Provide 

some explanations to guide students' thought processes during explorations. Provide a less-structured 

learning environment that prompts students to explore what they think is important. Provide social-

learning environments such as those inherent in peer-group works and small group activities to allow 

students to see other points of view. Provide reflective journal to write down students' positions, give 

reasons to support what they think, show awareness of opposing positions and the weaknesses of 

their own positions.  
 

Essentials of Reflection education 

Hatton & Smith (1995) identified four essential issues concerning reflection :  

 We should learn to frame and reframe complex or ambiguous problems, test out various 

interpretations, and then modify our actions consequently. Our thoughts should be extended and 

systematic by looking back upon our actions some time after they have taken place. Certain 

activities labeled as reflective, such as the use of journals or group discussions following practical 

experiences, are often not directed towards the solution of specific problems. We should consciously 

account for the wider historic, cultural, and political values or beliefs in framing practical problems 

to arrive at a solution. This is often identified as critical reflection . However, the term critical 

reflection, like reflection itself, appears to be used loosely, some taking it to mean no more than 

constructive self-criticism of one's actions with a view to improvement.  
 

Conclusion : 

Reflective education is the best solution for own analysis. It is useful for evaluation  by 

own,by teacher,by parents,by experts ,by governmental and non –governmental organizations. 
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REFLECTIVE TEACHING : EXPLORING OUR OWN  

CLASSROOM PRACTICE 
 

Dr. Sunita S Ahire   

Assitant Professor, 

Ashoka International center for educational studies and research,  

Nasik.           

 

Introduction : 

 Reflective teaching means looking at what you do in the classroom, thinking about why you 

do it, and thinking about if it works - a process of self-observation and self-evaluation. 

By collecting information about what goes on in our classroom, and by analyzing and evaluating this 

information, we identify and explore our own practices and underlying beliefs. This may then lead to 

changes and improvements in our teaching. Reflective teaching is therefore a means of professional 

development which begins in our classroom. 
 

Importance  and need of problem- 

 Many teachers already think about their teaching and talk to colleagues about it too. You 

might think or tell someone that "My lesson went well" or "My students didn't seem to understand" 

or "My students were so badly behaved today." However, without more time spent focusing on or 

discussing what has happened, we may tend to jump to conclusions about why things are happening. 

Reflective teaching therefore implies a more systematic process of collecting, recording and 

analyzing our thoughts and observations, as well as those of our students, and then going on to 

making changes.If a lesson went well we can describe it and think about why it was successful. If 

the students didn't understand a language point we introduced we need to think about what we did 

and why it may have been unclear.If students are misbehaving - what were they doing, when and 

why?    (Ref-TE Editor on 15 June, 2011) 

 

How do we begin the process of reflection- 

 You may begin a process of reflection in response to a particular problem that has arisen with 

one or your classes, or simply as a way of finding out more about your teaching.  
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Here are some different ways of doing this. 

Teacher diary – 

 This is the easiest way to begin a process of reflection since it is purely personal. After each 

lesson you write in a notebook about what happened. You may also describe your own reactions and 

feelings and those you observed on the part of the students. You are likely to begin to pose questions 

about what you have observed. Diary writing does require a certain discipline in taking the time to 

do it on a regular basis.  
 

Peer observation  

 Invite a colleague to come into your class to collect information about your lesson. This may 

be with a simple observation task or through note taking. This will relate back to the area you have 

identified to reflect upon. For example, you might ask your colleague to focus on which students 

contribute most in the lesson, what different patterns of interaction occur or how you deal with 

errors.  
 

Recording lessons 

 Video or audio recordings of lessons can provide very useful information for reflection. You 

may do things in class you are not aware of or there may be things happening in the class that as the 

teacher you do not normally see. 

Audio recordings can be useful for considering aspects of teacher talk.  
 

Student feedback 

 You can also ask your students what they think about what goes on in the classroom. Their 

opinions and perceptions can add a different and valuable perspective. This can be done with simple 

questionnaires or learning diaries for example. 

There are many models of reflective teaching one among many is – Gibbs 1988. 

There are many models of reflective teaching one among many is – 
 

Gibbs Reflective Model 

 Graham Gibbs discussed the use of structured debriefing to facilitate the reflection involved 

in Kolb's "experiential learning cycle". He presents the stages of a full structured debriefing as 

follows:   (Initial experience) 

• Description: "What happened? Don't make judgments yet or try to draw conclusions; simply 

describe." 
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• Feelings:   "What were your reactions and feelings? Again don't move on to analyzing these 

yet." 

• Evaluation:  "What was good or bad about the experience? Make value judgments." 

• Analysis:  "What sense can you make of the situation? Bring in ideas from outside the 

experience to help you."  "What was really going on?""Were different people's experiences 

similar or different in important ways?" 

• Conclusions (general):  "What can be concluded, in a general sense, from these experiences 

and the analyses you have undertaken?" 

• Conclusions (specific):  "What can be concluded about your own specific, unique, personal 

situation or way of working?" 

• Personal action plans: "What are you going to do differently in this type of situation next 

time? "What steps are you going to take on the basis of what you have learnt?" (Ref-TE 

Editor on 15 June, 2011) 

 Researcher is working as a Professor in Ashoka Education Foundation’s B.Ed college and 

thought of conducting a study of made to analyze and evaluate  the effectiveness of reflection after  

execution of practice teaching lessons by the student teachers under the conference topic. 
 

Population is- 58 student teachers. 

• Objective-    To analyze and evaluate  the effectiveness of reflection after  execution of 

practice teaching lessons by the student teachers Ashoka education foundation’s B.Ed 

college. 

• To know the opinion of student teachers about the use of  reflection during practice teaching 

lessons. 

 

Hypothesis - 1)The student teachers  find reflection of teaching as a boring activity. 

                      2) Student teachers do not implement their reflection in next lesson.  
 

Scope - This study is limited only to Student teachers of Ashoka Education foundations B.Ed 

college. 

Method and Procedure – Critical analysis of reflective diaries that the students wrote after every 

practice lesson. 
  

Sample – 20 students teachers  out of 60 student teachers of Ashoka Education foundations B.Ed 

college were randomly selected by  
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Lottery method of sampling and Critical analysis  and evaluation of the reflective diaries that the 

students wrote after every practice lesson was done. 
 

Tool of research- Self made questionnaire and then standardized by the experts in the field in the 

form of diary. Ref-Reflective diaries developed –By Dr.Anant Joshi and Dr. Shashikala Gaikwad. 

Interview of students to find out their views about reflection after every lesson. 
 

Procedure – Ashoka Education foundations college of education is affiliated to SNDT university. 

Writing reflective diary after every practice lesson is a   one of the compulsory internal  practical. A 

questionnaire Includes  11 items and the students reflect upon it after every practice teaching lesson 

.There were 12 lessons student teachers have to conduct and reflect upon their teaching after every 

lesson.  
 

Analysis  and interpretation of  gathered Data - Every item of the questionnaire  was analyzed 

and researcher used percentage statiscal technique for the interpretation of data. Analysis of the data 

is also shown in graphical presentation. 

Few items are shown as below 

1) I should have done/but couldn’t do- 

 

Sr 

no. 
Items 

% of girls 

Out of 20 

1. 
Find alternative teaching aid 

to projectors. 
60 (12) 

2. 
More references could have 

given during set induction 
25 (05) 

3. 
Avoid too much of 

explanation 
50 (10) 

 

4. 

Could have made class more 

interactive 
40 (8) 

75%

60%
50%

40%

25%

Item 1. Item 2. Item 3. Item 4. Item 5.

I should have 

done but couldnt 

do

 

5. 
Could have focused on 

probing questions. 
45 (09) 
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4) what factors act/actions that I did were responsible for my failure /achievement in context of 

the purpose and plan. 

 

 

 

 

 

 

Sr.No Items responsible for my achievement %of girls Out of 20 

1 Using best and appropriate teaching aids 75% 

2 Use of live specimen and objects. 60% 

3 Showed Videos related to life experience. 45% 

4 Interactive classes. 40% 

5 Teaching to the level of students 25% 

6 Performed experiment 90% 

7 Items responsible for my Failure.  

8 Explanation was too fast 10% 

9 Students din’t listen as it was last period. 5% 

10 There was no response from students 15% 

 PPT didn’t work 5% 
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Item 

nos 
Item is as- Observations 

% of 

respondents 

1. 
Striking positive  or. disturbing 

events during the lesson. 
No disturbing events as such. 0% 

I shouldn’t have given- 

• Any  Hints. 

 

5% 

• Detail explanation because of short time. 15% 

• Read speedily. 15% 

• Too lengthy set induction. 5% 

2. 
What are the activities that I 

shouldn’t have done? Why? 

• The new words directly on charts. 5% 

3. 

What are the activities that I 

should have done that I could 

not do? why? 

Observation mentioned along with graph 

below 

% are also 

mentioned 

below 

4. 

What factors act/actions that I 

did were responsible for my 

failure /achievement in context 
of the purpose and plan. 

Observation mentioned along with graph 

below 

% are also 

mentioned 

below 

5. 

Have the changes in planned 

activities I did made things 

better or worse? 

Definitely things were made much better next 

tie. 
95% 

Had set an example from  news paper. 80% 

Had set an example from real incidents. 75% 

6. 

 

 

7. 

Did I set any example besides 

teaching content? How? 

which decisions and actions of 

mine which Which decisions and 

actions of mine related to 

teaching assessment/content 
/student were professionally 

ethically correct/incorrect or just 

/unjust? 

Decision of asking answers to the naughty 

ones was correct one. 
65% 

Students are unpredictable. 90% 

The more natural you are the better you can 

perform. 
80% 

Classroom can be active if Tr, is active 90% 

Tr. Should  have eye contact with students. 40% 

Tr has to be flexible and ready for any last 

minute changes. 
80% 

Students  are very clever than expected. 90% 

8. 

 

 

 

 

What did I learn from today’s 

classroom experience? 

Its hard to make them settle after games 

period. 
90% 
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CO-OPERATIVE TEACHING : A METHOD OF 

REFLECTIVE LEARNING 
                [ 

Mr. Santosh S. Rukari,   

Assistant Professor, 

Ashoka College of Education, Nasik.     

 

Introduction 

 The Kothari Commission (1964-1966) has emphasized the role of the teacher and school in 

shaping the future of the nation. This places a greater responsibility on the shoulders of the teacher 

as a nation builder and highlights the need and importance of teacher education. One of the needs for 

teacher education is to educate teachers in organizing learning methods. (Pawar, S 2008). 

 

Concept of Co-operative Teaching 

 Co-operative teaching has been defined in a number of ways.  Some individuals consider any 

arrangement with two adults assigned to a classroom to be co-teaching, even when one of the 

individuals is a paraprofessional or parent volunteer.  Co-operative teaching exists as a means for 

providing the specially designed instruction to which students with disabilities are entitled while 

ensuring access to general curriculum in the least restrictive environment with the provision of 

supplementary aids and services. 

 

Concept of Reflective Teaching 

 'Reflective teaching as a complex and highly skilled activity, which requires classroom 

teachers to exercise judgment in deciding how to act.  High-quality teaching, and thus pupil learning, 

is dependent on the existence of such professional expertise. The process of reflective teaching 

supports the development and maintenance of professional expertise.  Reflective teaching personally 

fulfilling for teachers, but also lead to a steady increase in the quality of the education provided for 

children.  Indeed, because it is evidence-based, reflective practice supports initial training students, 

newly qualified teachers, teaching assistants and experienced professionals in satisfying performance 

standards and competences.  Additionally, as we shall see, the concept of reflective teaching draws 

particular attention to the aims, values and social consequences of education. 
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Five Technique of cooperative Teaching 

 Cooperative teaching as a specific service delivery option that is based on collaboration. As a 

service delivery option, cooperative teaching is designed to meet the educational needs of students 

with diverse learning options. Student’s at all academic levels benefit from alternative assignments 

and greater teacher attention in small-group activities that Reflective learning makes possible. 

Reflective teaching allows for more intense and individualized instruction in the general education 

setting increasing access to the general education curriculum while decreasing stigma for students 

with special needs. Reflective -teaching involves two or more certified professionals who contract to 

share instructional responsibility for a single group of students primarily in a single classroom or 

workspace for specific content or objectives with mutual ownership, pooled resources and joint 

accountability. (Friend & Cook 2000) 

  

1. One Teach, One Observe. One of the advantages in reflective learning is that more detailed 

observation of students engaged in the learning process can occur. With this approach, for example, 

co-teachers can decide in advance what types of specific observational information to gather during 

instruction and can agree on a system for gathering the data. Afterward, the teachers should analyze 

the information together. 

2. One Teach, One Assist. In a second approach to co-teaching, one person would keep primary 

responsibility for teaching while the other professional circulated through the room providing 

unobtrusive assistance to students as needed. 

3. Parallel Teaching. On occasion, student learning would be greatly facilitated if they just had 

more supervision by the teacher or more opportunity to respond. In parallel teaching, the teachers are 

both covering the same information, but they divide the class into two groups and teach 

simultaneously. 

4. Alternative Teaching: In most class groups, occasions arise in which several students need 

specialized attention. In alternative teaching, one teacher takes responsibility for the large group 

while the other works with a smaller group. 

5. Team Teaching: In team teaching, both teachers are delivering the same instruction at the same 

time. Some teachers refer to this as having one brain in two bodies. Others call it tag team teaching. 

Most co-teachers consider this approach the most complex but satisfying way to co-teach, but the 

approach that is most dependent on teachers' styles. 
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Cooperative learning resources 

1. Supporting Learning in Groups in the Classroom. 

2. Supporting Learning in Groups in the Staffroom. 

3.  Documenting Individual and Group Learning. 

4.  Engaging Families in Supporting Student Learning. 

5.  Making Learning Visible Beyond the Classroom. 

Implementation of cooperative teaching method as a reflective learning method at Bed level 

 The Bed course offered by the University of Pune has been designed to train those who want 

to join the teaching profession. Both theoretical aspect and practical aspect of education are to be 

studied under the Bed syllabus. The Bed students are give practice lesson / internship. Thus the 

student teacher can use cooperative teaching while teaching school students. (Bed syllabus revised, 

2008).  

The researcher who is dealing with the theory paper of geography decided to prepare 

cooperative teaching format as per required syllabus & content of the paper. Co-operative teaching 

methods helpful for reflective learning of the theory paper.  

 

Main Objectives 

1) To design and develop cooperative teaching format & technique as learning methods. 

2) To find out the effectiveness of the learning methods in understanding the subject. 

3) To find out the effectiveness of the lecture session in helping students to prepare own 

presentations for giving seminar. 
 

Population & Sampling procedure 

The student teacher of Ashoka College of education Nasik pursuing their Bed degree was the 

population. The researcher used purposive sampling for the present study. The sample consisted of 

20 student teachers who were from the Geography subject. 

 

Tools of the study 

1) The researcher selects appropriate technique of co-learning on the unit falling in the first 

section of Geography paper to achieve objective no 1. 

2) The researcher prepared feedback sheets of the students about the co-operative teaching for 

objective no-2 & 3. The feedback sheets consisted of closed ended items & of open ended 

items. 
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3) To analyze the data collected “percentage” was used as a statistical tool. 
 

Steps followed in the study 

 

 

 

 

 

 

 

 
 

Analysis of the responses given by students 

 To what extent did the Co-operative teaching helpful for reflection of your educational 

experience? 

1. Indicate strongly agreed.  2. Agree   3.Undecided    4.Disagree    5. Strongly disagree. 

Item 

No 
Items 1 2 3 4 5 

1 
Helped in understanding the concepts of 

Geography 
60% 25% 10% 5%  

2 Helped in describing the concept of Geography 70% 18% 12%   

3 
Helped in application of the concepts of 

Geography 
60% 35% 5%   

4 
Helped in maintaining concentration during the 

lectures 
70% 14% 10% 06%  

5 
The group discussion sufficient for preparing 

during examination 
40% 34% 10% 16%  

6 Teaching was organized & systematic 70% 20% 10%   

7 The teaching helpful for reflection of the content 76% 2% 4% 10% 8% 

8 
Active participation of students was taken using 

Co-operative teching methods 
60% 30% 5% 5%  

9 
The use of co-operative technique helped in 

preparing your school lesson. 
66% 26% 8% 

  

10 
Use of co-operative technique helps in learning 

rather than listening to more lectures 
64% 34%  
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Observation     

 It is clear from above table that majority of the student teachers have found the co-operative 

teaching effective for a reflective  learning. 

1) The student teachers found the co-operative teaching were effective for a reflective learning 

& understanding the subject. 

2) They also found the lecture session based on co-operative techniques helpful in preparing 

their school lesson, practice teaching & internship lesson. 

3) The activities done with the help of the co-operative teaching were enjoyable. 

4) All the students were of the opinion that this learning method should be used next year. 

5)  Majority of the students agreed that they preferred to learn when taught using co-operative 

technique rather than lectures. 
 

Conclusion 

The co-operative teaching is useful as a Reflective learning method for the Bed student 

teachers. They helped the student teachers in learning the concepts in the theory paper as well as 

helped them prepare their school lessons. Hence the selected learning method was useful in learning 

both theoretical & practical aspect for the Bed student teachers. 
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eoitahaisakx payaeoitahaisakx payaeoitahaisakx payaeoitahaisakx paya-- --TnasqaLo va ivamaSaITnasqaLo va ivamaSaITnasqaLo va ivamaSaITnasqaLo va ivamaSaI-- -- ivacaar ivacaar ivacaar ivacaar    
    

pa`a. laXmaNa saKaarama vaayaL,pa`a. laXmaNa saKaarama vaayaL,pa`a. laXmaNa saKaarama vaayaL,pa`a. laXmaNa saKaarama vaayaL,    

sahayyakx pàaQyaapakx,sahayyakx pàaQyaapakx,sahayyakx pàaQyaapakx,sahayyakx pàaQyaapakx,    

ÂD. ivazÂD. ivazÂD. ivazÂD. ivaz\\ \\zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya,     

naaiSakx.naaiSakx.naaiSakx.naaiSakx.    

 

maanavaalaa naohmaIca Aapalyaa BaUtakxaLataIla eoitahaisakx GaTnaa, pa`saMga, smaarkxo, maMidro, rajavaaDo, ikxllao, gauha, 

laoNaI [tyaadI ivaYayaI jaaNaUna GaoNyaacao kuxtaUhla, {tsaukxtaa Asatao. kxarNa maanavaacaI taI naOsaiga-kx sahja pàvaRttaIca Aaho. 

eoitahaisakx sqaLo, vaastaU va vastaU paahNyaata tyaaMcaa AByaasa kxr]na AiQakxaiQakx maaihtaI samajaavaUna GyaavaI Asao tyaasa 

vaaTtao. mhNaUna maanava eoitahaisakx sqaLaMnaa BaoT doNyaasaazI pa`vaasa kxrtaao. 

AitapàacaIna kxaLaapaasaUna tao Aajapaya-Mta pa`vaasa kxrNyaacaa {d\doSa badlata gaolaolaa idsaUna yaotaao. pa`acaIna kxaLI 

pa`vaasa navaIna pàdoSaacaa SaaoQa GaoNao, vyaapaar kxrNao va Qaaima-kx sqaLaMnaa BaoTI doNao ha {d\doSa haotaa. yaa pàvaasaataUna maanavaI 

samaUh saMskRxtaIcaI AaoLKa JaalaI. Anaokx gaaoYTIMcaI dovaaNaGaovaaNa JaalaI. 

parMtau Aaja pa`vaasaalaa paya-Tnaacao svar]pa pa`apta Jaalao Aaho. yaa paya-TnaataUna manaalaa AanaMd imaLivaNyaasaazI va 

manaaorMjanaasaazI laaokx pàvaasa kxrtaata.  

Baartaalaa hjaarao vaYaa-caI eoitahaisakx, saaMskRxitakx parMpara laaBalaolaI Aaho. [tar kxaoNatyaahI doSaapaoXaa ha zovaa 

Anamaaola Aaho. Baartaata Anaokx ikxllao, nadyaa, rajavaaDo, maMidro, laoNaI, maisjad, samaaQyaa, kxbarI, smaarkxo yauQdBaUmaI 

yaaMnaa BaoT doNyaasaazI paya-Tkx AavajaU-na yaotaata. yaataUna Aaja Aapalyaa doSaacaI saMskRxtaI [taraMpaya-Mta paaohcatao. tasaoca 

maaozyaa pàmaaNaata raojagaaracaI inaima-taI JaalaI Aaho. yaamauLo [itahasaacyaa AByaasaataUna paya-Tnaacyaa maaQyamaataUna ivadyaaqaI- 

BaivaYyaata {ttama kxirAr kxr] SakxtaIla tao pauZIlapàmaaNao : 
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1111.... raojagaaracaI inaimaraojagaaracaI inaimaraojagaaracaI inaimaraojagaaracaI inaima-- --taI :taI :taI :taI :    

eoitahaisakx sqaLI vaahtaUkx vyavasaaya, dukxanadarI, hâTolsa\, fxaoTaoga`afxsa-, vaOdyaikxya vyavasaaya va 

manaaorMjana kxrNaaro vyavasaaya inamaa-Na hao{]na Anaokx kuxSala va AkuxSala laaokxaMnaa raojagaar {palabQa haotaao va 

BaivaYyakxaLatahI Anaokx tar]NaaMnaa raojagaar {palabQa  hao[-la. tyaamauLo tar]NaamaQyao eoitahaisakx sqaLaba_la 

AadracaI Baavanaa inamaa-Na hao[-la.  

    

2222.... eoitahaisakx vaastaU va sqaLaMcao saMvaQaeoitahaisakx vaastaU va sqaLaMcao saMvaQaeoitahaisakx vaastaU va sqaLaMcao saMvaQaeoitahaisakx vaastaU va sqaLaMcao saMvaQa-- --na :na :na :na :    

[itahasa va paya-Tna yaa ekxaca naaNyaacyaa daona baajaU Aahota. eoitahaisakx sqaLo, maMidro, smaarko, ikxllao 

paahNyaasaazI doSaI àivadoSaI paya-Tkx yaotaata. tyaamauLo eoitahaisakx sqaLacao jatana va saMvaQa-na kxravao laagatao 

kxarNa yaa zovyaataUna laaokxaMsa pàorNaa va AanaMd imaLUna tyaaMcyaa &aanaata Bar paDtao. yaataUna pauZIla ipaZItahI 

eoitahaisakx vaastaUMcao va sqaLaMcao saMvaQa-na kxrNyaacaI Baavanaa inamaa-Na hao[-la.  

 

 

eoitahaieoitahaieoitahaieoitahai
sakx sakx sakx sakx 

eoitahaisakx vaastaU va sqaLaMcao saMvaQa-na 

raojagaaracaI inaima-taI 

saamaaijakx eo@yaataUna saamaaijakx pairvata-

AaMtarraYT/Iya SaaMtataa inaima-taI 

parikxya calana  

baajaarpaozaMcaa ivakxasa 

navyaa vasaahtaIcaI inaima-taI 

raYT/Iya {tpannaata vaaZ 

paya-Tna sqaLacaa ivakxasa  

saamaMjasya, snaohBaava, pàoma vaaZtao. 

saMSaaoQakxvaRttaI inamaa-Na hao[-la. 
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3333.... saamaaijakx eo@yaataUna saamaaijakx pairvatasaamaaijakx eo@yaataUna saamaaijakx pairvatasaamaaijakx eo@yaataUna saamaaijakx pairvatasaamaaijakx eo@yaataUna saamaaijakx pairvata-- --na :na :na :na :    

paya-TnaataUna kxovaL manaoarMjana, AanaMd, &aana va raojagaarca {palabQa haoNaar naahI tar paya-TnaamauLo doSa 

ivadoSaataIla ivaivaQa Qamaa-cao, paMqaaMcao, saMskRxtaIcao, jaataIcao, ivaivaQa BaaYaa baaolaNaaro laaokx eoitahaisakx sqaLI ekx~a 

yaotaIla. tyaamauLo tyaaMcyaata ivacaaraMcaI, saMskRxtaIcaI dovaaNaGaovaaNa hao{]na saamaaijakx eo@ya inamaa-Na hao{]na samaaja 

pairvata-na GaDUna samaajaata saamaaijakx eo@yaacaI Baavanaa inamaa-Na hao[-la. 

 

4444.... AaMtaraYT/Iya SaaMtataa inaimaAaMtaraYT/Iya SaaMtataa inaimaAaMtaraYT/Iya SaaMtataa inaimaAaMtaraYT/Iya SaaMtataa inaima-- --taI :taI :taI :taI :    

eoitahaisakx sqaLaMnaa BaoT doNyaasaazI doSa va ivadoSaataIla laaokx ekx~a yaotaata. yaataUna AaMtaraYT/Iya, 

raYT/Iya, pa`adoiSakx samasyaaMvar cacaa- haotaIla va yaataUna AaMtaraYT/Iya SaaMtataocao mahttva laaokxaMnaa samajaola. kxarNa 

Aaja jagaamaQyao vaogavaogaLyaa doSaamaQyao dhSatavaad, baokxarI yaa samasyaa mauLo AaMtaraYT/Iya SaaMtataa BaMga paavata 

Aaho. yaasaazI samaajaata eoitahaisakx sqaLaMcyaa BaoTItaUna AaMtarraYT/Iya SaaMtataa BaivaYyaata inamaa-Na kxrNyaacao 

ivacaar tayaar haotaIla. 

 

5555.... parkxIya calana :parkxIya calana :parkxIya calana :parkxIya calana :    

eoitahaisakx sqaLaMnaa BaoTI doNyaasaazI yaoNaa%yaa ivadoSaI paya-TkxaMmauLo Aapalyaa doSaalaa parkxIya calana 

imaLola yaataUna Aapalyaa doSaalaa tyaacaa {payaaoga vastaUcyaa AayaataIsaazI kxr]na Gaotaa yao[-la Asaa ivacaar 

samaajaata inamaa-Na hao[-la.  

 

6666.... baajaarpaozaMcaa ivakxasa :baajaarpaozaMcaa ivakxasa :baajaarpaozaMcaa ivakxasa :baajaarpaozaMcaa ivakxasa :    

eoitahaisakx sqaLaMcyaa izkxaNaI BaoT dyaayalaa yaoNaa%yaa paya-TkxaMnaa jaIvanaavaSyakx vastaUcaI 

vaastavyaacyaa kxaLata garja Baasata Asatao. tyaamauLo jaIvanaavaSyakx vastaUcaI {palabQataa eoitahaisakx sqaLI 

koxlaI jaatao. tyaamauLo AapaaoAapaca tyaaizkxaNaI baajaar paozaMcaa ivakxasa hao{]na sqaainakx Aqa-vyavasqaolaa baLkxTI 

imaLUna laaokxaMnaa vaogavaogaLyaa pa`kxarcaa raojagaar {palabQa haotaao. tyaamauLo eoitahaisakx sqaLI baajaarpaoz 

ivakxisata kxrNyaacao ivacaar samaajaata inamaa-Na haotaIla. 

 

7777.... raYT/Iya {tpannaata vaaZ :raYT/Iya {tpannaata vaaZ :raYT/Iya {tpannaata vaaZ :raYT/Iya {tpannaata vaaZ :    

eoitahaisakx sqaLacyaa izkxaNaI BaoTI doNyaasaazI yaoNaa%yaa doSaI à ivadoSaI   paya-TkxaMmauLo 

baajaarpaozocaI inaima-taI haotao. yaataUna maaozyaa pàmaaNaata Aaiqa-kx {laaZala hao{]na raYT/Iya {tpannaata vaaZ haoNyaasa 

madta haotao. yaamauLo samaaja raYT/Iya {tpannaacyaa vaaZIsaazI pàyatna kxrNyaacaa ivacaar kxrola. 
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8888.... payapayapayapaya-- --Tna Tna Tna Tna sqaLacaa ivakxasa :sqaLacaa ivakxasa :sqaLacaa ivakxasa :sqaLacaa ivakxasa :    

raYT/Iya {tpannaata paya-Tna sqaLamauLo vaaZ haotao. tyaamauLo taoqao caaMgalao rstao, SauQd paaNaI, ivadyauta va ga^sa 

paurvaza, AaraogyaivaYayakx saovaa {palabQa kxr]na dyaavyaa laagataata. tyaamauLo sqaainakx laaokxaMnaa tyaacaa fxayada 

hao{]na paya-Tna sqaLaMcaahI ivakxasa hao[-la va samaajaamaQyao paya-Tna sqaLaMcyaa ivakxasaacaI Baavanaa inamaa-Na hao[-

la. 

 

9999.... navyaa vasaahtaI (SahraMcaI) inaimanavyaa vasaahtaI (SahraMcaI) inaimanavyaa vasaahtaI (SahraMcaI) inaimanavyaa vasaahtaI (SahraMcaI) inaima-- --taI :taI :taI :taI :    

eoitahaisakx sqaLacyaa izkxaNaI raojagaar {palabQa haota AsalyaamauLo tyaaizkxaNaI navyaa vasaahtaI 

inamaa-Na haotaIla.  

 

10101010.... saMSaaoQakx vaRttaI inamaasaMSaaoQakx vaRttaI inamaasaMSaaoQakx vaRttaI inamaasaMSaaoQakx vaRttaI inamaa-- --Na hao[Na hao[Na hao[Na hao[-- --la :la :la :la :    

eoitahaisakx paya-Tna sqaLacyaa ivakxasaasaazI va taoqaIla samasyaaMcyaa SaaoQaasaazI SaOXaiNakx 

saMSaaoQanaacyaa saahyaanao madta hao[-la tyaasaazI tyaapàkxaro AByaasak̀xma tayaar hao{]na ivadyaaqyaa-MmaQyao AapaaoAapa 

saMSaaoQakx vaRttaI inamaa-Na hao[-la. 

 

11111111.... samaajaata saamaMjasya, snaohBaava va pa`oma vaaZtao :samaajaata saamaMjasya, snaohBaava va pa`oma vaaZtao :samaajaata saamaMjasya, snaohBaava va pa`oma vaaZtao :samaajaata saamaMjasya, snaohBaava va pa`oma vaaZtao :    

paya-Tna sqaLaMnaa BaoTI doNyaasaazI vaogavaogaLyaa Qama-, jaataI, saMskRxtaIcao laaokx ekx~a yaotaIla yaataUna 

ivacaaraMcaI dovaaNa GaovaaNa hao{]na samaajaata saamaMjasya, snaohBaava va pàoma inamaa-Na kxrNyaasa madta hao[-la va 

samaajaata saamaMjasya va pàomaacaI Baavanaa vaaZIsa laavaNyaacaI vaRttaI inamaa-Na hao[-la.  

 yaasaazI eoitahaisakx vaastaU, sqaLaMcaI maaihtaI pauistakxa tayaar kxr]na eoitahaisakx sqaLaivaYayaI paya-

TkxaMmaQyao ija&aasaa jaagaRtaI inamaa-Na kxrNyaacao kxama Aaja [itahasa iSaXakx, pauratatvaKaatao, paya-Tna ivakxasa 

maMDLo, [itahasa pàomaI vya@taIMnaI eoitahaisakx vaastaU va sqaLaMcao jatana kxrNyaasaazI pàyatna kxrNao AavaSyakx 

Aaho. Asao ivacaar samaajaamaQyao inamaa-Na hao{}na samaaja tyaasaazI pa`yatna kxrola. 

saMdBasaMdBasaMdBasaMdBa-- -- : : : :    

1. gaayakxvaaD, paaTIla, Baaosalao, naa[-kxnavaro. pa`acaIna va maQyayaugaIna Baartaacaa [itahasa, fxDkox pa`kxaSana, 

kxaolhapaUr. 

2. {payaaoijata [itahasa 12 vaI, maharaYT/ rajya maaQyaimakx va {cca maaQyaimakx iSaXaNa maMDL, pauNao. 

3. Dâ. sauroSa kxrMdIkxr, SaOXaiNakx maanasaSaas~a, fxDkox pàkxaSana, kxaolhapaUr. 

4. r. iva. paMMiDta, SaOXaiNakx maanasaSaas~a, ipaMpaLapauro ÂND kxMpanaI paiblaSasa-, naagapaUr.  
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ãäÍãàã‡ãŠ ãäÍãàãã ‡ãñŠ ¹ããŸ¿ãÞã¾ããÃ ‚ãã¾ãã½ã ‡ãŠã ãäÌã‡ãŠãÔã  
 

¡ãù. ‡ãìŠ½ããÌã¦ã ‚ã.Íããâ., 

ãäÍãàã¥ãÍããÔ¨ã ½ãÖããäÌãª¿ããÊã¾ã, 

 ‚ãÖ½ãª¶ãØãÀ. 

 

ãäÌãÓã¾ã ‡ãŠã Ôãâãäàã¹¦ã Á¹ã 

 ãäÍãàã‡ãŠ ãäÍãàãã ‡ãŠãñ ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¶ãñ ‡ãñŠ Ôã¦ã¦ã ¹ãÆ¾ããÔã •ããÀãè Öõ ý ¦ã½ãã½ã Ôãì¢ãã‚ããò ‡ãñŠ ºããÌã•ãîª Ôã½ãÔ¾ãã ½ãî¦ãÃ 

Á¹ãÔãñ ºã¶ããè ÖìƒÃ Öõ ý Ôãì¢ãã‚ããò ‡ãŠãñ ‡ãŠã¾ããÃãä¶Ìã¦ã ¶ã ‡ãŠÀÌãã¶ãã ÔãºãÔãñ ºã¡ã ‡ãŠãÀ¥ã Öãñ •ããñ Ìã¦ãÃ½ãã¶ã ¤ãúÞãñ ½ãò ãä‡ãŠÔããè ¼ããè 

ºãªÊããÌã ‡ãŠãñ Êãã¶ãñ ½ãò ‚ãÔã½ã©ãÃ ãäªŒããƒÃ ªñ ý ¹ãÆÍããÔã‡ãŠãè¾ã ¼ãâØã ‡ãñŠ ½ãã£¾ã½ãÔãñ ¹ãÆãÀâ¼ã ãä‡ãŠ† Øã† ‡ãŠã¾ãÃ ‡ãŠã ‚ããÔãÀ ¼ããè Ôããèãä½ã¦ã 

Öãè Öãñ¦ãã Öõ ý  

 ƒÔã àãñ̈ ã ½ãò ¾ãÖ £ããÀ¥ãã ÔÌããØã¦ã ¾ããñØ¾ã Öõ ãä•ãÔã½ãò ‚ã£¾ãã¹ã‡ãŠ ºã¶ã¶ãñ ‡ãñŠ ¹ãîÌãÃ ‡ãñŠ ¹ãÆãäÍãàã¥ã ‚ããõÀ ÔãñÌããÀ¦ã 

¹ãÆãäÍãàã¥ã ‡ãŠãñ †‡ãŠ Ôãî̈ ã ½ãò ãä¹ãÀãñ¶ãñ ‡ãŠãè ‚ããÌãÍ¾ã‡ãŠ¦ãã Öõ ý ƒ¶ã ªãñ¶ããñ ‡ãŠã¾ãÃ‰ãŠ½ããò ‡ãŠãñ †‡ãŠ Ôãã©ã Êãã¶ãñ Öñ¦ãì ƒ¶ã‡ãñŠ Ôãã£ã¶ããò 

„ÿñÍ¾ããò, ½ãã£¾ã½ããò ½ãò ¹ãõŠÊããè ¼ãÆãâãä¦ã¾ããò ‡ãŠãñ ªîÀ ‡ãŠÀ¶ãñ ‡ãñŠ ÔãâÔ©ããØã¦ã ¹ãÆ¾ããÔã •ããÀãè Öõ ý ƒÔã‡ãñŠ ¦ãÖ¦ã ` ãä•ãÊãã ãäÍãàãã 

¹ãÆãäÍãàã¥ã ÔãâÔ©ãã¶ã (¡ãƒ›)' ‚ããõÀ `ƒ¶Ô›ãè›¿ãî›Ôã ‚ããù¹ãŠ †¡Ìãã¶Ôã Ô›¡ãè ƒ¶ã †•¾ãì‡ãñŠÍã¶ã' ‚ãã¦ãñ Öõ ý ãäÍãàãã 

½ãÖããäÌãª¿ããÊã¾ã ƒ¶ã ªãñ¶ããñ ãäÍãàã‡ãŠ-ãäÍãàãã ‡ãŠã¾ãÃ‰ãŠ½ããò ‡ãŠãñ Ôã½ãã¶¦ãÀ ¶ã ÀŒã¦ãñ Öì† †‡ãŠ ¹ãîÀ‡ãŠ ‡ãŠã¾ãÃ‰ãŠ½ã ºã¶ãã¶ãñ ‡ãŠãè 

¾ããñ•ã¶ãã Öõ ý •ããñ ƒ¶ã ªãñ¶ããñ ‡ãŠã¾ãÃ‰ãŠ½ããò ‡ãñŠ „ÿñÍ¾ããñâ ‡ãŠãñ ‚ããõÀ •¾ããªã ãä¶ãŒããÀñØããè ¦ã©ãã ãä¶ãÀ©ãÃ‡ãŠ¦ãã ‡ãŠãñ Ôã½ãã¹¦ã ‡ãŠÀòØããè ý 

ÔãñÌããÀ¦ã ‚ã£¾ãã¹ã‡ãŠãò‡ãŠãè ãäÍãàã¥ã-¹ããŸ¿ã‰ãŠ½ã ‡ãŠãè Ôãã½ãØãÆãè ¦ã©ãã ¦ãÀãè‡ãŠãò ½ãò Ôãì£ããÀ Êãã¶ãñ ‡ãñŠ ªìÀØãã½ããè ¹ããäÀ¥ãã½ã ‚ã¹ãñãäàã¦ã Öö 

ãä•ã¶ãÔãñ ãäÌãÍãñÓã ¹ãÆ¾ããñ•ã¶ã Öñ¦ãì ‚ãÊ¹ããÌããä£ã ¹ããŸ¿ã‰ãŠ½ããò ‡ãñŠ ãäÌããä¼ã¸ã ÔãâØãŸ¶ããò ‡ãŠãñ Êãã¼ã ãä½ãÊãñØãã ý ¶ã¾ãã ¹ãÆÔ¦ãããäÌã¦ã 

¹ããŸ¿ã‰ãŠ½ã †‡ãŠ ‚ã£¾ãã¹ã‡ãŠ ½ãò. ãäÌãÍãñÓã ‚ããä¼ãÁÞããè ‡ãŠãñ •ã¶½ã ªñ¶ãñÌããÊãã ÖãñØãã •ããñ „Ôãñ ¹ã¤ã¶ãñ ‡ãñŠ ¶ã† ¦ãÀãè‡ãñŠ, •¾ããªã ÔãÖ•ã 

Ìãã¦ããÌãÀ¥ã, ÔããèŒã¶ãñ ‡ãñŠ ãäÊã† ¶ã† ½ããØããó, ‡ãŠ½¹¾ãì›À ãä¶ã½ããÃ¥ã ¦ã©ãã ‚ããõ¹ãÞãããäÀ‡ãñŠ¦ãÀ ãäÍãàãã ‡ãŠãè ¶ãƒÃ ¹ãÆ¥ãããäÊã¾ããò ‡ãŠãñ Œããñ•ã¶ãñ 

‡ãñŠ ãäÊã† ¹ãÆñãäÀ¦ã ‡ãŠÀñØãã ý †ñÔãñ ¹ããäÀÌã¦ãÃ¶ã ÔãñÌããÀ¦ã ãäÍãàã‡ãŠ ãäÍãàãã ½ãò ãäÌããäÍãÓ› ‡ãŠÀ¥ã Êãã¶ãñ¹ãÀ ‚ããä£ã‡ãŠ ºãÊã ¹ãÆªã¶ã ‡ãŠÀòØãñ ý  

 ãäÍãàã‡ãŠ ¹ãÆãäÍãàã¥ã ‡ãŠãè Ôãâ¹ãî¥ãÃ ¹ãÆãä‰ãŠ¾ãã ‡ãŠã ½ãîÊã ƒÔã‡ãŠãè ¹ããŸá¿ãÞã¾ããÃ, ¹ããäÀ‡ãŠÊ¹ã¶ãã, ¤ãúÞãã, ÔãâØãŸ¶ã ‚ããõÀ 

ãä‰ãŠ¾ãã¶Ìã¾ã¶ã ‡ãŠãè ãäÌããä£ã ¦ã©ãã „Ôã‡ãŠãè „¹ã¾ãì‡ã‹¦ã¦ãã ½ãò ãä¶ããäÖ¦ã Öõ ý †‡ãŠ Ì¾ããÌãÔãããä¾ã‡ãŠ ‡ãŠã¾ãÃ‰ãŠ½ã ‡ãŠãè ¦ãõ¾ããÀãè •ãõÔãñ ãäÍãàã‡ãŠ 

¹ãÆãäÍãàã‡ãŠ-‡ãŠã¾ãÃ‰ãŠ½ã ‡ãñŠ ãäÊã† ºãªÊã¦ããè ÖìƒÃ ¼ããõãä¦ã‡ãŠ / àãñ̈ ããè¾ã ‚ããÌãÍ¾ã‡ãŠ¦ãã‚ããò ‡ãñŠ ¹ãÆãä¦ã ÔãâÌãñª¶ãÍããèÊã ‚ããõÀ Ôã•ãØã Öãñ¶ãã 

†Ìãâ ƒÔã‡ãñŠ ‚ã¶ãìÁ¹ã ãä‡ãŠÔããè ¼ããè ¦ãÀÖ ‡ãñŠ ¹ããäÀÌã¦ãÃ¶ã ‡ãŠãñ ‚ã¹ã¶ãã¶ãã ‚ããõÀ „Ôã½ãò ÔãâÍããñ£ã¶ã ‡ãñŠ ãäÊã† ÊãÞããèÊãã ÁŒã ‚ã¹ã¶ãã¶ãã 

•ãÁÀãè Öõ ý Ô¹ãÓ›Á¹ã Ôãñ ƒÔã‡ãñŠ ãäÊã† ¹ããŸ¿ãÞã¾ããÃ ‡ãñŠ Ôã¼ããè ¹ãÖÊãì‚ããò ¹ãÀ ÊãØãã¦ããÀ £¾ãã¶ã ªñ¶ãã ‚ããõÀ ¹ãÆ¾ããÔã ‡ãŠÀ¶ãã 
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•ãÁÀãè Öõ ý ƒ¶ã ¹ãÆ¾ããÔããò ½ãò ãä¶ããäÖ¦ã Öõ ¹ããŸ¿ã‰ãŠ½ã ‡ãŠãè ÊãØãã¦ããÀ Ôã½ããèàãã, ãäÍãàã‡ãŠ-ãäÍãàãã ‡ãñŠ ãäÌããä¼ã¸ã Á¹ããò ‡ãñŠ ãäÊã† †‡ãŠ 

‚ããªÍãÃ ‡ãñŠ Á¹ã ½ãñ „¹ã¾ãì‡ã‹¦ã ¤ãúÞãã ¦ãõ¾ããÀ ‡ãŠÀ¶ãã; ‚ããõÀ Ì¾ãÌããäÔ©ã¦ã ‚ãÌã£ããÀ¥ãã „¦¹ã¸ã ‡ãŠÀ‡ãñŠ „Ôã‡ãñŠ ½ãã£¾ã½ã Ôãñ †‡ãŠ      

—ãã¶ãã£ããÀ „¦¹ã¸ã ‡ãŠÀ¶ããý ¾ãÖ ãä¶ã½¶ããäÊãŒããè¦ã ½ãìÿãò ‡ãñŠ ‚ãã£ããÀ ¹ãÀ ãä‡ãŠ¾ãã •ãã Ôã‡ãŠ¦ãã Öõ ý  

1) ¹ãÆãä¦ãºã£ª¦ãã †ÌãâÔãâ‡ãŠÊ¹ã ‡ãŠãè •ãÁÀ¦ã   

2) „¹ã¾ãì‡ã‹¦ã Ôãâ¾ããñ•ã¶ã ‚ããõÀ ÔãâÌããª ‡ãŠã¾ã½ã ‡ãŠÀ¶ãã   

3) ãäÌãÔ¦ãð¦ã —ãã¶ã ‡ãŠãè ‚ãã¹ãñàãã   

4) ¹ããŸ¿ã‰ãŠ½ã ‚ãã¾ãã½ã ‡ãŠãñ ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¶ãã  

5) ãäÍãàã‡ãŠ-ãäÍãàãã ÔãâÔ©ãã¶ã ‡ãñŠ Øãì¥ãÌã¦¦ãã ½ãò Ôãì£ããÀ  

6) ãäÍãàã‡ãŠ ãäÍãàãã ‡ãŠã¾ãÃ‰ãŠ½ããò ¹ãÀ ãä¶ã¾ãâ̈ ã¥ã   

7) ãäÍãàã‡ãŠ ãäÍãàãã ½ãò Œããñ•ã ‡ãŠã ½ãÖ¦Ìã †Ìãâ ‚ããÌãÍ¾ã‡ãŠ¦ãã   

8) ãäÍãàã‡ãŠ ãäÍãàãã ‡ãŠãè Ôãã©ãÃ‡ãŠ¦ãã ¹ãñ ºãÌããÊã / ¹ãÆÍ¶ã   

9) ãäÍãàã‡ãŠ ãäÍãàãã ½ãò ¶ã¾ããè ¹ãÆÌãðãä¦¦ã¾ããò ‡ãŠã ãäÌã‡ãŠãÔã   

10) Ôã½ãã¹ã¶ã   

ãäÍãàã‡ãŠ ãäÍãàãã ‡ãŠãñ ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¶ãñ ‡ãñŠ Ôã¦ã¦ã ¹ãÆ¾ããÔã •ããÀãè Öõ ý ¦ã½ãã½ã Ôãì¢ãã‚ããò ‡ãñŠ ºããÌã•ãîª Ôã½ãÔ¾ãã ½ãî¦ãÃ 

Á¹ãÔãñ ºã¶ããè ÖìƒÃ Öõ ý Ôãì¢ãã‚ããò ‡ãŠãñ ‡ãŠã¾ããÃãä¶Ìã¦ã ¶ã ‡ãŠÀÌãã¶ãã ÔãºãÔãñ ºã¡ã ‡ãŠãÀ¥ã Öãñ •ããñ Ìã¦ãÃ½ãã¶ã ¤ãúÞãñ ½ãò ãä‡ãŠÔããè ¼ããè 

ºãªÊããÌã ‡ãŠãñ Êãã¶ãñ ½ãò ‚ãÔã½ã©ãÃ ãäªŒããƒÃ ªñ ý ¹ãÆÍããÔã‡ãŠãè¾ã ¼ãâØã ‡ãñŠ ½ãã£¾ã½ãÔãñ ¹ãÆãÀâ¼ã ãä‡ãŠ† Øã† ‡ãŠã¾ãÃ ‡ãŠã ‚ããÔãÀ ¼ããè Ôããèãä½ã¦ã 

Öãè Öãñ¦ãã Öõ ý 

ãäÍãàã‡ãŠ ¹ãÆãäÍãàã¥ã ‡ãŠãè Ôãâ¹ãî¥ãÃ ¹ãÆãä‰ãŠ¾ãã ‡ãŠã ½ãîÊã ƒÔã‡ãŠãè ¹ããŸá¿ãÞã¾ããÃ, ¹ããäÀ‡ãŠÊ¹ã¶ãã, ¤ãúÞãã, ÔãâØãŸ¶ã ‚ããõÀ 

ãä‰ãŠ¾ãã¶Ìã¾ã¶ã ‡ãŠãè ãäÌããä£ã ¦ã©ãã „Ôã‡ãŠãè „¹ã¾ãì‡ã‹¦ã¦ãã ½ãò ãä¶ããäÖ¦ã Öõ ý †‡ãŠ Ì¾ããÌãÔãããä¾ã‡ãŠ ‡ãŠã¾ãÃ‰ãŠ½ã ‡ãŠãè ¦ãõ¾ããÀãè •ãõÔãñ ãäÍãàã‡ãŠ 

¹ãÆãäÍãàã‡ãŠ-‡ãŠã¾ãÃ‰ãŠ½ã ‡ãñŠ ãäÊã† ºãªÊã¦ããè ÖìƒÃ ¼ããõãä¦ã‡ãŠ / àãñ̈ ããè¾ã ‚ããÌãÍ¾ã‡ãŠ¦ãã‚ããò ‡ãñŠ ¹ãÆãä¦ã ÔãâÌãñª¶ãÍããèÊã ‚ããõÀ Ôã•ãØã Öãñ¶ãã 

†Ìãâ ƒÔã‡ãñŠ ‚ã¶ãìÁ¹ã ãä‡ãŠÔããè ¼ããè ¦ãÀÖ ‡ãñŠ ¹ããäÀÌã¦ãÃ¶ã ‡ãŠãñ ‚ã¹ã¶ãã¶ãã ‚ããõÀ „Ôã½ãò ÔãâÍããñ£ã¶ã ‡ãñŠ ãäÊã† ÊãÞããèÊãã ÁŒã ‚ã¹ã¶ãã¶ãã 

•ãÁÀãè Öõ ý Ô¹ãÓ›Á¹ã Ôãñ ƒÔã‡ãñŠ ãäÊã† ¹ããŸ¿ãÞã¾ããÃ ‡ãñŠ Ôã¼ããè ¹ãÖÊãì‚ããò ¹ãÀ ÊãØãã¦ããÀ £¾ãã¶ã ªñ¶ãã ‚ããõÀ ¹ãÆ¾ããÔã ‡ãŠÀ¶ãã 

•ãÁÀãè Öõ ý ƒ¶ã ¹ãÆ¾ããÔããò ½ãò ãä¶ããäÖ¦ã Öõ ¹ããŸ¿ã‰ãŠ½ã ‡ãŠãè ÊãØãã¦ããÀ Ôã½ããèàãã, ãäÍãàã‡ãŠ-ãäÍãàãã ‡ãñŠ ãäÌããä¼ã¸ã Á¹ããò ‡ãñŠ ãäÊã† †‡ãŠ 

‚ããªÍãÃ ‡ãñŠ Á¹ã ½ãñ „¹ã¾ãì‡ã‹¦ã ¤ãúÞãã ¦ãõ¾ããÀ ‡ãŠÀ¶ãã; ‚ããõÀ Ì¾ãÌããäÔ©ã¦ã ‚ãÌã£ããÀ¥ãã „¦¹ã¸ã ‡ãŠÀ‡ãñŠ „Ôã‡ãñŠ ½ãã£¾ã½ã Ôãñ †‡ãŠ        

—ãã¶ãã£ããÀ „¦¹ã¸ã ‡ãŠÀ¶ããý ¾ãÖ ãä¶ã½¶ããäÊãŒããè¦ã ½ãìÿãò ‡ãñŠ ‚ãã£ããÀ ¹ãÀ ãä‡ãŠ¾ãã •ãã Ôã‡ãŠ¦ãã Öõ ý  
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1)  ¹ãÆãä¦ãºã£ª¦ãã †ÌãâÔãâ‡ãŠÊ¹ã ‡ãŠãè •ãÁÀ¦ã :- 

 ¼ããÀ¦ããè¾ã Ôã½ãã•ã ‡ãñŠ ‚ãã‡ãŠãÀ, „Ôã‡ãŠãè ãäÌããä¼ã¸ã¦ãã‚ããò ‚ããõÀ ¹ãÖÞãã¶ã ‡ãŠã ¾ãÖãú ‡ãŠãè ãäÍãàãã ¹ã£ªãä¦ã Ôãñ ØãÖÀã Ôãâºãâ£ã 

Öõý ƒÔã‡ãñŠ Ôãâª¼ãÃ ½ãñ ¾ãÖãúâ ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãŠã¾ãÃ‰ãŠ½ã ‡ãŠã ºãÖì‚ãã¾ãã½ããè ‚ããõÀ „ªã¦¦ã Á¹ã Öãñ Ôã‡ãŠ¦ãã Öõý ‚ãã•ã •ãºããä‡ãŠ 

ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãñŠ ºãðÖ¦¦ãÀ ½ãÖ¦Ìã ‡ãŠãñ £¾ãã¶ã ½ãò ÀŒã¦ãñ Öì† ¹ããŸ¿ã‰ãŠ½ã ‡ãñŠ †‡ãŠ ãäÌãÔ¦ãð¦ã ¤ãúÞãñ ‡ãŠãè ‚ããÌãÍ¾ã‡ãŠ¦ãã Öõ, ÌãÖãé 

ãäÍãàã¥ã ‡ãñŠ ãäÌããä¼ã¸ã ãä‰ãŠ¾ãã‡ãŠÊãã¹ããò ‡ãŠãñ •ããèÌãâ¦ã Á¹ã ½ãò ¼ããè ¹ãÆÔ¦ãì¦ã ‡ãŠÀ¶ãñ ‡ãŠãè ‚ããÌãÍ¾ã‡ãŠ¦ãã Öõý ¾ãÖ ‡ãŠª½ã ãäÍãàã‡ãŠ - 

ãäÍãàãã ‡ãñŠ ªîÔãÀñ ‡ãŠãÀ‡ãŠãò ‡ãñŠ ãäÊã† ¼ããè Ôãã©ãÃ‡ãŠ ÖãñØããý ƒÔã ¦ãÀÖ Ôãñ ‡ãŠ½ã¦ãÀ ãäÔ©ã¦ããè ½ãò ¼ããè ãäÍãàã¥ã ‡ãŠã¾ãÃ‰ãŠ½ã ‡ãŠãñ ¹ãÆ¼ããÌããè 

ºã¶ãã¾ãã •ãã Ôã‡ãŠ¦ãã Öõý ÖãÊããúãä‡ãŠ, ƒÔã ãäªÍãã ½ãò ‡ãìŠœ ¼ããè ¶ã¾ãã ‡ãŠÀ¶ãñ ‡ãñŠ ãäÊã† ‚ã£¾ãã¹ã‡ãŠãò ‡ãŠãñ ãäÍãàãã ¹ãÆªã¶ã ‡ãŠÀ¶ãñ ÌããÊããò 

Ìã ¶ã¾ããè Œããñ•ã ‡ãŠÀ¶ãñ ÌããÊããò ‡ãŠãè ¹ãÆãä¦ãºã£ª¦ãã Ìã Ôãâ‡ãŠÊ¹ã ‡ãŠãè •ãÁÀ¦ã Öõý 
 

2)  „¹ã¾ãì‡ã‹¦ã Ôãâ¾ããñ•ã¶ã ‚ããõÀ ÔãâÌããª ‡ãŠã¾ã½ã ‡ãŠÀ¶ãã :- 

 ãäÍãàã‡ãŠ - ãäÍãàãã, ¹ãÆÍããÔããä¶ã‡ãŠ ãäª½ããØã ‡ãŠãè „¹ã•ã ©ããèý ƒÔã‡ãŠã ¹ãÆÞããÀ - ¹ãÆÔããÀ Ìã ÔãâÀÞã¶ãã¦½ã‡ãŠ ºãªÊããÌã 

ÔãâÔ©ãã‡ãŠÀ¥ã ‡ãñŠ ´ãÀã Öì‚ããý ‚ãã•ã ¼ããè ¹ãÆÍããÔããä¶ã‡ãŠ ¹ãÖÊã •ããÀãè Öõý ‡ãŠãñƒÃ ¼ããè ¶ã¾ãã ‡ãŠª½ã ¾ãã ¾ãîú ‡ãŠÖò •¾ããªã¦ãÀ ¶ã† 

‡ãŠã¾ãÃ¼ããÀãò ‡ãŠãè ¹ããäÀ‡ãŠÊ¹ã¶ãã Ìã Ôãâ¹ããª¶ã, ¹ãÆÍããÔããä¶ã‡ãŠ ¹ãÆãä‰ãŠ¾ãã ‡ãñŠ ´ãÀã Öãñ¦ãã Öõý ¹ãÆÍããÔããä¶ã‡ãŠ ãäªÍãã ãä¶ãªóÍã ‡ãñŠ ¹ãÍÞãã¦ã 

Öãè ãäÍãàããäÌãªãò ‚ããõÀ ãäÌã´ã¶ããò ‡ãñŠ ¹ãÆ¾ããÔããò ‡ãŠãñ ÔãâØããäŸ¦ã ‡ãŠÀ¶ãñ ‡ãŠãè ‚ãã½ã ¹ãÆÌãðãä¦¦ã ªñŒããè Øã¾ããè Öõý ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãñŠ 

Ìã¦ãÃ½ãã¶ã ¤ãúÞãñ ‡ãñŠ ‡ãŠãÀ¥ã Öãè †ñÔãã Öãñ¦ãã Öõ •ããñ ãä‡ãŠ ƒÔã ãäªÍãã ½ãò ãä‡ãŠ† ãä‡ãŠÔããè ¼ããè ¹ãÆ¾ããÔã ‡ãŠãñ ¹ãŠÊããè¼ãî¦ã ‡ãŠÀ¶ãñ ½ãò ºãÖì¦ã 

ºã¡ã ºãã£ã‡ãŠ Öõý ƒÔã ãäªÍãã ½ãò Ì¾ããÌãÔãããä¾ã‡ãŠ ãäÌãÞããÀãò ‡ãŠãñ ¹ãÆ£ãã¶ã¦ãã ªñ¶ãã ‚ã¹ãñàããè¦ã ÖãñØããý ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãŠ ãäÌããä¼ã¸ã 

¹ããŸ¿ã‰ãŠ½ããò ‡ãŠãñ „¶ã‡ãŠãè ¹ãÆ‡ãðŠãä¦ã, ‚ã‡ãŠãªãä½ã ÔãâØãŸ¶ã Ìã ãä¶ã¾ãâ̈ ã¥ã, ãäÌããä¦¦ã¾ã Á¹ã, Ôã½ããèàãã ¹ãÀãèàãã ¾ããñ•ã¶ãã, ¹ãÆ½ãããä¥ã¦ã 

‡ãŠÀ¶ãñ ‡ãŠãè ¹ã£ªãä¦ã ¼ãîãä½ã‡ãŠã ½ãò ¹ãì¶ãÀãÌãðãä¦¦ã ‡ãŠãñ ãäÞã¶Öãè¦ã ‡ãŠÀ¶ãñ ‡ãñŠ „ñÍã Á¹ã Ôãñ ‡ãŠƒÃ ŸãñÔã ÔãìÞã¶ãã‚ããò Ìã Ôã½ãã£ãã¶ããò ‡ãŠãñ 

Ôãã½ã¶ãñ Êãã†Øãã ‚ããõÀ ãäÌããä¼ã¸ã ÔãâÔ©ãã¶ããñ Ìã ÔãâØãŸ¶ããñ ‡ãñŠ ½ã£¾ã †‡ãŠ „¹ã¾ãì‡ã‹¦ã Ôãâ¾ããñ•ã¶ã Ìã ÔãâÌããª ‡ãŠã¾ã½ã ‡ãŠÀ¶ãñ ½ãò Ôãã©ãÃ‡ãŠ 

ãäÔã£ª ÖãñØããý 
 

3)  ãäÌãÔ¦ãð¦ã —ãã¶ã ‡ãŠãè ‚ãã¹ãñàãã :- 

 ‚ãã•ã ‡ãŠãè ÔãºãÔãñ ºã¡ãè Þãì¶ããõ¦ããè ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãñŠ ãäÊã† ãäÌãÔ¦ãð¦ã —ãã¶ã ‡ãŠã ‡ãŠãñƒÃ ŸãñÔã ‚ãã£ããÀ ¶ã Öãñ¶ãã Öõý ‚ãã•ã 

‡ãŠãè ÔãºãÔãñ ºã¡ãè •ãÁÀ¦ã ÞãÊã ÀÖñ ‡ãŠã¾ãÃ‰ãŠ½ããò ‡ãŠã ‚ããÊããñÞã¶ãã¦½ã‡ãŠ ãäÌãÍÊãñÓã¥ã Ìã Ôã½ããèàãã Öõý ¹ããŸ¿ã‰ãŠ½ã ‡ãñŠ ¶ã† ¹ãÖÊãì‚ããò 

‡ãŠãñ Ôãã½ã¶ãñ Êãã¶ãñ ½ãò ÔãÖã¾ã¦ãã ‡ãŠÀòØãñ ‚ããõÀ Ôãõ£ªãâãä¦ã‡ãŠ —ãã¶ã Ìã ‡ãŠã¾ãÃ‡ãŠÊãã¹ã ‡ãñŠ ºããèÞã †‡ãŠ Ôãñ¦ãì ºã¶ãã†òØãñý †ñÔãñ ãäÔã£ªãâ¦ããñ ‡ãñŠ 

ãäÌãÁ£ª œã¶ãºããè¶ã •ãÁÀãè Öõ •ãõÔãñ ãäÌããä¼ã¸ã ãäÌãÓã¾ããò ‡ãŠãñ Ô¹ãÓ› Á¹ã Ôãñ Ôã½ã¢ãã¶ãñ ‡ãŠãè ¹ã¾ããÃ¹¦ã àã½ã¦ãã, Íãõãäàã‡ãŠ 

ãä‰ãŠ¾ãã‡ãŠÊãã¹ããò ‡ãñŠ —ãã¶ãã£ããÀ ‡ãŠãè ¹ã¾ããÃ¹¦ã¦ãã ‚ããõÀ ‡ãŠã¾ãÃ‰ãŠ½ããò ‡ãŠã ãäªŒãÌã›ãè¹ã¶ãý ƒãä¦ã ‡ãñŠ ‚ãã¾ãã½ããò ‡ãŠãñ ¼ããè ãäÌããä¼ã¸ã Ô¦ãÀãò 
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¹ãÀ Ôãâ‡ãŠãäÊã¦ã ‡ãŠÀ¶ãñ ‡ãŠãè ‚ããÌãÍ¾ã‡ãŠ¦ãã Öõ •ããñ ¹ããŸ¿ã‰ãŠ½ã ‡ãŠãñ ÖÀ ¹ããäÀãäÔ©ããä¦ã ‡ãñŠ ãäÊã† Ôã½ããèÞããè¶ã ºã¶ãã†ý —ãã¶ã ‡ãŠã ¾ãÖ 

‚ãã£ããÀ ƒÔã ãäÍãàã¥ã ¹ã£ªãä¦ã ‡ãŠãñ ãäÍãàãã ‡ãŠãè ãäÌããä¼ã¸ã ‡ãŠãä¡¾ããò ¾ã©ãã ‚ã£¾ãã¹ã‡ãŠ, ãäÌã²ãã©ããê Ì¾ãÌãÔ©ãã ‚ããõÀ ÔãâãØãŸãä¶ã‡ãŠ 

¹ãÖÊãì‚ããò ‡ãŠãñ †‡ãŠ ÔãìÞããè ½ãò ºããú£ãñØããý  
 

4)  ¹ããŸ¿ã‰ãŠ½ã ‚ãã¾ãã½ã ‡ãŠãñ ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¶ãã :- 

 ãäÍãàãã ‡ãŠã †‡ãŠ ½ãÖ¦Ìã¹ãî¥ãÃ Ôãõ£ªãâãä¦ã‡ãŠ ¹ãÖÊãî ÌãÖ ãäÍãàã‡ãŠ ãäÍãàãã‡ãŠãè Ôãã½ãããä•ã‡ãŠ ÔãâÀÞã¶ãã Öõ ãä•ãÔã‡ãñŠ ‚ã¶ªÀ 

ãäÍãàãã ‡ãŠãè Øããä¦ããäÌã£ããè¾ããú ÞãÊã¦ããè Ööý ¼ããÀ¦ã ‡ãñŠ Ôãâª¼ãÃ ½ãò, ¾ãÖ ÔãâÀÞã¶ãã ÔãâãäÌã£ãã¶ã ½ãò ãä¶ããäÖ¦ã Öõ •ããñ ¼ããÀ¦ã ‡ãŠãñ †‡ãŠ 

£ã½ãÃãä¶ãÀ¹ãñàã, Ôã½ãã•ãÌããªãè †Ìãâ Êããñ‡ãŠ¦ããâãä̈ ã‡ãŠ Àã•¾ã ÜããñãäÓã¦ã ‡ãŠÀ¦ãã Öõý ãäÍãàã‡ãŠ -ãäÍãàãã ‡ãñŠ ÒãäÓ›‡ãŠãñ¥ã ãäºãâªì ‡ãŠãñ Ö½ãò ¾ãÖãú 

Ôãñ ¤îú¤¶ãã ÞãããäÖ† ‚ããõÀ ‚ããÔãã¶ã Ôã½ãÔ¾ãã‚ããñ ‡ãñŠ Ôã½ãã£ãã¶ã ‡ãñŠ ãäÊã† ¼ããè ƒÔããè ÔãâÀÞã¶ãã ‡ãñŠ ‚ãâ¦ãØãÃ¦ã ‚ã£¾ã¾ã¶ã ‡ãŠÀ¶ãã 

ÞãããäÖ†ý ¾ãÖ ¹ãÆ¾ããÔã Ö½ãò ãä‡ãŠÔããè ¼ããè ¹ããäÀÜã›¶ãã ‡ãŠãñ ãäÌããä¼ã¸ã ¹ãÖÊãì‚ããñ Ôãñ ªñŒã¶ãñ ½ãò ½ãªª ‡ãŠÀñØãã ¦ã©ãã ƒ¶ã‡ãñŠ ºããÀñ ½ãò †‡ãŠ 

ãäÌãÔ¦ãð¦ã ‚ããõÀ ºãñÖ¦ãÀ Ôã½ã¢ãªãÀãè ¼ããè ‡ãŠã¾ã½ã ‡ãŠÀñØãã, ƒÔã ¹ãÆ‡ãŠãÀ Ôãñ ¹ããŸ¿ã‰ãŠ½ã ‡ãŠãè •ãÁÀ¦ããñâ ‡ãñŠ ãäÌããä¼ã¸ã ‚ãã¾ãã½ããò ‡ãñŠ 

ºããÀñ ½ãò †‡ãŠ Ôã½ãìÞÞã ¦ã©ãã Ôãã¹ãñàã Ôã½ã¢ã ãäÌã‡ãŠãäÔã¦ã ‡ãŠÀ¶ãñ ‡ãŠãè ¼ããè •ãÁÀ¦ã ÖãñØããèý 
 

5)  ãäÍãàã‡ãŠ-ãäÍãàãã ÔãâÔ©ãã¶ã ‡ãñŠ Øãì¥ãÌã¦¦ãã ½ãò Ôãì£ããÀ :- 

 ãäÍãàã‡ãŠ - ãäÍãàãã ÔãâÔ©ãã¶ããñ ‡ãŠãè Øãì¥ãÌã§ãã ‡ãñŠ ¹ãõ½ãã¶ãñ ‡ãŠãñ ºã¶ãã¶ãñ ‡ãñŠ ãäÊã† ‡ãŠã¾ãÃ‡ãŠÊãã¹ã ¹ãÆ¥ããÊããè ‡ãŠãñ †‡ãŠ ¶ã† 

½ãã¹ãªâ¡ ‡ãñŠ Á¹ã ½ãò ¹ãÆÔ¦ãì¦ã ‡ãŠÀ¶ãã ¼ããÀ¦ã ‡ãñŠ Ôãâª¼ãÃ  ½ãò †‡ãŠ ¦ãã•ããè ¹ããäÀÜã›¶ãã Öõý ¾ãÖ ‡ãŠª½ã ÀãÓ›Èãè¾ã Ô¦ãÀ ¹ãÀ „Ÿã¾ãã 

Øã¾ãã Öõý ãä‡ãŠÔããè ¼ããè ÔãâÔ©ãã¶ã ½ãò ¹ããŸ¿ã‰ãŠ½ã ÔãâÞãããäÊã¦ã ‡ãŠÀ¶ãñ ‡ãñŠ ãäÊã† ºãìãä¶ã¾ããªãè ÔãìãäÌã£ãã‚ããñ ‡ãŠãñ ¦ã¾ã ‡ãŠÀ¶ãñ ‡ãñŠ ãäÊã† †‡ãŠ 

½ãã¹ãªâ¡ ‡ãŠã Öãñ¶ãã ‚ããÌãÍ¾ã‡ãŠ Öõý ãäÍãàã‡ãŠ -ãäÍãàãã ‡ãñŠ ¶ãã½ã¹ãÀ Ì¾ããÌãÔã¾ããè‡ãŠÀ¥ã Ìã ¶¾ãî¶ã Øãì¥ãÌã§ãã ÌããÊãñ ‡ãìŠ‡ãìŠÀ½ãì§ãã¶ãì½ãã 

ÔãâÔ©ãã¶ããò ‡ãŠãè Ìãðãä£ª ‡ãŠãñ Àãñ‡ãŠ¶ãñ ¦ã©ãã ªìÀãÞããÀ ‡ãŠãñ Àãñ‡ãŠ¶ãñ ‡ãñŠ ãäÊã†, „ÞÞã Øãì¥ãÌã§ãã ÌããÊãñ ÔãâÔ©ãã¶ããñ ‡ãŠãñ „¶ã‡ãñŠ ‡ãŠã¾ãÃ 

Ì¾ãÌãÖãÀ ½ãò ÔãÖ¾ããñØã ªñ¶ãñ Öñ¦ãì ¦ã©ãã ‚ã£¾ãã¹ã‡ãŠ Ìã ‚ã£¾ãã¹ã¶ã ‡ãñŠ ãäÌã‡ãŠãÔã ‡ãñŠ ãäÊã† ‚ããõÀ Øããä¦ããäÌããä£ã ÔãâÞããÊã¶ã ‡ãñŠ ãäÊã† 

ÔãÌãÃ½ãã¶¾ã ½ãã¹ãªâ¡ ‡ãŠãè •ãÁÀ¦ã ºãÖì¦ã Öãè ºã¤ •ãã¦ããè Ööâý ½ãã¹ãªâ¡ãñ ‡ãŠãñ ‡ãñŠÌãÊã ‡ãŠã¶ãî¶ããè ¹ãÆ‡ãŠãÀ ‡ãñŠ ‡ãŠãè ¶ãÖãé ºããäÊ‡ãŠ †‡ãŠ ¶ã† 

ÒãäÓ›‡ãŠãñ¥ã ‡ãñŠ ªÍãÃ¶ã Ôãñ ‚ããñ¦ã¹ãÆãñ¦ã Öãñ¶ãã ÞãããäÖ† •ããñ ãäÍãàã¥ã ‡ãñŠ Ô¦ãÀ ‡ãŠãñ „úŠÞãã „Ÿã Ôã‡ãòŠý ½ãã¹ãªâ¡ãñ ‡ãŠãñ ÊããØãî ‡ãŠÀ¶ãñ ½ãò 

¹ããÀªãäÍãÃ¦ãã Öãñ¶ããè ÞãããäÖ†ý ÔãâÔ©ãã¶ããò Ôãñ ¹ãÆãä¦ã ÔãîÞã¶ãã‚ããò ¹ãÀ „¶ãÔãñ Ôããè£ããè ºãã¦ãò ‡ãŠÀ‡ãñŠ ÖÊã ‡ãŠÀ¶ããè ÞãããäÖ†ý ƒ¶ã Ô¦ãÀãò ‡ãñŠ 

´ãÀã Ôãâ‡ãŠã¾ã ‡ãŠãñ ¶ãÌããÞããÀãè Ìãõ‡ãŠãäÊ¹ã‡ãŠ †Ìãâ ÊãÞããèÊãã¶ã ¦ãÀãè‡ãŠãò ‡ãŠãñ ‚ã¹ã¶ãã¶ãñ ‡ãŠã Ôãì£ããÌã ãäª¾ãã •ãã¶ãã ÞãããäÖ† ¦ãããä‡ãŠ ÌãÖ 

ãäÍãàã¥ã ‡ãñŠ ãäÊã† ÔãÖã¾ã‡ãŠ ãäÔã£ª Öãñ Ôã‡ãñŠ ý 
 

6)  ãäÍãàã‡ãŠ ãäÍãàãã ‡ãŠã¾ãÃ‰ãŠ½ããò ¹ãÀ ãä¶ã¾ãâ̈ ã¥ã :- 

 ãä‡ãŠÔããè ¹ãÆãäÍãàã¥ã ½ããÖããäÌã²ããÊã¾ã ‡ãñŠ Ôãã©ã ‡ãŠãñƒÃ  ¹ãÆã¾ããñãäØã‡ãŠ ãäÌã²ããÊã¾ã ‡ãŠã ÔãÊãØ¶ããè‡ãŠÀ¥ã ƒÔããäÊã† ÔãâÊãØ¶ã ãä‡ãŠ¾ãã 
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•ãã¦ãã Öõ ¦ãããä‡ãŠ ¹ãÆãäÍãàã¥ã Êãñ¶ãñ ÌããÊãñ ãäÍãàã‡ãŠ ‡ãŠãè ¦ãõ¾ãããäÀ¾ããú ƒÔã Ôãâºãâ£ã ½ãò ãäÌã²ããÊã¾ã ‡ãŠãè ãäÔ©ã¦ããè ‚ããõÀ ÌããÔ¦ããäÌã‡ãŠ¦ãã ‡ãñŠ 

‚ã¶ãìÁ¹ã Öãñ Ôã‡ãòŠý ƒÔã Ôãâª¼ãÃ ½ãò ‡ãŠãè Øã¾ããè ãäÔã¹ãŠããäÀÍããò Ìã ƒ¶ã ªãñ¶ããò ‡ãŠãñ •ããñ¡¶ãñ ‡ãñŠ ½ãÖ¦Ìã ¹ãÀ ‡ãŠ¼ããè ¼ããè ÔãÌããÊã Œã¡ñ ¶ãÖãé 

ãä‡ãŠ† Øã† Öõñý ¹ãÀ¶¦ãì ƒÔã Ôãâª¼ãÃ †‡ãŠ ºãìãä¶ã¾ããª ÔãÌããÊã ¾ãÖ Öõ ãä‡ãŠ ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãŠãñ ƒÔã ¦ãÀÖ ‡ã‹¾ããò ÔãâØããäŸ¦ã ãä‡ãŠ¾ãã 

•ãã¦ãã Öõ ãä‡ãŠ ÌãÖ ãäÌã²ããÊã¾ã ‡ãŠãè Øããä¦ããäÌããä£ã¾ããò ‡ãñŠ Ôãã©ã ¦ããÊã½ãñÊã ¶ãÖãé ºã¶ãã ¹ãã¦ãã Öõ ¦ãããä‡ãŠ ¹ãÆã¾ããñãäØã‡ãŠ ãäÌã²ããÊã¾ã ‡ãñŠ ¹ãŸ¶ã 

- ¹ããŸ¶ã ‡ãŠãè Øãì¥ãÌã¦¦ãã ½ãâñ Ìãðãä£ª Öãñ Ôã‡ãñŠý ƒÔã‡ãñŠ ºãÖì¦ãÔãñ ‡ãŠãÀ¥ã Öãñ Ôã‡ãŠ¦ãñ Ööý ÞãÞããÃ ¹ããÀÔ¹ããäÀ‡ãŠ Ìãõ¾ããä‡ã‹¦ã‡ãŠ Ôãâºãâ£ã; 

ãäÍãàã‡ãŠ - ãäÍãàãã ÔãâÔ©ãã¶ã ‡ãŠã ãäÌã²ããÊã¾ã ‡ãñŠ ‡ãŠã¾ãÃ‰ãŠ½ã ¹ãÀ ãä¶ã¾ãâ̈ ã¥ã; ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãñŠ ãäÊã† ãä¶ããä½ãÃ¦ã ‡ãŠã¾ãÃ‰ãŠ½ããò 

ãä¶ã£ããÃÀ¥ã ‚ãØãÀ ãä‰ãŠ¾ãã¶Ìã¾ã¶ã ƒÔã ¹ãÆ‡ãŠãÀ Ôãñ Öãñ¦ãã ãä‡ãŠ ÌãÖ ãäÍãàã‡ãŠãò Ìã ¹ãÆãäÍãàã¥ãããä©ãÃ¾ããò ½ãò „¦ÔããÖ „¦¹ã¸ã ‡ãŠÀ Ôã‡ãñŠ ; 

¹ãÀâ¹ãÀãÌããªãè ¾ãã Á¤ãèÌããªãè Ôãã½ãããä•ã‡ãŠ ÔãâØãŸ¶ã •ããñ ¹ãÆãäÍãàã¥ãã©ããê ãäÍãàã‡ãŠãò Ìã ãäÍãàã‡ãŠ - ¹ãÆãäÍãàã‡ãŠãò ‡ãŠãñ Ì¾ãÌãÔãã¾ããØã¦ã 

¹ãÆãäÍãàã¥ã ‡ãŠã¾ãÃ ½ãò ‡ãŠã¾ãÃ Ôãâ¹ããª¶ã ‡ãñŠ ½ãã½ãÊãñ ½ãò Ôã½ãã¶ã £ãÀã¦ãÊã ¹ãÀ Œã¡ã Öãñ¶ãñ ½ãò Á‡ãŠãÌã› ¡ãÊãñý ¾ãñ ‚ããõÀ ‚ã¶¾ã ¹ãÆÍ¶ã 

ãäÌãÞããÀ¥ããè¾ã Ööý ¾ã²ããä¹ã ƒÔã ãäªÍãã ½ãò ‡ãìŠœ ‚ã¶ãìÔãâ£ãã¶ãã¦½ã‡ãŠ ¹ãÆ¾ããÔã ãä‡ãŠ† Øã† Öö Êãñãä‡ãŠ¶ã ÔãâÔ©ãã ãäÌãÍãñÓã ‡ãñŠ Ôãâª¼ãÃ ½ãò 

Ì¾ãÌããäÔ©ã¦ã ‚ããõÀ ¹ãÆ¾ããñØããäÔã£ª ¹ãÀãèàã¥ã Íãã¾ãª Öãè „¹ãÊãº£ã Öãñý ¹ãÆãäÍãàã¥ã ÔãâÔ©ãã‚ããò Ìã ¹ãÆã¾ããñãäØã‡ãŠ ãäÌã²ããÊã¾ããò ½ãò ºããèÞã ‡ãñŠ 

‚ãÊãØããÌã ‡ãŠãñ ªîÀ ‡ãŠÀ¶ãñ ‡ãñŠ ãäÊã† ƒ¶ã‡ãŠãè ¹ãÆ‡ãðŠãä¦ã Ìã ‡ãŠãÀ¥ããò ‡ãñŠ ‚ã£¾ã¾ã¶ã Ôãñ ‡ãìŠœ ãä¶ãÓ‡ãŠÓãÃ ãä¶ã‡ãŠãÊãñ •ãã Ôã‡ãŠ¦ãñ Öö •ããñ ƒ¶Öãè 

ªãñ¶ããò ‡ãñŠ ºããèÞã ‡ãñŠ ‚ã‡ãŠãªãä½ã‡ãŠ, ÔããâØãŸãä¶ã‡ãŠ ‚ãÊãØããÌã ‡ãŠãñ ¹ãÆ¼ããÌã‡ãŠãÀãè ¦ãÀãè‡ãŠãò Ôãñ ªîÀ ‡ãŠÀ Ôã‡ãŠ¦ãã Öõ ¦ã©ãã ‚ã£¾ãã¹ã‡ãŠãò 

‡ãŠãñ ‚ã£¾ãã¹ã‡ãŠ ãäÌãÓã¾ã‡ãŠ ¦ãõ¾ããÀãè ‡ãñŠ ãäÊã† ºãñÖ¦ãÀ ¤âØã Ôãñ ¦ãõ¾ããÀ ‡ãŠÀ Ôã‡ãòŠØãñý 
 

7)  ãäÍãàã‡ãŠ ãäÍãàãã ½ãò Œããñ•ã ‡ãŠã ½ãÖ¦Ìã †Ìãâ ‚ããÌãÍ¾ã‡ãŠ¦ãã  :- 

 ‚ãã•ã •ãºã ãäÍãàã‡ãŠ - ãäÍãàãã ½ãò ¶ã¾ãñ Œããñ•ã ‡ãìŠœ ¶ã¾ãã ‡ãŠÀ¶ãñ ‡ãŠãè „¦Ôãì‡ãŠ¦ãã ãäªŒããƒÃ ªñ¦ããè Öõ ¦ããñ ¾ãÖ ‡ãŠÖ¶ãã „ãäÞã¦ã 

¶ã ÖãñØãã ãä‡ãŠ ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãñŠ ãäÌãÓã¾ã ½ãò ãä‡ãŠ¾ãñ •ãã ÀÖñ Íããñ£ã ‚ã£¾ãã¹ã‡ãŠ ‡ãŠã¾ãÃ‡ãŠÊãã¹ããò ‡ãñŠ Ôãì£ããÀ ½ãò ‚ã¹ã¶ãã ¾ããñØãªã¶ã ªñ 

Ôã‡ãòŠØãñý ÖãÊããúãä‡ãŠ, ƒÔã àãñ̈ ã ½ãò ºãÖì¦ã Ôãñ Íããñ£ã ‡ãŠã¾ãÃ ¹ãÆØããä¦ã ¹ãÀ Öö Êãñãä‡ãŠ¶ã •¾ããªã¦ãÀ ½ã¶ããñãäÌã—ãã¶ã ¦ã©ãã Ôãã½ãã•ãÍããÔ¨ã ‡ãñŠ 

àãñ̈ ã ¦ã‡ãŠ Öãè Ôããèãä½ã¦ã Ööý ¾ãñ Íããñ£ã‡ãŠã¾ãÃ, Ôã½ãÔ¾ãã - ‚ã£¾ã¾ã¶ã ‡ãñŠ Á¹ã ½ãò Öãè Öö ãä•ã¶ã½ãò ‡ãìŠœ Öãè ‚ããäÔ©ã¦ã ãäÌãÓã¾ã •ãõÔãñ - 

œã¨ã, ãäÍãàã‡ãŠ Ìã Íãõãäàã‡ãŠ ¹ãÆÍããÔã‡ãŠ ‚ãããäª Íãããä½ãÊã ãä‡ãŠ¾ãñ •ãã¦ãñ Ööý ŸãñÔã ãäÌãÞããÀãò ‡ãñŠ ‚ã¼ããÌã ½ãò Íããñ£ã ‡ãñŠ ãäÊã¾ãñ Þãì¶ãñ Øã† 

ãäÌãÓã¾ã ¹ãÆ¾ããñØã ½ãò Êããè ØãƒÃ ‚ãÌã£ããÀ¥ãã†ú ‚ããõÀ Ìãñ Ôãâºãâ£ã ãä•ã¶Öò Œããñ•ãã •ãã¶ãã Öõ ‡ãŠãñƒÃ Ôãã©ãÃ‡ãŠ ‚ã¶¦ãÒÃãäÓ› ¶ãÖãé ªñ ¹ãã¦ãñ Öö 

ãä•ã¶ã‡ãñŠ ‡ãŠãÀ¥ã Íãõàããä¥ã‡ãŠ Ì¾ãÌãÖãÀ ½ãò Ôãì£ããÀ Êãã¾ãã •ãã Ôã‡ãòŠý 

 ÔããÀñ ‚ã¶ãìÔãâ£ãã¶ããò ‡ãŠãè ¹ãì¶ã:Ôã½ããèàãã ‡ãŠãè •ãã¶ããè ÞãããäÖ† ¦ãããä‡ãŠ ¾ãÖ ãäÌãÍÊãñÓã¥ã ãä‡ãŠ¾ãã •ãã Ôã‡ãñŠ ãä‡ãŠ ƒ¶ã 

‚ã¶ãìÔãâ£ãã¶ããò ‡ãñŠ ¦ã‡ãÃŠ Íãõãäàã‡ãŠ Ì¾ãÌãÔ©ãã ‡ãŠãñ Ôã½ã¢ã¶ãñ ‚ããõÀ ÖÔ¦ãàãñ¹ã ÀŒã¶ãñ ½ãò ãä‡ãŠ¦ã¶ãñ Ôãàã½ã Ööý ºãÖì¦ã ‚ããä£ã‡ãŠ ÔãâŒ¾ãã ½ãò 

ãä‡ãŠ† Øã† Íããñ£ã ‡ãñŠÌãÊã ¹ãÆ¾ããñØãÌããªãè Öãè •ãã¶ã ¹ã¡¦ãñ Ööý ƒ¶ã ÔãºãÔãñ ‡ãìŠœ „¹ã¾ããñØããè Íããñ£ã ‡ãŠã¾ããô ‡ãŠãò Þãì¶ã¶ãã Ì¾ã©ãÃ Öõ ‡ã‹¾ããòãä‡ãŠ 

„¶ã‡ãŠã ÒÓ›ãè‡ãŠãñ¶ã ‡ãñŠÌãÊã Ôãõ£ªãâãä¦ã‡ãŠ Öãñ¦ãã Öõý ƒ¶ã Íããñ£ã ‡ãŠã¾ããô ½ãñ Ôã½ãã¶ã ãä¶ãÓ‡ãŠÓããó ‡ãŠãñ ¹ãÖÞãã¶ã¶ãã ¾ãã ãä¶ãÓ‡ãŠÓããô ‡ãŠã 
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‚ããõÔã¦ã —ãã¦ã ‡ãŠÀ¶ãã ãä‡ãŠÔããè ¹ãÆ‡ãŠãÀ ‡ãŠã ‚ã©ãÃ¹ãî¥ãÃ ¾ããñØãªã¶ã ¶ãÖãé Öãñ Ôã‡ãŠ¦ããý ƒÔã‡ãñŠ ºãªÊãñ ½ãò „¹ãÊãº£ã ‚ã£¾ã¾ã¶ããò ‡ãŠãñ 

¹ãÀŒãã •ãã¶ãã ÞãããäÖ† ¦ã©ãã „¶Öò ãäÌããä¼ã¸ã ¹ãÆ‡ãŠãÀ Ôãñ „¹ã¾ããñØããè ºã¶ãã¶ãã ÞãããäÖ†ý ƒÔã Ôãâª¼ãÃ ½ãò ¹ãÆ©ã½ã Ôã½ãìÖ ÌãØãÃ ‡ãñŠ 

‚ã£¾ã¾ã¶ããò Ôãñ ‡ãŠãñƒÃ Êãã¼ã ¶ãÖãé ÖãñØããý ƒ¶ã‡ãŠã Ôãªì¹ã¾ããñØã ‚ã¶ãìÔãâ£ãã¶ã‡ãŠ¦ããÃ‚ããò ‡ãŠãñ ¹ãÆãÀâãä¼ã‡ãŠ Íããñ£ã‡ãŠã¾ãÃ ‡ãŠã ‚ã¶ãì¼ãÌã Öãñ¶ãñ 

‡ãñŠ ãäÊã† ãä‡ãŠ¾ãã •ãã Ôã‡ãŠ¦ãã Öõ ¾ã²ããä¹ã ÌãÖ ¼ããè ƒ¶ã‡ãñŠ ¼ããÌããè ‚ã¶ãìÔãâ£ãã¶ã ‡ãñŠ ãäÊã† ‡ãŠãñƒÃ ŒããÔã ½ãªªØããÀ Ôãããäºã¦ã ¶ãÖãé ÖãñØããý 

ƒ¶ã‡ãŠã ªîÔãÀã „¹ã¾ããñØã Ô¶ãã¦ã‡ãŠãñ¦¦ãÀ Ìã Íããñ£ã Ô¦ãÀ ‡ãñŠ œã¨ããò ‡ãñŠ ãäÊã† Ôãã½ãã¶¾ã •ãã¶ã‡ãŠããäÀ¾ããò Ìã Íããñ£ã Ô¦ãÀ ‡ãñŠ œã¨ããò ‡ãñŠ 

ãäÊã† Öãñ Ôã‡ãñŠ ãä•ã¶ã½ãò ãäÍãàãã ‡ãñŠ ŸãñÔã ãäºãâªì‚ããò ‡ãŠãè ¹ããÀªÍããê Ì¾ããŒ¾ãã†ú ÖãòØããè ¦ã©ãã ãäÍãàã¥ã‡ãŠãè ¹ãÆãäÌããä£ã¾ããò ‡ãŠãñ ¹ãÖÞãã¶ãã 

•ãã†Øãã ‚ããõÀ ãäÍãàããäÌãªãò Ìã ãäÍãàã‡ãŠ - ¹ãÆãäÍãàã‡ãŠãò ‡ãñŠ ºããèÞã ƒ¶Öò ¹ãÆÔ¦ãì¦ã ãä‡ãŠ¾ãã •ãã†Øããý 
 

8)  ãäÍãàã‡ãŠ ãäÍãàãã ‡ãŠãè Ôãã©ãÃ‡ãŠ¦ãã ¹ãñ ºãÌããÊã / ¹ãÆÍ¶ã :- 

 ãä¹ãœÊãñ ªãñ ªÍã‡ãŠãò Ôãñ ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãŠãè Ôãã©ãÃ‡ãŠ¦ãã ¹ãÀ ‡ãŠã¹ãŠãè ‚ããÊããñÞã¶ãã†ú Ôãã½ã¶ãñ ‚ãã¾ããè Ööý ãäÍãàã‡ãŠ - 

ãäÍãàãã ‡ãŠãñ ãäÍãàãã ½ãò ãäÍããäàã‡ãŠãò ‡ãŠãè ¶ã¾ããè ¼ãìãä½ã‡ãŠã ‡ãñŠ ¹ãÆãä¦ã ‚ããõÀ ‚ããä£ã‡ãŠ ãä•ã½½ãñÌããÀ ‚ããõÀ ÔãâÌãñª¶ãÍããèÊã ºã¶ãã¶ãñ ‡ãŠãè •ãÁÀ¦ã 

½ãÖÔãîÔã ‡ãŠãè ØãƒÃ Öõý ãäÍãàãã ‡ãŠãè ºãªÊã¦ããè ÖìƒÃ ¹ãÆããäããä½ã‡ãŠ¦ãã‚ããò Ìã Ôãã½ãããä•ã‡ãŠ ¹ãÆãä‰ãŠ¾ãã‚ããò ½ãò Ôããè£ãñ ¾ããñØãªã¶ã ‡ãŠãñ ªñŒã¦ãñ Öì† 

ãäÍãàã‡ãŠ - ãäÍãàãã Ôãñ ¼ããè ¶ã¾ããè ‚ãã‡ãŠãâàãã‚ããò ‡ãŠã •ã¶½ã Öì‚ãã Öõý ƒ¶ã ‚ãã‡ãŠãâàãã‚ããò ‡ãŠãè ¢ãÊã‡ãŠ Ö½ãò ãäÌã²ããÊã¾ããè¶ã ãäÍãàãã ½ãò 

`ØãÆã½ã ãäÍãàãã Ôããä½ããä¦ã' ‡ãñŠ ½ãã£¾ã½ã Ôãñ Ô©ãã¶ããè¾ã Ôã½ãìªã¾ã ‡ãŠãè ¼ããØããèªãÀãè, Íãõãäàã‡ãŠ ‡ãŠã¾ãÃ‰ãŠ½ã ‡ãñŠ ¹ãÆÍããÔã¶ã ½ãò ¹ãÆŒãâ¡ Ìã 

ãä•ãÊãã Ô¦ãÀ ¹ãÀ ªîÔãÀñ ãäÌã¼ããØããò ‡ãŠãè ¼ããØããèªãÀãè, ãäÌã²ããÊã¾ã ‡ãŠã¾ãÃ‰ãŠ½ã ½ãò ªîÔãÀñ ãäÌã‡ãŠãÔã ãäÌã¼ããØããò ¦ã©ãã Ô©ãããä¶ã‡ãŠ „¹ã¾ããñØããè 

¦ã¦Ìããò ‡ãŠãñ Íãããä½ãÊã ‡ãŠÀ¶ãñ ‡ãñŠ „ñÍ¾ã Ôãñ Ô©ãã¶ããè¾ã ÔãâØãŸ¶ããò ‡ãŠãè ¼ããØããèªãÀãè ‡ãŠãè ¶ã¾ããè ÍãìÁ‚ãã¦ã ½ãò ãä½ãÊã¦ãñ Ööý ƒ¶ã ¶ã¾ããè 

ÍãìÁ‚ãã¦ããò Ôãñ ãäÍãàãã ‡ãŠã¾ãÃ‰ãŠ½ã ‡ãŠãè ‚ã‡ãŠãªãä½ã‡ãŠ Ìã ¹ãÆºã¶£ã¶ã ‡ãŠãè ‡ãìŠœ ŒããÔã Ôã½ãÔ¾ãã‚ããò ‡ãŠã ºãÖì¦ã ÔãÖ•ã ¤âØã Ôãñ 

ãä¶ã¹ã›ãÀã Öì‚ãã Öõý ‚ãºã ¦ã‡ãŠ ªîÔãÀñ ãäÌã¼ããØããò ‡ãñŠ ‡ãŠ¦ããÃ£ã¦ããÃ ¦ã©ãã ãäÍãàãã ‡ãñŠ ãä•ã½½ãñÌããÀ ÊããòØããñ ‡ãñŠ Ôã½ãîãäÖ‡ãŠ ‚ã¶ãì¼ãÌã ¼ããè 

„¹ãÊãº£ã Ööý ¹ãÆã©ããä½ã‡ãŠ ãäÍãàãã, Ô©ãã¶ããè¾ã ÔÌã¹ãÆÍããÔã¶ã ¦ã©ãã ‚ã¶¾ã ãäÌã‡ãŠãÔã ÔãâØãŸ¶ããò ‡ãŠãè ªñŒãÀñŒã ½ãò Ööý ÖãÊããú‡ãŠãè, ‚ã¼ããè 

¼ããè ‚ã£¾ãã¹ã‡ãŠãò ‡ãñŠ ‡ãŠã¾ããó ‡ãŠãè Ôã½ããèàãã ‡ãŠã ¹ãõ½ãã¶ãã, „¶ã‡ãñŠ Ì¾ãÌãÖãÀ, ªîÔãÀãè ÔãâÔ©ãã‚ããò ½ãò „¶ã‡ãñŠ ¹ãÆãä¦ã „¶ã‡ãñŠ ÒÓ›ãè‡ãŠãñ¥ã ‡ãñŠ 

ºããÀñ ½ãò ‡ãŠãñƒÃ ŒããÔã Àã¾ã ‚ã¼ããè ¦ã‡ãŠ ¶ãÖãé ºã¶ã Ôã‡ãŠãè Öõý ‚ã£¾ãã¹ã‡ãŠãò ‡ãñŠ Ôãã©ã ¾ãÖ †‡ãŠ Ôã½ãÔ¾ãã Öõ ãä‡ãŠ ‚ã£¾ãã¹ã‡ãŠ ‡ãŠãè 

ãäÍãàãã ½ãò  Ì¾ããÌãÔãããä¾ã‡ãŠ¦ãã ‡ãŠãè ÖõãäÔã¾ã¦ã ‡ãŠã ªãÌãã ‡ãŠÀ¦ãñ ÌãõÔãñ Ì¾ããä‡ã‹¦ã Ìã Ôã½ãîÖãò ‡ãñŠ Ôãã©ã ‡ãŠã½ã ‡ãŠÀ¶ãã ¹ã¡ Ôã‡ãŠ¦ãã Öõ •ããñ 

ãäÍãàãã ‡ãñŠ àãñ̈ ã ½ãò ªàã ¶ãÖãéâ Ööý ÌãõÔããè ¹ãÆãäÀãäÔ©ããä¦ã¾ããò Ôãñ ãä¶ãºã›¶ãñ ‡ãñŠ ãäÊã† ÔãâÌãñª¶ãÍããèÊã ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãñŠ ¹ããŸ¿ã‰ãŠ½ã ‡ãŠãè 

ÔãÖã¾ã¦ãã Êãñ¶ãã •¾ããªã Ô©ãããä¾ã¦Ìã ¹ãÆªã¶ã ‡ãŠÀ¶ãñ •ãõÔãã ÖãñØããý 
 

9)  ãäÍãàã‡ãŠ ãäÍãàãã ½ãò ¶ã¾ããè ¹ãÆÌãðãä¦¦ã¾ããò ‡ãŠã ãäÌã‡ãŠãÔã :- 

 ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãŠãè ºã¤¦ããè ½ããúØã Ìã ãäÌããäÌã£ã¦ãã ‡ãñŠ Ôãã©ã - Ôãã©ã ƒÔã àãñ̈ ã ½ãò ‡ãìŠœ ¶ã¾ããè ¹ãÆÌãðãä¦¦ã¾ããò ‡ãŠãñ ¼ããè 
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ãäÌã‡ãŠãÔã Öãñ ÀÖã Öõ •ããñ ¹ãÖÊãñ ‡ãŠ¼ããè ãäÌã²ã½ãã¶ã ¶ãÖãé ©ããèòý ‚ããõÀ ¶ã Öãè ½ãã¶¾ã ©ããéý ºãÖì¦ã ºã¡ãè ÔãâŒ¾ãã ½ãò ¶ã† ÔãâÔ©ãã¶ããò ‡ãŠã 

•ã¶½ã Öì‚ãã, •ããñ ãä¶ã½¶ã¦ã½ã Ô¦ãÀ ‡ãŠãñ ¼ããè ¶ãÖãé ãäœ¹ãã¦ãñ Ööý ãäÍãàã‡ãŠãò ‡ãŠãè ÔãñÌãã Íã¦ããô ½ãò Öãñ¶ãñ ÌããÊãñ Ôãì£ããÀãò ‡ãŠã ¹ãÆ¼ããÌã 

ãäÍãàã‡ãŠ - ãäÍãàãã ¹ãÀ ¹ã¡ãý ¾ãÖ Ì¾ãÌãÔãã¾ã „¶ã ÊããñØããò ‡ãŠãñ  ‚ãã‡ãŠÓãÃ‡ãŠ ÊãØãã •ããñ †ñÔããè ãäÍãàãã ‡ãŠãñ ¹ãÔãâª ‡ãŠÀ¦ãñ Öö •ããñ „¶Öò 

¶ããõ‡ãŠÀãè ãäªÊãÌãã Ôã‡ãñŠý ºãÖì¦ã Ôãñ ãä¶ã•ããè ÔãâØãŸ¶ããò ¶ãñ ãäºã¶ãã ÔãÀ‡ãŠãÀãè ãäÌã¦¦ããè¾ã ÔãÖã¾ã¦ãã ‡ãñŠ ãäÍãàã¥ã ÔãâÔ©ãã‚ããò ‡ãŠãè 

Ô©ãã¹ã¶ãã ‡ãŠãè Ööý ¾ãñ ÔãâØãŸ¶ã ãäÍãàããä©ãÃ¾ããò Ôãñ ÌãÔãîÊããè •ãã¶ãñ ÌããÊãñ ÍãìÊ‡ãŠ Ôãñ ÔãâÞããäÊã¦ã Öãñ¦ãñ Öö ãä•ãÔã½ãò ãäÌã‡ãŠãÔã ÍãìÊ‡ãŠ ¼ããè 

Íãããä½ãÊã Öõý ƒÔã Ô¦ãÀ ¹ãÀ ¾ãÖ ºãã•ã ãäÖ¶ãã ¼ããè „ãäÞã¦ã ÖãñØãã ãä‡ãŠ ãäÍãàã‡ãŠ - ãäÍãàãã ¹ãÆªã¶ã ‡ãŠÀ¶ãñ ‡ãŠãè ¹ãÆ©ãã ½ãîÊã Á¹ã Ôãñ 

¶ãÌã¹ãÆÌãñÍããè ãäÍãàã‡ãŠãò ‡ãŠãñ ãäÍãÓ¾ãÌãðãä¦¦ã ªñ¶ãñ Ôãñ ÍãìÁ ‡ãŠãè ØãƒÃ ©ããèý Þãîúãä‡ãŠ, ‚ã£¾ãã¹ã‡ãŠ ‡ãŠãñ Ôã½ãã•ã ½ãò †‡ãŠ ãäÌãÍãñÓã ¼ãîãä½ã‡ãŠã ‡ãŠã 

ãä¶ãÌããÃÖ ‡ãŠÀ¶ãã Öõ, ‚ã¦ã: ¾ãÖ ½ãÖÔãîÔã ãä‡ãŠ¾ãã Øã¾ãã ãä‡ãŠ Ôã½ãã•ã ‡ãŠãñ ¼ããè  ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãŠãñ ¹ãÆãñ¦ÔããÖ¶ã ªñ¶ãã ÞãããäÖ†ý 

ãäÍãàãã ‚ãã¾ããñØã ãäÍãàã‡ãŠ -  ãäÍãàãã ‡ãñŠ ãäÊã† ÌãÔãîÊãñ •ãã¶ãñ ÌããÊãñ ÍãìÊ‡ãŠ ‡ãŠãñ Ôã½ãã¹¦ã ‡ãŠÀ¶ãñ ‡ãñŠ ¹ãàã ½ãò ©ãã ¹ãÀâ¦ãì †ñÔãã ¶ãÖãé Öãñ 

Ôã‡ãŠãý ¶ã¾ãñ ãäÌã²ããÊã¾ããò ‡ãŠãè ºã¤¦ããè ÖìƒÃ ÔãìãäÌã£ãã ¦ã©ãã ‚ã¹ãÆãäÍããäàã¦ã ãäÍãàã‡ãŠãò ‡ãñŠ •ã½ããÌã ‡ãŠãñ Üã›ã¶ãñ ‡ãñŠ „ñÍ¾ã Ôãñ ãäÍãàã‡ãŠ - 

ãäÍãàãã ‡ãŠãè ½ããúØã ÊãØãã¦ããÀ ºã¤ãè ¦ã©ãã ãäÍãàã¥ã ÍãìÊ‡ãŠ ½ãò ¼ããè „Ôããè Øããä¦ã Ôãñ Ìãðãä£ª ÖìƒÃý ‚ã¶ãìªã¶ã ‚ããõÀ Ôãã½ã©¾ãÃ ‡ãñŠ ‚ã¶ãìÔããÀ 

ÌãÔãîÊãñ •ãã¶ãñ ÌããÊãã ÍãìÊ‡ãŠ ¼ããè ºã¤ãý ƒ¶ã ½ãã£¾ã½ããò Ôãñ ÍãìÊ‡ãŠ ÌãÔãîÊããè ‡ãŠãè Ôãâ¼ããÌã¶ãã‚ããò ‡ãŠãñ £¾ãã¶ã ½ãò ÀŒã¦ãñ Öì† ºãÖì¦ã Ôãñ 

ÔãâÔ©ãã¶ããò ‡ãŠãñ ÔãÀ‡ãŠãÀãè ÔãÖã¾ã¦ãã ‡ãŠã Êãã¼ã ¶ã Êãñ¶ãñ ‡ãñŠ ãäÊã† ¹ãÆãñ¦ÔãããäÖ¦ã ãä‡ãŠ¾ããý 
 

10)  Ôã½ãã¹ã¶ã :- 

 Ôã½ãã¹ã¶ã ‡ãŠÀ¦ãñ Öì† ¾ãÖ ‡ãŠÖ¶ãã ‚ããÌãÍ¾ã‡ãŠ Öõ ãä‡ãŠ ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãŠãè ‚ãÌããä£ã Ìã „Ôã‡ãñŠ ÔãâØãŸ¶ã ‡ãñŠ ½ãã½ãÊãò ½ãò 

‡ãŠãñƒÃ ¹ããäÀÌã¦ãÃ¶ã ‚ãºã ¦ã‡ãŠ ¶ãÖãé Êãã¾ãã •ãã Ôã‡ãŠã Öõý ½ãã£¾ããä½ã‡ãŠ ãäÌã²ããÊã¾ã ‡ãòŠ ‚ã£¾ãã¹ã‡ãŠãò ‡ãñŠ ãäÊã† ãäÍãàã¥ã ‡ãŠãè ‚ãÌããä£ã 

•ãÖãú †‡ãŠ ÌãÓãÃ ÀŒããè ØãƒÃ Öõ ÌãÖãé ¹ãÆã©ããä½ã‡ãŠ ãäÍãàã‡ãŠãò ‡ãñŠ ãäÍãàã¥ã ‡ãŠãè ‚ãÌããä£ã Àã•¾ãÌããÀ ‚ãÊãØã - ‚ãÊãØã Öõý ‡ãìŠœ Àã•¾ããò ½ãò 

¾ãÖ ‚ãÌããä£ã ªãñ ÌãÓãÃ Ôãñ Üã›ã‡ãŠÀ †‡ãŠ ÌãÓãÃ ‡ãŠÀ ªãè Øã¾ããè Öõý ÔãñÌãã¹ãîÌãÃ ãäÍãàã‡ãŠ - ãäÍãàãã ¼ããè †‡ãŠã‡ãŠãè ¹ãÆãä‰ãŠ¾ãã Öõ ãä•ãÔã½ãò †‡ãŠ 

œã¨ã - ‚ã£¾ãã¹ã‡ãŠ ÔãâÔ©ãã ½ãò ¹ãÆÌãñÍã Êãñ¶ãã Öõ ¦ã©ãã ºãÖì¦ã Ôãñ ãäÌãÓã¾ããò ‡ãŠãñ ¹ã¤‡ãŠÀ ¦ã©ãã ‚ã¼¾ããÔã ¹ããŸãò ‡ãñŠ Ôãâ¹ããª¶ã ‡ãñŠ ºããª 

ÔãâÔ©ãã Ôãñ Êããõ› •ãã¦ãã Öõý ‚ã¦ã: ÔãñÌãã¹ãî¥ãÃ ãäÍãàã‡ãŠ - ãäÍãàãã ‡ãŠãè ¦ãõ¾ããÀãè ‡ãñŠ ºããÀñ ½ãò ¶ã† ãäÔãÀñ Ôãñ ÔããñÞã¶ãñ ‡ãŠãè ‚ããÌãÍ¾ã‡ãŠ¦ãã 

Öõý  
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{darIkxrNa, KaajagaIkxrNa AaiNa j{darIkxrNa, KaajagaIkxrNa AaiNa j{darIkxrNa, KaajagaIkxrNa AaiNa j{darIkxrNa, KaajagaIkxrNa AaiNa jaagaitakxIkxrNa AaiNa ivamaSaaagaitakxIkxrNa AaiNa ivamaSaaagaitakxIkxrNa AaiNa ivamaSaaagaitakxIkxrNa AaiNa ivamaSa-- --SaIla SaIla SaIla SaIla     

iSaXaNaataUna raYT/Iya ivakxasaiSaXaNaataUna raYT/Iya ivakxasaiSaXaNaataUna raYT/Iya ivakxasaiSaXaNaataUna raYT/Iya ivakxasa    

Dâ. ko. ko. jaaQavaDâ. ko. ko. jaaQavaDâ. ko. ko. jaaQavaDâ. ko. ko. jaaQava,,,,    

sahyaaogaI pàaQyaapakxsahyaaogaI pàaQyaapakxsahyaaogaI pàaQyaapakxsahyaaogaI pàaQyaapakx,,,,    

A^D. ivazA^D. ivazA^D. ivazA^D. ivaz\\ \\zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya, zlarava haMDo iSaXaNaSaas~a mahaivadyaalaya,     

naaiSakx.naaiSakx.naaiSakx.naaiSakx.    

 

1111.... paaSvapaaSvapaaSvapaaSva-- --BaUmaI : BaUmaI : BaUmaI : BaUmaI :  

ivamaSa-SaIla iSaXaNaacaI kxlpanaa AgadI saur]vaataIpaasaUna AalaolaI Aaho. Karo tar jagaata ivakxisata doSaaMmaQyao 

yaavar saKaaola ivacaar kxr]na ivamaSa-SaIla iSaXaNa idlao paaihjao. tyaanausaar tyaa doSaaMmaQyao pa`gataI vaa ivakxasa 

saaQalaolaa Aaho. Reflective yaa Sabdacaa Aqa- paravataI-ta kxrNao vaa pa`itaibaMbaIta vaa ivamaSa-SaIla Asaa Aaho. 

Reflect ho ik`xyaapad Aaho jasao reflates, reflating, reflated jasa o If a Government tries to reflate its 

country's economy it increases the amount of money that is available in order to encourage more 

economic activity another meaning is the administration may try to reflate the economy next 

year, then our ministers are again talking about reflaction and price controls. Reflact cao reflact 

Jaalaolao Aahota. If something reflacts an attitude or situation, it shows that the attitude or situation 

exists or it shows what it is like. The Los ageless riots reflected the bitterness between the black 

and Korean communities in the city. When something is reflected in a mirror or in water, you 

can see its image in the mirror or in water because his image seemed to be reflected many time in 

the mirror. When you reflect on something you think deeply about it. We should all give 

ourselves time to reflect. We reflected on the childs of tomorrow. You can use reflects to 

indicate that a particular thought accours to someone. Your own personal behaviour as a teacher, 

outside of school hours, reflects on the school itself. If you say that something is a reflection of a 

particular person's attitude or of a situation, you mean that it is caused by that attitude or 

situation and therefore reveals something about it. If inhibition in adulthood seems to be very 

clearly a reflection of a person's experiences as a child. Reflection is careful thought about a 

particular subject. Your reflections are your thoughts about particular subjects. 

2222.... AqaAqaAqaAqa-- -- :   :   :   :   

jaovha ivacaaraMcao paUNa-paNao paravaita-ta haotaata taovha vya@taI ivacaar kxrNyaasa pàvaRtta haota Asatao. tyaataUna 

yaaogya taI kRxita kxrtaa yaotao. ivamaSa-SaIla iSaXaNaata AapaNaasa pa`qama Qyaoyao inaiScata kxravaI laagataata. 
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ivamaSaivamaSaivamaSaivamaSa-- --SaIla iSaXaNaacaI vyaaKyaa : SaIla iSaXaNaacaI vyaaKyaa : SaIla iSaXaNaacaI vyaaKyaa : SaIla iSaXaNaacaI vyaaKyaa :     

" eKaadyaa ivacaaracao saKaaola manana kxr]na tyaa AnauBaUtaI kRxtaIta AaNaNyaacaa pa`yatna koxlaa jaataao. ivacaaraMcao 

pa`itaibaMba vya@taIta inamaa-Na kxrNaarI pàik`xyaa mhNajao ivamaSa-SaIla iSaXaNa haoya." à Dâ. ko. ko. jaaQava 

iSaXaNaata kxaoNatao Qyaoyao vaa {d\idYTo Asalao paaihjao? tyaa {d\idYTaMnaur]pa vya@taIcao pairvata-na haotao kxa? 

iSaXaNa Gao{]na AapaNaaMsa kxaya kxravayaacao Aaho? tyaa iSaXaNaataUna ApaoiXata {d\idYTo saaQya haoNaar Aaho kxa? 

tyaasaazI AapaNaaMsa kxaoNatyaa &aana AnauBaUtaI Gyaavyaa laagaNaar Aaho? tyaa &aanaAnauBaUtaI kxaoNatyaa pad\QataInao GaoNaar 

Aahaota? tyaa AnauBaUtaItaUna naomakxa kxaoNataa fxayada haoNaar Aaho? yaacaa ApaoiXata pàitasaad {maTtaao kxa? tyaata 

kxahI kxmatartaa Aaho kxa? tyaacao AnauQaavana kxr]na AcaUkx inaNa-ya Gaotalaa jaavaa va yaaogya maaga- AvalaMbalaa paaihjao. 

tyaakxirtaa saKaaola manana vaa icaMtana kxrNao AavaSyakx Aaho.  
    

ivamaSivamaSivamaSivamaSaaaa-- --SaIla iSaXaNaSaIla iSaXaNaSaIla iSaXaNaSaIla iSaXaNa    

    

     iSaXaNaacao Qyaoyao        iSaXaNaacaI {d\idYTo maUlya vaa gaaBaaBaUta GaTkx 

 

    AByaasak̀xma 

 

    &aana          AnauBaUtaI 
 

   icaMtana         pad\QataI 

 

        maUlyamaapana 

     ivacaaracao pa`itaibaMba 

       [YT pairvata-na 

      ApaoiXata vaRttaIcaa ivakxasaópàgataI 

           AcaUkx inaNa-ya Xamataa 

       Qyaoyao ó{d\idYTaMcaI safxlataa 
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3333.... jaagaitakxIkxrNa, {darIkxrNa va KaajagaIkxrNa :jaagaitakxIkxrNa, {darIkxrNa va KaajagaIkxrNa :jaagaitakxIkxrNa, {darIkxrNa va KaajagaIkxrNa :jaagaitakxIkxrNa, {darIkxrNa va KaajagaIkxrNa :    

jagaata iSaXaNaacyaa ivaivaQa SaaKaa inamaa-Na Jaalaolyaa Aahota. iva&aanaata k̀xaMtaI JaalaolaI Aaho. BaaOitakx 

GaTkxaMcaa ivakxasa maaozyaa pàmaaNaata haota Aaho. samaUh saMpak- xsaaQanaaMcaa mahapaUr Jaalaa Aaho. saMgaNakx ho pa`BaavaI 

Sas~a maaNasaaMcyaa hataI Aalao Aaho. tyaataUna Nano Technology caa {dya Jaalaa. ha sava- pairNaama 

Reflective Education caa Aaho ho naakxartaa yaoNaar naahI. pairvata-naasa AapaNa qaaMbavaU Sakxta naahI. jaSaI 

tyaacaI Saya-taca jagaacyaa paataLIvar caalaU Aaho. AaQauinakxIkxrNa samaajaata pàcaMD vaogaanao caalaU Aaho. jasao 

naavaInyataa, vaO&aainakx dRiYTkxaona, Sas~aacaa vaapar, Aaiqa-kx {nnataI, BaaOitakx pàgataI, taM~a&aanaata pàgataI yaa savaa-Mcaa 

pairNaama maanavaI jaIvanaavar haota Aaho. maanavaI saovaopaoXaa taM~a&aanaacaa vaapar maaozyaa pa`maaNaata haota Aaho. AaQauinakx 

samaajaacao yaa taM~aamauLo SahrIkxrNa, naagarIkxrNa, vyavasaayaacao koMxd̀IkxrNa, calana fuxgavaTa, kuxTuMbaacao ivaGaTna, 

maanaisakx ivakRxtaI,  saMKyaatmakx vaaZ, gauNaatmakx vaaZ, vaOcaairkx  svaataM~ya, calanaSaIlataa, r}ZI, parMparaMvar ivaSvaasa 

naYT haoNao, jaladgataI, ivaiSaYTIkxrNa [. cao Aistatva jaaNavata Aaho. 

jaagaitakxIkxrNaata jaagaitakx Aqa-vyavasqaa {dyaasa AalaI Aaho. saMpaUNa- jagaacaI ekxca baajaarpaoz inamaa-Na 

haota Aaho vaa JaalaI Aaho. tyaataUna maa~a CaoTI raYT/ tyaacyaa kxcaaTyaata saapaDlaI Aahota. kxarNa pàbaL raYT/ hI duba-

laaMvar dbaava AaNata Aaho. Aayaata va inayaa-ta vyaapaaravar inaba-MQa {zlao Aahota. SaasakxIyakxrNa va sarkxarIkxrNaacao 

KaajagaIkxrNa haota Aaho. vyaapaaracaI dovaaNaGaovaaNaata saulaBataa, gataISaIlataa Aaja AalaI Aaho. 

Dâ. raja caonnayyaacyaa AQyaXataoKaalaI ' kxr sauQaarNaa kximaTI ' sqaapana kxr]na pàtyaXa ApàtyaXa kxr kxmaI 

kxrNyaacaa pàyatna Jaalaa Aaho. sana 1986 maQyao DMMkxla pa`staava Aalaa. tyaanaMtar idnaaMkx 15 eipa`la 1994 maQyao ga^T 

kxraravar sahyaa Jaalyaa. ha kxrar {r]gvao yaoqao Jaalaa. maa~a yaacaa pairNaama doSaI {dyaaogaaMvar Reflection Jaalao. 

CaoTo {dyaaoga baMd paDlao. bahuraYT/Iya kxMpanyaaMcaI gaLcaopaI JaalaI. caMgaLvaad {dyaasa Aalaa. saaMskRxitakx, naOitakx 

maUlyaaMcaa %hasa Jaalaa. Aaiqa-kx maMdI yao{]na BaartaIya r]payaacao AvamaUlyana hao{]na r]payaacao maUlya jaagaitakx 

paataLIvar Gasarlao Aaho. tyaacaa pairNaama BaartaIya nava ipaZIvar haota Aaho; pardoSaI iSaXaNa mahagaDo Jaalao, saamaanya 

janataa vaMicata rahU laagalaI Aaho. doSaI iSaXaNaakxDo laaokx paaz ifxrvaU  laagalao Aaho. iSaXaNasaMsqaa Aaosa paDU 

laagalyaa. pardoSaI ivadyaapaIz, AaMtarraYT/Iya SaaLa yaaMcaI gauMtavaNaUkx maaozyaa pàmaaNaata vaaZlaI Aaho. ivamaSa-SaIla 

iSaXaNaacaa caaMgalaa vaa[-T pairNaama dRSya isqataIta idsaU laagalaa Aaho.  

{darIkxrNaamauLo Aqa-vyavasqaotaIla gauMtavaNaUkx, {tpaadkxtaa, Aayaata va inayaa-ta yaavarIla AnaavaSyakx inaba-MQa, 

inayamana AaiNa parvaanaa pad\QataIta kxmaIta kxmaI baMQanao kxrNyaacaI {darIkxrNaacaI pa`ik̀xyaa haoya. {darIkxrNaasa 

Baartaata Ka%yaa Aqaa-nao sana 1975 paasaUna saur]vaata JaalaI Aaho. yaa LPG saMkxlpanaa hyaa pàgataI va ivakxasaacyaa 

saUcakx saMkxlpanaa Aahota. AaQauinakxIkxrNaata svayaMcalana (Automation), AaOdyaaoigakxIkxrNa, naagarIkxrNa yaacaI 
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inaima-taI haoya. maa~a yaata kxaLanaur]pa tak-saMgata ivacaaracaI paorNaI saur] Asatao. tyaa gaaoYTI ivamaSa-SaIla ivacaaraSaI 

sausaMgata Aahota. maa~a Aajacyaa samaaja ivacaar AtyaMta vyavaharI Jaalaa Aaho. mhNajao satyataa, vastauinaYztaa, paardSa-

kxtaa, saihYNautaa,  kxta-vyainaYztaa, maanavataa, naItaIóAnaItaI, kxlaa, saMskxar va saMskRxtaI yaakxDo baGaNyaacaa vyaapakx 

diRYTkxaona ivakxisata Jaalaa paaihjao ho ivamaSa-SaIla iSaXaNaacao Qyaoya Asaavao. AmaoirkxosaarKyaa doSaacyaa samaajaacaI 

saMskRxtaIcao vaya fx@ta 250 vaYaa-McaI Aaho. paNa Aaja ho raYT/ jagaavar svaamaItva imaLvaU paahta Aaho. Karo tar ho raYT/ 

vasaahtavaad var {dyaasa Aalaolao Aaho.  

4444.... iSaXaNapa`NaalaI :iSaXaNapa`NaalaI :iSaXaNapa`NaalaI :iSaXaNapa`NaalaI :  

iSaXaNaataUna ga`ahkxacao samaaQaana Jaalao paaihjao. Karo tar iSaXaNaalaa vaya naahI. mhNajao iSaXaNa GaoNyaasa mayaa-

da (No Expiry) naahI. mhNaUna iSaXaNaacao vaya, saala, vaYa- saaMgaNao kxzINa Aaho. AByaasak̀xmaata satata kxalaanaur]pa 

pairvata-na kxravao; navanavaIna ivacaaraMcaI maaMDNaI tyaata AsaavaI. maulaBaUta saMSaaoQanaakxDo jaa{]na AaQauinakx badla 

kxravao. kRxtaI va kxaOSalyaavar AaQaairta jaIvanaalaa {payau@ta AByaasak̀xma Asaavaa. saMgaNakxIkxrNa kxravao, 

samaajaataIla spaQaa-, saMGaYa-, samasyaa, gauNavattaa, ivakxasa, pa`gataI, saMKyaatmakx vaaZ yaataUna AcaUkx maaga- kxaZavaa. 

iSaXaNa ho Life Oriented kxravao. saaihtyaacaa jaao Kaijanaa Aaho tyaacaa vaapar kxrNyaacaI Xamataa vaaZivaNao. kxarNa 

Aapalyaa doSaata " Wealth of Litreture " maaozyaa pàmaaNaata Aahota. paNa AapaNaasa iSaXaNa BaivaYyavaaNaI kxrtaa 

yaota naahI, paNa AcaUkx AMdaja baaMQaNyaacaa pàyatna kxrtaa yaotaao. tyaanaur]pa pa`NaalaI tayaar kxravaI. 

5555.... ivamaSaivamaSaivamaSaivamaSa-- --SaIla iSaXaNa kxsao Gyaavao ? SaIla iSaXaNa kxsao Gyaavao ? SaIla iSaXaNa kxsao Gyaavao ? SaIla iSaXaNa kxsao Gyaavao ?     

1111)))) Performance test : : : : ivadyaaqyaa-McaI Xamataa, taakxd kxaya Aaho? taI maaojalaI paaihjao. AQyaapana AnauBaUtaI 

doNyaapaUvaI- caacaNaI Gao{]na ivadyaaqyaa-Mcao vagaI-kxrNa kxravao. tyaanaur]pa AnauBaUtaI Gyaavyaata. tyaacao AcaUkx 

maUlyamaapana kxravao. 

2222)))) kxrar yaaojanaa : kxrar yaaojanaa : kxrar yaaojanaa : kxrar yaaojanaa : Contract Plan : ivadyaaqaI- AaiNa AnauBaUtaI yaaMcaa kxrar kxravaa. ApaoiXata 

{d\idYTaMnaur]pa pairNaama vya@taImattvaavar Jaalaa paaihjao. mhNaUna ApaoiXata ivadyaaqaI- GaDivaNyaacaI yaaojanaocaa 

kxrar kxravaa. AapaNa jao kxama kxrtaao tyaacaa kxrarnaamaa kxravaa. tyaacao AiBavacana Agaaodr Gyaavao. Asaa 

kxrar Asalaa paaihjao.  

3333)))) Pre- Teaching Abilition centered Training : AQyaapanapaUva- Xamataa koMxd̀I pa`iSaXaNa. 

AQyaapanaacao inayaaojana kxr]na Xamataa va kxaya-vaahI kxr]na AQyaapanaataUna Karo pairvata-na Jaalao paaihjao. 

tyaakxirtaa ivaiSaYT AnauBaUtaI, kxaOSalyao    inamaa-Na kxravao. &aanarcanaa taM~aacaa vaapar kxravaa. 

6666.... ivamaSaivamaSaivamaSaivamaSa-- --SaIla iSaXaNaacao taM~a :SaIla iSaXaNaacao taM~a :SaIla iSaXaNaacao taM~a :SaIla iSaXaNaacao taM~a : Techniques of Reflective Education  

1111)))) pa`kxT ivacaar pa`kxT ivacaar pa`kxT ivacaar pa`kxT ivacaar : Overt thinking 
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2222)))) {d{d{d{d\\\\idipata pa`tyaavahna padidipata pa`tyaavahna padidipata pa`tyaavahna padidipata pa`tyaavahna pad\\ \\QataI :QataI :QataI :QataI : Stimulate Recall system 

3333)))) pa`kxT maaOiKakx SabdaMkxna pa`kxT maaOiKakx SabdaMkxna pa`kxT maaOiKakx SabdaMkxna pa`kxT maaOiKakx SabdaMkxna : Overt Verbalization 

4444)))) ivamaSaivamaSaivamaSaivamaSa-- --SaIla AQyaapanaSaIla AQyaapanaSaIla AQyaapanaSaIla AQyaapana : Reflective Teaching 

5555)))) vagavagavagavaga-- --vatavatavatavata-- --na saaihtyana saaihtyana saaihtyana saaihtya : protocol Material 

iSakxNaa%yaaMcyaa Baavanaa (maanasaSaas~a) AaoLKaUna AQyaapana saaihtya tayaar kxravao.iSakxNaa%yaaMcyaa Baavanaa (maanasaSaas~a) AaoLKaUna AQyaapana saaihtya tayaar kxravao.iSakxNaa%yaaMcyaa Baavanaa (maanasaSaas~a) AaoLKaUna AQyaapana saaihtya tayaar kxravao.iSakxNaa%yaaMcyaa Baavanaa (maanasaSaas~a) AaoLKaUna AQyaapana saaihtya tayaar kxravao.    

6666)))) saMcayajaala taM~asaMcayajaala taM~asaMcayajaala taM~asaMcayajaala taM~a : Reportory Grid Teaching 

vagavagavagavaga-- --vatavatavatavata-- --na va AaSaya yaaMcaa samanvayaatmakx BaUimakxa iSaXakxaMnana va AaSaya yaaMcaa samanvayaatmakx BaUimakxa iSaXakxaMnana va AaSaya yaaMcaa samanvayaatmakx BaUimakxa iSaXakxaMnana va AaSaya yaaMcaa samanvayaatmakx BaUimakxa iSaXakxaMnaI GyaavaI va tyaacao maUlaBaUta pa`itaibaMba tayaar I GyaavaI va tyaacao maUlaBaUta pa`itaibaMba tayaar I GyaavaI va tyaacao maUlaBaUta pa`itaibaMba tayaar I GyaavaI va tyaacao maUlaBaUta pa`itaibaMba tayaar 

kxravao.kxravao.kxravao.kxravao.    

 

7777.... vyaavasaaiyakx iSaXaNaacao paaca pa`Snavyaavasaaiyakx iSaXaNaacao paaca pa`Snavyaavasaaiyakx iSaXaNaacao paaca pa`Snavyaavasaaiyakx iSaXaNaacao paaca pa`Sna : Five Questions for vocational Education  

1) Exploring Teaching – Shall I Teach – kxaya iSakxvaavao? 

2) Academic preparation – What shall I Teach- kxaya iSakxvalao paaihjao? 

3) Understanding Learners – How do student learn – ivadyaaqyaa-nao kxaya AQyayana kxravao? 

4) Organizing for Teaching – How shall I teach? – iSaXaNaacao saMyaaojana kxsao kxravao? 

5) Schooling and cultural text – why do we teach? – AapaNa kxaya va kxsao iSakxlao paaihjao? 

    

saMdBasaMdBasaMdBasaMdBa-- -- : : : :    

1. Dâ. ko. ko. jaaQava : navaIna kxaLacao iSaXaNa à tattva&aana va samaajaSaas~a daona Baaga, mana pàkxaSana, naaiSakx. 

paacavaI AavaRttaI 2008. 

2. Dâ. ko. ko. jaaQava : laaokxsaMKyaa va pàaOZ iSaXaNa, mana pa`kxaSana, naaiSakx. paihlaI AavaRttaI 2010. 

3. Dâ. ko. ko. jaaQava : BaUgaaola iSaXaNa à AaSayayau@ta AQyaapana, mana pa`kxaSana, naaiSakx à caaOqaI AavaRttaI 2010. 
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REFLECTIVE TEACHING-LEARNING PROCESS 
 

Dr. S.G.Baviskar, 

Principal, 

MVP’s, B.Ed.College, Satana, 

Nashik. 

 

Introduction :- 

John Dewey was a leading educational philosopher and his ideasare still influential. Dewey 

advocated child centered learning and stressed the importance of each individuals lived experience 

point for learning. Key to Dewey’s philosophy was Development of reflecting thinking. How We 

Think he states that: Thought affords the sole method of escape from purely impulsive or purely 

routine action. A being without capacity for thought is moved only by instincts and appetites as these 

are called forth by outward condition and the inner state of the organism. Abeing thus moved is as it 

were pushed from behind. 

 

Reflective Teaching :- 

“Thinking is the hardest work in the world and most of us will go to great lengths to                           

avoid it” L.Dudley. 

“The process of reflection for teachers begins when they experience a difficulty troublesome 

event of experience that cannot be immediately resolved. Reflection commences when one inquiries 

into his or her experience and relevant knowledge to find meaning in his or her beliefs. It has the 

potential to enable teachers to direct their activities with foresight and to plan according to ends-in-

view” John Dewey, 1993. 
 

What is reflection ? 

Reflection or “critical reflection”, refers to an activity or process in which an experience is 

recalled, considered, and evaluated, usually in relation to a broader purpose. It is a response to past 

experience and involves conscious recall and examination of the experience as a basis for evaluation 

and decisions-making and as a source for planning and action. Bartlett (1990) points out that 

becoming a reflective teacher involves moving beyond a primary concern with instructional 

techniques and “how to” questions and asking “what” and “why” questions that instructions and 

managerial techniques not as ends in themselves, but as part of broader educational purposes. 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

311      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

Asking “what and why” questions gives us a certain power our teaching. We could claim that 

the degree of anatomy and responsibility we have in our work as teachers is determined by the level 

of control we can exercise over our actions. In reflecting on the above kind of questions, we begin to 

exercise control and open up the possibility of measuring our everyday classroom life. 

Reflective learning improves learners’ critical thinking and understanding of what they have 

learned. Learners get benefits from reflective learning in terms of deep understanding of their 

strengths and weaknesses and identification of underlying values, possible insufficiencies and areas 

for improvement. In other words, reflective learning aims to reinforce deep learning and practice, not 

to focus on reflection itself. Thus, it is imperative to identify and customize each stage of the 

reflective learning process according to learning objectives and circumstances. It is also important 

for instructors and learners to adjust the reflective learning process to cater to their needs. Each stage 

of the process, in particular, needs to be articulated in terms of learners’ engagement and the process 

customized to fit into it. 

Bloom (1964) identified different levels of thinking processes, which he presented as a 

framework for more through reflection. They move from knowing, evidenced through recalling 

information, through to evaluating, evidenced through making systematic judgments of value. In 

your reflective writing your tutor will be looking for evidence of these higher level processes. 
 

Process Explanation 

Knowledge Recognition and recall of information describing events. 

Comprehension 
Interprets, translates of summaries given information-demonstrating 

understanding of events 

Application Uses information in a situation different from original learning context. 

Synthesis 
Combines elements to from new entity from the original one- draw on 

experience and other evidence to suggest new insights. 

Evaluation 
Involves acts of decision making, or judging based on criteria or rationale- 

makes judgments about 

 

What personal qualities will you require to be an effective teacher? 

To be successful and effective as a teacher you need to: 

• Be able to engage,motivate and enthusiastic pupils. 

• Be a good listener and communicator. 

• Have commitment to the all round development of young people and children. 
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• Show consideration for their personal and educational development. 

• Be self motivation and able to work as a member of a team. 

• Keep up to data with relevant aspects of your subject and or phase 

• Exercise patience and display sensitivity to the individual needs and abilities of pupils. 

• Respect your pupils and encourage them to respect each other. 

• Foster positive relationships with your pupils. 

• Encourage parents to be involved in the education of their children. 

• From positive professional relationship with all of those involved in the life and work of the 

school. 

• Support and manage colleagues in development work, where appropriate. 

 

What Professional Competences will you require be an effective teacher ? 

These Categories are: 

• Knowledge of the needs, abilities and aspirations of your pupils. 

• Planning for improvement. 

• Teaching and learning strategies. 

• Classroom management. 

• Monitoring and evaluation of learning. 

 

How is reflective practice applied in academic life ? 

There are numerous ways in which reflection has been incorporated into study processes and 

certain settings for reflection will link naturally with specific disciplines. So, work placements are a 

logical choice for reflection on vocational courses such as nursing and teaching. In this section some 

of these settings for reflection are briefly explained. 

Placements : Practice-based learning and work-based learning are examples of vocationally-

oriented experiential learning in which the learner participates as a member of a community of 

practice for a period of time and the resulting learning is measured and assessment formally. 

Reflection commonly forms part of these assessments, often through use of a learning log which is 

kept throughout the placement. Alternatively, a critical incident analysis from may be used and a set 

of descriptive and reflective questions answered in respect of a specific ‘learning moment’. 

Knowledge Construction : Approaches to learning such as Problem-Based Learning (PBL) and 

Enquiry-Based Learning (EBL) are primarily concerned with problem-solving through asking 
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questions, testing hypotheses and finding ways forward by the application of theory in practical 

settings. The resultant learning is substantially located in the project processes, how they were 

decided and how they were enacted. Reflection provides the ideal vehicle for expression of these 

concepts. 

Action Learning : It is a variation on learning by doing in which learners work in small groups 

called Action Learning Sets with the aim of collaborating to improve their individual performances 

over a period of time. One participant explains to the group a situation which is problematic to her 

and to which no obvious solution is evident. The set asks questions and, together, they analyze the 

situation and formulate a possible solution. The solution is then tested and the action learning cycle 

is completed if the solution is successful or repeated if the solution is unsuccessful. 

Research methods : Action Research (AR) and Exploratory Practice (EP) are examples of research 

methods which embed reflection in the research process and are particularly well-suited professional 

practice. 

Reflection on the study experience : Some modules allocate a percentage of the module mark to an 

assessed piece of reflective writing which embraces the whole learning of the module of 

alternatively may be focused on a critical learning incident within it. 

 

References :-  

1) Bloom, B,(1964), Taxonomy of Educational Objectives: Handbook 1: Cognitive Domain. 

Longman. 

2) Gibbs,G.(1998). Learning by doing: A guide to teaching and learning. London:FEU. 

3) Harris A.(1998). Effective teaching: A review of the literature. School Leadership & 

Management, 18(2), 169-183. EJ 563 868 

4) Hatton,N.Smith,D.(1995) Reflection in teacher Education, Teaching and Teacher Education. 

Vol.II. 

5) MacArthur, J. (1991), Learning to Learn on a Work Situation, Executive Development 

Volume 4, No 4. 

6) Schon, Donald, A. 1991, The Reflective Practitioner. 

7) Zubizarreta, J. (2004). The learning portfolio: Reflective practice for improving student 

learning. Bolton: Anker. 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

314      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   
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Neharunagar, Belgaum. 

 

INTRODUCTION: 

Reflective teaching methodology is a self inquiry approach which is constructivist in nature 

meaning that the learners construct new knowledge from their experiences related to the mental 

frame work that already exists in their mind. The role of the teacher is to foster constructivist 

approach in teaching-learning process integrating metaphorical thinking and visual imagery takes. 

This could be achieved by emphasizing active and cooperative learning seeking the connection 

between theory and practice of abstract concepts in the respective subject matter. Reflective teaching 

methodology enables the teacher to involve, recognize, examine, ruminate over the way an 

individual teaches. Hence forth, it could be very well said that the teachers possess their own 

background and experience, bring certain beliefs, assumptions, knowledge, attitudes and values to 

teaching. The practice of Reflective teaching explores the implications of all these complex factors 

with the intention of understanding and improving teaching-learning practice. 
 

EXPLANATION: 

Teaching 

Characteristics of Teaching Modes: 

• Each involves a person who is knowledgeable about a subject (an “expert,” if you will) 

communicating what he or she knows to a less knowledgeable person (the student) 

• Generally, most of the communication is one-way—i.e., from the teacher to the student 

• Relatively little learning takes place 

Five Aspects of Teaching Styles : 

Note : Teaching styles most prevalent in every subject especially in  Math’s/Science/Engineering 

courses are highlighted in bold type 

1.  What type of information is emphasized? 

     Concrete – Facts, data, observable phenomena 

     Abstract – Principles, concepts, theories, mathematical models 

2.  What mode of presentation is stressed? 
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     Visual – Pictures, diagrams, films, demonstrations 

     Verbal – Spoken works, written words 

3.  How is the presentation organized? 

     Deductive – Start with fundamentals; proceed to applications 

     Inductive – Start with applications; proceed to fundamentals 

 4. What mode of student participation is facilitated? 

    Active – Student involved (talking, moving, reflecting, solving problems) 

     Passive – Student as a spectator (watch, listen) 

5. What type of perspective is provided on the information presented? 

     Sequential – Step by step progression 

 Global – Content and relevance are provided 

Learning 

Learning is the process of acquiring: 

� New knowledge and intellectual skills (Cognitive learning) 

� New manual or physical skills (Psychomotor learning) 

� New emotional responses, attitudes, and values(Affective learning) 

Characteristics of “Expert” Learners : 

� Control the learning process rather than become a victim of it 

� Are active, not passive, in their approach to learning 

� Are motivated (e.g., enjoy learning, have short-term and long-term goals, etc) 

� Are disciplined (e.g. have learned good habits and use them consistently) 

� Are more aware of themselves as learners (e.g. know their own strengths and weaknesses) 

� Initiate opportunities to learn 

� Set specific learning goals for themselves 

 Learning is a Reinforcement Process 

WHEN                                          WHAT TO DO 

Before class Prepare for the lecture by reviewing notes, reading text, 

attempting a few problems, formulating some questions 

During class Attend lecture, concentrate intently, take detailed notes, ask 

questions 

After class, but before next  Review and annotate notes, reread text;      work assigned class 

meeting problems,  work extra problems, meet with a study   
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partner or study group to go over material  and problems 

In preparation for test or exam Review notes; review text, rework     problems, meet with a 

study partner or study group to go over material and 

problems 

In preparation for final exam Review notes, reread text, rework problems, meet with a study 

partner or study group to go over material and problems 

 

 

 

: 

 

 

 

 

 

 

 

 

Fig: Learning style 

Basic Principles of Learning: 

� Learning is continuous 

� Learning is purposeful & must make sense to the learner 

� Learning involves as many senses as possible 

� Learning activities must be appropriate for the situation 

� Learning must be stimulating 

� Learning must result in the ability to perform 

� Learning is affected by emotions 

� Learning is affected by the physical and social environment 

 Gibbs' suggestions are often cited as Gibbs' reflective cycle or Gibbs' model of reflection 

(1988), and simplified into the following six distinct stages are Description, Feelings, Evaluation, 

Analysis, Conclusions, Action plan. 
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CONCLUSION : 

By integrating visual imagery and metaphorical thinking in reflective teaching methodology 

enables the teacher to possess a clear objective of what to be taught and how to proceed through the 

process of teaching and learning .For example, the learning of English Alphabets with suitable 

pictures of animals, plants, fruits or vegetables, can make child perceive information of alphabets by 

connecting with the mental image of the relevant picture. 

The reflective teaching methodology enables the teacher to possess a clear idea of what to be 

taught and how to proceed through the process of teaching and learning. Therefore, it is concluded 

that integration of metaphorical thinking and visual imagery in reflective teaching methodology is 

known to promote the following mental skills in students namely 

� Valuing: Choosing to employ a pattern of intellectual behaviors rather than other, less 

productive patterns; 

� Having the inclination: Feeling the tendency toward employing a pattern of intellectual 

behaviors; 

� Being alert: Perceiving opportunities for, and appropriateness of employing the pattern of 

behavior; 

� Being capable: Possessing the basic thinking skills and capacities to carry through with the 

behaviors; 

� Making a commitment: Reflecting on and constantly striving to improve performance of 

the pattern of intellectual behavior. 

The development of above mental skills enables them acquire the qualities such as: 

1. Persisting when the solution to a problem is not readily apparent. 

2. Managing impulsivity. 

3.  Listening to others with understanding and empathy. 

4.  Thinking flexibly. 

5. Thinking about our own thinking: Met cognition. 

6. Striving for accuracy and precision. 

7. Asking questioning and posing problems. 

8. Applying past knowledge to new situations. 

9. Thinking and communicating with clarity and precision. 

10.  Gathering data through all senses. 

11.  Creating, imagining and innovating. 
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12.  Thinking interdependently. 

13.   Learning to behave intelligently. 

Therefore, the goal of teaching-learning should be to liberate and develop more fully these habits of 

mind and the skills associated with them. 
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Introduction 

 Reflective teaching means looking at what you do in the classroom, thinking about why you 

do it, and thinking about if it works - a process of self-observation and self-evaluation. By collecting 

information about what goes on in our classroom, and by analyzing and evaluating this information, 

we identify and explore our own practices and underlying beliefs. This may then lead to changes and 

improvements in our teaching. Reflective teaching involves recognizing, examining, ruminating over 

the way an individual teaches. As individuals possess their own background and experience, bring 

certain beliefs, assumptions, knowledge, attitudes and values to teaching. 

 Teaching takes place in a social setting that has its own unique characteristics, opportunities 

and constraints. The practice of Reflective teaching explores the implications of all these complex 

factors with the intention of understanding and improving teaching –learning practice. Schon (1993) 

suggested that reflective teaching practice is a continuous process and involves learner thoughtfully 

considering one’s own experience in applying knowledge to practice while being taught by 

professionals. It helps the individual’s to develop their own personality. Gibbs (1988) reflective 

practice suggests that individuals develop analysis of feelings, evaluation of experience etc. Jasper 

(2003) associated reflective teaching practice with lifelong learning resulting in the development of 

autonomous, qualified and self-directed professionals. Engaging in reflective practice is associated 

with the improvement of the quality of care, stimulating personal and professional growth and 

closing the gap between theory and practice. Bartlett (1990) points out that becoming a reflective 

teacher involves moving beyond a primary concern with instructional techniques and “how to” 

questions and asking “what” and “why” questions that regard instructions and managerial techniques 

not as ends in themselves, but as part of broader educational purposes. Asking questions “what and 

why” gives certain power over individuals teaching resulting in the emergence of autonomy and 

responsibility in the work of teachers. In reflecting on the above kind of Questions, teachers begin to 

exercise control and open up the possibility of transforming every day classroom life. (Lieberman & 

Miller, 2000) pointed out that the practice of reflective teaching, reflective inquiry, and reflection-on 
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practice, results in gaining of  the personal and professional knowledge that is so important to being 

an effective teacher and in  shaping children's learning. Han (1995) stated that, the process element 

of reflection emphasizes how teachers make decisions, content stresses the substance that drives the 

thinking and reflective inquiry may set the stage for learning how to be a good teacher, (Day, 

Galvez-Martin 2000) proposed reflective teaching as the act of creating a mental space in which to 

contemplate a question or idea, such as, "What do I know now about teaching young children?" this 

of repeated questioning  leads to mental transformation to a time and a situation that leads to a 

deeper perspective helping Students. 

 

The role of Reflective teaching in teacher education 

 Reflective practice is used at both the pre-service and in-service levels of teaching. Coaching 

and peer involvement are two aspects of reflective practice seen most often at the pre-service level. 

In a 1993 study of how student teachers develop the skills necessary for reflective teaching during 

their field experiences, Ojanen explores the role of the teacher educator as coach. Teacher educators 

can most effectively coach student teachers in reflective practice by using students' personal 

histories, dialogue journals, and small and large-group discussions about their experiences to help 

students reflect upon and improve their practices. Kettle and Sellars (1996) studied the development 

of third- year teaching students. They analyzed the students' reflective writings and interviewed them 

extensively about their reflective practices. They found that the use of peer reflective groups 

encouraged student teachers to challenge existing theories and their own preconceived views of 

teaching while modeling for them a collaborative style of professional development that would be 

useful throughout their teaching careers. Sellars (1996) analyzed the students' reflective writings and 

interviewed them extensively about their reflective practices. They found that the student teachers by 

practicing reflective teaching enables them to challenge existing theories and their own preconceived 

views of teaching resulting in professional development that would be useful throughout their 

teaching careers. Several research studies have proved that critical reflection upon experience 

continues to be an effective technique for professional development. Freidus (1997) describes a case 

study of one teacher/graduate student struggling to make sense of her beliefs and practices about 

what constitutes good teaching. Her initial pedagogy for teaching was based on the traditions and 

practices of direct teaching. Her traditional socialization into teaching made it difficult for her to 

understand that her views of good teaching were being challenged in her practice. After 

implementing reflective teaching technique in her classroom enabled her to acknowledge and 
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validate what she was learning. The present paper work highlights the importance of practicing 

reflective teaching pedagogy by teacher trainees during internship, so that they develop competitive 

attitude. 

 

Conclusions 

� Research on reflective teaching over the past two decades has shown that it is linked 

to inquiry, and continuous professional growth. 

� Reflective practice can be a beneficial form of professional development at both the 

pre-service and in-service levels of teaching. 

� It develops critical thinking and promotes experiential learning.  

� It enhances personal growth. 

� It gives freedom to teachers to impose their own methodology enhancing rational 

thinking. 
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{dMma à{H«$`m Ooìhm Cƒ nmVirda H$m ©̀ H$arV {d{dY àH$mao H$m ©̀aV ahmVo Voìhm {Vbm {d_eu qMVZ 

åhUVmV. Ë`m_Ü ò àm_w»`mZo VH©$ AJa AZw_mZ, g_ñ`m-CH$b, {M{H$ËgH$ {dMma d gO©Zerb {dMma `m§Mm 

g_mdoe hmoVmo. ho Mma àH$ma EH$mM ~m¡{ÕH$ ì`mnmamMr {Za{Zamir A§Jo AmhoV. `m gdmªMm A§V^m©d ì`mnH$ 

{dMma à{H«$ òV åhUOoM {d_eu qMVZmV hmoVmo. àË òH$mMo C{Ôï> {Zamio AgVo. doJdoJù`m {dYmZmVrb g§~§Y 

emoYwZ ì`º$s {ZîH$f© H$mT>Vo Voìhm Ë`mbm AZw_mZ åhUVmV. EImXr g_ñ`m gmoS>{dÊ`mgmR>r Ooìhm ì`º$s 

{dYmZmVrb g§~§Y emoYVo d g_ñ`m gmoS>{dVo Voìhm Ë`mbm g_ñ`m {d_moMZ åhQ>bo OmVo. {Xboë`m _m{hVrdéZ 

EImÚm n[apñWVrMo Ooìhm ì`º$s _wë`_mnZ H$aVo Voìhm Ë`mbm {M{H$Ëgmd¥Îmr åhUVmV, Am{U AZŵ dm§Mr OmoS>Ur 

H$ê$Z Ooìhm ì`º$s ZdrZ H¥$Vr {Z_m©U H$aVo Voìhm Ë`mbm gO©Zerb {dMma åhUVmV. `m Mmahr àH$mam§_Ü`o 

g§~moYm§Mm dmna Ho$bm OmVmo. \$º$ Ë`mÀ`m dmnamMo C{Ôï> {Zamio AgVo. åhUyZM VméÊ`mV ì`º$s {dH$gZmÀ`m 

gd© g§YrMm \$m`Xm VéUm§Zr KoVbm nm{hOo. Amnë`m nwT>rb AmìhmZo d AmdmhZo pñdH$mabr nm{hOoV. VéU hm 

emar[aH$, _mZ{gH$, ~m¡{ÕH$, gm_m{OH$ d Z¡{VH$ÑîQ>çm g_W© d g§nÞ Agbm nm{hOo. Mm§Jbr _mUgo Am`mV 

H$aVm òV ZmhrV Vr KS>dmdr bmJVmV. åhUwZM KS>boë`m VéUm§{edm` `m Xoembm VéUmonm` Zmhr.  

Á`mMo hmV CJmaÊ`mgmR>r ZgyZ Cä`maÊ`mgmR>r AmhoV. g_mOmVrb T>m|J, ~wdm~mOr, éT>r, gm§àXm{`H$Vm 

`m {déÕ Omo X§S> WmonQ>Vmo d Zdo OJ {Z_m©U H$aÊ`mMm {dS>m CMbVmo Vmo VéU Á`mbm OJmdo H$emgmR>r d _amdo 

H$emgmR>r ho g_OVo Vmo VéU.VéUm§À`m OrdZmbm Ü ò̀  Agbo nm{hOo. Ü ò̀ mMm Ü`mg Agbm H$s AmnÎmr 

{dnÎmrMm Ìmg hmoV Zmhr. Ü ò̀  Zoh_r Cƒ d CXmÎm Agbo nm{hOo. 

~m~m Am_Q>o åhUVmV, VéUm§À`m {R>H$mUr VoOpñdVm, VnpñdVm d VËnaVm ho VrZ ‘V’ H$ma Agbo 

nm{hOoV. VnpñdVm åhUOo drad¥Îmr d {Z ©̀̂ Vm ^rVr d ZrVr H$Yrhr EH$Ì Zm§Xþ eH$V ZmhrV. ^rVr åhUOo 

ZH$mamË_H$ ~m~tMr AYma H$moR>S>r AgVo. VnpñdVm åhUOo Mm[aÍ`mMo VoO Va VËnaVm åhUOo VXmH$ma hmoÊ`mMr 

d¥Îmr, g_mOmer ~m§YrbH$s. g_mOm~Ôb g_^md d __^md ẁdH$mbm diU bmdÊ`mM§ H$m_ ho ñdV: ẁdH$m§Mo 
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d Ë`mM~amo~a {ejH$m§M, nmbH$m§M {Z g_mOmM Amho. AmO ApñVËdmV Agboë`m {ejUmÀ`m {df`r 

Ag_mYmZmMo CX²Jma H$mT>bo OmVmV. gmd©{ÌH$ òUmam AZŵ d Amho. ho Ag_mYmZ emioV bhmZnUmnmgyZ 

{_iUmè`m AZŵ dm§~ÔbMo Agob qH$dm Á`m ñVamdaMo n[ajoÌmVrb `e {_imbobo Agob Ë`m `em~ÔbMo Agob 

qH$dm {_imboë`m ZmoH$atV qH$dm H$arV Agboë`m ì`dgm`mV KoVbobo {ejU \$mago Cn`moJr R>aV Zgëm~ÔbMr 

Vr I§V Agob. amoOMo X¡Z§{XZ ì`dhma gwb^VoZo ìhmdoV `mgmR>r bmJUmar ZmJ[aH$ËdmMr ~oJm_r gwÕm KoVbobo 

^bo _moR>o {ejU XoV Zmhr. qH$dm AW©H$maU-amOH$maU, g_mOH$maU `m§Vrb ì`dhmam§_Ü ò bmJUmar {H$_mZ 

Z¡{VH$Vmhr {ejU {Z_m©U H$arV Zmhr. `mÑï>rZo {ejUmH$S>o e§H$mñnX nmhÊ`mg qH$dm {dMma H$aÊ`mg àd¥Îm Ho$bo 

OmV Amho. 

{ejU ì`dñWo~Ôb OmUdUmè`m Ag_mYmZmM§ H$maUhr EH$ Amho Vo åhUOo àË`j {ejU ì`dñWoV 

CJmMM ^aS>bo OmUmè`m {dÚmWu-{dÚmWuZt~Ôb EH$m AË §̀V H$_Hw$dV Aem, nU g_mOmVrb gd©M KQ>H$m§Zr 

\$ma CƒñWmZr ZoD$Z R>odboë`m narjUm_H$ Ü ò̀ mgmR>r PJS>VmZm, {dÚmÏ`mªÀ`m VZ-_ZmMr {Z EoZ C_oXrÀ`m 

H$mimVrb doiMr hmoUmar nadS> _Z AñdñW H$arV AgVo. `m n[ajm§Zr EH$sH$S>o Á`mda OrdZmMr C^maUr 

ìhm`Mr Ë`m kmZmMo Ü ò̀ M g§Hw${MV H$éZ R>odbo Amho Va XþgarH$S>o narUm§À`m `emV Am ẁî`mMr B{VH$V©ì`Vm 

_mZyZ «̂m_H$ ñdßZm§_Ü ò {dÚmÏ`mªZm AS>H$bo OmV Amho. Ë`mMm n[aUm_ Agm {XgyZ òVmo H$s EH$sH$S>o Ë`m§À`m 

ñdV:Mr ñdV§Ì {dMmaeº$s Iw§Q>V OmVo Va XþgarH$S>o namdb§{~ËdmMm d¥j Ë`m§À`m dmT>Ë`m d`m~amo~a \$mo\$mdV 

OmVmo. 

ì`º$sJV {Z gm_m{OH$ OrdZ àJëW H$aUmao Ago {ejU hdo Agob Va ñdV§ÌnUo {dMma H$é eH$Umar, 

gm_m{OH$ AÝ`m`m§{déÕ g§Kf© C^m H$aÊ`mMr VmH$X AgUmar Am{U AZmR>m`r Ym{_©H$, dm§{eH$ qH$dm amO{H$` 

{hgm§Mmambm {ddoH$mZo Wmondw eH$Umar Aer gwOmU ZmJ[aH$m§Mr {nT>r {Z_m©U H$amdr bmJbo. 

emór` emoYm§À`m joÌmV ~amM H$mi dmdaë`mZ§Va Aë~Q>© AmB©ZpñQ>ZZo Ho$bobo EH$ {dYmZ Am{U 

Ë`mH$adr {Xbobm {dMma {XemXe©H$ dmQ>Vmo. AmB©pñQ>ZZo åhQ>bo Amho EImXr g_ñ`m Á`m VèhoÀ`m Om{UdVoVwZ 

{Z_m©U Pmbobr AgVo. Ë`mM àH$maÀ`m Om{Udm§Zr Ë`m g_ñ òMr gmoS>dUyH$ hmoV Zmhr. {VÀ`m gmoS>UwH$sgmR>r 

AmnU OJmH$S>o Zì`m Ñï>rZo nmhm`bm {eH$bo nm{hOo. Amnë`mgmR>r àíZmÀ`m ApñVËdmV Agboë`m Mm¡H$Q>t~mhoa 

OmD$Z Vm{H©$H$ {dMma H$am`bm hdm. 

{ejUmZo ì`º$s~amo~a g_mOmMohr H$mhr àíZ gmoS>dmdoV ì`º$s~amo~a g_mOmbmhr g§nÞ H$amdo Aer 
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Anojm AgVo Ver j_Vmhr H$miOrnwd©H$ Am{U n[adV©Zm{^_wI Aem AmIboë`m {ejUmV AgVo. Aer 

{ejUmMr AmIUr H$aÊ`mMr O~m~Xmar g_mOmVrb {ejUYw[aUm§Mr AgVo Am{U ^maVmgma»`m Á`m XoemV 

{ejamMr gwÌo gaH$ma hmVmV EH$dQ>bobr AgVmV. VoWo hr O~m~Xmar gaH$maMr AgVo. {ejU hm Ho$di 

e¡j{UH$ àíZ Zmhr. `mÀ`m Am{W©H$, gm_m{OH$ ~mOwhr _hËdmÀ`m AmhoV. 

{ejU `eñdr ìhm`Mo Agob Va gaH$ma, emim {ejH$ d nmbH$, g_mO `m§À`m EH${ÌV à`ËZm§Mr 

JaO Amho. {ejU ho Zo_hrM ^mdrH$mim{^_wI Ago Agmdo bmJVo. ^mdr H$mim{df`r Amnbr g§H$ënZm H$m` 

Amho, Amnbr ì`º$sH$Sy>Z Anojm H$m` Amho,  g_mOmMr KS>r H$er Agm`bm hdr `m§À`mda {dMma {dZr_` 

H$am`bm hdm Ë`mda AmYm[aV {ejU Agm`bm hdo. {ejUmÀ`m ~m~VrV AmnU gwYmaUmdmXr AgyZ MmbUma 

Zmhr. Amnë`mbm n[adV©ZdmXr ~Zbo nm{hOo. 

_wbo Ooìhm AZŵ dmVwZ {eH$VmV, H¥${Verb AZŵ dm§Ûmao {eH$VmV Voìhm Vo {eH$Uo ho ghO {eH$Uo AgVo. 

Ë`m_wio gmh{OH$M _wbm§Zm OrdZH$m¡eë`m§Mo {ejU Úm`MoM Agob Va Vo Aem CnH«$_m§V énm§VarV H$am`bm hdo 

H$s Oo CnH«$_ _wbm§Zm nm`arnm`arZo AZŵ dmÛmao kmZJ«hZ H$am`bm CÚwº$ H$aVrb Am{U Zo_Ho$ hoM H$m_ _moR>çm 

VÁkVoMo {Z H$m¡eë`mMo Amho. 

OrdZ H$m¡eë`OrdZ H$m¡eë`OrdZ H$m¡eë`OrdZ H$m¡eë`    

1)1)1)1)    {Zdm©heº$s {Zdm©heº$s {Zdm©heº$s {Zdm©heº$s ---- {ejUmMm A§Vr_ CÔoe åhUyZ Am{U {eH$Ê`mÀ`m à{H«$ òVrb EH$ A{d^mÁ` KQ>H$ åhUyZ 

`m XmoÝhr {Xem§Zr gmÚmn ª̀V nmoMm`Mo Va {ejUmÀ`m Jm^mM _wbr, H$mhr Var CÚmoJ H$aÊ`mMm Agm Agm`bm 

hdm. åhUOo Ago H$s Jm§YrOtZr gm§{JbË`mà_mUo _wbm§Zr CÚmoJ H$ê$Z H$mhrVar CËnÞ {_idrV {eH$V Omdo. 

CÚmoJ H$arV H$arV CÚmoJmMm AZŵ d A{YH$ ì`mnH$, A{YH$ Imob H$arV H$arV CÚmoJm§Mo H$m`_ñdénr H$m¡eë` 

A§Jr ~mUdrV Omdo. CÚmoJ H$arV H$arV CÚmoJmÀ`m H$m`m©V Va~Oo hmoV OmUo hr {Zdm©heº$s àmá H$aÊ`mMr 

gdm©V Mm§Jbr nÕVr Amho. Ë`m_wio àË`j H¥$Vr H$aUo d {eHy$Z H$aUo A{YH$ Mm§Jë`m XOm©Mo H$m_ H$aUo d 

Ë`mVyZ Mm§Jbr AW©àmár H$aUo `m C{Ôï>mH$S>o OmVm òUma Amho. 

2)2)2)2)    H$ënZmeº$sMr OmoS> Úm H$ënZmeº$sMr OmoS> Úm H$ënZmeº$sMr OmoS> Úm H$ënZmeº$sMr OmoS> Úm ---- {ZgJm©Zo _mZdmbm EH$ daXmZ {Xbo Amho d Vo åhUOo H$ënZm eº$s, 

Hw$R>ë`mhr {ZU©̀ mMr A§_b~OmdUr H$aè`mnydu Ë`m {ZU©̀ mMm n[aUm_ H$m` hmoUma Amho Ë`mMm Imobda {dMma 

H$amdbm hdm. ^{dî`mMm {dMma H$am`bm hdm. H$ënZm H$aVmZm Mm§Jbo dmB©Q> EdT>mM {dMma H$é ZH$m Va 

Ë`m_Ü ò H$m` \$aH$ Amho ho hr bjmV ¿`m. Aä`mgH«$_ {ZdS>VmZmhr `m Jmoï>tMm {dMma Ho$bm nm{hOo H$s 
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^{dî`mV Á`m g_ñ`m _mZdmbm ôS>gmdUma AmhoV Ë`m§À`mda H$m` Cnm``moOZm H$aVm òVrb? Ë`mMo 

_mZdOmVrda H$m` n[aUm_ hmoUma AmhoV? `mMmhr {dMma H$ënZmmº$sÛmao Ho$bm nm{hOo. åhUOoM WmoS>Š`mV 

ñdV:~amo~a g_mOmMmhr {dMma Ho$bm Jobm nm{hOo. 

3)3)3)3)    {MH$mQ>r Am{U n[al_ {MH$mQ>r Am{U n[al_ {MH$mQ>r Am{U n[al_ {MH$mQ>r Am{U n[al_ ---- Ago åhUVmV H$s (EH$ Q>̧ $m) 1% à{V^m Va 99 % n[al_, hm `emMm _mJ© 

Amho. Yra YéZ Aä`mg d H$m_ Ho$bo nm{hOo. Ë`mda lÕm R>odbr nm{hOo. gVV {MH$mQ>rZo Am{U n[al_mZo `e 

{_iV AgVo. _w§½`m `m bhmZ AgVmV nU {OÔrZo gVV H$m_ H$ê$Z Ë`m dméi C ô H$aVmV. {ZgJm©H$Sy>Z 

_mZdmZo H$mhr Var {eH$mdo Va Vo åhUOo n[al_. {MH$mQ>rZo ? àoaUmXm`r R>abr H$m_mMr gwê$dmV gmonr, na§Vw 

nwV©Vm AdKS> AgVo. åhUyZM AWH$ à`ËZ d H$m ©̀_¾Vm, {MH$mQ>r Amdí`H$ Amho. H$m ©̀j_Vm dmT>{dÊ`mgmR>r 

Ver àoaUm {Z_m©U Pmbr nm{hOo Vr {Z_m©U hmoÊ`mgmR>r ñdV:Mo gm_Ï ©̀ d H$_Hw$dVnUm, g§Yr d _mJm©Vrb 

AS>Wio `m§Mo `mo½` Ago {díbofU H$amd`mg {eH$bo nm{hOo. ^modVmbÀ`m n[apñWVrMo kmZ d AmË_{ZarjU 

`m§Mm g_Ýd` gmYë`mg Ü ò̀ mda bj H|$ÐrV H$aUo gmono OmVo. 

4)4)4)4)    H$m`H$m`H$m`H$m`©̀ moOZm V`ma H$aUo ©̀ moOZm V`ma H$aUo ©̀ moOZm V`ma H$aUo ©̀ moOZm V`ma H$aUo ---- Vw_À`m H$m`m©Mr `moOZm V`ma H$am d `moOZm§Zm H$m ©̀ ñdén Úm. Hw$R>bohr H$m_ 

H$gohr H$ê$Z MmbV Zmhr. Ë`mgmR>r {d{eï> AmamIS>m Agmdm bmJVmo. `moOZm~Õ H$m_o hr ghgm A`eñdr hmoV 

ZmhrV. Ë`mV H$mhr à_mUmV H$m AgoZm `e ho {_iVoM. Ë`m_wio `moOZm AmIVmZm H$mi, H$m_ d doJ `m§Mo 

{Z`moOZ Ho$bo nm{hOo R>adbobo H$m_ R>aboë`m doimV, R>aboë`m doJmZo nwU© Pmë`mg Ë`mMo _hÎd dmT>Vo. Ë`mMo 

_hÎd {Q>H$Vo. AÝ`Wm Ë`mMm H$mhrhr \$m`Xm hmoV Zmhr. {dÚmÏ`mªZr Aä`mg, CnbãY doi, gmYZo d Amnbm 

doJ `m§Zm bjmV KoD$Z doimnÌH$ V`ma H$amdo Vo nmibo Va `emMr emídVr XoVm òB©b. 

5)5)5)5)    g§YrMm {dMma H$aUo g§YrMm {dMma H$aUo g§YrMm {dMma H$aUo g§YrMm {dMma H$aUo ---- àË òH$mbm Amnë`m OrdZmV òUmar g§Yr AmoiIVm òUo _hËdmMo AgVo H$maU 

Á`m ì`º$sbm Mm§Jbr g§Yr Ë`mÀ`m OrdZmV Ë`mbm {_idm`Mr Agob Va Ë`mZo n[apñWVrMm {dMma H$am`bm 

hdm. {dÚmÏ`mªZm Aä`mgH«$_mÛmao Mm§Jbr g§Yr ^{dî`mV {_iy eH$Vo. Ë`mVyZ Ë`m§Zm CÚmoJ {_iy eH$Vmo. åhUyZ 

{dÚmÏ`mªZr Aä`mgH«$_mMr {ZdS> H$aVmZm ^{dî`mV g§Yr \$m`Xm H$gm H$aVm òB©b `mMm {dMma Ho$bm nm{hOo d 

Ver H$m¡eë ò AmË_gmV Ho$br nm{hOoV. AdKS> n[apñWVrV g§Yr emoYVm `m`bm hdr. 

6)6)6)6)    AZŵ yVr {dÚmÏ`mªÀ`m OrdZmer {ZJS>rV Agmì`mV AZŵ yVr {dÚmÏ`mªÀ`m OrdZmer {ZJS>rV Agmì`mV AZŵ yVr {dÚmÏ`mªÀ`m OrdZmer {ZJS>rV Agmì`mV AZŵ yVr {dÚmÏ`mªÀ`m OrdZmer {ZJS>rV Agmì`mV ---- H$moUVohr AZŵ d XoVmZ Vo Oa {dÚmÏ`mªÀ`m 

OrdZmer gm§JS> KmbyZ {Xbo Va Vo  {dÚmÏ`mªÀ`m OmñVOdi OmVmV. Ë`m§Zm Ë`mV AmZ§X {_iVmo d 

nmR>çKQ>H$m~Ôb OdirH$ {Z_m©U hmoD$Z Vo AÜ``Z AÜ`mnZ à{H«$ òV A{YH$ gh^mJr hmoVmV. Ë`m_wio Ë`mMm 
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Ë`m§Zm Ë`m§À`m X¡Z§{XZ {OdZmV dmdaV AgVmZm Cn`moJ hmoVmo. ì`mdhmarH$ Ñï>rZo g_mOmV H$go dmJmdo `mMohr 

Ë`m§Zm kmZ Ë`mZy {_iV AgVo.  

`m OrdZ H$m¡eë`m§Mm {ejUmVyZ {dH$mg hmoV Agë`m_wio ^mdr {dÚmÏ`mªZm ho {ejU Z¸$sM Ë`m§À`m 

^mdrOrdZmV Ë`m§Zm Cn`moJr nS>ob åhUyZ {ejUmVyZ {OdZ H$m¡eë`m§Mm {dH$mg hm gmYbm OmVmo. 
 

g§X ©̂ nwñVHo$g§X ©̂ nwñVHo$g§X ©̂ nwñVHo$g§X ©̂ nwñVHo$ : : : :    

1. ì`º$s_Îd {dH$mgmMo gmono _mJ©, àm.ho_§V JmoIbo, {dÚm^maVr àH$meZ, bmVwa 

2. e¡j{UH$ CnH«$_, {edmOr ~moaMmQ>o, lr ^mD$gmho~ e§H$a \$mñHo$, éB© 

3. {ejU : n[adV©ZmMr gm_m{OH$ Midi, àm.a_oe nmZgo, S>m`_§S> npãbHo$eZ nwUo 

4. AmOM§ {ejU : CÚmMo OrdZ, àm.a_oe nmZgo, S>m`_§S> npãbHo$eZ nwUo 

5. dJm©Ü`mnZmÀ`m CÔrîQ>m§Mo _wë`_mnZ, S>m°.emô Zm Omoer, _¥Ê_`r àH$meZ, Am¡a§Jm~mX 

6. {ejH$, {ejU, S>m°.{H$emoa MìhmU, S>m°.e¡bm MìhmU àm.g§{Xn nmQ>rb, àm.amO|Ð {WJio, BZgmB©Q> 

npãbHo$eZ Zm{eH$. 
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REFLECTIVE THINKING- A NEW APPROACH 

 
Mr. Y. A. Jape (Asst. Prof.)    

Shri. Saibaba College of Education,  

Kopargaon.                                               

Mr. S. K. Kedare (Asst. Prof.) 

Shri. Saibaba College of Education,  

Kopargaon. 

 

Introduction : 

One of the important problems of today’s education systems is individuals not applying their 

school education to their day to day lives. This situation shows the school just a place which 

prepares students for the life.  In modern education systems this situation changed as the school is 

the life itself.  In today’s education process the mode of thinking which would be used in solving the 

vital problems is the reflective thinking for both teachers and students. The Reflective thinking is a 

mode of thinking which would be used correspondingly with modes of thinking like metacognition, 

critical thinking, analytical thinking, and creative thinking amongmodern education approaches 

during education process. The most important factor in the reflective thinking  is that it presents as a 

solution interpreting, deferring, translating, arrogating to the individual, comprehending the issues 

thought in the school and making predictions for the future. 

The reflection is defined as “cognitive inquisition including analyzing of the experiences by 

producing new information basing on the old information and trying to find the ways pioneering the 

development of the alternative ways.”   

Reflective thinking : 

“Reflective thinking, is a part of the critical thinking process referring specifically to the 

processes of analyzing and making judgments about what has happened.” 

 Dewey (1933) suggests that “reflective thinking is an active, persistent, and careful 

consideration of a belief or supposed form of knowledge, of the grounds that support that 

knowledge, and the further conclusions to which that knowledge leads. Learners are aware of and 

control their learning by actively participating in reflective thinking – assessing what they know, 

what they need to know, and how they bridge that gap – during learning situations.” 

Reflective thinking focuses on the process of making judgments about what has happened. However, 

reflective thinking is most important in prompting learning during complex problem-solving 

situations because it provides students with an opportunity to step back and think about how they 

actually solve problems and how a particular set of problem solving strategies is appropriated for 
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achieving their goal. 

Characteristics that prompt and support reflective thinking : 

• Provide enough wait-time for students to reflect when responding to inquiries.  

• Provide emotionally supportive environments in the classroom encouraging reevaluation of 

conclusions.  

• Prompt reviews of the learning situation, what is known, what is not yet known, and what has 

been learned.  

• Provide authentic tasks involving ill-structured data to encourage reflective thinking during 

learning activities.  

• Prompt students' reflection by asking questions that seek reasons and evidence.  

• Provide some explanations to guide students' thought processes during explorations.  

• Provide a less-structured learning environment that prompts students to explore what they 

think is important.  

• Provide social-learning environments such as those inherent in peer-group works and small 

group activities to allow students to see other points of view.  

• Provide reflective journal to write down students' positions, give reasons to support what they 

think, show awareness of opposing positions and the weaknesses of their own positions.  

 

The reflective learning cycle : 

 

 

  

 

 

 

 

PLAN 

ACT 
REFLECT 

OBSERVE 
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Plan  

Based on the wider context, theory, models of knowledge and practice, previous experience 

etc. think carefully about how others have performed similar tasks and use this understanding 

to develop, modify, change, adapt, and then formulate an action plan for the situation you are 

expecting to encounter.  

Act  

Apply the method or approaches developed in the Plan, with a client or situation. Maintain 

self awareness. Be prepared to creatively adapt and change goals as you go along – while 

keeping your plan in mind.  

 

       Observe  

As soon as possible, review the session and your observations of what happened, the 

effects on the client or situation and on yourself. Produce an accurate and objective 

description of the event.  

Reflect  

Reflect upon and evaluate the session and your actions. Analyse your own experience of 

what you did and how you did it. Reflect on the strengths and weaknesses of your actions, 

identify problems and issues for investigation, develop your insight. There is no correct 

answer and some things may remain difficult to interpret. Did you achieve your plan? Did 

your goals change? How did your actions affect the situation and how did the situation affect 

you? How do your observations fit with the theories you have read?  

Plan again…  

Formulate a new action plan based on your experience in the previous situation or session 

with the client. Use the outcomes of your reflection, rethinking and reinterpreting. Include 

the wider context of theory, models of knowledge and practice.  

Act again…. 

This cycle is iterative, so it doesn’t stop after one rotation; you apply what you learn, then 

continue to reflect and develop further. 

    Importance of reflective thinking :  

- During learning to help learners develop strategies to apply new knowledge to the complex 

situations in their day-to-day activities. 
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-  Reflective thinking helps learners develop higher-order thinking skills by prompting learners 

to a) relate new knowledge to prior understanding, b) think in both abstract and conceptual 

terms, c) apply specific strategies in novel tasks, and d) understand their own thinking and 

learning strategies. 

 

Conclusion : 

Reflective thinking is essential for success in unpredictable and complex situations in 

education system. It also respond effectively to new challenges of education. it provides students 

with an opportunity to step back and think about how they actually solve problems and how a 

particular set of problem solving strategies is appropriated for achieving their goal. 
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STEPS OF REFLECTIVE THINKING 
 

Mr. Kedare Samadhan Kashinath, 

Asst. Professor, 

Shri.Saibaba B.Ed. College, Kopargaon. 

 

Introduction: 

One of the important problems of today’s education systems is individuals not applying their 

school education to their day to day lives. This situation shows the school just a place which 

prepares students for the life.  In modern education systems this situation changed as the school is 

the life itself. This principle underlies the constructionist education model. The teachers want the 

students to reflect the issues they learn in the school to the life. That situation shows that the learning 

process is completed. The Reflective thinking is a mode of thinking which would be used 

correspondingly with modes of thinking like metacognition, critical thinking, analytical thinking, 

and creative thinking amongmodern education approaches during education process. The most 

important factor which separates the reflective thinking from all these thinking types is that it 

presents as a solution interpreting, deferring, translating, arrogating to the individual, comprehending 

the issues thought in the school and making predictions for the future. 

The reflection is defined as “cognitive inquisition including analyzing of the experiences by 

producing new information basing on the old information and trying to find the ways pioneering the 

development of the alternative ways.”   

It can be defined as purposeful and proper activity process which the individual realizes to 

follow, analyze and evaluate his/her own learning in view of reaching learning targets, persistence of 

his/her motivation, gaining deep meanings, using proper learning strategies, making contact with 

his/her peers and teachers to reach learning targets to generate new learning approaches impacting 

directly to the advanced learning processes and performance. The reflective thinking, one of modes 

of the thinking, is developed with learning essays, concept maps, questioning, and contractual 

learning and self-assessment activities. 

 

Reflective thinking :- 

“Reflective thinkingis a part of the critical thinking process referring specifically to the processes of 

analyzing and making judgments about what has happened.” 

Dewey (1933) suggests that “reflective thinking is an active, persistent, and careful 
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consideration of a belief or supposed form of knowledge, of the grounds that support that 

knowledge, and the further conclusions to which that knowledge leads. Learners are aware of and 

control their learning by actively participating in reflective thinking – assessing what they know, 

what they need to know, and how they bridge that gap – during learning situations.” 

Critical thinking involves a wide range of thinking skills leading toward desirable outcomes 

and reflective thinking focuses on the process of making judgments about what has happened. 

Reflective thinking is most important in prompting learning during complex problem-solving 

situations because it provides students with an opportunity to step back and think about how they 

actually solve problems and how a particular set of problem solving strategies is appropriated for 

achieving their goal. 

Steps of reflective thinking :- 

Eight steps of reflective thinking are used to define problem area in problem solving.  The eight 

steps are as follows:  

 

1. Problem Definition 

1. Formulate the problem into a definitive statement.  

Define any terms that might be misunderstood or misinterpreted into a working glossary. The 

definitions proposed are decided upon by the group, only for the duration of the exercise, and may 

not reflect all individual interpretations. This glossary will be a useful supplement to the final report 

document.  
 

2. Problem Analysis 

1. Diagnose the problem in terms of cause and effects.  

2. Describe existing evils, effects or symptoms of the problem together with such interpretations and 

evidence as have significantly affected. 

3. Follow up with a statement of the cause or causes of the symptoms. 

A. State the probable cause of the symptom.  

B. Give the factual material upon which conclusions are based.  

C. If the problem lends itself to more efficient coverage by subgroups, the problem should be 

divided among logical subgroups.  

D. The problem definition should be modified continually as the analysis proceeds.  

E. The results of the problem analysis should be documented in written form, and should include 

background information, and justification for the need of a solution to the problem as presented.  
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3. Criteria Selection 

1. Create a concise statement of the standard or standards which in your opinion should be 

considered in judging the possible solutions.  

- Give special attention to the formulation of definite criteria for the judgment of a final solution.  

- These standards should represent the values which you think are important and which should be 

considered in any solution.  

2. Arrange criteria in order of priority.  

3. Assign an arbitrary value or weight to each selected criterion from 1 to 10 with 10 being high, 

representing the arbitrary value of that criterion to the group.  
 

4. Information Analysis 

1. Identify the information still needed for a solution of the problem.  

2. Gather, or make plans for obtaining the information still required.  

A. Arrange an itinerary of expert testimony that can be scheduled to give information to the group 

about the problem as defined. Keep a careful log of the information given. 

B. Arrange for required interviews by individuals, subgroups, or group. Keep careful log of the 

information given.  

C. Arrange for the use of the needed libraries or repositories.  

D. The testimony of all experts and other information gathered should be carefully documented.  
[ 

5. Propose Solutions 

1. Using brainstorming techniques propose and record as many different solutions as can be thought 

of with no value-judgment being made.  

2. Set forth those of the proposed solutions to the problem which you think merit consideration.  

3. For each of the final proposed solutions a careful evaluation of how well each of the criteria 

presented in step 3 are met (The weighted factor analysis). For each proposed solution an arbitrary 

factor of 1 to 10, with 10 being best fit, should be made for each established criteria. This factor 

should be multiplied by the importance factor assigned in step 3, and the collection of all of these 

numbers, one for each criterion, should be added together. The proposed solution with the highest 

number should be the leading contender.  

4. Do the problem definition, the problem analysis, the criteria selected, and the information analysis 

still seem adequate (steps 1, 2, 3, and 4). If the leading contender does not seem to be the one that 

should be picked, then you need to reexamine the criteria list for completeness, reexamine your 
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feeling of how important each criteria is to you, reexamine your evaluation of each proposed 

solution as to how well the group feels that it meets the criteria, recheck the mathematics, or 

believe what this exercise is trying to tell you. There may be hidden agendas present that are 

throwing you off and which must be incorporated.  

5. Use the biggest part of the time allotted to the study in careful reiteration of steps 1 to 5 to this 

point again and again to avoid premature selection. The selection process, steps 6 to 8, should 

result in implementation and not rationalization for a premature and inappropriate selection. 

 

6. Select Solution(s) 

1. Using the technique suggested in step 5-c or whatever means the group chooses, select a tentative 

solution.  

2. Declare the basis for your solution, such as:  

1. The solution deals adequately and practically with the problem.  

2. The solution measures up best in terms of the standards and criteria.  

3. List the details of the proposed plan.  

4. Discuss and acknowledge the disadvantages, the advantages, (use the PMI method suggested by 

deBono and the other aspects of the proposed plan.  
 

7. Implement Solution(s) 

1. List possible methods of putting the proposed solution into operation. Document the facts and the 

ideas used.  

2. Develop a workable, practical method of scheduling the solution into operation.  

3. Prepare a time-sequence analysis for implementation of the plan.  

 

8. Feedback Analysis 

1. Establish suitable quantifiable measures of performance which can be used to monitor and 

evaluate in some way the operation of the selected solution. Compare the expected level of 

operation with the established criteria in step 3.  

2. Establish necessary criteria for determination if successful operation has been attained or if 

additional correction is necessary.  

3. Establish method for the reevaluation of the solution as to its elimination of the problem, its 

provision for the obsolescence of the proposed solution, or for the consideration of a significant 

change of the problem situation. Provide for our “help” to self-destruct in not needed.  
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Conclusion:  

Reflective thinking focuses on the process of making judgments about what has happened. 

Reflective thinking is most important in prompting learning during complex problem-solving 

situations. Eight steps of reflective thinking are useful for student to define problem area in problem 

solving.These steps are useful to develop student’s reflective thinking skills which will be useful to 

solve various problems during learning process.   
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REFLECTIVE EDUCATION THROUGH CURRICULUM 

Sushma A. Narasgouda, 

K.S.R. College of Education, Nehrunagar,  

Belgaum. 

 

 If reflection is to be a central tenet of learning, teaching and assessment it is necessary to 

embed it at a curriculum design level. The aim should be to encourage student engagement by 

providing a framework to facilitate development of students’ reflective capability. Although 

considerable attention has been paid to models and frameworks that support reflective teaching and 

learning and to issues surrounding the assessment of reflective capability scant attention has been 

paid to its integration at a curriculum design stage and throughout the entire learning experience.  

 

Curriculum Design for Fostering Critical Reflection 

Acknowledging the need to consider values, goals, content, structure, flexibility, teaching 

strategies and assessment there is a need to question whether there is an optimal curriculum design 

that will foster critical reflection, as well as possibly fulfilling other curricula demands. So also ‘a 

crammed curriculum is not conducive to facilitating reflection’. Students need ‘to have the space 

genuinely to form their own critical evaluations and to engage in critical acts’.  

The current popularity of learning outcomes might seem at first to be at odds with the process of 

critical reflection. However, reflection is likely to involve a conscious and stated purpose or an 

anticipated outcome. Identifying a number of ‘outcomes’ that result from the reflective process, 

which include learning, knowledge, understanding, emotion, problem-solving, development and 

action as well as unexpected outcomes, it is persuasive that a learning outcomes approach can be 

integrated with other approaches that foster critically reflective processes.  

 

The Spiral Curriculum 

Critical reflection requires higher order learning, which suggests a curriculum designed to 

foster depth of learning both across years and over the duration of the programme. We need a 

curriculum that recognises value in revisiting experiences, and building on less well-developed 

conceptions of knowledge and practice at later stages of the programme, which can be achieved by 
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implementing a spiral curriculum approach. However, this might usefully be coupled with a 

constructive alignment approach to ensure that learning, teaching and assessment operate in 

harmony in fostering reflective capability.  

The term ‘spiral curriculum’ was originally coined by Bruner (1960) as a means of 

describing a curriculum based on an iterative revisiting of topics, subjects or themes throughout the 

course. Other curriculum designs use planned revisiting of topics, however, the spiral curriculum 

provides opportunity to deepening understanding; each encounter builds on the previous one so that 

the competence of students gradually develops without proving too overwhelming. The use of the 

spiral curriculum approach as a means of helping students to engage with increasing complexity of 

medical education in its various phases, moving through learning about normal structure, function 

and behaviour to abnormal and transferring and building on and applying this knowledge in clinical 

practice and through on-the-job learning. 

 

 

The spiral curriculum has been widely applied across a range of disciplines not least medical 

education in which it has been found to complement the much favored outcome-based educational 

approach. It is possible to see the ways in which the spiral curriculum might also provide a means of 

developing reflective capability, possibly by encouraging students to experiment with alternative 

models and frameworks and through the use of different reflection promoting strategies suited to 

different contexts and stages in their programme. Written reflections might provide the vehicle to 

enable students to record and subsequently revisit experiences so engaging in meta-reflection that 

might result in unintended outcomes, such as increased personal insight. This approach would 

necessitate forging connections across the entire course, spacing and sequencing experiences and 

adopting suitable pedagogies that structure and support this iterative process without detracting from 

a student-led approach.  

 

Constructive Alignment 

sThe ‘constructive’ element of constructive alignment refers to what the learner does, which 

is to construct meaning through relevant learning activities. Biggs builds on the work of Tyler who 

argues that learning takes place through the active behavior of the student: it is what he does that he 

learns, not what the teacher does’. This ideology supports the constructivist view of learning 

consistent with the underpinning philosophy of critical reflection. On the other hand, the lecturer’s 
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role is to ensure that ‘alignment’ occurs, which involves establishing a learning environment that 

supports the learning activities appropriate to achieving the desired learning outcomes. Alignment is 

dependent on consideration being given to establishing clear learning outcomes, teaching methods, 

assessment procedures, a climate conducive to student/teacher interaction and a supportive 

institutional climate. Constructive alignment conjures up an image of learning that is largely 

prescribed and maintains that ‘the learner is in a sense ‘trapped’ and finds it difficult to escape 

without learning what is intended should be learned’ 

A recent analysis of the use of learning outcomes in higher education (Hussey & Smith, 

2008) dispels their use at module or programme level but acknowledges relevance in more focused 

teaching and learning events, provided that there is acceptance that they are employed flexibly and 

cannot be stated precisely. Some learning outcomes are emergent rather than intended and advocate 

that teachers employ a ‘corridor of tolerance’ to allow for departures and to capture ‘learning 

moments’. Whilst it is not unreasonable to suggest that we must have a clear idea about what we 

want students to learn, this should not be interpreted too narrowly. Developing the notion of 

‘learning moments’ further one might argue in favor of ‘open ended’ learning outcomes as distinct 

from ‘unintended outcomes’ in response to the increasing call for personalized learning that can then 

be applied to practice. Personalized learning and ‘open outcomes’ sit comfortably with the notion of 

critical reflection, and, in fact, have the potential to change perceptions of the applicability and 

usefulness of reflection in the contemporary workplace.  

 

Conclusions  

This paper has attempted to encourage academics to think at a curriculum design level about 

the ways in which they can promote reflective learning, teaching and assessment and so see benefit 

in considering them as an entity or as a ‘system’. The dynamic underpinning constructive alignment 

tends to feel rather linear in nature, although in practice the ‘connections’ which need to be made 

between reflective learning, teaching and assessment are likely to be far from linear. The spiral 

curriculum allows for a more tortuous or meandering route through a programme and accepts as 

given the cyclical and iterative nature of the learning experience but both lend themselves to 

achieving an end goal that might incorporate specified learning outcomes as well as other outcomes 

that could not have been foreseen. If as Hussey and Smith (2008) advocate we accept that learning 

outcomes are flexible and that ‘learning moments’ might lead to emergent or open ended outcomes I 

see no reason why they cannot be deemed to provide a means of structuring critical reflection in a 
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positive way. Combining the two curricula approaches will not be without its challenges in practice, 

not least being to persuade students and staff to think in terms of more flexible learning outcomes 

and revisiting topics, subjects or themes throughout the course, which is often perceived negatively 

as repetition. However, overcoming such challenges could potentially benefit students in producing 

a curriculum that is responsive to a wider range of learning styles and personalized learning.  
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Œãñßã¦ãî¶ã •ããèÌã¶ã ‡ãŠãõÍãÊ¾ããÞãñ ãäÌã½ããäÍãÃÊã ‚ã£¾ã¾ã¶ã 
 

¹ãÆã. ¹ãÀÍãÀã½ã ¼ã. ÌããÜãñÀñ, 

ÔãÖã¾¾ã‡ãŠ ¹ãÆã£¾ãã¹ã‡ãŠ, 

‚ãù¡. ãäÌãŸáŸÊãÀãÌã Öãâ¡ñ ãäÍãàã¥ãÍããÔ¨ã ½ãÖããäÌã²ããÊã¾ã, 

 ¶ãããäÍã‡ãŠ. 

 

¹ãÆÔ¦ããÌã¶ãã : 

 ½ããÌã¶ããè •ããèÌã¶ãã½ã£¾ãñ ‚ã£¾ã¾ã¶ããÞããè ¹ãÆãä‰ãŠ¾ãã Ôãã¦ã¦¾ãã¶ãñ ÔãìÁ ‚ãÔã¦ãñ. ½ãã¥ãîÔã ‚ãã¾ãìÓ¾ã¼ãÀ ãäÍã‡ãŠ¦ã ‚ãÔã¦ããñ. ¦ããñ 

‚ã¶ãì¼ãÌãã¶ãñ ¦ãÔãñÞã ¦¾ããÞ¾ãã ‚ãâØããè ‚ãÔãÊãñÊ¾ãã ‡ãŠãõÍãÊ¾ããÞ¾ãã •ããñÀãÌãÀ ‚ãã¹ãÊãñ •ããèÌã¶ã Ì¾ããä©ã¦ã ‡ãŠãäÀ¦ã ‚ãÔã¦ããñ. •ããèÌã¶ãã¦ã ¦¾ããÊãã 

‚ã¶ãñ‡ãŠ Ôã½ãÔ¾ããâ¶ãã ¦ããò¡ ²ããÌãñ ÊããØã¦ãñ. •ããèÌã¶ãã¦ããèÊã ‚ã¹ã¾ãÍã, ¶ãõÀãÍ¾ãã½ãîßñ ãäÌã²ãã©¾ããÄÞ¾ãã Ìãã¤¦¾ãã ¹ãÆ½ãã¥ã¦ã Öãñ¥ããÅ¾ãã 

‚ãã¦½ãÖ¦¾ãã ¦¾ããâÞ¾ãã½ã£¾ãñ Ìãã¤¥ããÀãè Ì¾ãÔã¶ãããä£ã¶ã¦ãã ¦ãÔãñÞã Ìãã¤¦ã •ãã¥ããÀãè ãäÖâÔã‡ãŠ ¹ãÆÌãð¦¦ããè ¾ãã ºããºã¦ãÞ¾ãã Üã›¶ãã Ôã½ãã•ãã¦ã 

Üã¡¦ã ‚ãÔãÊãñÊ¾ãã ãäªÔãî¶ã ¾ãñ¦ãã¦ã. Ôã½ãã•ããÞãã Üã›‡ãŠ ‚ãããä¥ã ãäÍãàã¥ã ¹ãÆãä‰ãŠ¾ãñÞãã ‡ãòŠ³ãäºãâªî ‚ãÔã¥ãÅ¾ãã ãäÌã²ãã©¾ããÄ½ã£¾ãñ Ûãã 

¹ãÆÌãð¦¦ããéÞããè Ìãã¤ ‡ãŠÍããè ¢ããÊããè ¾ããÞãã Íããñ£ã Üãñ¥¾ããÞããè ‚ããÌãÍ¾ã‡ãŠ¦ã ãäªÔãî¶ã ¾ãñ¦ãñ. ¦¾ããÔããŸãè ‚ãã¹ãÊ¾ããÊãã ãäÍãàã¥ã ¹ãÆãä‰ãŠ¾ãñÞãã 

ãäÌãÞããÀ ‡ãŠÀ¥¾ããÞããè ØãÀ•ã ‚ããÖñ. ‡ãŠãÀ¥ã Ì¾ããä‡ã‹¦ããèÞ¾ãã Ìã¦ãÃ¶ããÌãÀ ¹ããäÀ¥ãã½ã Üã¡î¶ã ‚ãã¥ã¥ããÅ¾ãã ‚ã¶ãñ‡ãŠ Üã›‡ãŠãâ¹ãõ‡ãŠãè ãäÌã½ãÍããê 

ãäÍãàã¥ã Öã ‚ããä¦ãÍã¾ã ¹ãÆ¼ããÌããè Üã›‡ãŠ ‚ããÖñ. 

 ãäÍãàã¥ãÞãñ ¹ãÆ½ãìŒã „ªáãäªÓ›¿ãñ ãäÌã²ãã©¾ããÄÞãã ÔãÌããÄãäØã¥ã ãäÌã‡ãŠãÔã ‡ãŠÀ¥ãñ, ãäÌã²ãã©¾ããÄÞãñ ‚ã£¾ã¾ã¶ã ‚ã¶ãñ‡ãŠ Üã›‡ãŠãâÞãã 

†‡ãŠãä¨ã¦ã ¹ããäÀ¥ãã½ã ‚ããÖñ. ãäÌã²ãã©¾ããÄÞ¾ãã ÔãÌããÃãäØã¥ã ãäÌã‡ãŠãÔãã½ã£¾ãñ ÍãããäÀÀãè‡ãŠ ¼ããÌããä¶ã‡ãŠ, ºããõªáãä£ã‡ãŠ Ìã Ôãã½ãããä•ã‡ãŠ ãäÌã‡ãŠãÔã Öãñ¥ãñ 

‚ã¹ãñãäàã¦ã ‚ããÖñ. ¹ãÀâ¦ãì ‚ãã•ã ¹ãŠ‡ã‹¦ã ãäÌã²ãã©¾ããÄÞãã ºããõªáãä£ã‡ãŠ ãäÌã‡ãŠãÔãã‡ãŠ¡ñ Êãàã ªñ¦ã ‚ããÖñ. ¹ãÀãèàãñ¦ã •ããÔ¦ããè •ããÔ¦ã Øãì¥ã 

ãä½ãßãäÌã¥ãñ ½Ö¥ã•ãñ Øãì¥Ìã¦¦ãã Öñ Ôã½ããè‡ãŠÀ¥ã ÖãñÌãî¶ã ºãÔãÊãñ ‚ããÖñ. Øãì¥ãâÞ¾ãã ‚ãã£ããÀñ ÑãñÓŸ Ôã½ãã•ããÊãã •ãã¥ããÅ¾ãã  ‚ã¼¾ããÔã‰ãŠ½ããâ¶ãã 

¹ãÆÌãñÍã  ãä½ãßãäÌã¥ãñ ¾ããÊããÞã ¹ãÆãä¦ãÓŸã ¹ãÆã¹¦ã ¢ããÊããè ‚ããÖñ. Öãè ¹ãÆãä¦ãÓŸã ãä›‡ãŠãäÌã¥¾ããÔããŸãè ¹ããÊã‡ãŠ ÌãØãÃ ãäÌã²ãã©¾ããÄÌãÀ ¹ãÆÞãâ¡ ª¡¹ã¥ã 

›ã‡ãŠ¦ã ‚ããÖñ ¾ãã¦ãî¶ãÞã ¶ãõÀãÍ¾ã, ¦ãã¥ã¦ã¥ããÌã ãä¶ã½ããÃ¥ã Öãñ¦ã ‚ããÖñ.  Öã ¦ãã¥ã ÔãÖ¶ã ‡ãŠÀ¥¾ããÞã àã½ã¦ãã ãä¶ããä½ãÃ¦ããè‡ãŠ¡ñ ½ãã¨ã ªîÊãÃàã 

¢ããÊãñ ‚ããÖñ. ¦¾ãã¦ãî¶ã ãäÌããäÌã£ã Ôã½ãÔ¾ããâÞããè ãä¶ããä½ãÃ¦ããè ¢ããÊããè ãäªÔãî¶ã ¾ãñ¦ã ‚ããÖñ. ½Ö¥ãî¶ã ãäÌã²ãã©¾ããÄ½ã£¾ãñ •ããèÌã¶ã •ãØã¥¾ããÞããè 

„¹ã¾ãì‡ã‹¦ã àã½ã¦ãã Ìã ‡ãŠãõÍãÊ¾ã ãä¶ã½ããÃ¥ã Öãñ¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ããÖñ. Œãñßã¦ãî¶ã •ããèÌã¶ã ‡ãŠãõÍãÊ¾ããÞãñ ‚ã£¾ã¾ã¶ã ¢ããÊãñ ¹ãããäÖ•ãñ. ¾ãã¦ãî¶ã 

•ããèÌã¶ãããäÌãÓã¾ã‡ãŠ ‡ãŠãõÍãÊ¾ããÞãã ãäÌã‡ãŠãÔã ‡ãŠÀ¥¾ããÔããŸãè „¹ã¾ãì‡ã‹¦ã ŸÀ¦ããñ.  
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Œãñßã¦ãî¶ã •ããèÌã¶ã ‡ãŠãõÍãÊ¾ãñ: 

 ãäÌã²ãã©¾ããÄ½ã£¾ãñ Œãñßã´ãÀñ ãä¶ã¥ãÃ¾ãàã½ã¦ãñÞãã ãäÌã‡ãŠãÔã Ôãã£ãÊãã •ãã¦ããñ. ÔÌã:¦ããÞ¾ãã Ôã½ãÔ¾ãã Ôããñ¡ãäÌãÊ¾ãã •ãã¦ãã¦ã. 

†‡ãŠ½ãò‡ãŠãâºã−Êã ÔãÖã¶ãì¼ãî¦ããè ãä¶ã½ããÃ¥ã Öãñ¦ãñ. ãäÌã²ãã©¾ããÄÞããè ÔÌã:¦ããÞããè ºãÊãÔ©ãã¶ãñ ½ã¾ããÃªã ƒ. ãäÌãÓã¾ããâÞããè •ãã¥ããèÌã ãä¶ã½ããÃ¥ã Öãñ¦ãñ, 

¦ãÔãñÞã Ôãâ¹ãÆñÓã¥ã ‡ãŠãõÍãÊ¾ã ãä¶ã½ããÃ¥ã Öãñ¦ãã¦ã. ÔãÖ‡ãŠã¾ããÃ¦½ã‡ãŠÌãð¦¦ããèÞããè Ìãã¤ Öãñ¥¾ããÔã ½ãª¦ã Öãñ¦ãñ. ¦¾ãã¹ãÆ½ãã¥ãñ ,ŒãñßãàãÀñ ãä‡ãâŠÌãã ¾ãã 

½ãã£¾ã½ãã¦ãî¶ã ãäÞããä‡ãŠ¦Ôã‡ãŠ ãäÌãÞããÀ ‡ãŠÀ¥¾ããÞããè àã½ã¦ãã ãäÌã‡ãŠÔããè¦ã Öãñ¥¾ããÔã ½ãª¦ã Öãñ¦ãñ. Ôãð•ã¶ãÍããèÊã ãäÌãÞããÀ¹ãÆãä‰ãŠ¾ãã ãäÌã‡ãŠÔããè¦ã 

‡ãŠÀ¥¾ããÔã ½ãª¦ã Öãñ¦ãñ. Œãñßã¡îâÞ¾ãã ¼ããÌã¶ããâÞãñ Ôã½ãã¾ããñ•ã¶ã Ôãã£ã¶¾ããÔããŸãè Ôãàã½ã Öãñ¦ãñ. ½ãÖ¦¦ÌããÞãñ ½Ö¥ã•ãñ Œãñßãâ´ãÀñ 

¦ãã¥ã¦ã¥ããÌããÞãñ Ì¾ãÌãÔ©ãã¹ã¶ã ‡ãŠÀ¥¾ããÔã Ôãàã½ã ºã¶ããäÌãÊãñ •ãã¦ãñ Ìã ãäÌããäÌã£ã Ôãã½ãããä•ã‡ãŠ ‡ãŠãõÍãÊ¾ããÞãã ãäÌã‡ãŠãÔã Üã¡Ìãî¶ã ‚ãã¥ãÊãã 

•ãã¦ã ‚ããÖñ. 

Ôãâ‡ãŠÊ¹ã¶ãñÞãñ Üã›‡ãŠ :  Œãñß : 

 Ì¾ããŒ¾ãã - Œãñß ½Ö¥ã•ãñ •ããèÌã¶ããÌãÍ¾ã‡ãŠ ØãÀ•ãã ¼ããØãÌãî¶ã •ããªã Ìãñßñ¦ã ‡ãñŠÊãñÊããè †ñãäÞœ‡ãŠ ‚ãã¶ãâªªã¾ããè ‡ãðŠ¦ããè ãä‡ãâŠÌãã 

‡ãðŠ¦ããèÞããè ½ãããäÊã‡ãŠã Öãñ¾ã. 

 Ôãâ•ããèÌããâÞããè ÔãÖ•ã ¹ãÆÌãð¦¦ããè ½Ö›Êããè ‡ãŠãè Œãñß ¾ãñ¦ããñ ¦¾ãã½ãìßñ ½ã¶ããÞãã ‡ãŠÊã ãä›‡ãîŠ¶ã ÀÖã¦ããñ. Ìã ‚ãÌã£ãã¶ã ‚ããä£ã‡ãŠ ‡ãòŠãä³¦ã 

Öãñ¦ãñ ¦¾ãã¦ãî¶ã ‚ãã¶ãâª ãä½ãß¦ããñ. Œãñß Öã †‡ãŠ ½ãã¶ãÌããÊãã ¶ãÌÖñ ¦ãÀ ¹ãÆã¥ããè½ãã¨ãÊããÖãè ãä½ãßÊãñÊããè ¶ãõÔããäØãÃ‡ãŠ ªñ¥ãØããè ‚ããÖñ. 

Œãñßã½ãìßñ ãäÌã²ãã©¾ããÄÞ¾ãã •ããèÌã¶ãã‡ãŠ¡ñ ¹ããÖ¥¾ããÞãã ÒãäÓ›‡ãŠãñ¶ã ºãªÊãî Íã‡ãŠ¦ããñ. •ããèÌã¶ã •ãØã¥¾ããÔããŸãè ‚ããÌãÍ¾ã‡ãŠ ‚ãÔã¥ããÀñ 

ãäÌããäÌã£ã ‡ãŠãõÍãÊ¾ã àã½ã¦ãã Ìã ÒãäÓ›‡ãŠãñ¶ã ãä¶ã½ããÃ¥ã ÖãñÌãî¶ã •ããèÌã¶ã ÔãìŒã‡ãŠÀ Öãñ¥¾ããÔã ½ãª¦ã ÖãñƒÃÊã. 

•ããèÌã¶ã ‡ãŠãõÍãÊ¾ã : 

 Ì¾ããŒ¾ãã-  •ããØããä¦ã‡ãŠ ‚ããÀãñØ¾ã ÔãâÜã›¶ãã (1993)- ªõ¶ãâãäª¶ã •ããèÌã¶ãã¦ã ãä¶ã½ããÃ¥ã Öãñ¥ããÅ¾ãã Ôã½ãÔ¾ãã Ìã ØãÀ•ããâ¶ãã 

¹ãÆ¼ãããäÌã¹ã¥ãñ Ôãã½ããñÀñ •ãã¥¾ããÔããŸãè Ì¾ããä‡ã‹¦ã¶ãñ ÔÌã¦ã:Þ¾ãã Ìã¦ãÃ¶ããÔã ÔÌããè‡ãŠãÀã¦½ã‡ãŠ ¦ãÔãñÞã Ôã‡ãŠãÀã¦½ã‡ãŠ ºã−Êã Üã¡Ìãî¶ã ‚ãã¥ã¥¾ããÞããè 

àã½ã¦ãã ½Ö¥ã•ãñ •ããèÌã¶ã ‡ãŠãõÍãÊ¾ã Öãñ¾ã. 

‚ã©ãÃ :- 

 ÀãÓ›Èãè¾ã ‚ã¼¾ããÔã‰ãŠ½ã ‚ããÀãŒã¡ã - 2005 ºãªÊãÊãã ‡ãŠãßã¶ãìÔããÀ ¼ããÀ¦ããè¾ã ãäÍãàã¥ã ¹ãªá£ã¦ããè¦ã ‡ãŠÀãÌ¾ãã 

ÊããØã¥ããÅ¾ãã Ôãâ¼ããÌ¾ã ºãªÊããÌãÀ ¼ãÀ ªñ¥¾ãã¦ã ‚ããÊãã ‚ããÖñ. ¦¾ããÞãã †‡ãŠ ¼ããØã ½Ö¥ãî¶ã ½ãÖãÀãÓ›È Àã•¾ãã¦ã Íãõàããä¥ã‡ãŠ ÌãÓãÃ 

2009 ¹ããÔãî¶ã ¹ãÆã©ããä½ã‡ãŠ Ìã ½ãã£¾ããä½ã‡ãŠ ãäÍãàã¥ããÞ¾ãã ‚ã¼¾ããÔã‰ãŠ½ãã¦ã ªÖã •ããèÌã¶ã ‡ãŠãõÍãÊ¾ããâÞãã Ôã½ããÌãñÍã ‡ãŠÀ¥¾ãã¦ã ‚ããÊãã 

‚ããÖñ.  
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 ‚ãã•ãÞ¾ãã ½ãããäÖ¦ããè ¦ãâ¨ã—ãã¶ããÞ¾ãã ‚ãã£ãìãä¶ã‡ãŠ ¾ãìØãã¦ã ãäÌã²ãã©¾ããÃÊãã ¹ãÆ¼ãããäÌã¹ã¥ãñ •ããèÌã¶ã •ãØã¥¾ããÔããŸãè ‚ããÌãÍ¾ã‡ãŠ ‚ãÍããè 

•ããèÌã¶ã ‡ãŠãõÍãÊ¾ãñ Œãñßã´ãÀñ ãäÌã½ãÍããê ‚ã£¾ã¾ã¶ã ÖãñƒÃÊã. ªö¶ããäª¶ã •ããèÌã¶ã •ãØã¦ããâ¶ãã ãä¶ã½ããÃ¥ã Öãñ¥ããÅ¾ãã ãäÌããäÌã£ã Ôã½ãÔ¾ãã Ìã 

ØãÀ•ããâ¶ãã ¹ãÆ¼ãããäÌã¹ã¥ãñ Ôãã½ããñÀñ •ãã¥¾ããÔããŸãè ‚ããÌãÍ¾ã‡ãŠ ‚ãÔã¥ããÀãè ‡ãŠãÖãè •ããèÌã¶ã ‡ãŠãõÍãÊ¾ãñ ŒããÊããèÊã¹ãÆ½ãã¥ãñ. 

 

 

 

 

 

 

 

 

 

 

 

 

‚ã£¾ã¾ã¶ã: 

‚ã£¾ã¾ã¶ã ½Ö¥ã•ãñ ‚ã¶ãî¼ãÌã Ìã ¹ãÆãäÍãàã¥ããªÌããÀñ Öãñ¥ããÀã Ìã¦ãÃ¶ã ºãªÊã Öãñ¾ã.  

             Ì¾ã‡ã‹¦ããèÞ¾ãã Ôã¼ããñÌã¦ããÊãÞ¾ãã ãäÌãÍÌããÔã Ì¾ã‡ã‹¦ããè •ããè ‡ãŠð¦ããè ‡ãŠÀ¦ãñ ãä‡ãâŠÌãã ãä¶ãÀãèàã¥ã ‡ãŠÀ¦ãñ. ¦¾ãã½ãîßñ ¾ãñ¥ããÅ¾ãã 

‚ã¶ãî¼ãÌããÞã ¹ããäÀ¥ãã½ã Ì¾ã‡ã‹¦ããèÞ¾ãã Ìã¦ãÃ¶ãã¦ã ‡ãŠ½ããè ‚ããä£ã‡ãŠ ¹ãÆ½ãã¥ãã¦ã Öãñ¦ããñ. ¾ãã Ìã¦ãÃ¶ã ¹ããäÀÌã¦ãÃ¶ããÔã ‚ã£¾ã¾ã¶ã ‚ãÔãñ ½Ö¥ã¦ãã¦ã. 

•ããèÌã¶ã ‡ãŠãõÍãÊ¾ããÞãñ Íãõàããä¥ã‡ãŠ ½ãÖ¦Ìã:  

1. ãäÌã²ãã©¾ããÄ½ã£¾ãñ "ÔÌã" Þããè •ãããä¥ãÌã  

Íããâ¦ã Ìãð¦¦ããèÞ¾ãã Ì¾ã‡ã‹¦ããèÞ¾ãã „¹ã¾ãì‡ã‹¦ã Œãñß & £ãì¶ããäÌãÃ²ãã ¶ãñ½ãºãã•ããè ½ãÊÊãŒããâºã Öñ ‚ããÖñ¦ã. ‡ãŠãÀ¥ã ¾ãã Œãñßã½ãîßñ 

‚ãÌã£ãã¶ããÞãñ  ‡ãòŠãä³‡ãŠÀ¥ã ½ããñŸ¾ãã ¹ãÆ½ãã¥ãã¦ã Öãñ¦ããñ. Öñ Œãñß Íããâ¦ãÌãð¦¦ããè¶ãñ †‡ãŠãØãÆ¦ãñ¶ãñ ŒãñßÊãñ •ãã¦ãã¦ã. ‡ãìŠÔ¦ããè, 

ºããù‡ã‹ÔããéØã Öã Œãñß ‚ãã‰ãŠ½ã‡ãŠ ÔÌã¼ããÌã ‚ãÔã¥ããÅ¾ãã Ì¾ã‡ã‹¦ããéÔããŸãè „¹ã¾ãì‡ã‹¦ã ŸÀ¦ãã¦ã. ãä‰ãŠ‡ãñŠ› Œãñßã½ã£¾ãñ ºããùÊããéØã Ìã 

•ããèÌã¶ã 

"ÔÌã"Þããè •ãã¥ããèÌã 

ÔãÖã¶ãì¼ãî¦ããè 

Ôã½ãÔ¾ãã ãä¶ãÀã‡ãŠÀ¥ã 

ãä¶ã¥ãÃ¾ã àã½ã¦ãã 

¹ããäÀ¥ãã½ã‡ãŠãÀ‡ãŠ¦ãã 

Ì¾ã‡ã‹¦ããè, Ì¾ã‡ã‹¦ããé½ã£ããèÊã ÔãÖÔãâºãâ£ã 

Ôã•ãÃ¶ãÍããèÊã ãäÌãÞããÀ 

ãäÞããä‡ãŠ¦Ôãã¦½ã‡ãŠ ãäÌãÞããÀ 

¼ããÌã¶ããâÞãñ Ôã½ãã¾ããñ•ã¶ã 

¦ãã¥ã¦ã¥ããâÌããÞãñ Ì¾ãÌãÔ©ãã¹ã¶ã 
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ºãù›ãéØã ‡ãŠÀ¥ãñ Öãè ‡ãŠãõÍãÊ¾ãñ ‚ããÖñ. ¾ãã Œãñßã¦ã ¹ãÆ¦¾ãñ‡ãŠ Ì¾ããä‡ã‹¦ããèÞããè ÔÌã¦ã:Þããè ‚ãÍããè ‡ãŠãÖãè ºãÊãÔ©ãã¶ãñ ‚ãÔã¦ãã¦ã. ¦ãÀ 

‡ãŠãÖãé½ã£¾ãñ ‡ãŠ½ã¦ãÀ¦ãã Öãè ‚ãÔã¦ãã¦ã. ÔÌã¦ã:¦ããèÊã ‡ãŠ½ã¦ãÀ¦ãã ¦ãÔãñÞã ºãÊãÔ©ãã¶ãñ ¾ããâÞããè •ãã¥ããèÌã ãäÌã²ãã©¾ããÄ¶ãã ‚ãÔã¦ãñ. 

¾ãã½ãìßñ ÔÌã¦ã:Þããè •ãã¥ããèÌã ãä¶ã½ããÃ¥ã Öãñ¥¾ããÔã ½ãª¦ã Öãñ¦ãñ. 

2.  ÔãÖã¶ãì¼ãî¦ããè ãä¶ã½ããÃ¥ã ‡ãŠÀ¥ãñ : 

ÔãÖã¶ãì¼ãî¦ããè ½Ö¥ã•ãñ †Œãã²ããÞ¾ãã ¼ããÌã¶ãã ãä‡ãâŠÌãã Ìãñª¶ãã •ãã¥ãî¶ã Üãñ¥ãñ Öãñ¾ã. †Œãã²ãã Œãñßã¡îÊãã ãä‡ãâŠÌãã ÔãÖ‡ãŠã¾ããÃÊãã 

ÍãããäÀÀãè‡ãŠ ªì:Œãã¹ã¦ã ¢ããÊ¾ããÔã ¦ãñ©ãñ „¹ããäÔ©ã¦ã ‚ãÔããÅ¾ãã Ì¾ããä‡ã‹¦ããè ¦¾ããâÞ¾ãã Ìãñª¶ãã •ãã¥ãî¶ã Üãñ¦ãã¦ã Ìã ¾ãã ¼ããÌã¶ãñ¦ãî¶ã 

¦¾ããÊãã ÔãÖ‡ãŠã¾ãÃ ‡ãŠÀ¦ãã¦ã. ½Ö¥ã•ãñ Œãñßã¦ãî¶ã ÔãÖã¶ãì¼ãî¦ããèÞããè •ãã¥ããèÌã Öãñ¥¾ããÔã ½ãª¦ã Öãñ¦ãñ.  

3. Ôã½ãÔ¾ãã ãä¶ãÀã‡ãŠÀ¥ã ‡ãŠãõÍãÊ¾ã ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¥ãñ : 

¹ãÆãä¦ãÔ¹ã£ããÃ ÔãâÜããÔããñºã¦ã Œãñß¦ã ‚ãÔã¦ããâ¶ãã ãäÌã•ã¾ã ãä½ãßãäÌã¥¾ããÔããŸãè Œãñßã¡îÊãã ãä¶ã½ããÃ¥ã ¢ããÊãñÊ¾ãã ¹ããäÀãäÔ©ã¦ããèÞãã 

‚ãâªã•ã Üãñ¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ããÖñ. ¾ãã ¹ããäÀãäÔ©ã¦ããè¶ãìÔããÀ ãä¶ã¾ããñ•ã¶ã ‡ãŠÁ¶ã À¥ããä¶ã¦ããè ŸÀãäÌã¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ãÔã¦ãñ. 

¦¾ãã¶ãìÔããÀ ãäÌããäÌã£ã ‡ãŠãõÍãÊ¾ããâÞããè ÔãÀãä½ãÔãß ‡ãŠÁ¶ã Œãñß ŒãñßÊãã •ãã¦ããñ. „ªã. ºãìªáãä£ãºãß ¾ãã Œãñßã¦ã ãä¶ã½ããÃ¥ã 

Öãñ¥ããÅ¾ãã ¹ããäÀãäÔ©ã¦ããèÞãã ‚ãâªã•ã ÜãñÌãî¶ã ãä¶ã½ããÃ¥ã ¢ããÊãñÊ¾ãã Ôã½ãÔ¾ãñ¦ãì¶ã ºããÖñÀ ¹ã¡¥¾ããÔããŸãè ‚ããÌãÍ¾ã‡ãŠ ¡ãÌã¹ãñÞã 

Ìãã¹ãÀÊãñ •ãã¦ãã¦ã. ¦ãÔãñÞã ºããÔ‡ãñŠ› ºããùÊã, ÖãùÊããèºããùÊã Ìã ãä‰ãŠ‡ãñŠ› ¾ãã Œãñßãâ½ã£¾ãñ ªñŒããèÊã ãäÌããäÌã£ã ¡ãÌã¹ãñÞã Ôã½ãÔ¾ãã 

Êãàãã¦ã ÜãñÌãî¶ã ‚ããŒãÊãñ •ãã¦ãã¦ã. ¾ãã¦ãî¶ã ãäÌã²ãã©¾ããÄ½ã£¾ãñ Ôã½ãÔ¾ãã ãä¶ãÀã‡ãŠÀ¥ã ‡ãŠãõÍãÊ¾ã ãäÌã‡ãŠÔããè¦ã Öãñ¥¾ããÔã ½ãª¦ã Öãñ¦ãñ. 

4.  ãä¶ã¥ãÃ¾ã àã½ã¦ãã ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¥ãñ: 

„âÞã „¡ãè, Êããâºã „¡ãè ¾ãã ÔããÀŒãñ Œãñß ¹ãÆ‡ãŠãÀãâ½ã£¾ãñ ¹ãÆ©ã½ã £ããÌã¦ã •ããÌãî¶ã ¾ããñØ¾ãÌãñßãè ãäÌããäÍãÓ› ÀñÓãñÌãÁ¶ã (›ñ‡ãŠ ‚ããù¹ãŠ 

ÊããƒÃ¶ã) ¾ããñØ¾ã Ìãñßãè „¡ãè Üãñ¦ããâ¶ãã ãä¶ã¥ãÃ¾ã àã½ã¦ãã ‚ããÌãÍ¾ã‡ãŠ ‚ãÔã¦ãñ. ãä‰ãŠ‡ãñŠ› Œãñß¦ããâ¶ãã Ôãì® Œãñßã¡îâÞããè ÀÞã¶ãã 

ÊããÌã¦ããâ¶ãã ãä‡ãâŠÌãã ºããùãäÊãâØã ªñ¦ããâ¶ãã ‚ã©ãÌãã ºãù›ãéØãÔããŸãè ¹ããŸãäÌã¦ããâ¶ãã ¾ããñØ¾ã ¦ããñ ãä¶ã¥ãÃ¾ã àã½ã¦ãñÞãã Ìãã¹ãÀ ‡ãŠÀãÌãã ÊããØã¦ããñ. 

Öã ãä¶ã¥ãÃ¾ã Üãñ¦ããâ¶ãã ¦ã‡ãÃŠ ‡ãŠÀ¥ãñ ‡ãðŠ¦ããèÞããè ¾ããñ•ã¶ãã ãä¶ããäÍÞã¦ã ‡ãŠÀ¥ãñ, „¹ãÊãº£ã ‚ãÔã¥ããÅ¾ãã ¹ã¾ããÄ¾ããâ¹ãõ‡ãŠãè ¾ããñØ¾ã ¹ã¾ããÃ¾ã 

‡ãŠãñ¥ã¦ãã ¦ãñ ŸÀãäÌã¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ãÔã¦ãñ. ¾ãã¦ãì¶ã ãäÌã²ãã©¾ããÄ½ã£¾ãñ ãä‡ãâŠÌãã Ì¾ããä‡ã‹¦ããè½ã£¾ãñ ãä¶ã¥ãÃ¾ã àã½ã¦ãã ãäÌã‡ãŠÔããè¦ã 

Öãñ¥¾ããÔã ½ãª¦ã Öãñ¦ãñ.  

5. Ôãâ¹ãÆñÓã¥ã ‡ãŠãõÍãÊ¾ã ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¥ãñ : 

1. Ôããâ‡ãñŠãä¦ã‡ãŠ ãäÞã¶Ö ãä‡ãâŠÌãã ‚ãâ‡ãŠ : 

1) Ôããâ‡ãñŠãä¦ã‡ãŠ : Œãñßã½ã£¾ãñ ãäÌããäÌã£ã Ôããâ‡ãñŠãä¦ã‡ãŠ ãäÞã¶ÖãâÞãã Ìãã¹ãÀ ‡ãñŠÊãã •ãã¦ããñ. ¦¾ãã Ôãâ‡ãñŠ¦ããâÞãã ‚ã©ãÃ ÊããÌã¥ãñ 
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‚ã¹ãñãäàã¦ã ‚ãÔã¦ãñ. „ªã. ÖãùÊããèºããùÊã Œãñßã¦ã ÔããäÌÖÃÔã ‡ãŠÀ¥ãñ ¾ããÔããŸãè Íããè›ãè Ìãã•ãÌãî¶ã ãäÌããäÍãÓ› Öã¦ãÌããÀñ 

‡ãñŠÊãñ •ãã¦ãã¦ã. ãä‰ãŠ‡ãñŠ›½ã£¾ãñ Öã¦ãÌããÀñÞãã Ìãã¹ãÀ ‡ãŠÁ¶ã Wide ball, Six, Four, Out ¾ããºããºããè 

ªãŒããäÌã¥¾ããÔããŸãè Ôããâ‡ãñŠãä¦ã‡ãŠ ãäÞã¶ÖãâÞãã Ìãã¹ãÀ ‡ãñŠÊãã •ãã¦ããñ. Öã¦ããÞ¾ãã ‚ãã£ããÀñ Ôãâ‡ãñŠ¦ã ãäªÊãã •ãã¦ããñ 

¦¾ããÞãã ‚ã©ãÃ ÊããÌã¥¾ããÞããè ¹ãÆãä‰ãŠ¾ãã ÔãÖ•ã¹ã¥ãñ ‚ã¶ãì¼ãÌãã¦ãî¶ã ÖãñÌãî ÊããØã¦ãñ. 

2) Íãããäºª‡ãŠ ÔÌãÀŠ¹ã : ŒãñßãÞãñ ãä¶ã¾ã½ã ÔããâØã¥ãñ, ¦ãÔãñÞã £ããÌã¥ãñ ¾ãã ãä‰ãŠ¡ã ¹ãÆ‡ãŠãÀã¦ã ãäªÊ¾ãã •ãã¥ããÅ¾ãã 

ÔãîÞã¶ããâÞãã Íãããäºª‡ãŠ ‚ãÔã¦ãã¦ã. „ªã. £ããÌã¥ããÅ¾ãã Œãñßã¡îÊãã on your mark get set- go ¾ãã¹ãÆ½ãã¥ãñ 

ÔãîÞã¶ãã ãäªÊ¾ãã •ãã¦ãã¦ã. ½Ö¥ã•ãñÞã ‚ãã¹ãÊãñ ½Ö¥ã¥ãñ ½ããâ¡¥ãñ, ãä¶ã¾ã½ã ÔããâØã¥ãñ, ãä¶ã¾ã½ã Ôã½ã•ããÌãî¶ã  Üãñ¥ãñ, 

¦ãÔãñÞã Ìãã›ãÜãã›ãè ‡ãŠÀ¥ãñ ¾ãã´ãÀñ ªñŒããèÊã ãäÌãÞããÀãâÞããè ªñÌãã¥ã-ÜãñÌãã¥ã ÖãñÌãî¶ã ãäÌã²ãã©¾ããÄ½ã£¾ãñ Ôãâ¹ãÆñÓã¥ã 

‡ãŠãõÍãÊ¾ã ãäÌã‡ãŠÔããè¦ã Öãñ¦ãñ.   

6.  ÔãÖ‡ãŠã¾ããÃ¦½ã‡ãŠ Ìãð¦¦ããè ãä¶ã½ããÃ¥ã ‡ãŠÀ¥ãñ : 

ÔãÌãÃ ÔããâãäÜã‡ãŠ Œãñß „ªã. ºãù¡ãä½ãâ›¶ã, ãä‰ãŠ‡ãñŠ› ‚ãããä¥ã ÖãùÊããèºããùÊã ¾ãã Œãñßãâ½ã£¾ãñ Øã›ã¦ããèÊã ÔãÌãÃ Œãñßãœî †‡ãŠ½ãñ‡ãŠãâ¶ãã 

ÔãÖ‡ãŠã¾ãÃ ‡ãñŠÊ¾ãããäÍãÌãã¾ã ¦¾ãã¦ã ¾ãÍã ãä½ãß¦ã ¶ããÖãè, ¦ããè †‡ãŠ „¦¦ã½ã ÔããâãäÜã‡ãŠ ‡ãðŠ¦ããè ‚ãÔã¦ãñ. ¦ãÔãñÞã ½ãã¶ãÌããè½ã¶ããñÀã 

(ãä¹ãÀùãä½ã¡) Öñ ªñŒããèÊã †‡ãŠ ÔããâãäÜã‡ãŠ ‡ãŠãõÍãÊ¾ããÞãñ „¦¦ã½ã „ªãÖÀ¥ã ‚ããÖñ. ¾ãã½ã£¾ãñ ÔãÌãÃÞã Üã›‡ãŠãâÞãã †‡ãŠãä¨ã¦ã ‡ãŠã½ã 

‡ãŠÀ¥¾ããÊãã ‚ããä¦ãÍã¾ã ½ãÖ¦¦Ìã ‚ããÖñ. ¦¾ãã¹ãõ‡ãŠãè †‡ãŠÖãè Üã›‡ãŠ ‡ãŠ½ããè ¹ã¡Êãã ¦ãÀ ¹ããäÀ¥ãã½ã ÔãÌããÄ¶ãã ¼ããñØããÌãã ÊããØã¦ããñ. ¾ãã 

¹ãÆ‡ãŠãÀñ Œãñßã´ãÀñ ÔãÖ‡ãŠã¾ãÃ ‡ãŠÀ¥¾ããÞããèÌãð¦¦ããè ãäÌã‡ãŠÔããè¦ã Öãñ¥¾ããÔã ½ãª¦ã Öãñ¦ãñ.  

7. Ôãð•ã¶ãÍããèÊã ãäÌãÞããÀ ¹ãÆãä‰ãŠ¾ãã ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¥ãñ: 

 Œãñß Œãñß¦ããâ¶ãã ‡ãŠãÖãè Œãñßã¡î ÔÌã¦ã:Þããè ‚ãÍããè ‡ãŠãÖãè ÍãõÊããè Ìãã¹ãÀ¦ã  ‚ãÔã¦ããñ. „ªã. ÔããäÞã¶ã ¦ãò¡îÊã‡ãŠÀ ¾ããÞããè 

ºãù›ãéØã ‡ãŠÀ¥¾ããÞããè †‡ãŠ ŒããÔã ÍãõÊããè ‚ããÖñ. ¦ãÔãñÞã  ãäÌãÍÌã¶ãã©ãá¶ã ‚ãã¶ãâª ¾ããÞããè  ºãìªáãä£ãºãß Œãñß¥¾ããÞããè  ÔÌã¦ã:Þããè 

†‡ãŠ ŒããÔã ÍãõÊããè ‚ããÖñ. ›ñ¶ããèÔã¹ã›î Ô›ñ¹ãŠãè Öã ªñŒããèÊã ÔÌã¦ã:Þ¾ãã ŒããÔã ÍãõÊããèÔããŸãè ¹ãÆãäÔãªá£ã ‚ããÖñ. 

 ¾ãã´ãÀñ Ì¾ããä‡ã‹¦ããèÊãã ¶ãÌããä¶ããä½ãÃ¦ããèÞããè ¹ãÆñÀ¥ãã ãä½ãß¥¾ããÔã ½ãª¦ã Öãñ¦ãñ. ‡ãŠÊ¹ã¶ãã Ìã ºãìªáãä£ãÞãã¦ãì¾ãÃ ¾ããâÞãã ÍãããäÀÀãè‡ãŠ 

‡ãðŠ¦ããè ºããñºãÀ ½ãñß Üãã¦ãÊãã ‚ãÔã¦ãã ¶ãÌããä¶ããä½ãÃ¦ããè Öãñ¦ãñ. 
 

8. Œãñßã¦ãî¶ã ãäÌã²ãã©¾ããÄ½ã£¾ãñ ãäÞããä‡ãŠ¦Ôã‡ãŠ ãäÌãÞããÀ ¹ãÆãä‰ãŠ¾ãñÞãã ãäÌã‡ãŠãÔã ‡ãŠÀ¥ãñ : 

¹ãÆã½ãìŒ¾ãã¶ãñ Ôã½ãÔ¾ãã ãä¶ãÀã‡ãŠÀ¥ãÔããŸãè ãäÞããä‡ãŠ¦Ôã‡ãŠ ãäÌãÞããÀ „¹ã¾ãì‡ã‹¦ã ŸÀ¦ããñ. Œãñßã¦ããèÊã ãäÌããäÌã£ã ‡ãŠãõÍãÊ¾ã, ¦ã¦¦Ìã Ìã 

ãä¶ã¾ã½ã ¾ããâÞãã ‡ãŠãß•ããè¹ãîÌãÃ‡ãŠ ‚ã¼¾ããÔã ‡ãŠÀ¥ãñ ¾ããâÞãã ¹ãÆÔãâØãã¶ãìÁ¹ã „¹ã¾ããñØã ‡ãŠÀ¥ãñ Öñ ãäÞããä‡ãŠ¦Ôã‡ãŠ ãäÌãÞããÀ ¹ãÆãä‰ãŠ¾ãñ¦ãî¶ã 
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¾ãñ¦ãñ. Üã›¶ãñÞãñ/ ¹ãÆÔãâØããâÞãñ ãäÌãÍÊãñÓã¥ã ‡ãŠÁ¶ã ¦¾ãã¦ãî¶ã ¹ãì¤Þããè À¥ããä¶ã¦ããè ŸÀãäÌã¦ãã ¾ãñ¦ãñ. ¦¾ãã¦ãî¶ã ãäÞããä‡ãŠ¦Ôã‡ãŠ ãäÌãÞããÀ 

¹ãÆãä‰ãŠ¾ãã ãäÌã‡ãŠÔããè¦ã Öãñ¦ãñ. „ªã. ãä‰ãŠ‡ãñŠ›, ÖãùÊããèºããùÊã Ìã ºããÔ‡ãñŠ› ºããùÊã. 

9. ãäÌã²ãã©¾ããÄ¶ãã Œãñßã¦ãî¶ã ¼ããÌã¶ããâÞãñ Ôã½ãã¾ããñ•ã¶ã ‡ãŠÀ¥¾ããÞãñ ‡ãŠãõÍãÊ¾ã ãä¶ã½ããÃ¥ã Öãñ¦ãñ : 

ãä¼ã¦ããè ª¡¹ã¥ã ¾ãã ¼ããÌã¶ãã Œãñß Œãñß¦ããâ¶ãã ãä¶ã½ããÃ¥ã Öãñ¦ãã¦ã.  ¾ãã ¼ããÌã¶ããâÌãÀ ãä¶ã¾ãâ¨ã¥ã  ŸñÌãî¶ã àã½ã¦ãÞãã Ìãã¹ãÀ ‡ãŠÁ¶ã 

‚ããÌãÍ¾ã‡ãŠ ‡ãðŠ¦ããè ‡ãŠÀ¥ãñ ¦ãÔãñÞã ¹ãÀã¼ãÌã ãä‡ãâŠÌãã ãäÌã•ã¾ã •ãÌãß ‚ããÊ¾ãã¶ãâ¦ãÀ ãäªÔãî¶ã ¾ãñ¥ããÅ¾ãã „¦¦ãñ•ã¶ãñÌãÀ ãä¶ã¾ãâ¨ã¥ã 

ŸñÌã¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ãÔã¦ãñ. ¹ãÀã¼ãÌãã¶ãâ¦ãÀ ŒãÞãî¶ã ¶ã •ãã¦ãã ¦¾ãã‡ãŠ¡ñ ãäŒãÊãã¡î¹ã¥ãñ ¹ãÖã¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ãÔã¦ãñ, ¾ãã 

ºããºããé½ã£ãî¶ã ¼ããÌã¶ããâÌãÀ ãä¶ã¾ãâ¨ã¥ã àã½ã¦ãã ãäÌã‡ãŠÔããè¦ã Öãñ¦ãñ. 

10. Œãñßã¦ãî¶ã ÍãããäÀÀãè‡ãŠ, ½ãã¶ããäÔã‡ãŠ ¦ãã¥ã¦ã¥ããÌããâÞããè Ì¾ãÌãÔ©ãã¹ã¶ã ‡ãŠÀ¥ãñ : 

‚ã¼¾ããÔã‰ãŠ½ãã¦ããèÊã ãäÌããäÌã£ã ãäÌãÓã¾ããâÞãñ ‚ã£¾ã¾ã¶ã ‡ãŠÀ¥ãñ ¦ãÔãñÞã ¹ãÀãèàãã ªñ¥ãñ ¾ãã½ãìßñ ¦ãã¥ã ãä¶ã½ããÃ¥ã Öãñ¦ããñ. ªö¶ããäª¶ã 

•ããèÌã¶ãã¦ã ãä¶ã½ããÃ¥ã Öãñ¥ããÅ¾ãã ¦ãã¥ã¦ã¥ããÌããÞãñ Ì¾ãÌãÔ©ãã¹ã¶ã ‡ãŠÀ¥¾ããÔããŸãè Œãñß Öñ ‚ããä¦ãÍã¾ã ½ãÖ¦¦ÌããÞãñ ½ãã£¾ã½ã ‚ããÖñ. 

¦ãã¥ã ãä¶ã½ããÃ¥ã Öãñ¥¾ããÞãñ ãäÞãâ¦ãã Öãè †‡ãŠ ¹ãã¾ãÀãè ‚ããÖñ. ¹ãÀâ¦ãì Ìãã¤¦ããè ãäÞãâ¦ãã ãä‡ãâŠÌãã ‡ãŠã¾ã½ã ÔÌãÁ¹ããè ãä›‡ãŠ¥ããÀãè ãäÞãâ¦ãã ½ãã¨ã 

Üãã¦ã‡ãŠ ŸÀ¦ãñ. ¦¾ãã½ãìßñ ¾ãã Ô¹ã£ãóÞãã ‚ããä¦ãÀñ‡ãŠ ›ãß¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ãÔã¦ãñ. ÍãããäÀÀãè‡ãŠ, ½ãã¶ããäÔã‡ãŠ ¦ãã¥ã ‡ãŠ½ããè ‚ãÔã¦ãã 

¶ãÌã¶ãÌããè¶ã ‡ãŠÊ¹ã¶ãã ÔãîÞã¦ãã¦ã ‚ãããä¥ã ŒãñßãÊãã ºããõªáãä£ã‡ãŠ ª•ããÃ ¹ãÆã¹¦ã Öãñ¦ããñ. ¾ãã¦ãî¶ã Ì¾ã‡ã‹¦ããèÞããè ‡ãŠã¾ãÃàã½ã¦ãã Ìãã¤¥¾ããÔã 

½ãª¦ã Öãñ¦ãñ. 

 

ãäÍãàã‡ãŠãÞããè ¼ãîãä½ã‡ãŠã : 

Œãñßã¦ãî¶ã •ããèÌã¶ã ‡ãŠãõÍãÊ¾ããÞãñ ‚ã£¾ã¾ã¶ã Üã¡Ìãî¶ã ¾ããÌãñ ½Ö¥ãî¶ã ãäÍãàã‡ãŠãÞããè ¼ãîãä½ã‡ãŠã Öãè ‚ã¦¾ãâ¦ã ½ãÖ¦¦ÌããÞããè ‚ããÖñ. 

ãä‰ãŠ¡ã ¹ãÆãäÍãàã¥ã ‡ãŠãßã¦ã Ì¾ã‡ã‹¦ããèÞãñ ÔÌã¼ããÌã ÌãõãäÍãÓ›ñ Ìã ãä‰ãŠ¡ã ¹ãÆ‡ãŠãÀ ¾ããâÞãã ¹ãÀÔ¹ãÀ Ôãâºã£ã Êãàãã¦ã ÜãñÌãî¶ã ‡ãŠãõÍãÊ¾ã 

ãäÌã‡ãŠÔããè¦ã ‡ãŠÀ¥¾ããÞãñ ‡ãŠã½ã ãäÍãàã‡ãŠ ‡ãŠÀ¦ã ‚ãÔã¦ãã¦ã.  ‚ãã¹ãÊ¾ãã Ôã½ããñÀ ‚ãÔãÊãñÊ¾ãã ¹ããÊã‡ãŠã¦ã ãäÌã‡ãŠãäÔã¦ã ÖãñÌãî 

Íã‡ãŠ¥ããÅ¾ãã ‡ãŠãñ¥ã‡ãŠãñ¥ã¦¾ãã àã½ã¦ããâÞããè ºããè•ãñ ‚ããÖñ¦ã, Öñ ãäÍãàã‡ãŠãÊãã •ãã¥ãÌããÌãñ ÊããØã¦ãñ. ‚ãù©ãñÊã›ãè‡ãŠ ‡ãŠãñÞã Ñããè. 

¶ãâºããè¾ããÀ ¾ããâ¶ããè ¹ããè.›ãè. „Óãã Þ¾ãã £ããÌã¥¾ããÞ¾ãã àã½ã¦ãã ‚ãã£ããèÞã •ãã¥ãÊ¾ãã ¦ãñÌÖã ‡ãìŠŸñ  ¦ããè 82 "†ãäÍã¾ãã¡" Ìã 

84 Ôãñ…Êã ‚ããùãäÊããä½¹ã‡ãŠ ½ã£¾ãñ ‚ãã¹ãÊ¾ãã àã½ã¦ããâÞãñ ‚ã¦¾ãìÞÞã ¹ãÆªÍãÃ¶ã ‡ãŠÁ¶ã ÔãìÌã¥ãÃ ‡ãŠ¶¾ãã ÖãñÌãî Íã‡ãŠÊããè. 

ãäÌããäÌã£ã ãä‰ãŠ¡ã ¹ãÆªÍãÃ¶ããÞ¾ãã Ìãñßãè Öãñ¥ããÅ¾ãã Œãñßã¡îâÞ¾ãã ‚ããâ¦ããäÀ‡ãŠ ¹ãÆñÀ¥ããâÞãã, Ì¾ããä‡ã‹¦ã½ã¦ÌããÞãã ¹ããäÀ¥ãã½ã Ôã½ã•ãî¶ã 

ÜãñÌãî¶ã ‡ãŠãõÍãÊ¾ã ãäÌã‡ãŠãäÔã¦ã ‡ãŠÀ¥¾ãã½ã£¾ãñ ãäÍãàã‡ãŠ ½ãª¦ã ‡ãŠÁ Íã‡ãŠ¦ããèÊã. ‚ããÌãÍ¾ã‡ãŠ ½ããØãÃªÍãÃ¶ã ‡ãŠÁ Íã‡ãŠ¦ããèÊã. 
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¦ãÔãñÞã ŒãñßãÔããŸãè ‚ããÌãÍ¾ã‡ãŠ Ôããñ¾ããè ÔãìãäÌã£ãã „ªã. Œãñß ÔãããäÖ¦¾ã Ìã ÔãìÔã••ã ãä‰ãŠ¡ãâØã¥ã „¹ãÊãº£ã ‡ãŠÁ¶ã 

ªñ¥¾ããÔããŸãè ¹ãÆ¾ã¦¶ã ‡ãŠÁ Íã‡ãŠ¦ããèÊã. 
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REFLECTIVE PRACTICES IN COLLEGE LIBRARIES 
 

Shri D. N. Kale, 

Librarian, 

College of Education, Nashik. 

 

Introduction :  

 University  Grants  Commission has been striving for ensuring  quality of higher education 

since its inception, and more so during last two decades. There has been tremendous surge in 

educational institutions coming up particularly after creation of All India Council of Technical 

Education AICTE in 1987. the surge is more  in private sector which has opened flood gates in 

private sector which has opened flood gates in private sector institutions. Number of deemed 

universities and colleges which have come up recently needs assessment by higher educations 

experts. Now a days it has become a fashion to have a college of engineering and medical sciences. 

Norms have been flouted with impunity and how technical colleges  are  approved by AICTE is 

open secret. According to latest statistics provided by present UGC Chairman the capacity expansion 

in higher education has increased manifold which is evident from the following figures: 
 

 1950 2010 

UNIVERSITIES 25 431 

COLLEGES 700 20677 

TEACHERS 15000 5.05 LAKHS 

STUDENTS 1.00 LAKHS 111.6 LAKHS 

 

Source : Emerging Issues in Higher Education, Approach , Strategy and Action Plan in the 11th 

Plan. New Delhi, UGC.  

 For such a huge number of academic institutions in India in needs efforts to bring quality  in 

library services immediately. Joseph  M. Juran says that 21
st
 Century  is devoted to ' quality' whereas 

20
th

 Century was for production. We have to discuss the issue of quality to improve library 

customers' satisfaction. Higher educations experts are much concerned about quality of education 

provided by the universities and colleges in India.  There is apprehension that education received in 

these institutions is not commensurate with the fees charged from the students. Education experts 

feel that this is cheating with the people. It is because of this reason Government of India, UGC and 
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NAAC are seriously concerned as to how to improve standards of education and establish best  

practices in the universities and colleges and their libraries.  
 

Definition of Best Practices: 

 ODLIS (Online Dictionary of Library and information Science) describes best practices as 

follows : 

"In the application of theory to real- life situations, procedures that, when properly, applied 

consistently yield superior results and are therefore used as reference points in evaluation of the 

effectiveness of alternative methods of accomplishing the  same task. Best practices are identified by 

examining empirical evidence of success". Oxford Advanced Learners Dictionary  describes best 

practices as quality of high standard, excellence, highly improved,outstanding, par excellence 

service. It means way of doing something that is usual or expected way in a particular organization 

or situation, guidelines for good practices. In this process of developing best practices we take action 

rather than good ideas. and we improve our skills.' 

What is quality? It is customer satisfaction through product or service. In an academic library 

student and teachers are the customers who are part of the academic community. 

If we look at the history of higher education in India we find that Radhakrishnan (1948) and 

Kothari (1964) Commission Reports have already recognized the role of libraries in higher 

education. They had  recommended the need of a first class library for the college and universities. 

Moreover UGC Library Committee Report (1965) headed by Dr. S.R. Ranganathan provided firm 

base to academic libraries. INFLIBNET since its inception in 1989 has been providing financial 

support to the academic libraries to automate library operations. Today INFLIBNET claims that it 

has  supported more than 150 universities for library automation. It is hoped that within a decade 

almost all the universities  will have library automation. However our journey towards college 

libraries  is long, and shall take time to cover all the colleges of the country. National Knowledge 

Commission Report (2007) also  realizes the significance or the role of different types of libraries.  
 

National Accreditation and Assessment Council (NAAC) and Best Practices: 

a) University  Grants Commission created  a higher education body (whose job is to assess the 

quality of university and college institutions) in 1994 in Bangalore on the recommendation of 

National Policy of Education. (NPE) in 1986. This is National Accreditation and Assessment 

Council (NAAC) which strives for quality and excellence in higher education and advocates for 

enhancing  the role of library and Information Services in improving academic environment. 
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Document prepared by NAAC for "Best Practices in Academic Libraries says: " Best practice 

may be innovative and be a philosophy, policy, strategy, program, process or practice that solves 

a problem or create new opportunities and positively impact on organizations." NAAC 

developed a set of best practices followed in academic libraries and presented under the 

following four broad areas: 

1. Management and Administration of Library: 

2. Collection and Services. 

3. Extent of User Services. 

4. Use of Technology. 

A database of documented  practices is available on NAAC website and the assure that 

regular updating will be made with consultations on contributing institutions. For college libraries 

NAAC has developed the following  set of best practices for college libraries: 

� Computerization  of library with standard software.  

� Inclusion of sufficient information about the library in the college prospectus. 

� Compiling student/ teacher statistics. 

� Displaying newspaper clippings and a clipping file maintained periodically. 

� Career/ employment information services. 

� Internet facility to different user groups. 

� Information literacy programmes 

� Suggestion Box. 

� Displaying New Arrivals. 

� Conduct book exhibition of different occasions  

� Organizing  book talks 

� Instituting Annual Best use Award for students  

� Organizing completions annually. 

� Conduct user survey periodically. 

However the above set of best practices for college libraries prepared by NAAC can not be 

termed as the last word. The following set of practices too should have been included in it: 

� Making of   a Path Finder to the library  

� Keeping the library premises neat and clean 
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� Compiling a list of Current serials/ catalogue of journals. 

� Updating and maintaining library website. 

� Maintaining useful statistics regarding the use of the library and splaying them on the library 

walls  

� Compiling checklists on different subject/ topics as a part of documentation service. 

� Library committee formation. 

� Distribution of useful handouts. 

 NAAC in its  publication Library  and information services. Case presentation (2006) 

explained its efforts towards quality. Prof. A.C. Tikekar's comment about the examples of best 

practices given under four significant areas of LIS" are from a very few and stray and from of the 

same universities and colleges. Some of them are very peripheral and not of core nature. It is a 

matter of discussion that the institutions included in the list are the only the best academic libraries. 

The name of the colleges and universities listed are not well known except few." 

 Academic libraries are part of the large academic bodies. Generation, organization and 

dissemination of information and knowledge are subject to constant changes since 1980 s. Most 

academic libraries have the facility of internet resources which supplement the print collection of the 

library. These changes are substantial .The problem with us is that many changes we come across, 

we immediately take it as a part of routine. Internet facility helps in saving time, repetition and 

redundancy, time lag and delays. We can  communicate with information service providers within 

no time in case of any problem, change or adding new things to existing collection or services. 

Library management has to become more integrated through software. Librarians will have to study 

the potential of library software as many features are still not known to us. 

 

Conclusion : 

 In the process of achieving best practices in libraries, prof. A.C. Tikekar warns us " Blind 

imitation, false competition and status symbolism do not work well. Ad hocism too does not 

accomplish the desired goal. III planned radical change would prove costly and unwieldy. At the 

same time both resistance and or reluctance to accept the inevitable changes will be harmful to 

development of libraries". 
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REFLECTIVE TEACHING-LEARNING PROCESS 
 

S. B. Karadiguddi, 

Kittur Rani Channamma Education Society's College of Eduction,  

Bailhongal. 

 

Introduction :  

Reflection is thinking for an extended period by linking recent experiences to earlier ones in 

order to promote a more complex and interrelated mental schema. The thinking involves looking for 

commonalities, differences, and interrelations beyond their superficial elements. The goal is to 

develop higher order thinking skills.  

Many educators consider Dewey (1933) the modern day originator of the concept of reflection, 

although he drew on the ideas of earlier educators, such as Aristotle, Plato, and Confucius. He 

thought of reflection as a form of problem solving that chained several ideas together by linking 

each idea with its predecessor in order to resolve an issue.  

Essentials of Reflection 

o We should learn to frame and reframe complex or ambiguous problems, test out various 

interpretations, and then modify our actions consequently. 

o Our thoughts should be extended and systematic by looking back upon our actions some time after 

they have taken place. 

o Certain activities labeled as reflective, such as the use of journals or group discussions following 

practical experiences, are often not directed towards the solution of specific problems. 

o We should consciously account for the wider historic, cultural, and political values or beliefs in 

framing practical problems to arrive at a solution. This is often identified as critical reflection. 

However, the term critical reflection, like reflection itself, appears to be used loosely, some taking 

it to mean no more than constructive self-criticism of one's actions with a view to improvement. 

Critical Reflection : 

“Reflection activities provide the bridge between community service activities and the educational 

content of the course.  Reflection activities direct the student’s attention to new interpretations of 

events and provide a means through which the community service can be studied and interpreted, 

much as a text is read and studied for deeper understanding.” 

Critical Reflection Goal = Thinking Critically  
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Critical Reflection — the process of analyzing, reconsidering and questioning experiences within a 

broad context of issues. Four activities are central to critical reflection (Brookfield 1988):  

o Assumption analysis - This is the first step in the critical reflection process. It involves thinking 

in such a manner that it challenges our beliefs, values, cultural practices, and social structures in 

order to assess their impact on our daily proceedings. Assumptions are our way of seeing reality 

and to aid us in describing how the order of relationships. 

o Contextual awareness - Realizing that our assumptions are socially and personally created in a 

specific historical and cultural context. 

o Imaginative speculation - Imagining alternative ways of thinking about phenomena in order to 

provide an opportunity to challenge our prevailing ways of knowing and acting. 

o Reflective skepticism - Questioning of universal truth claims or unexamined patterns of 

interaction through the prior three activities - assumption analysis, contextual awareness, and 

imaginative speculation. It is the ability to think about a subject so that the available evidence 

from that subject's field is suspended or temporarily rejected in order to establish the truth or 

viability of a proposition or action. 
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The process of critical reflection may be conceptualized through the descriptions and 

questions contained in the following . 

Descriptive  

What?  

•Describes situation and general reaction with little attempt to uncover personal assumptions/beliefs 

about the situation  

Analytical  

Why? What if?  

•Integrates meaningful reaction to situation based on assumptions/beliefs, feelings, and alternative 

perspectives/points of view  

Critical  

Now What?  

•Uncovers the root causes of our knowledge, assumptions and beliefs. Discovers new meaning and 

suggests how this experience can impact and inform the future  

Fostering Reflection 

o Descriptive reflection attempts to provide reasons based upon personal judgment or. E.g., "I 

choose this problem solving activity because we believe the learners should be active rather than 

passive." 

o Critical reflection involves giving reasons for decisions or events, which takes into account the 

broader historical, social and/or political contexts. 

Strategies for Fostering Reflection 

Hatton and Smith (1995) reported activities that in the process of reflection: 

o Action Research Projects 

o Case and cultural studies 

o Practical experiences 

o Structured curriculum tasks:  

o Reading fiction and non-fiction 

o Oral interviews 

o Writing tasks such as narratives, biographies, reflective essays, and keeping journals. 

Other hints for encouraging reflection include:  

o Seek alternatives. 

o View from various perspectives. 
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o Seek the framework, theoretical basis, underlying rationale (of behaviors, methods, techniques, 

programs). 

o Compare and contrast. 

o Put into different/varied contexts. 

o Ask "what if. . . ?" 

o Consider consequences. 

 

Conclusion :  

This idea of the learner being ‘cornered’ into learning might be potentially challenging to 

those interested in promoting critical reflection and open to the possibility of it leading to unintended 

outcomes. The critical reflection is at odds with an outcome orientated approach because it is 

associated with process, which a learning outcomes approach is not. This is possibly one of the 

greatest challenges in combining the two approaches especially with respect to the nature of 

assessment which would need to be robust enough to capture both the product and outcome of 

teaching and learning.  
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REFLECTIVE PRACTICE IN EDUCATION 
 

Smt. Sushma J. Patil, 

Associate Professor, 

Adv. V. H. College of Education, Nasik. 

 

Introduction :  

 Reflective practice is "the capacity to reflect on action so as to engage in a process of 

continuous learning"[1]. It involves "paying critical attention to the practical values and theories 

which leads to developmental insight"[2]. 

It can be an important tool in practice-based professional learning settings where individuals 

learn from their own professional experiences, rather than from formal teaching or knowledge 

transfer. It is most important source of personal professional development and improvement. What is 

important about reflection throughout our practice is that we are not just looking back on past 

actions and events, but rather we are taking a conscious look at the emotions, experiences, actions, 

and responses. These add in our existing knowledge base to draw out new knowledge, meaning and 

have a higher level of understanding. In particular, teachers have a tremendous development 

opportunity if they engage in reflective practice. 

 

History and background : 

Donald Schon in 1983 introduces concept of ‘reflection on action’ and ‘reflection in-action’ 

where professionals meet the challenges of their work with a kind of improvisation learned in 

practice. He argued that any organisation or community must learn in order to continue to develop 

and change, and to avoid threatening its basic functions. He introduced the idea of professionals 

becoming reflective practitioners. 

Boud et al state that "Reflection is an important human activity in which people recapture 

their experience, think about it, mull it over and evaluate it. Working with experience is important in 

learning" [3].
 
Reflective Practice has been recognised in many teaching and learning scenarios. Also 

in recent years ‘blogging’ has been emerged as another form of reflection on experience in a 

technological age [4].
 

For the last 30 years, there has been a growing literature and focus 

around experiential learning and the development and application of Reflective Practice. Reflective 

practice also contributes to learning and expressing our own and others' stories. 
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Applications in Education : 

In education, reflective practice refers to the process of the educator studying his own 

teaching methods and determining what works best for the students. It involves the consideration of 

the ethical consequences of classroom procedures on students [5]. 

The appeal of the use of reflective practice for teachers is that as teaching and learning is 

complex, and there is no one right approach, reflecting on different versions of teaching. Reshaping 

past and current experiences will lead to improvement in teaching practices [6]. Schon’s reflection-

in-action assists teachers in making the professional knowledge that they will gain from their 

experience in the classroom an explicit part of their decision-making. 

According to Paterson and Chapman (2013), reflection and learning from experience is a key 

to staying accountable, and maintaining and developing aptitude throughout our practice. Without 

reflection we as a practitioner are not able to look objectively at our actions or take into account the 

emotions, experience, or responses from our actions to improve our practice. Through the process of 

reflection teachers are held accountable to their teaching practice to students. Reflection is a vital 

process of learning from experience that allows us to evolve as a practitioner; through leaning from 

past experiences. It also allows us to develop a more through schema for practice. Through reflective 

practice, we as a teacher are committing ourselves to students and student learning; we are looking 

back on our practice and reflecting on how we have supported students through treating them 

“…equitably and with respect and are sensitive to factors that influence individual student learning”. 

By this, we are asking ourselves, have I performed the best of my abilities supported student 

learning, and provided all of my students with an entry point into learning. Through reflective 

practice we are reflecting on our professional knowledge and professional practice; we are looking at 

how we teach and the information and forms of learning we are bring to our students, and taking a 

critical look at whether or not we are current and if our ways of teaching are having an impact on 

student learning that they will be able to translate into future endeavours. If this is not the case we 

are then addressing the standard of ongoing professional learning. Here we are looking at and trying 

to recognize where we need to enhance our own learning so that it had a bigger benefit to student 

learning. In addition, teachers are the leaders in their learning communities; it is from their cues and 

attitudes that their learners develop from. Through reflection, and sharing this with our learner, we 

are showing strong leadership because it shows that we are willing to learn from our mistakes and 

improve our practice for all of those affected by it. 

As Larrivee argues, Reflective Practice moves teachers from their knowledge base of distinct 
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skills to a stage in their careers where they are able to modify their skills to suit specific contexts and 

situations, and eventually to invent new strategies [5]. In implementing a process of Reflective 

Practice teachers will be able to move themselves, and their schools, beyond existing theories in 

practice [6].
 
Larrivee concludes that teachers should “resist establishing a classroom culture of 

control and become a reflective practitioner, continuously engaging in a critical reflection, 

consequently remaining fluid in the dynamic environment of the classroom”
 
[5]. 

 

Conclusion :  

 Reflective Practice is a self regulated process, commonly used in teaching professions. 

Reflective practice is a learning process taught to professionals from a variety of disciplines by 

practitioners, with the aim of enhancing abilities to communicate and making balanced decisions. 

The practice has historically been applied most in the educational and medical field. When reflection 

in action and reflection on action described by Donald Schon are utilized in practice and when 

practitioners are able to identify these actions they become better at reflective practice. Professional 

Colleges are recognizing the importance of reflective practice for quality assurance purposes. 
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Introduction 

 The teacher/facilitator is an important model of relationship and supportive challenging as 

students may carry histories of experiencing destructive confrontation. Further, the provision of 

feedback in a skilled and supportive manner is the key to productive challenge , as opposed to 

destructive criticism, as well as being part of day-to-day practice in academia.  

 

Management of emotion in self and others 

 We begin with emotions experienced by the self, i.e. the facilitator. Traditionally seen as 

irrational and the part of humans associated with 'bodily humours', emotion has been largely ignored 

in higher education.  

 The expression of emotion is socialized on cultural and gender lines, e.g. privileging 

particular emotional expression to females but not to males, such as weeping. Some emotions are 

more acceptable than others, and this is inculcated very early in life and there is no further training in 

the handling of emotions   Emotion in itself is a fact. We are living human. beings for whom 

emotion is an integral part of ourselves. Facilitation offers us the chance to express feelings safely. 

Being socialized to discourage the expression of some of our emotions is partially useful. I may be 

angry with someone. That does not mean I can hit out physically or abuse them emotionally. That is 

useful socialization. How-ever, some forms of socialization may result in inhibiting the display of 

emotions so that we become fully locked-in' adults. 

Jourard  (1971)  suggests that persons who are 'known' by others are healthier and happier 

than those who are not. The suppression of emotion in Jourard's view is a major component of stress 

in modern society. In our role as facilitators we have often heard a student say that being able to give 

voice and express their emotions has been a major breakthrough in tack-ling a major task in work or 

in life, confirming expert finding s .If a person does not express their emotions verbally there will be 

a tendency to 'leakge'  the expression non-verbally of the emotions. Both can of course be expressed 

together as congruent behaviour. Non-verbal emotion may include tone of voice, gesture and body 
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language .Verbally emotions may also be expressed inadvertently when the   words belie the stated 

intention as in Freudian slips! 

 

Responsibility for emotion :  

Owning it. We are each responsible for our emotions. If, say, someone lets me down I may 

feel angry and disappointed. What do I do with my anger? I can respond with an accusation: 'You 

are making me feel angry 'or 'I feel angry because you have let me down .I'm disappointed.' With the 

latter I am taking responsibility for dealing with my own anger and disappointment. This is 

important. If I make the former statement, the person to whom I am making it may feel accused, 

threatened and defensive, As noted above, feelings and emotions are basic human characteristics. 

They are neither good nor bad , right or wrong. However, we may seek to control the expression of 

our emotions even though we may feel them. In fact, how we handle our emotions is a learned style 

of behaviour. We maybe socialized not to show some of our emotions, e.g. hurt or anger. As a 

consequence we may not be able to handle these emotions either in our-selves or in others. An 

example of the first  would  be a reluctance to cry if another person makes me feel angry or hurt 

because it may be seen  weakness. An example of the second would be if another person is in tears, I 

might feel embarrassed and avoid the situation. Whatever the emotional expression in a teaching 

session, how should the facilitator respond ? 

Empathy : If we wish to respond to another's feelings with understanding we use the skill of 

empathy, the genuine response to an expressed feeling. The word empathy is a recent creation, being 

coined in 1904 by Vernon Lee from the  self into the feelings of others. It implies psychological 

involvement' (Fontana Dictionary of Modern Thought). This particular skill require careful handling 

as it is so rare in modern life. An empathic response from a facilitator may be the first such response 

ever received by some learners and the effect can be dramatic. We recommend that teachers in 

higher education restrict themselves to the simplest form of the skill, i.e. primary empathy, in the 

first instance, leaving advanced versions to therapists or counsellors (see Conflict, challenge and 

confrontation and Egan, 1976fordetail).Primary empathy responds to feelings which have been 

expressed explicitly, while advanced empathy endeavours to 'read between the lines' or respond to 

feelings which may have been expressed obliquely. However, because we inhabit an environment 

which largely devalues feeling andemo-tion, some advanced empathy skills may be called for where 

learners are suppressing or denying what they are clearly feeling. This is particularly important when 

the facilitator is dealing with conflict, and the skill of assertion is valuable here, as well as 

confrontation skills and we will discuss these below. 
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What exactly is empathy? 

By empathy (either primary or advanced)we mean an ability to project oneself into another 

person's experience while remaining unconditionally oneself. Carl Rogers expresses it wells follows: 

Being empathic involves a choiceon the part of the facilitator as to what she will pay attention to, 

namely the...world of the speaker as that individual perceives it...it assists the speaker in gaining a 

clearer understanding of, and hence a greater control over, her own world and her own 

behaviour.(adapted from Rogers, 1979:11) 

In summary, empathy is: 'an understanding of the world from the other's point of view, her 

feelings, experience and behaviour, and the communication of that understanding in full. 'So feeling 

empathy for someone is fine, but this is not the skill of empathy-in-use. For true empathy there needs 

to bea communication of under-standing from the listener to the speaker. Egan (1976) built upon 

Rogers'ideas about empathy and developed model of the skill which we adapt below. Primary 

empathy is based on two pieces of information: 

what the speaker is feeling (expressed in words or non-verbal behaviour)the experience 

and/or behaviour which is the source of that feeling(revealed by what the speaker has already said). 

When these two pieces of information have been identified the next step is communication of that 

awareness of the listener to the speaker. For example, the speaker might say: 'This essay is really 

bugging me with all the other work I've got to do.' The listener if empathetic may respond with 

something like: 'You feel pressured about the essay, because of all your other work. 'In starting to 

use empathy itmay be helpful to use the form of words given in Box 11.1 below : Box 11.1 

'You feelbecause', or'You feelwhenbecause Using this form of words can bea useful way to 

get into using the skill.Once familiar with the approach, using the skill will be lessmechanical. 

Wegive examples below in our words and recognize thata facilitator will useher own words in her 

ownway. 

Egan (1976) describes a number of ways in which listeners have problems engaging in 

accurate empathy. We will refer to his headings and adapt them to the student learning context. Let 

us take the following statement made by the speaker: 'I see myself as so ordinary. I'm not up to this 

reflective stuff. I don't relate well to others. I'm ordinary.' Her statement can be followed by a 

number of less than appropriate responses including: the cliché; the question; interpretation; 

inaccurate too soon/too late;  like: 'I hear what you say', 'I understand', which in themselves are of no 

help to the speaker. Such statements do not convey to the speaker that she is understood. Such 

statements or clichés are more likely to convey to the speaker that she is not understood and that the 
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facilitator is responding in an automatic and inauthentic  manner .A questioning response to our 

speaker's statement might be: 'In what ways are you ordinary?' The question does not take account of 

the fact that our speaker has taken a risk in disclosing how she feels. The question does not convey s 

Interpreting the speaker's words occurs when the facilitator responds by trying to guess what is 

implied in the speaker's disclosure .An example might be: 'This ordinary thing is the outward 

problem. I bet there's some-thing else behind it that's upsetting you.' a like: '.'The speaker may be 

taken off-track or stop or hesitate because accurate empathy has not happened and she may be 

blocked by what has been said. The facilitator may be listening to his own agenda about the speaker 

rather than attending to her .Giving the speaker a chance to express herself gives the facilitator time 

to sort out feelings and content. However, spontaneity is valuable and 'inter-r. 

 

Group process skills : 

The power of group effects when students are invited to participate and contribute to the 

learning process. We noted the impact of group dynamics on the feelings and behaviour of those in 

the group, as well as the facilitator. A facilitators will need to have some idea about the unconscious 

forces at work in their student group and we introduce the basic concepts below. The group dynamic 

is dominated by feeling, and group behaviour maybe conducted according to 'habeas emotum' 

(Jaques, 1990) recognizingmembers' right to have andexpress emotion. Hence a facilitator needs 

tobe aware of emotion in thegroup as potential energy for learning or potentialblocks to learning if 

unexpressed. We have discussedemotion above.The facilitator can anticipate much of thegroup 

defences by declar-ing values of support, trust and safety. Facilitatorbehaviour sets norms of 

disclosure, owning, honouring and respecting choice. Modelled behaviour is picked up by group 

members, consciously or unconsciously, and imitated. An effective facilitator will have the ability to 

observe, identify and de-scribe such dynamics in a group of learners, through process cosmments 

,enabling reflection on that process by articulating it, e.g. where a student is dismissive of another's 

work, the facilitator may be the only person able to identify what is occurring, and 'name' the 

oppression for the victim. Pro-cess comments, if accepted by participants, are the trigger for 

reflection, and may be the first time the process has been highlighted. Facilitators may attract 

aggression from learners where the process aosed them in some way. The unconscious forces within 

a group(large or small) are well understood by group analysts, and their training includes the 

capacity to deal with transference, counter-transference ,pro-jection, displacement and other 

dynamics of group behaviour. Where feelings experienced in the past are 'transferred' unconsciously 
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into present relationships, the term transference is used ( Jacoby, 1984).These feelings are not just 

memories they are alive and can deeply affect current relationships. In addition, they may not be all 

negative, and can take the form of undiluted admiration or hostility. We are type-cast or pro-pelled 

into the matching pre-prepared script, where we respond in role,and this is called counter-

transference. The teacher in higher education does not need to 'work with' these dynamics as an 

analyst would, but she will feel more confident when she understands what is happening in a group 

when these unconscious forces are at work, e.g. it is quite common in a group where freedom of 

expres-sion is granted, for members to attack the perceived leader or authority figure. Indeed a 

leaderless group will create such a figure primarily for the purpose. The psychodynamic roots of 

such transference are well under-stood, and the lay-person would easily identify a problem with 

authority. A skilled facilitator will be aware of the likely counter-transference which may occur, and 

monitor their own response to the situation (Bion, 1961; Egan,1976; Foulkes, 1975).Group members 

may 'project' their own feelings onto others, especially if they are unacceptable feelings, so a person 

who has been discouraged from showing anger may accuse others of being angry with her. 

Displacement defences are often described as 'X took it out on Y' meaning that X 'dis-placed' her 

feeling about Z onto Y. When group members imitate behav-iour they admire this is termed 

introjection' and 'pairing'may occur in the group.The facilitator can help group members to unlock 

these defences, usually by interruption. Where the facilitator is part of the defence, i.e. transference, 

where group members project feelings from the hurt child within, about a parent or other authority 

figure from the past, then the facilitator needs to resist the temptation to offer a punitive response. 

Similarly, the facilitator may need to resist being carried away by the undiluted admiration given by 

some students and alternatively perhaps, dare to reveal the cracks! 

The facilitator needs to be aware of the effects of defences in a student learning group. As 

mentioned above, there is no need for the facilitator to  work with' any of the psychodynamic issues 

raised by anxiety; the facilitator's awareness of them is sufficient. When appropriate she may use 

non-technical language to gently point to what is occurring in the group. For example, the facilitator 

may observe that the group is in flight from the task by means of distraction or displacement. She 

may note the challenging behaviour of group members who seek to confront authority. The student 

who 'pairs' or introjects can be encouraged to value their own contribution, and so on. Defensive 

forms of behaviour in groups are usually triggered by anxieties, and these have been identified as 

Existential and Archaic Anxiety (Heron,1993). Existential anxiety triggered by being-in-a-group 

may take the form of 'self-talk' like: Will I be accepted, wanted, liked? Will I understand what's 
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going on? Will I be able to do what's required? Archaic anxiety is the echo of past distress and 

comes from the repressed grief of emotional rejection, fear of being overwhelmed and repressed 

anger at constraints on freedom. These anxieties are real for anyone who takes part in a group where 

all members are given voice, and 'jokey' put-downs can cause hurt when they trigger damaging self-

talk.The facilitator may encounter any or all of the above dynamics in the session itself, as well as in 

the plenary reflective event, the process review. 
 

Facilitating the process review : 

The process review offers participants the opportunity to reflect (in ple-nary) on their 

reflective dialogue for example in triads. This has beenidentified as the students' reflection-on-

reflection or the process of learn-ing about their learning. The process review is itself another 

instance ofreflective dialogue so the same facilitation skills described in these twochapters are 

appropriate. The facilitator in reflective dialogue mode, willadditionally need to become a 

chairperson, ensuring that contributions areheard, and that the group does not get drawn into 

detail.The material for the process review relates to the learning process, as it hasbeen discovered in 

triad dialogue, not the details of any one person's re-flective dialogue. For example, a student may 

have identified, in dialoguewith colleagues, that a method (new to her) of tape recording has 

enabledher to organize material for her essay. When reflecting on the learning process in plenary this 

may be reported as a reorientation towards how academic material is ordered, not in terms of the 

detail of her essay.The facilitator's clarification and summary of what has been said is a opportunity 

for the whole group to take part in reflection-on-reflection.The facilitator's role includes ensuring 

that a record is kept (not necessarily by him) or the process review, as contributions represent 

evidence of critically reflective learning and the students may wish to present such evidence for 

assessment. Towards the end of the process review the facilitator ensures the psycho-logical safety 

of the group by conducting a wind-up session, basically a closing down of the group, where students 

may express any feelings that remain and they wish to voice. Such a wind-up session, which may 

take no more than a few minutes, is likely to be important as a time for 'healing'the group. Through 

reflective dialogue, learners may discover inadequacies in themselves or others and may be hurt or 

angry. These feelings may be expressed obliquely so the facilitator will need to have advanced 

empathy skills at the ready as unfinished business can block the future learning process. The 

facilitator should allow all the fears and worries relating to the session or the course to be expressed 

and received, but stop discussion about ot her courses or other people. In this chapter we have 
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described the further skills needed for facilitation in higher, education as a requirement for engaging 

in reflective dialogueand leading to critically reflective learning. We have explained how managing 

emotion, offering empathy, question-ing, challenging, as well as giving and receiving feedback, can 

contribute to reflective dialogue. We have offered examples of the skills in a higher education 

context, and briefly considered the facilitation of groups.We now turn in Part 3 to some of the ways 

our approach to facilitation can be used in higher education in order to promote critically reflective 

learning for both teachers and students. 
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×¾ÖªÖ£µÖÖÕ“µÖÖ ²ÖÖê¬ÖÖŸ´Ö�ú ×¾Ö�úÖÃÖÖÃÖÖšüß ´Öë¤ãü×¬Ö×ÂšüŸÖ †¬µÖµÖÖ µÖÖ ÃÖÓ�ú»¯ÖÖê“Öê ´ÖÆü¢¾Ö 
 

¯ÖÏÖ. ÁÖß. ÃÖ´ÖÖ¬ÖÖÖ �úÖ×¿Ö¸üÖ´Ö ÃÖÖŸÖ¾Ö, 

ÃÖÆüÖµµÖ�ú ¯ÖÏÖ¬µÖÖ¯Ö�ú, 

¿ÖÖÃÖ�úßµÖ †¬µÖÖ¯Ö�ú ´ÖÆüÖ×¾ÖªÖ»ÖµÖ, 

( †ÖµÖ.‹.‹ÃÖ.‡Ô. ) †Öî̧ Óü�ÖÖ²ÖÖ¤ü. 

¯ÖÏÖÃŸÖÖ×¾Ö�ú : 

 ´ÖÖÖ¾Ö ÆüÖ ²Öã̈ üß´ÖÖÖ ¯ÖÏÖ�Öß †ÖÆêü. ¯ÖÏÖ“ÖßÖ µÖã�ÖÖ¯ÖÖÃÖæÖ ŸÖê †Ö•Ö¯ÖµÖÕŸÖ ´ÖÖÖ¾ÖÖÖê ×¾Ö×¾Ö¬Ö �Öê¡ÖÖŸÖ ¯ÖÏ�ÖŸÖß ‘Ö›ü¾ÖæÖ 

†Ö�Ö»Öê»Öß ×¤üÃÖæÖ µÖêŸÖê. ´Æü�ÖæÖ“Ö ´ÖÖÖ¾ÖÖ“Öê ¾Öê�Öôêû¯Ö�Ö ´ÖÖÓ›üŸÖ †ÃÖŸÖÖÓÖÖ ´ÖÖÖ¾Ö ÆüÖ ÃÖ´ÖÖ•Ö¿Öß»Ö ¯ÖÏÖ�Öß †ÖÆêü, ´ÖÖÖ¾Ö ÆüÖ 

³ÖÖ×ÂÖ�ú ¯ÖÏÖ�Öß †ÖÆêü, ´ÖÖÖ¾Ö ÆüÖ ×¾Ö“ÖÖ ü̧¿Öß»Ö ¯ÖÏÖ�Öß †ÖÆêü ´ÖÖÖ¾ÖÖ´Ö¬µÖê ×Ö�ÖÔµÖ�Ö´ÖŸÖÖ †ÖÆêü †¿Öß ‹�ú ÖÖ †Öê�ú ¾Öî×¿ÖÂ™üµÖê 

´ÖÖÖ¾ÖÖ“Öß ´ÖÖÓ›ü»Öß •ÖÖŸÖÖŸÖ ¯Ö�Ö Æüß ¾Öî×¿ÖÂ™µÖê ´ÖÖÖ¾ÖÖÖê �Ö�ÖÖ´Ö¬µÖê ¯ÖÏÖ¯ŸÖ �êú»Öß †ÖÆêü �úÖ? ´Öê™üÖê±Ïêú¿Ö ´Ö¬Öß»Ö 

•ÖÖÆüß ü̧ÖŸÖß¯ÖḮ ÖÖ�Öê Æêü ²Ö¤ü»Ö �Ö�ÖÖ´Ö¬µÖê ÆüÖê‰ú ¿Ö�ú»Öê ÖÖÆüß. µÖÖÃÖÖšüß ´ÖÖÖ¾ÖÖÖê Ã¾ÖŸÖ:´Ö¬µÖê ²Ö¤ü»Ö ‘Ö›ü¾ÖæÖ ¯ÖÏ�ÖŸÖß ÃÖÖ¬µÖ 

�ú ü̧�µÖÖ“ÖÖ ¯ÖÏµÖŸÖ �êú»ÖÖ †ÖÆêü. ü  

 •Öë¾ÆüÖ ´ÖÖÖ¾Ö ÆüÖ ³ÖÖ×ÂÖ�ú ¯ÖÏÖ�Öß †ÖÆêü †ÃÖê †Ö¯Ö�Ö ´Æü�ÖŸÖÖê ¯Ö�Ö Æüß ³ÖÖ×ÂÖ�ú �Ö´ÖŸÖÖÆüß ÃÖÆü•ÖÖÃÖÆü•Öß ¯ÖÏÖ¯ŸÖ ÆüÖê‰ú 

¿Ö�êú»Öê»Öß ÖÖÆüß µÖÖÃÖÖšüß ´ÖÖÖ¾Ö ¯ÖÏ£Ö´Ö ÃÖ´ÖãÆüÖÖê ü̧ÖÆæü »ÖÖ�Ö»ÖÖ. ŸµÖÖŸÖ ×¾Ö“ÖÖ ü̧ÖÓ“µÖÖ ¤êü¾ÖÖ�Ö‘Öê¾ÖÖ�ÖßÃÖÖšüß ÆüÖ¾Ö³ÖÖ¾ÖÖ“µÖÖ ³ÖÖÂÖê“ÖÖ 

¾ÖÖ¯Ö ü̧ ÆüÖê‰ú »ÖÖ�Ö»ÖÖ ÖÓŸÖ ü̧ µÖÖ¾Ö ü̧Æüß ´ÖµÖÖÔ¤üÖ µÖê‰ú »ÖÖ�Ö»µÖÖ. ˆ¤üÖË. †Ó¬ÖÖ ü̧ —ÖÖ»µÖÖ¾Ö ü̧, ¤ãü̧ ü¾Ö ü̧ †ÃÖŸÖÖÓÖÖ †›ü“Ö�Öß µÖê‰ú 

»ÖÖ�Ö»µÖÖ. µÖÖŸÖãÖ ´ÖÖÖ¾ÖÖÖê † ü̧ÖêÆü †¾Ö ü̧ÖêÆüµÖãŒŸÖ ³ÖÖÂÖê“ÖÖ ¾ÖÖ¯Ö ü̧ �ú ü̧ÖµÖ»ÖÖ ÃÖã¹ý¾ÖÖŸÖ —ÖÖ»Öß ŸµÖÖŸÖãÖ ×¾Ö×¿ÖÂ™ü ³ÖÖÂÖê“ÖÖ ×¾Ö�úÖÃÖ 

—ÖÖ»ÖÖ ŸµÖÖŸÖãÖ ×»Ö¯Öß“ÖÖ ˆ�Ö´Ö —ÖÖ»ÖÖ. ‹�ú ÃÖÓ¤êü¿Ö ¤ãüÃÖ·µÖÖ ¾µÖŒŸÖß¯ÖµÖÕŸÖ ¯ÖÖêÆü“Ö×¾Ö�µÖÖÃÖÖšüß �ú²ÖãŸÖ ü̧Ö“ÖÖ ¾ÖÖ¯Ö ü̧, ÖÓŸÖ¸ü 

¯Ö¡Ö¾µÖ¾ÖÆüÖ ü̧ ÖÓŸÖ ü̧ ³ÖḮ Ö�Ö¬¾ÖÖß ÖÓŸÖ ü̧ ‡Ô.´Öê»Ö“ÖÖ ¾ÖÖ¯Ö ü̧ †Ö×�Ö †ÖŸÖÖ“Öê ˆ¤üÖÆü̧ ü�Ö ´Æü�Ö•Öê ±êúÃÖ²Öã�ú, Û¾™üË™ü̧ ü ÃÖÖ ü̧�µÖÖ 

´ÖÖ¬µÖ´ÖÖ“ÖÖ ¿ÖÖê¬Ö »ÖÖ�Ö»µÖ´Öãôêû †Ö¯Ö»ÖÖ ÃÖÓ¤êü¿Ö ¤ãüÃÖ·µÖÖ ¾µÖŒŸÖß¯ÖµÖÕŸÖ �Ö�ÖÖ¬ÖÖÔŸÖ ¯ÖÖêÆü“ÖŸÖÖê. †£ÖÖÔŸÖ Æêü ±úŒŸÖ ´ÖÖÖ¾ÖÖÖê“Ö ×ÃÖ¨ü 

�ú¹ýÖ ¤üÖ�Ö¾Ö»Öê †ÖÆêü. ´Æü�ÖæÖ ³ÖÖ ü̧ŸÖÖŸÖ»Öß ´ÖÖÓ•Ö ü̧ †Ö×�Ö †´Öê× ü̧�êú“Öß ´ÖÖÓ•Ö ü̧ ‹�úÖ“Ö Ã¾Ö ü̧Ö´Ö¬µÖê ´µÖÖÓ¾Ö ´µÖÖ¾Ö �ú ȩ̂ü»Ö ¯Ö�Ö 

³ÖÖ ü̧ŸÖÖ»ÖÖ ´ÖÖÖ¾Ö †Ö×�Ö †´Öê× ü̧�êúŸÖ»µÖÖ ´ÖÖÖ¾ÖÖ“µÖÖ ³ÖÖÂÖế Ö¬µÖê ŸÖÃÖê“Ö ²ÖÖê»Ö�µÖÖ“µÖÖ ¿Öî»Öß´Ö¬µÖê ÃÖã̈ üÖ ²Ö¤ü»Ö ×¤üÃÖæÖ µÖê‡Ô»Ö. 

£ÖÖê›üŒµÖÖŸÖ ´ÖÖÖ¾ÖÖÖê Æêü •Öê †¿ÖŒµÖ¯ÖÏÖµÖ Ö¾ÖÖ¾ÖßÖ ¿ÖÖê¬Ö »ÖÖ¾Ö»Öê †ÖÆêüŸÖ ŸµÖÖ´Ö¬µÖê ÃÖ¾ÖÖÔŸÖ ´ÖÖêšüÖ ¾ÖÖ™üÖ ÆüÖ ´ÖÖÖ¾ÖÖ“µÖÖ ‹�úÖ 

´ÖÆü¢¾Ö¯Öæ�ÖÔ †¾ÖµÖ¾ÖÖ“ÖÖ †ÖÆêü ŸÖÖê ´Æü�Ö•Öê ´ÖÖÖ¾Öß ´ÖÓê¤ãü“ÖÖ.  

´ÖÖÖ¾Öß ´Öë¤ãü“Öß ÃÖÓ�ú»¯ÖÖÖ : 

´ÖÓê¤üã ÆüÖ ´ÖÖÖ¾ÖÖ“µÖÖ ¿Ö ü̧ß ü̧Ö“ÖÖ ´ÖÆü¢¾Ö¯Öæ�ÖÔ †ÃÖÖ †¾ÖµÖ¾Ö †ÖÆêü. ´ÖÖÖ¾ÖÖ“µÖÖ ÃÖÓ̄ Öæ�ÖÔ ¿Ö ü̧ß ü̧Ö“Öê ×ÖµÖÓ¡Ö�Ö ´ÖÖÖ¾Öß ´Öë¤æü 

�ú ü̧ŸÖ †ÃÖŸÖÖê. ´Öë¤ãü µÖÖ ÃÖÓ�ú»¯ÖÖê»ÖÖ ´ÖÖÖÃÖ¿ÖÖÃ¡ÖÖŸÖß»Ö Ö¾ÖÖ¾ÖßÖ ÃÖÓ�ú»¯ÖÖê ´Öãôêû “ÖÖ»ÖÖÖ ×´ÖôûÖ»Öê»Öß †ÖÆêü. ŸÖÃÖê“Ö ÃÖ¾ÖÔ 

´Ö••ÖÖÃÖÓÃ£ÖÖÓ“ÖÖ ¯ÖḮ Öã�Ö ÆüÖ ´ÖêÓ¤üã †ÖÆêü. ¾µÖŒŸÖß“µÖÖ ´Öë¤ãü“Öß ¾ÖÖœü Æüß 70% �Ö³ÖÖÔ¾ÖÃ£ÖêŸÖ ÆüÖêŸÖ †ÃÖŸÖê. 25% ÆüÖ ¾ÖµÖÖ“µÖÖ 10 
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¾ÖÂÖÖÔ̄ ÖµÖÕŸÖ ¾Ö ˆ¾ÖÔ× ü̧ŸÖ 5% ¾ÖÖœü Æüß ¾ÖµÖÖ“µÖÖ 25 ¾µÖÖ ¾ÖÂÖÖÔ̄ ÖµÖÓŸÖ ¯Öæ�ÖÔ ÆüÖêŸÖê. ´ÖÖÖ¾ÖÖ“µÖÖ ´Öê¤Óüã“Öß ¾ÖÖœü Æüß ŸµÖÖ ŸµÖÖ ¾µÖŒŸÖß“µÖÖ 

¾ÖÖŸÖÖ¾Ö ü̧�ÖÖ¾Ö ü̧ †¾Ö»ÖÓ²ÖæÖ †ÃÖŸÖê. ´Æü�ÖæÖ ´Öë¤ã“Öß ¾ÖÖœü ´Æü™ü»µÖÖ¯Öê�ÖÖ '´Öë¤ãü“ÖÖ ×¾Ö�úÖÃÖ' †ÃÖê ´Æü™ü»Öê ŸÖ ü̧ †×¬Ö�ú ÃÖÓµÖãÛŒŸÖ�ú 

¾ÖÖ™êü»Ö. �úÖ ü̧�Ö ‹�ÖÖ¤êü ´Öã»Ö ´Ö×ŸÖ´ÖÓ¤ü •Ö´ÖÖ»ÖÖ †Ö»Öê ŸÖ ü̧ †Ö¯Ö�Ö ÃÖ ü̧ÖÔÃÖ ´Æü�ÖŸÖÖê �úß, ´Öë¤ãü“Öß ¾ÖÖœü —ÖÖ»Öß ÖÃÖ»µÖÖ´Öãôêû 

†ÃÖê —ÖÖ»Öê.Ë †ÃÖê ´Æü�Ö�Öê “Öã�úß“Öê ¾ÖÖ™êü»Ö ´Æü�ÖæÖ ´Öë¤ãü“µÖÖ ÃÖÓ¤ü³ÖÖÔŸÖ ×¾Ö�úÖÃÖ Æüß ÃÖÓ�ú»¯ÖÖÖ ¾ÖÖ¯Ö ü̧�Öê µÖÖê�µÖ šü̧ üŸÖê.  

´Öë¤ãü ÆüÖ “ÖêŸÖÖ¯Öê¿ÖàÖß ²ÖÖ»Öê»ÖÖ †ÃÖŸÖÖê. “ÖêŸÖÖ¯Öê¿Öà´ÖÖ±ÔúŸÖ ´Öë¤ãü“Öê �úÖµÖÔ “ÖÖ»ÖŸÖ †ÃÖŸÖê. ¯ÖÏŸµÖê�ú “ÖêŸÖÖÓ̄ Öê¿Öß“Öê �úÖµÖÔ Æêü 

×³Ö®Ö †ÃÖŸÖê. ˆ¤üÖ. ÃÖ´ÖÖȩ̂ ü“ÖÖ ¾µÖŒŸÖß ²ÖÖê»ÖŸÖÖÓÖÖ �úÖÆüß “ÖêŸÖÖ¯Öê¿Öß ‹ê�úŸÖÖŸÖ �úÖÆüß “ÖêŸÖÖ¯Öê¿Öß “ÖêÆü·µÖÖ¾Ö ü̧“Öê ³ÖÖ¾Ö ×™ǖ ÖŸÖÖŸÖ ŸÖ¸ü 

�úÖÆüß “ÖêŸÖÖ¯Öê¿Öß †ÖêšüÖÓ“Öß ÆüÖ»Ö“ÖÖ»Ö ×™ǖ ÖŸÖÖŸÖ. µÖÖ ÃÖ¾ÖÔ ¯ÖÏ×�ÎúµÖÖ ‹�úÖ“Ö ¾Öêôûß ÆüÖêŸÖÖŸÖ ŸµÖÖ´Öãôêû µÖÖ»ÖÖ 'ÃÖ´ÖÖÓŸÖ ü̧ ¯ÖÏ×�ÎúµÖÖ' 

†ÃÖê ´Æü�ÖŸÖÖŸÖ.  

´ÖÖÖ¾Öß ´Öë¤ãü †Ö×�Ö ²Öã̈ üß“ÖÖ ÃÖÓ²ÖÓ¬Ö : ü  

 ´Öë¤ãü ÆüÖ ¿Ö× ü̧̧ üÖ“ÖÖ ¯ÖḮ Öã�Ö †¾ÖµÖ¾Ö †ÃÖæÖ ŸÖÖê ´Ö••ÖÖÃÖÓÃ£ÖÖÓ“ÖÖ ¯ÖḮ Öã�Ö †ÖÆêü. ×¾Ö×¾Ö¬Ö �ÖÖêÂ™üß ×¿Ö�ú�µÖÖ“ÖÖ †¾ÖµÖ¾Ö 

†ÖÆêü. ´Öê¤æü ÆüÖ ¿Ö ü̧ß ü̧Ö“ÖÖ ´ÖæŸÖÔ †¾ÖµÖ¾Ö †ÃÖæÖ “ÖêŸÖÖ¯Öê¿Öà“µÖÖ ¯Ö ü̧Ã¯Ö ü̧ÖÓÖÖ •ÖÖê›ü�µÖÖŸÖæÖ ´Ö••ÖÖ¯Öê¿Öß“Öê •ÖÖôêû ŸÖµÖÖ ü̧ ÆüÖêŸÖê ¾Ö µÖÖ 

´Ö••ÖÖ¯Öê¿Öß“µÖÖ •ÖÖôûµÖÖ¾Ö ü̧ ´ÖêÓ¤ã“Öß �úÖµÖÔ�Ö´ÖŸÖÖ †¾Ö»ÖÓ²ÖãÖ †ÃÖŸÖê. ´Öë¤ãǘ Ö¬Öß»Ö “ÖêŸÖÖ¯Öê¿Öà“Öß •ÖÖê›ü�Öß ×•ÖŸÖ�úß •ÖÖÃŸÖ ¯ÖŒ�úß 

†ÃÖê»Ö ×ŸÖŸÖ�úß �úÖµÖÔ�Ö´ÖŸÖÖ ŸµÖÖ ¾µÖŒŸÖß“Öß ¾ÖÖœü»Öê»Öß †ÃÖŸÖê.  

 ´Öë¤ã“Öê ´Öã�µÖ ¤üÖêÖ ³ÖÖ�Ö †ÃÖŸÖÖŸÖ ŸµÖÖ»ÖÖ ›üÖ¾ÖÖ ´Öë¤æü ¾Ö ˆ•ÖÖ¾Ö ´Öë¤æ †ÃÖ ê ´Æü™ü»Öê •ÖÖŸÖê. ›üÖ¾ÖÖ ´Öë¤ã ¿Ö ü̧ß ü̧Ö“µÖÖ 

ˆ•Ö¾µÖÖ ³ÖÖ�ÖÖ“Öê ×ÖµÖÓ¡Ö�Ö �ú ü̧ŸÖÖê ŸÖ ü̧ ˆ•Ö¾ÖÖ ´Öë¤ãü ¿Ö ü̧ß ü̧Ö“µÖÖ ›üÖ¾µÖÖ ³ÖÖ�ÖÖ“Öê ×ÖµÖÓ¡Ö�Ö �ú ü̧ŸÖÖê. µÖÖÃÖÖšüß ²Öã̈ üß“ÖÖ ¯ÖÏŸµÖ�Ö 

¾ÖÖ¯Ö ü̧ ÆüÖêŸÖ †ÃÖŸÖÖê. �úÖ ü̧�Ö ²Öã̈ üß´Ö¢ÖÖ Æüß ‹�ú“Ö �Ö´ÖŸÖÖ ÖÃÖæÖ ²Öã¨üß´Ö¢Öê“Öß šü̧ üÖ×¾Ö�ú �ëú¦êü ´Öë¤ãü“µÖÖ ›üÖ¾µÖÖ ¾Ö ˆ•Ö¾µÖÖ 

³ÖÖ�ÖÖŸÖ ¯ÖÏÖ¯ŸÖ —ÖÖ»Öê»Öß †ÃÖŸÖê. Æüß ²Öã̈ üß“Öß ´Öë¤ãǘ Ö¬Öß»Ö ²Öã¬¤üß“Öß �ëú¦êü, “ÖêŸÖÖ¯Öê¿Öß †Ö×�Ö ´Öë¤ãü µÖÖ ×ŸÖÆüß �ÖÖêÂšüà“µÖÖ 

ÃÖ´Ö¾ÖµÖÖŸÖæÖ ²Öã̈ üß´Ö¢ÖÖ ×¾Ö�ú×ÃÖŸÖ  —ÖÖ»Öê»Öß †ÃÖŸÖê. ²Öã̈ üß´Ö¢ÖÖ ÆüÖ ‹�ú“Ö ‘Ö™ü�ú ÖÃÖæÖ †Öê�ú ‘Ö™ü�úÖÓ“ÖÖ ÃÖ´Öã“µÖµÖ †ÖÆêü. 

²Öã̈ üß´Ö¢ÖÖ Æüß †´ÖæŸÖÔ †ÖÆêü. ²Öã̈ üß´Ö¢ÖÖ Æüß †Öã¾ÖÓ×¿Ö�ú ÖÃÖæÖ ²Öã̈ üß´Ö¢ÖÖ Æüß ˆ¯Ö•ÖŸÖ †ÃÖŸÖê †ÃÖê ´Æü™ü»Öê •ÖÖŸÖê. •Ö ü̧ ²Öã̈ üß´Ö¢ÖÖ 

Æüß †´ÖæŸÖÔ †ÃÖê»Ö ŸÖ ü̧ ²Öã̈ üß´Ö¢Öê“Öê †ÛÃŸÖ¢¾Ö ×ÃÖ¨ü �ú ü̧�Öê †Ö¾Ö¿µÖ�ú šü̧ üŸÖê. �úÖ ü̧�Ö ´ÖÖÖÃÖ¿ÖÖÃ¡Ö Æêü ¾ÖÖÃŸÖ¾Ö¾ÖÖ¤üß ¿ÖÖÃ¡Ö 

†ÖÆêü. •µÖÖ �ÖÖêÂ™üß ×ÃÖ¨ü ÆüÖêŸÖÖŸÖ ŸµÖÖ“Ö �ÖÖêÂ™üà“ÖÖ †³µÖÖÃÖ ´ÖÖÖÃÖ¿ÖÖÃ¡Ö �ú ü̧ŸÖ †ÃÖŸÖê. ´Æü�ÖæÖ“Ö †ÖŸ´µÖÖ“Öê ¿ÖÖÃ¡Ö ¾Ö ´ÖÖÖ“Öê 

¿ÖÖÃ¡Ö  ŸÖê ´ÖÖÖÃÖ¿ÖÖÃ¡Ö µÖÖŸÖ ´ÖÖÖ“Öê ¾Ö †ÖŸ´µÖÖ“Öê †ÛÃŸÖ¢¾Ö ×ÃÖ¨ü �ú ü̧�µÖÖ•ÖÖê�Öê ÖÃÖ»µÖÖ´Öãôêû“Ö µÖÖ ¤üÖêÆüß ¾µÖÖ�µÖÖ ²ÖÖ•Öã»ÖÖ 

ÆüÖê‰úÖ ´ÖÖÖ¾Öß ¾ÖŸÖÔÖÖ“ÖÖ †³µÖÖÃÖ �ú ü̧�ÖÖ ȩ̂ü ¿ÖÖÃ¡Ö ŸÖê ´ÖÖÖÃÖ¿ÖÖÃ¡Ö Æüß ¾µÖÖ�µÖÖ †ÛÃŸÖŸ¾ÖÖŸÖ †Ö»Öß. £ÖÖê›üŒµÖÖŸÖ ²Öã̈ üß´Ö¢ÖÖ 

Æüß •Ö ü̧ †´ÖæŸÖÔ †ÖÆêü ´Ö�Ö ²Öã̈ üß“Öê †ÛÃŸÖ¢¾Ö �úÃÖê ¿ÖÖê¬Ö�ÖÖ ü̧ †ÃÖÖ ¯ÖÏ¿Ö ¯Ö›üŸÖÖê ŸµÖÖ“Öê ˆ¢Ö ü̧ ¯Öãœüß»Ö ¯ÖḮ ÖÖ�Öê Ã¯ÖÂ™ü �ú ü̧ŸÖÖ 

µÖê‡Ô»Ö.  
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´ÖÖÖ¾Öß ´Öë¤ãü 

ÃÖ�úÖ ü̧ÖŸ´Ö�ú ×¾Ö“ÖÖ ü̧ 

 

ÃÖÓ�ÖßŸÖ 

³ÖÖ×ÂÖ�ú �ëú¦ü �ú»ÖÖ 

�Ö×�ÖŸÖßµÖ �Ö´ÖŸÖÖ †¾Ö�úÖ¿Ö 

�úÖ ü̧�Ö×´Ö´ÖÖÓÃÖÖ �ú»¯ÖÖÖ¿ÖŒŸÖß 

ŸÖ�ÔúÃÖÓ�ÖŸÖ ×¾Ö“ÖÖ ü̧ ³ÖÖ¾ÖÖÖ 

ÃÖ´ÖÃµÖÖ¯ÖæŸÖá ‡. 

 ›üÖ¾µÖÖ †Ö×�Ö ˆ•Ö¾µÖÖ ´Öë¤ãǘ Ö¬µÖê ³ÖÖ×ÂÖ�ú �ëú¦ü, �Ö×�ÖŸÖßµÖ �Ö´ÖŸÖÖ, †¾Ö�úÖ¿ÖßµÖ �Ö´ÖŸÖÖ, �ú»¯ÖÖÖ¿ÖŒŸÖß ‡. ²Öã¬¤üß“Öß 

�ëú¦êü †ÖÆêüŸÖ. Æüß ´Öë¤ãǘ Ö¬µÖê ÛÃ£Ö ü̧Ö¾Ö»Öê»Öß †ÃÖ»µÖÖ´Öãôêû µÖÖŸÖß»Ö •ÖÖê ‘Ö™ü�ú †×¬Ö�ú ÃÖ×�ÎúµÖ †ÃÖê»Ö ŸµÖÖ �Öê¡ÖÖ´Ö¬µÖê ŸµÖÖ 

¾µÖŒŸÖß“Öß ×Ö¯ÖãÖŸÖÖ †×¬Ö�ú †ÃÖŸÖê. ´Öë¤ãüŸÖß»Ö ²Öã¬¤üß“Öê †Öê�ú �ëú¦êü ÃÖ×�ÎúµÖ †ÃÖê»Ö ŸÖ¸ ŸÖß ¾µÖŒŸÖß †Öê�ú �Öê¡ÖÖ´Ö¬µÖê †Ö¯Ö»Öß 

²Öã¬¤üß´Ö¢ÖÖ ×ÃÖ¬¤ü �úºþ ¿Ö�úŸÖê. ´Æü�ÖæÖ“Ö ¯ÖÏŸµÖê�úÖ“Öß †×³Ö¹ý“Öß, †Ö�ú»ÖÖ ¯ÖÖŸÖôûß, �ÖÏÆü�Ö�Ö´ÖŸÖÖ, ‡. �Ö´ÖŸÖÖ ¾Öê�Ö¾Öê�ÖóµÖÖ 

†ÃÖŸÖÖŸÖ. £ÖÖê›üŒµÖÖŸÖ ´Öë¤ãüŸÖß»Ö µÖÖ ²Öã¬¤üß“µÖÖ �ëú¦üÖŸÖß»Ö  ÃÖ×�ÎúµÖêŸÖæÖ ¾µÖŒŸÖß“Öß ²Öã¬¤üß´Ö¢ÖÖ ×ÃÖ¬¤ü ÆÖêŸÖê.  
 

´Öë¤æ×¬Ö×ÂšüŸÖ †¬µÖµÖÖ : 

 ´Öë¤ãü×¬ÖÂšüßŸÖ †¬µÖµÖÖ Æüß ÃÖÓ�ú»¯ÖÖÖ ´ÖÖÖÃÖ¿ÖÖÃ¡ÖÖŸÖß»Ö ÖÖ×¾Ö�µÖ¯Öæ�ÖÔ ÃÖÓ¿ÖÖê¬ÖÖÖŸÖæÖ ¯Öãœêü †Ö»Öê»Öß ÃÖÓ�ú»¯ÖÖÖ †ÖÆêü. 

²Öã¬¤üß´Ö¢ÖÖ Æüß ´Öë¤æüŸÖß»Ö ²Öã¬¤üß“Öß �ëú¦êü †Ö×�Ö ×¿Ö�ú�µÖÖ“µÖÖ ¯Ö ü̧Ã¯Ö ü̧ÖÓ“µÖÖ ÃÖ�ÎúßµÖêŸÖê¾Ö ü̧ †¾Ö»ÖÓ²ÖæÖ †ÃÖŸÖê. ´Æü�ÖãÖ“Ö ×¿Ö�Ö�Ö Æêü 

´Öë¤ãü¿Öß ×Ö�Ö›üßŸÖ †ÃÖÖ¾Öê. •µÖÖ ŸÖÓ¡ÖÖÖê ´Öê¤ãüŸÖß»Ö  ²Öã¬¤üß“Öß �ëú¦ Æüß ÃÖÓ�ÎúßµÖ ÆüÖê‡Ô»Ö †¿ÖÖ ¯ÖÏ�úÖ ü̧“µÖÖ ŸÖÓ¡ÖÖ¾¤üÖ ȩ̂ü ×¾ÖªÖ£µÖÖÕ“Öê 

†¬µÖµÖÖ ¾ÆüÖµÖ»ÖÖ Æü¾Öê. �úÖ ü̧�Ö ×¾ÖªÖ£µÖÖÕÖÖ ×¿Ö�ú¾ÖÖ¾Öê »ÖÖ�ÖŸÖ ÖÖÆüß. �Ö ü̧•Ö †ÃÖŸÖê ±úŒŸÖ ×¿Ö�ú�µÖÖÃÖÖšüß †ÃÖ»Öê»µÖÖ 

¾ÖÖŸÖÖ¾Ö ü̧�Ö ×Ö´ÖáŸÖß“Öß. •µÖÖ ¯ÖḮ ÖÖ�Öê ‹�ÖÖ¤êü »ÖÖê�ÖÓ›ü •Ö´Öß×ÖŸÖ“Ö ¯Ö›ãüÖ ü̧Ö×Æü»µÖÖÃÖ ŸµÖÖ »ÖÖê�ÖÓ›üÖ»ÖÖ �ÖÓ•Ö “ÖœüŸÖÖê. ŸÖÃÖê“Ö 

´Öë¤ãü“ÖêÆüß †ÖÆêü. ´Öë¤ãü»ÖÖ •ÖÖÃŸÖßŸÖ •ÖÖÃŸÖ �úÖµÖÔ̧ üŸÖ šêü¾Ö»µÖÖÃÖ ²Öã¬¤üßÆüß †Ö�Ö�Öß ŸÖ»»Ö�Ö ÆüÖ ê‰ú ¿Ö�úŸÖê.  µÖÖ“Öê ˆ¢Ö´Ö 

ˆ¤üÖÆü̧ ü�Ö †Ö¯Ö»µÖÖ»ÖÖ ´ÖÆüÖ³ÖÖ ü̧ŸÖÖŸÖß»Ö †×³Ö´ÖµÖã“Öê ‘ÖêŸÖÖ µÖê‡Ô»Ö. †×³Ö´ÖµÖæ ÃÖã³Ö¦êü“µÖÖ ¯ÖÖê™üÖŸÖ †ÃÖŸÖÖÓÖÖ “Ö�Îú¾µÖã¾ÆüÖŸÖ �úÃÖê 

×¿Ö ü̧ÖµÖ“Öê Æêü †ÖŸ´ÖÃÖÖŸÖ �êú»Öê ¯Ö�Ö ²ÖÖÆêü̧ ü �úÃÖê ¯Ö›üÖµÖ“Öê Æêü ‹ê�úŸÖ †ÃÖŸÖÖÓÖÖ ÃÖã³Ö¦êü»ÖÖ  —ÖÖê̄ Ö »ÖÖ�Ö»Öß. ŸµÖÖ´Öãôêû ¯Öãœêü �úÖµÖ —

ÖÖ»Öê Æêü †Ö¯Ö»µÖÖ»ÖÖ ´ÖÖ×ÆüŸÖß †ÖÆêü. 

 £ÖÖê›üŒµÖÖŸÖ ´Öë¤ãü ÆüÖ ´ÖÖ×ÆüŸÖß �ÖÏÆü�Ö �ú ü̧�µÖÖ“ÖÖ, Ã´Ö ü̧�ÖÖŸÖ šêü¾Ö�µÖÖ“ÖÖ †Ö×�Ö ŸÖß ´ÖÖ×ÆüŸÖß ˆ¯ÖµÖÖê�ÖÖŸÖ †Ö�Ö�µÖÖ“ÖÖ 

´ÖÆüŸ¾ÖÖ“ÖÖ ‘Ö™ü�ú †ÖÆêü ´Öë¤æü«üÖ ȩ̂ü ÃÖ¾ÖÔ ¿Ö ü̧ß ü̧Ö“Öê ×ÖµÖÓ¡Ö�Ö ÆüÖêŸÖê. ´Öë¤ãü «üÖ ü̧Ö“Öê Ö¾ÖßÖ –ÖÖÖÖ“Öß ¯ÖÏÖ¯ŸÖß ÆüÖêŸÖê. ´Öë¤ãǘ Öãôêû“Ö ³ÖÖ×ÂÖ�ú 

�Ö´ÖŸÖÖ ×¾Ö�úÃÖßŸÖ ÆüÖêŸÖÖŸÖ. ´Öë¤æǘ Öêôêû“Ö ¯ÖÏÖ¯ŸÖ –ÖÖÖÖ“ÖÖ ¾µÖ¾ÖÆüÖ ü̧ÖŸÖ ¾ÖÖ¯Ö ü̧ ÆüÖêŸÖÖê. µÖÖ¾Ö¹ýÖ ´Öë¤ãü×¬Ö×üÂšüŸÖ  †¬µÖµÖÖ ´Æü�Ö•Öê 

¾Ö�ÖÖÔ†¬µÖÖ¯ÖÖ �ú ü̧ŸÖÖÓÖÖ ×¾ÖªÖ£µÖÖÕ“µÖÖ ´Öë¤ãü»ÖÖ “ÖÖ»ÖÖÖ ×´Öôêû»Ö †Ö×�Ö ŸµÖÖŸÖãÖ ²Öã¬¤üß“Öß ×¾Ö×¾Ö¬Ö �ëú¦êü ÃÖ×�ÎúµÖ ÆüÖê‡Ô»Ö †¿ÖÖ 

¯ÖÏ�úÖ ü̧Ö“µÖÖ †Öã³Ö¾ÖÖ“Öß ¾ÖÖŸÖÖ¾Ö ü̧�Ö ×Ö´ÖáŸÖß �ú ü̧�Öê ´Æü�Ö•Öê ´Öë¤ãü×¬ÖÛÂšüŸÖ †¬µÖµÖÖ ÆüÖêµÖ. 
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´Öë¤ãü×¬ÖÛÂšüŸÖ †¬µÖµÖÖÖ“Öß ŸÖŸ¾Öê : 

 ´Öë¤ãü×¬ÖÛÂšüŸÖ †¬µÖµÖÖÖ“Öß �úÖÆüß ŸÖŸ¾Öê ´ÖÖÓ›ü�µÖÖŸÖ †Ö»Öß †ÖÆêü. µÖÖ ŸÖŸ¾ÖÖ¾Ö ü̧ †Ö¬ÖÖ× ü̧ŸÖ ×¿Ö�Ö�Ö †ÃÖ»Öê ¯ÖÖ×Æü•Öê.  

�úÖ ü̧�Ö ´Öë¤æü×¿Ö¾ÖÖµÖ �úÖê�ÖŸÖêÆüß �úÖµÖÔ ´ÖÖÖ¾Ö ¯Öæ�ÖÔ �úºþ ¿Ö�úŸÖ ÖÖÆüß. 

´ÖÖÖ¾Öß ´Öë¤ãǘ Ö¬µÖê  Öế Ö�êú �úÖµÖ ‘Ö›üŸÖê †Ö×�Ö �úÃÖê ‘Ö›üŸÖê Æêü ÃÖ´Ö•Ö�Öê ×ŸÖŸÖ�êú  ÃÖÖê̄ Öê ÖÖÆüß. µÖÖÃÖÓ¤ü³ÖÖÔŸÖ µÖæ̧ üÖò»ÖÖò•Öß 

´Ö¬µÖê ×¾Ö×¾Ö¬Ö ÃÖÓ¿ÖÖê¬ÖÖ ÆüÖêŸÖ †ÃÖŸÖÖŸÖ Æêü †Ö¯Ö»µÖÖ»ÖÖ ´Öë¤ãü×¬ÖÛÂšüŸÖ †¬µÖµÖÖÖ“µÖÖ �úÖÆüß ŸÖ¢¾ÖÖÓ“µÖÖ ´ÖÖ¬µÖ´ÖÖŸÖæÖ Ã¯ÖÂ™ü ÆüÖê‡Ô»Ö. 

´Öë¤ãü×¬ÖÛÂšüŸÖ †¬µÖµÖÖÖ“Öß ŸÖ¢¾Öê :  

1. ´ÖêÓ¤ã́ Öãôêû üÃÖ¾ÖÔ ¿ÖÖ ü̧ß× ü̧�ú ‘Ö™ü�ú �úÖµÖÔ �ú ü̧ŸÖ †ÃÖŸÖÖŸÖ. 

2. ´Öë¤ãü ÆüÖ ÃÖÖ´ÖÖ×•Ö�ú †ÖÆêü. 

3. ´Öë¤ãǘ Öãôêû †£ÖÔ ¿ÖÖê¬Ö�µÖÖ“Öß ¯ÖÏ×�ÎúµÖÖ Æüß •Ö´Ö•ÖÖŸÖ †ÃÖŸÖê. 

4. ´Öë¤ãǘ Öãôêû ×¾Ö×¾Ö¬Ö †Ö�éú×ŸÖ²ÖÓ¬ÖÖŸÖãÖ –ÖÖÖ¯ÖÏÖ¯ŸÖß ÆüÖêŸÖê. 

5. ´Öë¤ãǘ Öãôêû ³ÖÖ¾ÖÖŸ´Ö�ú †Ö�éúŸÖß“Öê ÃÖ×´Ö�Ö�Ö ÆüÖêŸÖê. 

6. †¬µÖµÖÖÖ´Ö¬µÖê †¾Ö¬ÖÖÖ �ëú¦üß�ú ü̧�Ö †Ö×�Ö ¯ÖÏŸµÖ�Ö †¾Ö²ÖÖê¬Ö †ÓŸÖ³ÖæÔŸÖ †ÃÖŸÖÖê. 

7. †¬µÖµÖÖ Æêü ²ÖÖê¬ÖÖŸ´Ö�ú †Ö×�Ö †¾Ö²ÖÖê¬ÖÖŸ´Ö�ú ¤üÖêÆüß Ã¾Öºþ¯ÖÖ“Öê †ÃÖŸÖê. 

8. †¬µÖµÖÖ ¯Ö¬¤üŸÖ Æüß Ã´Ö ü̧�ÖÖ¯ÖµÖÕŸÖ ¯ÖÖêÆü“Ö×¾Ö�µÖÖ“ÖÖ ´ÖÖ�ÖÔ †ÖÆêü. 

9. †¬µÖµÖÖ Æêü ×¾Ö�úÃÖÖ¿Öß»Ö †ÖÆêü. 

10. †¬µÖµÖÖ ¯ÖÏ×�ÎúµÖÖ  Æüß �ÖãÓŸÖÖ�ÖãÓŸÖß“Öß †Ö×�Ö ×¾Ö×¾Ö¬Ö †Ö¾ÆüÖÖÖÖßµÖãŒŸÖ †ÃÖŸÖê. 

11. ¯ÖÏŸµÖê�ú ´Öë¤ãü“Öê ÃÖÓ‘Ö™üÖ Æêü ¾Öê�Ö¾Öê�Öôêû †ÃÖŸÖê. 

†¿ÖÖ ¯ÖÏ�úÖ ȩ̂ü ´Öë¤ãü×¬ÖÛÂšüŸÖ †¬µÖµÖÖÖ“Öß ×¾Ö×¾Ö¬Ö ŸÖŸ¾Öê †ÖÆêü. £ÖÖê›üŒµÖÖŸÖ ´Öë¤ãǘ Ö¬Öß»Ö †Ö�éúŸÖß´Öãôêû –ÖÖÖ ÆüÖêŸÖê. †Ö×�Ö 

¯ÖÏŸµÖê�ú ´ÖëÓ¤ãü“Öê ÃÖÓ‘Ö™üÖ Æêü ¾Öê�Ö¾Öê�Öôêû †ÃÖê»Ö ŸÖ ü̧ ÃÖ¾ÖÕ ×¾ÖªÖ£µÖÖÕÖÖ ‹�ú“Ö †³µÖÖÃÖ�Îú´Ö, ‹�ú“Ö †¬µÖÖ¯ÖÖ ¯Ö¬¤üŸÖ ‹�ú“Ö ÃÖÖ“ÖÖ 

�úÖ ? †ÃÖÖ ¯ÖÏ¿Ö ¯Ö›üŸÖÖê ´Æü�ÖæÖ ´Öë¤æü×¬ÖÛÂšüŸÖ †¬µÖµÖÖ µÖÖ ÃÖÓ�ú»¯ÖÖê“Öê ×¾ÖªÖ£µÖÖÕ“µÖÖ ²ÖÖê¬ÖÖŸ´Ö�ú ×¾Ö�úÃÖÖ“µÖÖ ¥üÛÂ™ü�úÖê�ÖÖŸÖæÖ 

´ÖÆüŸ¾Ö ¯Öãœüß»Ö ¯ÖḮ ÖÖ�Öê ÃÖÖÓ�ÖŸÖÖ µÖêŸÖê. 

1. ¯ÖÓ“Ö–ÖÖÖêÓ×¦üµÖÖ¾¤üÖ ȩ̂ü ×¿Ö�Ö�Ö :- ¾µÖŒŸÖß ×¾Ö×¾Ö¬Ö ´ÖÖ¬µÖ´ÖÖŸÖæÖ ×¿Ö�úŸÖ †ÃÖŸÖÖê. ×•Ö³Öê“µÖÖ ´ÖÖ¬µÖ´ÖÖŸÖæÖ “Ö¾Ö, ÖÖ�úÖ“µÖÖ 

´ÖÖ¬µÖ´ÖÖŸÖæÖ ¾ÖÖÃÖ, Ÿ¾Ö“Öê“µÖÖ ´ÖÖ¬µÖ´ÖÖŸÖæÖ Ã¯Ö¿ÖÔ, �úÖÖÖ“µÖÖ ´ÖÖ¬µÖ´ÖÖŸÖæÖ ‹ê�ú�Öê ‡. ×�ÎúµÖÖ      ¯ÖÓ“Ö–ÖÖÖêÓ×¦üµÖÖ«üÖ ȩ̂ü 

‘Ö›üŸÖÖŸÖ. µÖÖ ´ÖÖ¬µÖ´ÖÖŸÖæÖ ¾µÖŒŸÖß †³ÖÔ�úÖ¾ÖÃ£ÖêŸÖ †ÃÖ»µÖÖ¯ÖÖÃÖæÖ –ÖÖÖ ×´Öôû¾ÖŸÖ †ÃÖŸÖÖê. ´Æü�ÖæÖ ×¿Ö�Ö�Ö ¯ÖÏ×�úµÖê“µÖÖ 

´Ö¬´ÖÖŸÖæÖ ¾µÖŒŸÖß“µÖÖ ¯ÖÓ“Ö–ÖÖÖê×¦üµÖÖ»ÖÖ “ÖÖ»ÖÖÖ  ×´Öôêû»Ö †¿ÖÖ ¯ÖÏ�úÖ ü̧“Öê ×¿Ö�Ö�Ö ªÖ¾Öê �úÖ ü̧�Ö ¯ÖÓ“Ö–ÖÖÖê×¦üµÖÖ“µÖÖ 

´ÖÖ¬µÖ´ÖÖŸÖæÖ ¯ÖÏÖ¯ŸÖ �êú»Öê»Öê –ÖÖÖ ¾µÖŒŸÖß“µÖÖ ´ÖêÓ¤æǖ ÖµÖÕŸÖ “ÖêŸÖÖ¯Öê¿Öß¾¤üÖ ȩ̂ü ¯ÖÖêÆü“Ö¾Ö»Öê •ÖÖŸÖê. ¾Ö ŸµÖÖŸÖãÖ ´Öë¤æü“µÖÖ 

ÃÖê×�ÎúµÖê“µÖÖ “ÖÖ»ÖÖÖ ×´ÖôûŸÖê ´Æü�ÖæÖ ×¾ÖªÖ£µÖÖÕÖÖü †¬µÖÖ¯ÖÖ �ú ü̧ŸÖÖÓÖÖ          ¯ÖÓ“Ö–ÖÖÖë¦üßµÖÖ«üÖ ȩ̂ü †Öã³ÖæŸÖß 

¤êü�µÖÖ“ÖÖ ¯ÖÏµÖŸÖÓ �ú ü̧ÖµÖ»ÖÖ Æü¾ÖÖ. 
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2. †³µÖÖÃÖ�Îú´ÖÖŸÖ ×¾Ö×¾Ö¬ÖŸÖÖ :- –ÖÖÖ ÃÖÖšü×¾Ö�µÖÖ“Öê ‹�ú´Öê¾Ö ×šü�úÖ�Ö ´Æü�Ö•Öê ´Öë¤æü. ´ÖêÓ¤ǽ Ö¬µÖê •µÖÖ ¯Ö¬¤üŸÖßÖê ´ÖÖ×ÆüŸÖß 

ÃÖÖšü¾Ö»Öß •ÖÖŸÖê ŸµÖÖ ´ÖÖ×ÆüŸÖß¾Ö ü̧ ¯ÖÏ×�ÎúµÖÖ �úºþÖ ŸµÖÖ“Öê ×¤ü‘ÖÔ Ã´ÖéŸÖßŸÖ •ÖŸÖÖ �êú»Öê •ÖÖŸÖê. ´Æü�ÖæÖ ´Öë¤æü“µÖÖ ×¾Ö×¾Ö¬Ö 

³ÖÖ�ÖÖÓÖÖ “ÖÖ»ÖÖÖ ×´ÖôûÖ¾Öß µÖÖÃÖÖšüß ¿Öî�Ö×�Ö�ú †³µÖÖÃÖ�Îú´Ö šü̧ ü×¾ÖŸÖÖÓÖÖ »Ö�ÖÖŸÖ ‘Öê�Öê †Ö¾Ö¿µÖ�ú †ÖÆêü. ¾µÖŒŸÖß“µÖÖ 

ÖîÃÖÙ�Ö�ú �Ö´ÖŸÖÖ ‘Öê�Öê †Ö¾Ö¿µÖ�ú †ÖÆêü. ¾µÖŒŸÖß“µÖÖ ÖîÃÖÙ�Ö�ú �Ö´ÖŸÖÖÓ“ÖÖ ×¾Ö�úÖÃÖü †³µÖÖÃÖ�Îú“µÖÖ ´ÖÖ¬µÖ´ÖÖŸÖæÖ 

¾ÆüÖµÖ»ÖÖ Æü¾ÖÖ. ×¿Ö�Ö�ÖÖ“ÖÖ ÃÖÓ²ÖÓ¬Ö �ú»Öê¿Öß •ÖÖê›üÖµÖ»ÖÖ Æü¾ÖÖ. †¬µÖÖÖ“Öê ¯ÖÖšüÖÓŸÖ ü̧ �ú ü̧�Öê ¯ÖÖšüÖÓŸÖ ü̧ �ú ü̧�Öê ‹¾Öœêü“Ö 

ˆ×§üÂ™ü ü̧ÖÆü�ÖÖ ü̧ ÖÖÆüß Æêü »Ö�ÖÖŸÖ ‘Öê�Öê ´ÆüŸ¾ÖÖ“Öê †ÖÆêü. †³µÖÖÃÖ�Îú´ÖÖŸÖß»Ö ×¾Ö×¾Ö¬Öế Öãôêû ×¾ÖªÖ£µÖÖÕ“Öê ¾Öî×¾Ö¬µÖ¯Öæ�ÖÔ 

×¾Ö“ÖÖ ü̧ÖÓÖÖ “ÖÖ»ÖÖÖ ×´Öôêû»Ö. 

3. �Ö´ÖŸÖêÖãÃÖÖ ü̧ ´ÖÖ�ÖÔ¤ü¿ÖÔÖ :- ×¾ÖªÖ£Öá Æüê †Öã�ú ü̧�ÖÖ¿Öß»Ö †ÃÖŸÖÖŸÖ. †Öã�ú ü̧�ÖÖŸÖãÖ ×¾ÖªÖ£Öá �Öǣ Ö �úÖÆüß ×¿Ö�úŸÖÖŸÖ. 

´Æü�ÖæÖ“Ö ×Ö× ü̧�Ö�Ö Æêü ´ÖÆüŸ¾ÖÖ“Öê �úÖî¿Ö»µÖ †ÖÆêü. ¯ÖÏŸµÖê�ú ×¾ÖªÖ£µÖÖÕ“µÖÖ ¾Öê�Ö¾Öê�ÖóµÖÖ ×¿Ö�ú�µÖÖ“µÖÖ ¯Ö¬¤üŸÖß †ÃÖŸÖÖŸÖ. 

´Öë¤æü“µÖÖ ×¾Ö×¾Ö¬Ö ³ÖÖ�ÖÖÓ¿Öß µÖÖ •ÖÖê›ü»Öê»µÖÖ †ÃÖŸÖÖŸÖ. ÃÖ�Öôêû“Ö ×¾ÖªÖ£Öá †´ÖæŸÖÔ ÃÖÓ�ú»¯ÖÖÖ ÃÖ´Ö•Öæ ¿Ö�úŸÖ ÖÖÆüß 

ŸµÖÖ´Öãôêû �Ö´ÖŸÖêÖãÃÖÖ ü̧ ¯ÖÏŸµÖê�úÖ“ÖÖ ´Öë¤ãü ˆ¯Ö»Ö²¬Ö ´ÖÖ×ÆüŸÖß ÃÖÖšü¾ÖŸÖÖê. ¾Ö ŸµÖÖ¾Ö ü̧ ¯ÖÏ×�ÎúµÖÖ �ú ü̧ŸÖÖê. ŸµÖÖ �Ö´ÖŸÖÖÓ“ÖÖ 

×¾Ö“ÖÖ ü̧ �úºþÖ ŸµÖÖÓ“µÖÖ †×³Öºþ“Öß“ÖÖ ×¾Ö“ÖÖ ü̧ �úºþÖ ×¾ÖªÖ£µÖÖÕÖÖ ´ÖÖ�ÖÔ¤ü¿ÖÔÖ �ú ü̧ÖµÖ»ÖÖ Æü¾Öê •Öê�Öê �úºþÖ 

×¾ÖªÖ£µÖÖÕ“µÖÖ �Ö´ÖŸÖê»ÖÖ ¾ÖÖ¾Ö ×´Öôêû»Ö.   

4. ¿Öî�Ö×�Ö�ú ŸÖÓ¡Ö–ÖÖÖÖ“ÖÖ ¾ÖÖ¯Ö ü̧ :- ×¾ÖªÖ£µÖÖÕÖÖ ¯ÖÖšü¶‘Ö™ü�ú ×¿Ö�ú¾ÖŸÖ †ÃÖŸÖÖÓÖÖ ×¿Ö�Ö�úÖÖê ×¿Ö�ú¾Ö»Öê»ÖÖ †Ö¿ÖµÖ 

×¾ÖªÖ£Öá •ÖÃÖÖ“ÖÖ  ŸÖÃÖÖ Ã¾Öß�úÖ ü̧�µÖÖ“ÖÖ ¯ÖÏµÖŸÖ  �ú ü̧ŸÖÖê. ŸÖß ´ÖÖ×ÆüŸÖß ×¾ÖªÖ£Öá Ã´Ö ü̧�ÖÖŸÖ šêü¾Ö�µÖÖ“ÖÖ ¯ÖÏµÖŸÖÓ �ú ü̧ŸÖÖê 

µÖÖ´Öãôêû �êú¾Öôû ´ÖÖ×ÆüŸÖß“Öê †¤üÖÖ ¯ÖÏ¤üÖÖ ÆüÖê�µÖÖ“Öß ¿ÖŒµÖŸÖÖ †ÃÖŸÖê. ´Æü�ÖæÖ ‹�ÖÖ¤üÖ ¯ÖÖšü ×¿Ö�ú¾ÖŸÖ †ÃÖŸÖÖÓÖÖ 

×¾Ö×¾Ö¬Ö ¿Öî�Ö×�Ö�ú ÃÖÖ×ÆüŸµÖÖ«üÖ ȩ̂ü ˆ¤üÖ.  ŸÖŒŸÖê, ŸÖ Ó̧ü�Ö ×“Ö¡Ö, “Ö»Ö×“Ö¡Ö Ø�ú¾ÖÖ ‹�ÖÖªÖ ×“Ö¡Ö¯Ö™üÖŸÖß»Ö ‘Ö™üÖê¾¤üÖ¸êü 

×¾ÖªÖ£µÖÖÕÖÖ ŸÖÖê“Ö ¯ÖÖšü¶‘Ö™ü�ú ×¿Ö�ú×¾Ö»ÖÖ ŸÖ ü̧ ×¾ÖªÖ£Öá ×¾Ö×¾Ö¬Ö †Ó�ÖÖÖê ×¾Ö“ÖÖ ü̧  �ú ü̧�µÖÖ“ÖÖ ¯ÖÏµÖŸÖ �ú ü̧ŸÖÖê ŸÖÃÖê“Ö 

¿Öî�Ö×�Ö�ú ÃÖÖ×ÆüŸµÖ �êú¾Öôû ¤üÖ�Ö×¾Ö�µÖÖ¯Öæ̧ üŸÖê Ö šêü¾ÖŸÖÖ ×¾ÖªÖ£µÖÖÕÖÖ ¿Öî�Ö×�Ö�ú ÃÖÖ×ÆüŸµÖÖ“Öê ×Ö ü̧ß�Ö�Ö �úºþÖ 

�úÖ ü̧�Ö×´Ö´ÖÖÓÃÖÖ ×¾Ö“ÖÖ ü̧Ö¾Öß ¾Ö ÃÖÖ¬Öü�ú ²ÖÖ¬Öü�ú “Ö“ÖÖÔ ‘Ö›æüÖ †Ö�ÖÖ¾Öß •Öê�Öê �úºþÖ ×¾Öª£µÖÖÕ“µÖÖ ´Öë¤æü“µÖÖ ×¾Ö�úÖÃÖÖ»ÖÖ 

“ÖÖ»ÖÖÖ ×´ÖôûŸÖê. 

5. ÃÖé•ÖÖ¿Öß»Ö ×¾Ö“ÖÖ ü̧Ö»ÖÖ “ÖÖ»ÖÖÖ -  ÃÖÓ�Ö�Ö�úÖ“µÖÖ Ã´ÖéŸÖßŸÖ •Ö¿Öß ´ÖÖ×ÆüŸÖß ³ÖºþÖ ×ŸÖ“ÖÖ ¾ÖÖ¯Ö ü̧  �ú ü̧ŸÖÖ µÖêŸÖÖê. ŸÖ¿Öß 

´ÖÖ×ÆüŸÖß ´ÖÖÖ¾Öß ´Öë¤æüŸÖ ³Ö ü̧ŸÖÖ µÖêŸÖ ÖÖÆüß. ´ÖÖÖ¾Öß ´Öê¤æü ´Æü�Ö•Öê ÃÖÓ�Ö�Ö�ú ÖÖÆüß ŸÖ ü̧ ÃÖÓ�Ö�Ö�úÖ¯Öê�ÖÖ Æüß †¬Öß�ú †ÖÆêü 

¯Ö�Ö ŸµÖÖ´Öãôêû ×¿Ö�Ö�Ö ´Æü�Ö•Öê ´ÖÖ×ÆüŸÖß“ÖÖ ´ÖÖ ü̧Ö †Ö×�Ö ´ÖÖ×ÆüŸÖß“Öß ‘ÖÖê�ú´Ö¯Ö¼üß †ÖÆêü †ÃÖê ÖÖÆüß ´Æü�ÖæÖ ×¾ÖªÖ£µÖÖÕÖÖ 

¯ÖÖšüËµÖ ‘Ö™ü�úÖ  ²Ö§ü»Ö  �êú¾Öôû ´ÖÖ×ÆüŸÖß“ÖÖ ´ÖÖ ü̧Ö Ø�ú¾ÖÖ ‘ÖÖê™ǘ Ö¯Ö¼üß �ú ü̧ÖµÖ»ÖÖ Ö »ÖÖ¾ÖŸÖÖ ×¾ÖªÖ£µÖÖÕ“µÖÖ Ö¾Ö 

×¾Ö“ÖÖ ü̧ÖÓÖÖ “ÖÖ»ÖÖÖ ×´Öôêû»Ö †¿ÖÖ ¯ÖÏ�úÖ ü̧“Öê ˆ¯Ö�Îú´Ö ü̧Ö²Ö¾ÖÖµÖ»ÖÖ Æü¾Öê ×¾ÖªÖ£µÖÖÕÖÖ ÃÖæ“Ö»Öê»µÖÖ ‹�ÖÖªÖ Ö¾ÖßÖ 

�ú»¯ÖÖê“ÖÖ Ã¾Öß�úÖ ü̧ �úºþÖ ¯ÖÏȩ̂ üü�ÖÖ¯ÖÏ¾ÖŸÖÔÖÖ“ÖÖ ¾ÖÖ¯Ö ü̧ �ú ü̧Ö¾ÖÖ. ŸµÖÖŸÖãÖ �Ö·µÖÖ †£ÖÖÔÖê ´ÖÓê¤æü“µÖÖ ×¾Ö�úÖÃÖÖ»ÖÖ “ÖÖ»ÖÖÖ 

×´Öôêû»Ö ¾Ö ÃÖé•ÖÖ¿Öß»Ö ¾µÖ×ŒŸÖ´ÖŸ¾Ö ×Ö´ÖÖÔ�Ö ÆüÖê‡Ô»Ö. 
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6. ´Öæ»µÖ´ÖÖ¯ÖÖ ¾Ö †³µÖÖÃÖ�Îú´ÖÖŸÖ ÃÖãÃÖÓ�ÖŸÖß :-‹�úÖ“Ö ¾ÖµÖÖê�Ö™üÖŸÖß»Ö ×¾ÖªÖ£µÖÖÕÖÖ ‹�úÖ“Ö ¯ÖÏ�úÖ ü̧“ÖÖ †³µÖÖÃÖ�Îú´Ö  ‹�úÖ 

×¾Ö×¿ÖÂ™ü ¯Ö¬¤üŸÖßÖê“Ö  ×¿Ö�ú¾Ö»ÖÖ ¯ÖÖ×Æü•Öê. †Ö×�Ö ŸµÖÖ“Öê ´Öæ»µÖÖ´ÖÖ¯ÖÖ Æüß ‹�úÖ“Ö ¯ÖÏ�úÖ ȩ̂ü �êú»Öê ¯ÖÖ×Æü•Öê †ÃÖê ´Æü�Ö�Öê 

†Ö×�Ö ŸµÖÖ ¯ÖḮ ÖÖ�Öê �ú ü̧�Öê ´Æü�Ö•Öê“Ö µÖÖê�µÖ ×¿Ö�Ö�Ö ¤êü�Öê †ÃÖê ÖÖÆüß. �úÖ ü̧�ÖÖ�µÖÖŸÖß»Ö ÃÖÖ“Öê²Ö¬¤ü ¯Ö¬¤üŸÖß´Öãôêû †Ö¯Ö�Ö 

ÃÖÖ“Öê²Ö¬¤ü ×¿Ö�ÖßŸÖ ÆüÖêŸÖ †ÖÆêüŸÖ. ŸµÖÖ´Öãôêû ´Öæ»µÖ´ÖÖ¯ÖÖÖ ÖæÃÖÖ ü̧ †³µÖÖÃÖ�Îú´Ö ¾Ö †³µÖÖÃÖ�Îú´ÖÖÖãÃÖÖ ü̧ ´Öæ»µÖ´ÖÖ¯ÖÖ µÖÖŸÖ 

�úÖê�ÖŸÖÖ ²Ö¤ü»Ö ‘Ö›¾ÖæÖ †Ö�Ö�Öê †Ö¾Ö¿µÖ�ú †ÖÆêü µÖÖ ²Ö¤Ë¤ü»Ö ×¾Ö“ÖÖ ü̧ ¾ÆüÖµÖ»ÖÖ Æü¾ÖÖ. ŸÖ ü̧“Ö ×¾ÖªÖ£µÖÖÕ“µÖÖ 

×¾Ö�úÖÃÖÖ»ÖÖ “ÖÖ»ÖÖÖ ×´Öôêû»Ö µÖÖ“Öê ˆ¢Ö´Ö ˆ¤üÖÆü̧ ü�Ö ´Æü�Ö•Öê ÃÖÖŸÖŸµÖ¯Öæ�ÖÔ ÃÖ¾ÖÕ�úÂÖ ´Öæ»µÖ´ÖÖ¯ÖÖ ¯Ö¬¤üŸÖß ÆüÖêµÖ. µÖÖ 

¯Ö¬¤üŸÖßÖãÃÖÖ ü̧  ×¾ÖªÖ£µÖÖÕ“µÖÖ ×¾Ö×¾Ö¬Ö †Ó�ÖÖ“Öê ´Öæ»µÖ´ÖÖ¯ÖÖ ÆüÖê‰úÖ ŸµÖÖÖãÃÖÖ ü̧ ´ÖÖ�ÖÔ¤ü¿ÖÔÖ �êú»Öê •ÖÖŸÖê. 

7. ¯ÖÏŸµÖê�ú ×¾ÖªÖ£µÖÖÕÖÖ ²ÖÖ»Ö¾ÖµÖÖŸÖ ×¾Ö×¾Ö¬Ö ¯ÖÏ¿Ö ¯Ö›üŸÖÖŸÖ. Æêü ¯ÖÏ¿Ö ¯Ö›ü�Öê Ø�ú¾ÖÖ �ãúŸÖãÆæü»Ö ¾ÖÖ™ü�Öê Æüß ÃÖÆü•Ö ¾Ö 

ÖîÃÖÙ�Ö�ú ¯ÖÏ×�ÎúµÖÖ †ÖÆêü. ¯Ö�Ö µÖÖÃÖÓ²ÖÓ¬Öß ¯ÖÖ»Ö�úÖÓ“Öß ÃÖã¬¤üÖ ´ÖÆüŸ¾ÖÖ“Öß ³Öæ×´Ö�úÖ †ÖÆêü. �úÖ ü̧�Ö ²ÖÖ»Ö�úÖÓ“µÖÖ µÖÖ 

¯ÖÏ¿ÖÖÓÖÖ µÖÖê�µÖ ˆ¢Ö ü̧ Ö ¤êüŸÖÖ ¿ÖÖÓŸÖ ²ÖÃÖ, ÖÓŸÖ ü̧ ÃÖÖÓ�ÖŸÖÖê. †ÃÖê ²ÖÖê»Ö�Öê ´Æü�Ö•Öê ´Öë¤æü“µÖÖ ÃÖ×�ÎúµÖê»ÖÖ ²ÖÎê�ú 

»ÖÖ¾Ö�µÖÖÃÖÖ ü̧�Öê †ÖÆêü. ´Æü�ÖæÖ ×¾ÖªÖ£µÖÖÕ“µÖÖ ×¾Ö“ÖÖ ü̧ÖÓÖÖ, ¯ÖÏ¿ÖÖÓÖÖ, µÖÖê�µÖ ˆ¢Ö ü̧ ¯ÖÖ»Ö�úÖÓÖß †Ö×�Ö ×¿Ö�Ö�úÖÓÖß 

×¤ü»µÖÖ¾Ö ü̧“Ö ×¾ÖªÖ£µÖÖÕ“µÖÖ ´Öë¤æüŸÖß»Ö ²Öã¬¤üß“Öê �ëú¦êü Æüß †×¬Ö�ú ÃÖ×�ÎúµÖ ÆüÖêŸÖß»Ö. 

8. ´Öæ»Ö •Öê¾ÆüÖ  †Ö‡Ô“µÖÖ ¯ÖÖê™üÖŸÖ †ÃÖŸÖê ŸÖê¾ÆüÖ �úÖÆüß †Öšü¾Ö›ü¶Ö´Ö¬µÖê Ã¾ÖŸÖÓ¡Ö •Öß¾Ö ŸÖµÖÖ ü̧ ÆüÖêŸÖÖê. ŸÖê¾ÆüÖ¯ÖÖÃÖæÖ“Ö 

²ÖÖ»Ö�úÖ“µÖÖ ´Öê¤æü“ÖÖ ×¾Ö�úÖÃÖ ÆüÖêŸÖ †ÃÖŸÖÖê. ´Æü�ÖæÖ �Ö³ÖÔ ÃÖÓÃ�úÖ ü̧Ö»ÖÖÆüß  ¯ÖÏÖ¬ÖÖµÖ  ªÖµÖ»ÖÖ Æü¾Öê. �úÖ ü̧�Ö •Ö´ÖÖ¯Öæ¾Öá 

²ÖÖ»Ö�úÖ“µÖÖ ´Öë¤æü“ÖÖ ×¾Ö�úÖÃÖ ÆüÖ  •ÖÖÃŸÖßŸÖ •ÖÖÃŸÖ ÆüÖêŸÖ †ÃÖŸÖÖê. µÖÖ“Öß ‡×ŸÖÆüÖÃÖÖŸÖß»Ö †Öê�ú ˆ¤üÖÆü̧ ü�Öê 

†Ö¯Ö»µÖÖ»ÖÖ ´ÖÖ×ÆüŸÖß †ÖÆêü. 
 

ÃÖ´ÖÖ ü̧Öê̄ Ö : 

 †¿ÖÖ ¯ÖÏ�úÖ ȩ̂ü ´Öë¤æü×¬ÖÛÂšüŸÖ  †¬µÖµÖÖ µÖÖ ÃÖÓ�ú»¯ÖÖê“Öê ´ÖÆüŸ¾Ö ×¤üÃÖæÖ µÖêŸÖê.  †Ö¯Ö�Ö �Ö�ÖÖ�Ö�ÖÖ»ÖÖ •ÖÃÖÖ ¿¾ÖÖÃÖ 

‘Öê‰úÖ •Öß¾ÖÖ •Ö�ÖŸÖÖê. ŸÖÃÖê“Ö ×•Ö¾ÖÖÖ´Ö¬µÖê  �Ö�ÖÖ�Ö�ÖÖ»ÖÖ ´Öë¤æü“ÖÖ ¾ÖÖ¯Ö ü̧ †Ö¯Ö�Ö �ú ü̧ŸÖ †ÃÖŸÖÖê. ´Æü�ÖæÖ ´Öë¤æü“ÖÖ ×¾Ö�úÖÃÖ •µÖÖ 

ˆ¯Ö�Îú´ÖÖŸÖæÖ ÆüÖê‡Ô»Ö ŸÖê ˆ¯Ö�Îú´Ö ×¿Ö�Ö�Ö¯ÖÏ×�úµÖế Ö¬µÖê ü̧Ö²Ö×¾Ö�Öê †Ö¾Ö¿µÖ�ú †ÖÆêü. ¾µÖŒŸÖß“µÖÖ ´Öë¤æǘ Ö¬µÖê •µÖÖ ‘Ö›ËµÖÖ †ÃÖŸÖÖŸÖ 

ŸµÖÖŸÖ ²Öã¬¤üß“Öß �ëú¦ü “ÖêŸÖÖ¯Öê¿ÖßÓ“ÖµÖ ´ÖÖ¬µÖ´ÖÖŸÖæÖ  ¾ÖÖÃŸÖ¾µÖÖÃÖ †ÃÖŸÖÖŸÖ ´Æü�ÖæÖ ¾µÖŒŸÖß“µÖÖ ´Öë¤æüŸÖß»Ö •Öê �ëú¦êü •ÖÖÃŸÖßŸÖ •ÖÖÃŸÖ 

ÃÖ�ÎúßµÖ †ÃÖê»Ö ŸµÖÖ �Öê¡ÖÖ´Ö¬µÖê  ŸÖß ¾µÖŒŸÖß ¯ÖÖ Ó̧ü�ÖŸÖ ÆüÖêŸÖê ´Æü�ÖæÖ ÊÖ ÃÖ¾ÖÔ ²Öã¬¤üß“µÖÖ �ëú¦üÖ“µÖÖ ˆ¤üÖ. ÃÖé•ÖÔÖ¿Öß»ÖŸÖÖ, 

�Ö×�ÖŸÖßµÖ, †¾Ö�úÖ¿ÖßµÖ, µÖÖ �Ö´ÖŸÖÖ ´Öë¤æü“µÖÖ ›üÖ¾µÖÖ ¾Ö ˆ•Ö¾µÖÖ ³ÖÖ�ÖÖŸÖ ²ÖÃÖ»Öê»µÖÖ †ÃÖŸÖÖŸÖ µÖÖ �ëú¦üÖêÖÖ “ÖÖ»ÖÖÖ ×´Öôêû»Ö 

†Ö×�Ö  ´Öë¤æǘ Ö¬Öß»Ö “ÖêŸÖÖ¯Öê¿Öß †×¬Ö�úÖ×¬Ö�ú ÃÖ×�ÎúµÖ ÆüÖê‡Ô»Ö †Ö×�Ö µÖÖŸÖæÖ ¾µÖŒŸÖß“µÖÖ ²ÖÖê¬ÖÖŸ´Ö�ú ×¾Ö�úÖÃÖÖ»ÖÖ “ÖÖ»ÖÖÖ ×´Öôêû»Ö 

´Æü�ÖæÖ ×¾ÖªÖ£µÖÖÕ“µÖÖ ²ÖÖê¬ÖÖŸ´Ö�ú ×¾Ö�úÖÃÖÖÃÖÖšüß ´Öë¤æü×¬ÖÛÂšüŸÖ †¬µÖµÖÖÖ“Öê  †ÖµÖÃÖÖ¬ÖÖ ü̧�Ö ´ÖÆüŸ¾Ö †ÖÆêü. 
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REFLECTIVE SOCIAL APPROACH  FOR LIFE SKILL 

DEVELOPMENT 
 

Dr. Usha Prakash More, 

SNDT College of Education, Pune. 

 

Introduction:                        

  Education for All Goals The Education for All movement is a global commitment to provide 

quality basic education for all children, youth and adults. The movement was launched at the World  

Conference on Education for All   in 1990 by UNESCO, UNDP, UNFPA, UNICEF and the World 

Bank. Participants endorsed an 'expanded vision of learning' and pledged to universalize primary 

education and massively reduce illiteracy by the end of the decade. 

 Ten years later, with many countries far from having reached this goal, the international 

community met again in  Dakar, Senegal, and affirmed their commitment to achieving Education 

for All by the year 2015. They identified six key education goals which aim to meet the learning  

needs of all children, youth and adults by 2015. 

 As the lead agency, UNESCO  has been mandated to coordinate the international efforts to 

reach Education for All. Governments, development agencies, civil society, non-government 

organizations and the media are but some of the partners working toward reaching these goals.  

The EFA goals also contribute to the global pursuit of the eight Millennium Development Goals 

(MDGs), adopted  by 189 countries and world’s leading development institutions in  2000. Two 

MDGs  relate specifically to education but none of the eight MDGs can be achieved without 

sustained investment  in education. Education  gives the skills and knowledge to improve health, 

livelihoods and  promote sound environmental practices. Six internationally agreed education goals 

aim to meet the learning needs of all children, youth and adults by 2015. 

Goal  1 Expanding and improving comprehensive early childhood care and education, especially 

for the most vulnerable and disadvantaged children.  

Goal  2 Ensuring that by 2015 all children, particularly girls, children in difficult circumstances and 

those belonging to ethnic minorities, have access to, and complete, free and compulsory primary 

education of good quality.  

Goal   3  Ensuring that the learning needs of all young people and adults are met through equitable 

access to appropriate learning and life-skills programmes.  
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Goal  4  Achieving a 50 per cent improvement in levels of adult literacy by 2015, especially for 

women, and equitable access to basic and continuing education for all adults.  

Goal  5  Eliminating gender disparities in primary and secondary education by 2005, and achieving 

gender equality in education by 2015, with a focus on ensuring girls’ full and equal access to and 

achievement in basic education of good quality.  

Goal  6  Improving all aspects of the quality of education and ensuring excellence of all so that 

recognized and measurable learning outcomes are achie by All, especially literacy,  numeracy and 

essential life skills . Third and six goal of  Dakar  fram work for action  Education for All  

suggested need of life skills education .   life skills education. Life skills are helpful to live a 

positive life and achieve individual development.  In the present study researcher prepared a 

training programme for would be teachers based on 10 life skills suggested by WHO and studied 

the effectiveness 

 

LIFE SKILLS   

World Health Organization has defined life skills as “The abilities for adaptive and positive 

behavior that enable individuals to deal effectively with the demands and challenges of everyday 

life”.  

1.2 Importance of life skills in Teacher Education : 

Teachers themselves must be capable to impart life skills among students. Once teachers acquire 

these life skills they can apply them in their personal life as well as in improvisation of teaching. 

Hence pre service teacher education should plan to include life skills in the syllabus itself. This will 

enable the teachers to think independently, to upgrade themselves to respond according to students’ 

needs. NCF 2005 also puts forth need of imparting life skills, and has been expectations about 

preparation of teachers . 

 

1.3 Need of the Present Research 

It was thought essential to impart life skills education to would be teacher to make them able to 

accept such  responsibility in future. Review of related researches revealed that there was not a 

single research done in area of teacher education for imparting all life skills in would be teachers. to 

impart 10 life skill proved that program are definitely effective to develop all the skills.. 

Review of related researches underlined the need for development of life skills education 

programme. 
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1.4 Title of Research 

“Development of ‘life skills Education’ programme for would be teachers.” 

1.5 Objectives of the study  

1. To develop a ‘ life skills Education ’ Programme for would be teachers. 

2. To study the effectiveness  of the ‘ Life Skills Education’ Programme. 

1.6 Operational definitions of the terms  

1. Would be teacher :-   

All the students enrolled for B. Ed. Course. students enrolled to B. Ed. course of S.N.D.T. 

college of Education for women Pune. 

2. Life skills :-  

Definition of life skills as given by WHO is accepted .Acquisitions of life skills will be 

measured in terms of aggregate score obtained by would be teachers on the tests on life skills 

developed by the researcher.  

3. “Life Skills Education” Programme : 

A Special programme developed by the researcher to impart life skills amongst  the would be 

teachers.  70 clock hours.  

4. Effectiveness :-  

The positive difference in the mean scores of would be teachers on pretest and post test about 

life skills developed by the researcher.  
 

1.8 Research Hypotheses :  

There will be positive and significant difference in pre-test and post-test mean scores of 

would be teachers after implementation of ‘Life Skills  Education Programme.’ 

1.9 Significance of the present study:   

 A special programme of 70 clock hour was developed by the researcher to impart life skills 

amongst the would be teachers. Theoretical orientation of life skill was given through printed self 

learning material and the practical's provided practice for applying skills during teaching and 

interactions with students in school environments in simulated condition. Hence the study will be 

useful for teacher, prospective researcher and other professionals.. 
 

1.10 Scope and limitations of the study  

1 Present study included training programme including 10 Life Skills defined by WHO for would 

be teachers.  
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2 Duration of the ‘Life Skills Education’  programme was 70 clock hours . 

3 This programme  included 79 B. Ed. students of S.N.D.T. collage of Education for women’s 

Pune-38 .  

4 Data collection tools were not standardized but were prepared by researcher.  

  There will be limitations to broader generalizations of the conclusions due to incidental 

sample including only female students and non-standardized tools prepared by researcher. 
 

2 Review of related  Research 

 Before  undertaking the study it was necessary to search for related researches in the same 

area. For this the researcher searched on Eric Database and survey of Research in  Education I to VI 

volumes. Not a single study has been made on this topic, in the context of teacher education.  

3 Method of Research :-  The experimental method was used suitable to objectives of the 

study. 

3.1 Experimental Design :- Single  group pretest post design was used.  

3.2 Variables in the research : 

Independent Variable :-  

 A life skills education program for the would be teachers of secondary level developed by the 

researcher. 

Dependent Variable :- 

 An aggregate score of would be teachers on the tests of life skills. 

Controlled Variable :- 

 The pretest and post tests on life skills developed by the researcher were parallel, and were 

administered with uniform procedure by the researcher. 

3.3 Sample :-  

 Incidental sampling was used.80 students 

3.4 Tools used for data collection : 

• Life skills measurement tool was developed by the researcher based on 10 life skills given by 

WHO.  

• A feedback questioner  

3.5 Tools used data for analyses : 

Qualitative analysis : open responses on training programme, Creative thinking test and feedback 

questioner were analyzed qualitatively. 
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4 Development and implementation of the life skills education program :Life skills education 

programme was prepared by the researcher based on 10 life skills given by WHO. Life skills 

Education program was of 70 hours, which included various activities related to the role of 

teacher in educational transaction. Along with this some conceptual and applicational activities 

and learning experiences were also organized 

5 Analysis and Interpretation of data  

      Research hypotheses : 

 There will be positive and significant difference in Life Skills Measurement pre-test and 

post-test mean scores of would be teachers after implementation of ‘Life Skills Education’ 

programme. 

 This positive research hypotheses was converted into Null hypotheses for statistical testing. 

 

Null Hypotheses : 

 There would be no positive and significant difference in Life Skills Measurement pre-test 

and post-test mean scores of would be teachers after implementation of Life Skills Education 

program. 
 

Qualitative analysis : 

 Qualitative analysis on the basis of open responses of the question in creative thinking skills 

test, Worksheets, questionnaire. 

6 Conclusion  

  The post-test means score of Life Skills Measurement of student teachers is found 

significantly higher than that of pre test mean score.  

 Open responses of post test are qualitatively better as compared to responses on pre test 

regarding fluency, flexibility and originality. Hence the Life Skills Education Programme 

implemented by the researcher has prove to be effective for developing creative thinking.  
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REFLECTIVE TEACHING[ 

Dr. S. A Tidke,  

Associate Proffessor, 

A.V.H. College of  Education, Nasik. 

 

Introduction-  

Education has been the most important and powerful tool for overall development of human 

being which leads to the development of the nation. Without education, no society has been called as 

modern society. 

Education encompasses different terms i.e. teaching-learning, evaluation, feedback, etc. 

Teaching learning is a paramount one without which the cycle of the process of education will not 

run. Therefore, teaching learning has to be very effective. Teaching learning process consists 

teaching and learning. If effective teaching is there then effective learning takes place. For making 

teaching effective, teacher has to take efforts, he has to think reflectively about his/her performance 

in the class. It is implied that teacher should have reflective thinking capacity for making teacher’s 

learning process effective in any type of education. 

If reflective teaching takes place it leads to reflective learning which will lead to reflective 

education. So, Reflective Education there should be Reflective teaching. 
 

Reflection- Reflective Thinking 

 The world reflection means serious thought deliberation, pondering, pensiveness, meditation, 

musing, study, rumination, cogitation, cerebration. In the broad sense, reflection is nothing but 

reflective thinking which is very important in teaching-learning process. Moreover, reflective 

thinking has following steps- 

1) Reasoning 

2) Problem solving 

3) Critical thinking 

4) Creative thinking. 

Reflective thinking according to John Dewey, is a systematic, rigors, disciplined way of thinking 

with its roots in scientific inquiry. 
 

Reflective Teaching- 

 Reflective thinking leads to reflective teaching. High quality teaching and effective learning 
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depends on reflective teaching. 

 Reflective teaching is a complex cyclic process and a highly skilled activity. Teacher for this 

has to exercise on his performance. It is a meditative process. 

 Reflective teaching mean333s looking at what you do in the classroom, thinking about why 

you do it and how it works. It is a process of self observation and evaluation. Information about 

classroom activities which we undertake is collected, analyzed and evaluated by thinking 

reflectively. In a way, it is a process in which there is an identification and exploration of one’s own 

practices and underlying beliefs. Ultimately it is such a process which leads to professional 

development. 

 It focuses attention on the aims, values, utility value (application of knowledge), and social 

consequences. Teacher should think in such a way that his teaching should be enjoyable on the part 

of the students.  
 

Need of Reflective Teaching- 

Reflective teaching is helpful to check the capacity of the teacher to support student learning. 

Reflective teaching is necessary for a teacher in this age of advancement and to act skillfully in 

today’s smart class. Reflective teaching is not only for the teachers’ personal fulfillment but also for 

leading to steady increase in the quality of the education provided to the students. Reflective 

teaching works like a thread which makes continuity of effective teaching-learning possible and this 

process leads teacher to be in a satisfied state. Thus it is a supportive process necessary for 

enhancement and progress in the society. Reflective teaching makes the teacher to be self 

illuminated, lighthouse for the students. 

As reflective teaching is evidence based, it supports initial training students, newly appointed 

teachers and experienced professionals in satisfying performance standards and competancies. 

It is needed in following conditions- 

a) If teaching performance is good, if I goes well, teacher can describe it and comment on his 

own performance and write down the important plus points of his teaching. 

b) Teacher should see if students didn’t understand a particular point teacher needs to take 

review and think of the causes which things were not clear to the students and why. 

c) If there is a problem of indiscipline or misbehavior is there in the class, teacher has to think 

about it also. 
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Steps of Reflective Teaching- 

1. Introspection- this is the very first step for Reflective teaching. Once teacher understands 

the important of reflection and feels to improve then only he is ready to do further things. 

Teacher should study himself. If teacher thinks deliberately about the things he has done and 

has to do in the class, it leads to emotional, mental involvement in teaching. He should think 

about his qualities and drawback at the same time. Oneself is the real examine or judge of 

oneself. 

2. Information collection- teacher collect the information with the help of following ways- 

i. Teacher’s diary- this is personal information, views, opinions written by tionthe 

teacher in his diary. After each performance/lesson teacher should write about what 

happened in the class his feelings, reactions, observations about his own performance. 

ii. Peer observation- Its is done by colleagues. Or teacher may invite a colleague and ask 

him to observe his performance, take notes and give remark. May ask to observe 

interaction pattern, smart students, students’ contribution, effect of teaching on 

students, dealing with errors by the teacher. 

iii. Recording- recording includes both audio and video recordings. Through this good 

amount of information is made available for reflection. Teacher may observe the 

things which were unknowingly done by him in the class not suitable for teaching. 

Audio recording can provide him details about- 

• Quality of talking, pronunciation, dictation, language 

• Clarity in explanation 

• Time for student’s parting away from the theme 

• Feedback given tp the students 

Video recording can provide details about 

• Posture 

• Expressions 

• Gestures 

• Whom you talk to  

• Tackling the classroom situations 

 

iv. Feedback from students 
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Teacher here collects opinions and perceptions students. Students can judge the 

teachers with proper perspectives. To collect information from the students’ 

feedback, form or questionnaires are to be provided. 
 

3. Gathering the things and objective evaluation 

i. Listen to your audio recordings 

ii. Observe your own audio recording 

iii. Go through students’ feedback 

iv. Refer to your own diary 

v. Verification- verify whether the things which you have written and felt were the same 

from the students’ feedback or not 
 

4. Reflective thinking 

Teachers reflective thinking should be there on  

• The things about which the teacher is unaware 

• Thinking about the students’ feedback positively 

• Thinking where you need change 

• Thinking about different strategies and techniques to be used 

• Be mentally involved in problem solving, critical thinking and creative thinking 
 

5. Peer share 

• The teacher can share the discoveries with supportive colleagues or a friend 

• It will give proper direction, ideas for doing things differently 

• Put forth your problems in front of such trustworthy friends who can come up with 

appropriate solutions  

• The teacher can also help the friend in the same manner  

• Discuss on classroom scenarios 

• Check your teaching beliefs and see whether they are reflected in teaching or not 

• Beliefs are of two types: 

1. General belief- students are good and they will definitely learn 

2. Specific belief- group work, pair work and realia, work a lot to lead to 

communication in a communicative classroom 
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6. References 

Once the teacher comes to know that he/she requires finding more study material or 

references about a particular area in your subject he/she should try to do the following things- 

• Read or refer to recent books  

• Refer to various websites available to teachers and teaching  

• Read articles from magazines, journals, etc. 

• Extra reading is also essential for good examples and illustrations  

 

7. Find proper platform for questioning 

• Ask or pose questions to websites and get ideas from other teachers 

• Ask questions in the meeting of Subject Teachers’ Association 

• Raise questions in the service training programs 

 

8. Guidance 

Guidance from some people should be taken by the teachers 

• Guidance from experienced teachers 

• Guidance from expertise in the same field or related field i.e. management, 

communication, etc. 

• Faculty working as guests 
 

Conclusion : 

 Once the teacher starts implementing changes in his/her teaching, reflective and evaluative 

cycle is continued. To enhance our performance, broad views about our field, reflective teaching is 

essential.  
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paravaitaparavaitaparavaitaparavaita-- --ta AQyaapanaavdaro maulyaaMcao paravatata AQyaapanaavdaro maulyaaMcao paravatata AQyaapanaavdaro maulyaaMcao paravatata AQyaapanaavdaro maulyaaMcao paravata-- --nananana    
    

Dâ. naroMd̀ ema. kxDUDâ. naroMd̀ ema. kxDUDâ. naroMd̀ ema. kxDUDâ. naroMd̀ ema. kxDU    

{pakuxlasaicava{pakuxlasaicava{pakuxlasaicava{pakuxlasaicava    

pauNao ivadyaapaIz, pauNao.pauNao ivadyaapaIz, pauNao.pauNao ivadyaapaIz, pauNao.pauNao ivadyaapaIz, pauNao.    

EàImataI. e. ema. SaoLkxoEàImataI. e. ema. SaoLkxoEàImataI. e. ema. SaoLkxoEàImataI. e. ema. SaoLkxo....        

sahayyakx pàaQyaaipakxasahayyakx pàaQyaaipakxasahayyakx pàaQyaaipakxasahayyakx pàaQyaaipakxa    

\\ \\ \\ \\ \\ \\ \\ \\ \\ \\ÂD. ivazÂD. ivazÂD. ivazÂD. ivaz\\ \\zlarava haMDo iSaXaNaSaas~a mahiavadyaalaya, zlarava haMDo iSaXaNaSaas~a mahiavadyaalaya, zlarava haMDo iSaXaNaSaas~a mahiavadyaalaya, zlarava haMDo iSaXaNaSaas~a mahiavadyaalaya, 

naaiSakx.naaiSakx.naaiSakx.naaiSakx.    

pa`staavapa`staavapa`staavapa`staavanaa :naa :naa :naa :    

 badlatyaa pairisqataIta samaajaata Anaokx vaa[-T pa`vaRttaIMcaI vaaZ, maUlyaaMcaa %hasa Jaalaolaa idsaUna yaotaao. 

ihMsaacaarata vaaZ, lahana vayaataIla maulaaMvar doKaIla hyaa nakxaratmakx baabaIMcaa pa`Baava idsaUna yaotaao. hyaa sava- baabaIMvar 

inayaM~aNa zovaUna sad\pa`vaRttaIMcaI jaaopaasanaa haoNao AavaSyakx Aaho. tyaasaazI kxarNaIBaUta AsaNaa%yaa GaTkxaMcaa SaaoQa GaoNao 

AavaSyakx Aaho. iSaXaNa ho pairvata-naacao pa`BaavaI saaQana Aaho. iSaXaNapàikx`yaotaIla iSaXakx hyaa GaTkxavdaro ivadyaaqyaa-MmaQyao 

yaaogya taao badla GaDvaUna AaNaNyaacaI jabaabadarI Aaho. samasyaa jaaNavalyaanaMtar taI saaoDivaNyaacyaa dRYTInao {cca pa`itacaa 

ivacaar kxr]na AQyaapanaata sauQaarNaa kxSaI kxrtaa yao[-la tyaanaMtar samasyaa sauTola ASaa pàkxaro paazpauravaa kxrNao yaa baabaI 

yaaogya badla saaQaNyaabaraobarca svata:caa vyaavasaaiyakx ivakxasa doKaIla saaQaNao iSaXakxalaa Sa@ya haoNaar Aaho. hyaa 

svar]paacaa ivacaar kxrNao mhNajao paravaita-ta ivacaar haoya. paravaita-ta ivacaaracaa samaavaoSa AsaNaa%yaa paravaita-ta AQyaapana 

paQdtaIcaa {payaaoga kxr]na maUlyaaMcao paravata-na ivadyaaqyaa-MmaQyao kxrtaa yao[-la.  
 

paravaitaparavaitaparavaitaparavaita-- --ta AQyaapana :ta AQyaapana :ta AQyaapana :ta AQyaapana :    

paravaita-ta AQyaapana hI saMkxlpanaa Deway yaaMnaI 1933 maQyao maaMDlaI. Reflection mhNajao paravaita-ta yaalaaca 

pa`itaibaMba Asao mhNataa yao[-la. Aqaa-ta paravaita-ta AQyaapana yaataUna AQyaapanaavdaro ivadyaaqyaa-MmaQyao yaaogya pairNaama idsaUna 

yaoNao ApaoiXata Aaho. {d\idYTaMcao pa`itaibaMba tyaaMcyaata {maTNao ApaoiXata Aaho. ivadyaaqyaa-MmaQyao ApaoiXata vata-nabadla paravaita-

ta kxrNyaasaazI AQyaapakxalaa jaaNaIvapauva-kx AQyayanapàik`xyaocaI isqataI yaabaabatacaa {cca starIya ivacaar kxravaa laagataao. 

yaalaaca ivamaYaI- ivacaar AsaohI mhNataata. AQyaapanaasaMdBaa-ta vagaa-maQyao AapaNa kxaya kxrtaao yaacaa ivacaar paravaita-ta 

AQyaapanaamaQyao koxlaa jaataao.  
    

maUlya inaimamaUlya inaimamaUlya inaimamaUlya inaima-- --taIsaazI paravaitataIsaazI paravaitataIsaazI paravaitataIsaazI paravaita-- --ta AQyaapana pàik`xyaa :ta AQyaapana pàik`xyaa :ta AQyaapana pàik`xyaa :ta AQyaapana pàik`xyaa :    

iSaXaNapàik`xyaomaQyao AQyaapanaavdaro ivadyaaqyaa-Mvar saMskxar GaDvaUna AaNataa yaotaata.  ivadyaaqyaa-MmaQyao sakxaratmakx 

vata-na badla GaDvaUna AaNaNao yaa dRYTIkxaonaataUna AQyaapanaavdaro pa`yatna kxolao jaataata. savaa-MigaNa ivakxasaacao Qyaoya samaaor 

zovaUna Anaokx ivaYayaaMcyaa maaQyamaataUna ivadyaaqyaa-Mnaa &aana va saMskxar idlao jaataata tyaataUna ivadyaaqyaa-Mcaa baaoQaatmakx, 

ik`xyaatmakx, Baavaatmakx va naOitakx ivakxasa GaDvaUna yaavaa hI ApaoXaa Asatao.  
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ivadyaaqyaa-Mvar AQyaapanaa vyaitair@ta Saalaoya vaataavarNa, samaaja AaiNa kxaOTuMibakx GaTkx yaaMcaa pairNaama haotaao. 

badlatyaa pairisqataInausaar ivadyaaqyaa-MmaQyao ihMsaatmakx, Aak`xmakx, baoiSasta   vata-naataIla vaaZImaagaIla kxarNaaMcaa SaaoQa 

GaoNyaacaI garja inamaa-Na JaalaI Aaho. tyaamauLo tyaabaabatacaa saKaaola va ivaivaQaaMgaI ivacaar paravaita-ta AQyaapanaavdaro kxrNao 

Sa@ya Jaalao Aaho. tyaacapa`maaNao      vagaa-Qyaapanaa saMdBaa-ta doKaIla ivacaar koxlaa jaataao. vagaa-ta kxolyaa jaaNaa%yaa 

AQyaapanaata kxaya caalalao Aaho? tyaatauna ivadyaaqyaa-Mvar kxoaNatao pairNaama haotaata? kxaoNatyaa  GaTnaaMcaa nakxaratmakx 

pairNaama haota Aaho?  
 

paravaitaparavaitaparavaitaparavaita-- --ta AQyaapanaatta AQyaapanaatta AQyaapanaatta AQyaapanaataUna maMUlyaaMcao paravataaUna maMUlyaaMcao paravataaUna maMUlyaaMcao paravataaUna maMUlyaaMcao paravata-- --naacaI AavaSyakxtaa :naacaI AavaSyakxtaa :naacaI AavaSyakxtaa :naacaI AavaSyakxtaa :    

 ivadyaaqyaa-Mcaa savaa-MigaNa ivakxasa GaDvauna AaNaNao ho iSaXaNaacao Qyaoya Aaho. tyaanausaar ivadyaaqyaa-Mcaa SaairrIkx, 

maanaisakx, Baavainakx , ik̀xyaatmakx va baaOiQdkx ivakxasa haoNao ApaoiXata Aaho. paNa samaajaata idsaUna yaoNaa%yaa Anauicata baabaI, 

Ba`YTacaar, htyaa, Aatmahtyaa, baalavayaata ihMsaatmakx va Aak̀xmakx vata-naacyaa GaTnaaMcao pa`maaNa vaaZta caalalao Aaho. 

iSaXaNaavdaro saMtauilata vyai@tamattvaacaI GaDNa ApaoiXata AsataaMnaa baoiSasta va daMDgaa[-cao vata-na pa`kxar GaDUna yaota 

Asalyaacao idsaUna yaota Aaho. manaacyaa yaaogya maSaagataIsaazI baoiSasta va ihMsaatmakx vata-naalaa baaMQa GaalaNyaacaI garja Aaho. 

yaa ApapàvaRttaI inamaa-Na haoNyaasaazI kxaoNatyaa GaTkxaMcaa pairNaama Jaalaa Aaho yaacaa ivacaar kxrNyaacaI vaoL AalaI Aaho. 

kxarNa ho vata-na doKaIla ivaiSaYT GaTkxaMcyaa pairNaamaacao paravata-naca Aaho Asao mhNaavao laagaola. samasyaa {d\BavaNyaacaI 

kxarNao kxaoNataI Aahota? hyaacaa ivacaar kxravaa laagaola yaa ivaivaQa samasyaaMcao mauL KaalaIlapaOkxI kxaoNatyaa GaTkxata 

Aahox? saamaaijakx GaTkx, kxaOTuMibakx GaTkx, Saalaoya GaTkx yaacaa ivacaar kxravaa laagaoala.  

 

maUlya inaimamaUlya inaimamaUlya inaimamaUlya inaima-- --taIsaazI paravaitataIsaazI paravaitataIsaazI paravaitataIsaazI paravaita-- --ta AQyaapana pàik`xyaa :ta AQyaapana pàik`xyaa :ta AQyaapana pàik`xyaa :ta AQyaapana pàik`xyaa :    

 Saalaoya GaTkxamaQyao iSaXaNa pàik̀xyaotaIla ekx pàBaavaI GaTkx Aaho. tyaamauLo tyaataIla GaTkxaMcaa AgadI saUXma Asaa 

ivacaar kxrNyaacaI AavaSyakxtaa Aaho. tyaamaQyao Saalaoya vaataavarNa, iSaXak va [tar ivadyaaqaI- yaaMcaa pairNaama hao{] 

Sakxtaao. yaasaMbaMQaIcaa ivacaar koxlaa jaataao. tyaacapàmaaNao  vagaa-QyaapanaasaMdBaa-ta vagaa-maQyao koxlyaa jaaNaa%yaa AQyaapanaata kxaya 

caalalao Aaho? maUlyaaMcaa %hasaamaQyao kxaoNatyaa GaTkxacaa AiQakx pairNaama haotaao? vagaa-QyaapanaataUna ivadyaaqyaa-Mvar maUlyaaMcao 

saMskxar haotaata kxa? ikxtaI pàmaaNaata haotaata? AiQakx pàBaavaIpaNao maUlya saMskxar kxrNyaasaazI kxaya kxravao laagaola? 

kxaoNatao {pak̀xma AiQakx yaaogya AnauBava dotaIla? yaacaa ivacaar saMkxlana paayarImaQyao kxolaa jaataao. svata:SaIca pàSna 

ivacaar]na ivacaar va inarIXaNaataUna maaihtaIcao, ivacaaraMcao inarIXaNaacao saMkxlana koxlao jaatoa. tyaanaMtar maaihtaIcao ivaSlaoYaNa 

kxr]na sava- Sa@yaaSa@yataocaa ivacaar koxlaa jaataao va svata:cyaa AQyaapanaacao maUlyamaapana kxolao jaatao. AQyaapana kxrtaaMnaa 

pa`tyaokx ivaYayaacyaa AaSayaacao AQyaapanaataUna maUlyasaMskxar haotaao kxa? ho tapaasaUna paaihlao jaatao. 
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paravaitaparavaitaparavaitaparavaita-- --ta AQyaapanaadrmyaana pauZIla paaya%yaaMcaa vaapar kxolaa jaataao. ta AQyaapanaadrmyaana pauZIla paaya%yaaMcaa vaapar kxolaa jaataao. ta AQyaapanaadrmyaana pauZIla paaya%yaaMcaa vaapar kxolaa jaataao. ta AQyaapanaadrmyaana pauZIla paaya%yaaMcaa vaapar kxolaa jaataao.     

 
badla kxr]na AQyaapana koxlyaanaMtar :badla kxr]na AQyaapana koxlyaanaMtar :badla kxr]na AQyaapana koxlyaanaMtar :badla kxr]na AQyaapana koxlyaanaMtar :    

1111.... AQyaapana yaSasvaI JaalyaAQyaapana yaSasvaI JaalyaAQyaapana yaSasvaI JaalyaAQyaapana yaSasvaI Jaalyaasa :asa :asa :asa : AQyaapana yaSasvaI kxa Jaalao yaacao ivaSlaoYaNa kxrtaa yaoNao AavaSyakx Aaho. 

tyaasaazI ivacaar kxrNao. 

2222.... AQyaapana AyaSasvaI Jaalyaasa :AQyaapana AyaSasvaI Jaalyaasa :AQyaapana AyaSasvaI Jaalyaasa :AQyaapana AyaSasvaI Jaalyaasa : AQyaapana AyaSasvaI kxa Jaalao? ivadyaaqyaa-Mvar saMskxar kxa Jaalao naahIta yaacaa 

paravaita-ta AQyaapanaata ivacaar koxlaa jaataao. 

varIla sava- paaya%yaaMcaa vaapar kxr]na maUlyaaMcaa %hasa haoNyaacyaa samasyaovar {paaya kxrNao Sa@ya 

hao[-la. tyaasaazI iSaXakxacaI BaUimakxa mahttvaacaI zrNaar Aaho. 
    

maUlyaaMcyaa paravatamaUlyaaMcyaa paravatamaUlyaaMcyaa paravatamaUlyaaMcyaa paravata-- --naata iSaXakxacaI BaUimakxa :naata iSaXakxacaI BaUimakxa :naata iSaXakxacaI BaUimakxa :naata iSaXakxacaI BaUimakxa :    

 iSaXaNa ho pairvata-na GaDivaNyaacao mahttvapaUNa- saaQana Aaho. parMtau iSaXakx ho pairvata-na kxrNaaro mahttvapauNa- maaQyama 

Aaho. tyaamauLo samaaja doKaIla iSaXakxakxDUna AiQakx ApaoXaa zovataao. ivaYayaacao AQyaapanaavdaro ivadyaaqyaa-Mnaa &aana va 

kxaOSalya inaima-taI baraobarca maUlyaaMcao iSaXaNa doNyaasaazI iSaXakx pàyatna kxrtaata. tyaadRYTInao ivacaar va kxaya-vaahI 

kxrNyaacao kxama iSaXakx krta Asataata.  maUlyasaMvaQa-naataUna ivadyaaqyaa-MmaQyao sad\vata-na va ivavaokx inamaa-Na kxr]na maanavaIya 

maUlya ivakxisata kxrNyaacao pa`yatna iSaXakx kxrta Asataata. iSaXakxalaa pauZIla BaUimakxa inaBavaavyaa laagataata. 

1. BaivaYyakxalaIna garjaa laXaata Gao{]na AQyaapanaacao inayaaojana kxrNao. 

2. maUlyaaMivaYayaIcaa sava-MkxYa AByaasa kxrNao. 

3. AQyaapana kxrtaaMnaa ivaYayaacao AaSayaataUna maUlyaaMcaa saMskxar kxrNyaasaazI jaaNaIvapaUva-kx pàyatna kxrNao. 

4. SaOXaiNakx maanasaSaas~aacyaa &aanaacaa pàBaavaI vaapar kxravaa. 

5. saMskRxtaI va samaajaacao saMdBaa-ta AQyaapana pàik`xyaa samajaUna GyaavaI. 

6. AByaasak̀xma ivakxasaataIla badlaata saik̀xya sahBaaga Gyaavaa. 

AQyaapanaacao maUlyamaapanaAQyaapanaacao maUlyamaapanaAQyaapanaacao maUlyamaapanaAQyaapanaacao maUlyamaapana 

ivacaar inarIXaNao yaaMcao saMkxlanaivacaar inarIXaNao yaaMcao saMkxlanaivacaar inarIXaNao yaaMcao saMkxlanaivacaar inarIXaNao yaaMcao saMkxlana 

maaihtaIcao ivaSlaoYmaaihtaIcao ivaSlaoYmaaihtaIcao ivaSlaoYmaaihtaIcao ivaSlaoYaNaaNaaNaaNa 

AQyaapanaata sauQaarNaa ikxMvaa badlaAQyaapanaata sauQaarNaa ikxMvaa badlaAQyaapanaata sauQaarNaa ikxMvaa badlaAQyaapanaata sauQaarNaa ikxMvaa badla 
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7. Saalaoya vyavasqaapanaataIla badlaata saik̀xya sahBaaga Gyaavaa. 

8. vyaavasaaiyakx ivakxasaacyaa dRYTInao pa`yatna kxravaa va tyaabaabatacyaa saMQaIcaa svaIkxar kxravaa. 

9. vagaa-QyaapanaataIla inaNa-yaXamataa ivakxisata kxrNyaasaazI ivaSaoYa pa`yatna kxravaota. 

10. maUlya iSaXaNaasaazI ivaivaQa {pak̀xma va AByaasaotar kxaya-k̀xmaaMcao Aayaaojana kxravao. 

11. AQyaapana kxrta AsataaMnaa ivadyaaqyaa-cyaa caoh%yaavarIla BaavaBaavanaaMcaa AMdaja Gao{]na ivadyaaqyaa-Mnaa AQyaapana 

ivaYaya samajalaa ikxMvaa naahI ho koxvaL Baavainakx pàitaibaMbaavdaro doKaIla AaoLKaNyaacaa pàyatna kxravaa. 
 

samaaraopa :samaaraopa :samaaraopa :samaaraopa :    

 paravaita-ta AQyaapanaamauLo iSaXakxacaa vyaavasaaiyakx ivakxasa haoNyaasa madta haotao. paravaita-ta AQyaapanaavdaro 

maUlyaaMcao AQyaapana koxlyaamauLo ivadyaaqyaa-Mvar maUlyasaMskxaracao pa`itaibaMba paDNao Sa@ya haoNaar Aaho. maUlya saMskxar 

kxrNyaasaazI ivaivaQa maaga- SaaoQaNyaacyaa dRYTInao iSaXakxamaQyao icaMtanaSaIlataa inamaa-Na hao{]na ivadyaaqyaa-MmaQyaohI ivaivaQa 

maUlyasaMskxar hao{]na caair~yasaMpanna samaaja GaDNyaasa madta haoNaar Aaho mhNajaoca caair~ya, maUlyaaMsaaobataca {ttama 

baaOiQdkx XamataahI inamaa-Na hao{] Sakxola yaata SaMkxa naahI.  
    

1. saMdBasaMdBasaMdBasaMdBa-- --saUcaI : saUcaI : saUcaI : saUcaI : http://ask.reference.com/information/EEducation/Reflective. 

2. http://en.wikipedia.org/wiki/reflcetive-learningand education 

3. GaaormaaoDo, yaU. ko. , GaaormaaoDo, kxlaa, ivadyaa pàkxaSana, naagapaUr. 

4. gaavaMDo ekxnaaqa, JaaoMbaaDo vaYaa- : maUlyaaiQaiYzta iSaXaNa, inama-la pa`kxaSana, AmaravataI. 

5. naagataaoDo ikxrNa : naOitakx maUlya iSaXaNa, ivadyaa pàkxaSana. 
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ãäÌã½ãÍã ãê ã åÞã¦ã¶ã ã¦ã î¶ã Ê ãñŒã ¶ã 

¡ãù  .Ôã â• ãã èÌã  Ôã ãñ¶ ãÌ ã¥ ãñ 

‚ ããä £ãÓ Ÿ¦ ã ã,  

ãäÌã¼ ããØ ã¹ã Æ½ ãì Œã  ãä Íãà ã ¥ã Íã ãÔ¨ ã Íã ãŒ ãã 

¹ãì¥ ãñ ãäÌ ã² ã ã¹ãã èŸ , ¹ ãì¥ ãñ 

 

¹ãÆãÔ¦ ããã äÌã ‡ãŠ  :  

 ãäÌãÞããÀ, ¦ã‡ãÃŠ, ‚ã¶ãì½ãã¶ã, Ôãã½ã¶¾ããè‡ãŠÀ¥ã Öñ —ãã¶ããäÌã‡ãŠãÔã¶ããÞãñ ›¹¹ãñ ‚ããÖñ¦ã. ÌããÞã¶ã, ‚ãã‡ãŠÊã¶ã, ½ã¶ã¶ã, ãäÞãâ¦ã¶ã, ¹ãð©ã‡ã‹‡ãŠÀ¥ã, 

Ôãâ¾ããñ•ã¶ã Ìã ÊãñŒã¶ã Öñ —ãã¶ã ¹ãÆ‡ãŠ›ãè‡ãŠÀ¥ããÞãñ ›¹¹ãñ ‚ããÖñ¦ã. ¾ãã¦ãî¶ãÞã ãäÌãÞããÀ ¹ãÆãä‰ãŠ¾ãã ãäÌã‡ãŠãäÔã¦ã Öãñ¦ã ‚ãÔã¦ãñ. ãäÌã½ãÍããê ãåÞã¦ã¶ã ‚ãã¹ã¥ããÔã 

ÊãñŒã¶ã Ôãâ‡ãŠÊ¹ã¶ãã ãäÌã‡ãŠÔã¶ããÊãã ‡ãŠãÀ¥ããè¼ãî¦ã ŸÀ¦ãñ. ‚ã£¾ãã¹ã¶ã ¦ã¦ÌããâÞ¾ãã ãäÌã‡ãŠÔã¶ããÔããŸãè Ìã ÊãñŒã¶ããÞ¾ãã ãäÌããäÌã£ã ÌãõãäÍãÓ›¿ããâÞ¾ãã 

¹ãŠÀ‡ãŠãÔããŸãè ÔãÖã¾¾ã ‡ãŠÀ¦ãñ. ãäÌã½ãÍããê ÊãñŒã¶ããÞãñ ¦ããè¶ã ¹ãÆ‡ãŠãÀ ‡ãŠÀ¦ãã ¾ãñ¦ããèÊã. 

1. ÌããÞã¶ã ãä›¹ã¥ãñ 

2. ãäÌãÞããÀ/½ã¶ã¶ã/ãäÞãâ¦ã¶ã ãä›¹ã¥ãñ 

3. ÔãâÍããñ£ã¶ã ÊãñŒã¶ãã¦ããèÊã ãä›¹ã¥ãñ 

1. Ìã ãÞ ã¶ ã ã ä›¹ã ¥ãñ  :  

ÌããÞã¶ãã¦ãî¶ã ‚ãã¹ãÊããè ‚ããÌã¡ ãä¶ããäÍÞã¦ã Öãñ¦ãñ. ÌããÞã¶ã ‡ãŠÀ¦ããâ¶ãã ½ã£¾ãÌã¦ããê ‡ãŠÊ¹ã¶ãñÞãã ÔããÀãâÍã ‡ãŠÀ¦ããâ¶ãã ÔÌã¦ã:Þ¾ãã ãäÌãÞããÀãâÞããè 

ÔãÀãä½ãÔãß Öãñ¦ã ‚ãÔã¦ãñ. ¹ããŸ¿ã¹ãìÔ¦ã‡ãŠã¦ããèÊã ‚ããÍã¾ã Ìã ÔÌã¦ã:Þãñ ãäÌãÞããÀ ¦ãÔãñÞã ãäÌããäÌã£ã ÊãñŒã‡ãŠãâÞãñ ãåÞã¦ã¶ã, ‡ãŠÊ¹ã¶ãã, ãäÌãÞããÀ ½ããâ¡î¶ã 

ŸñÌã¦ãã ¾ãñ¦ãã¦ã. 

2. ã äÌãÞ ããÀ / ½ã¶ ã¶ ã/ ãäÞ ã â¦ ã¶ ã  ã ä›¹ã¥ ãñ  :  

•ãñÌÖã ¦ãì½Öãè ãäÌãÞããÀ Ì¾ã‡ã‹¦ã ‡ãŠÀ¦ãã ¦ãñÌÖã Ìãõ¾ããä‡ã‹¦ã‡ãŠ ½ãâ©ã¶ãã¦ããèÊã ãäÌãÞããÀãâÞããè ½ãããäÊã‡ãŠã ¹ãÀãÌã¦ããê¦ã Öãñ¦ããâ¶ãã ãäªÔã¦ãñ. ãäÌãÞããÀ 

¹ãÆãä‰ãŠ¾ãñ¦ãî¶ãÞã ¶ãÌããè¶ã ãäÔã®ãâ¦ã, ‚ã£¾ãã¹ã¶ã ¦ãâ̈ ãñ, ‚ã£¾ã¾ã¶ã ¹ãÆÔãâØã ½ããâ¡¦ãã ¾ãñ¦ãã¦ã. ¦¾ãã¦ãî¶ã ãäÔã£ªãâ¦ã Ìã ¹ãÆ¦¾ãàã •ããèÌã¶ã ¾ããâÞ¾ãã 

Ôã½ã¶Ìã¾ãã¦ãî¶ã ¦ãì½ãÞããè ½ã¦ãñ ãä¶ããäÍÞã¦ã Öãñ¦ãã¦ã. 

3. Ô ãâÍ ãã ñ£ ã¶ ã  Ê ãñ Œã¶ ã ã¦ ã ãèÊ ã ãä›¹ ã¥ ãñ :  

¦ãì½ãÞ¾ãã ãäÌãÞããÀâãÞããè ¶ããòª¥ããè ÊãñŒã¶ãã¦ãî¶ã Üã¡¦ãñ ãäÌãÞããÀãâÞããè ãäªÍãã, Ôãð•ã¶ãÍããèÊã¦ãã, ‡ãŠÊ¹ã¶ãããäÌã‡ãŠãÔã ãäÌãÞããÀ ¹ãÆ‡ãŠ› Öãñ¦ãã¦ã. 

¦ãì½ãÞãñ ÊãñŒã¶ã ‚ã£¾ãã¹ã¶ã ¦ã¦ÌããÞ¾ãã ãäÌã‡ãŠÔã¶ããÞãã ¹ãã¾ãã ‚ããÖñ. 

 ãäÌã½ãÍããê ãäÞãâ¦ã¶ãã¦ãî¶ã ¦ãì½ãÞãñ ‚ã¶ãì¼ãÌã Ôãâ¹ã¸ã Öãñ¦ãã¦ã. ÌããÞã¶ããÞãñ ¹ãð©ã‡ãŠÀ¥ã, ‚ãã‡ãŠÊã¶ã Ìã ¦ã¦ÌããâÞãã ãäÌã‡ãŠãÔã ¾ãã¦ãî¶ã ÊãñŒã¶ã 

àã½ã¦ãã ãäÌã‡ãŠãäÔã¦ã Öãñ¦ãñ. ¶ãÌããè¶ã ‡ãŠÊ¹ã¶ããâÞãã ãäÌã‡ãŠãÔã, ‚ããÍã¾ããÍããè ‚ã¶ãì‡ãìŠÊã ãä‡ãâŠÌãã ¹ãÆãä¦ã‡ãîŠÊã ãäÌãÞããÀ, ãäÌããäÌã£ã ÊãñŒã‡ãŠãâÞ¾ãã ãäÌãÞããÀãâÞãã 
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¹ãÀã½ãÍãÃ ãäÌãÞããÀã¦ã Üãñ…¶ã ÔÌã¦ã:Þ¾ãã ¦ã¦Ìã—ãã¶ãÞãã ãäÌã‡ãŠãÔã ‡ãŠÀ¥ãñ Ìã ¦¾ãã¶ãìÔããÀ ÌãØãÃ‚ã£¾ãã¹ã¶ããÞããè ‡ãŠã¾ãÃ¶ããè¦ããè ‚ã¶ãìÔããÀ¥ãñ ãäÌã½ãÍããê 

ÊãñŒã¶ã ÞããâØãÊãñ ãä‡ãâŠÌãã ÌããƒÃ› ‚ãÔã¦ã ¶ããÖãè ¦ãÀ ãäÔã®ãâ¦ããÍããè ¦ãì½ãÞãñ Ì¾ããÌãÖãÀãè‡ãŠ ‚ã¶ãì¼ãÌã ‡ãŠÔãñ ‚ãÔã¦ãã¦ã ¦¾ããÌãÀ ÊãñŒã¶ããÞãñ ‚ãã‡ãŠÊã¶ã 

‚ãÌãÊãâºãî¶ã ‚ãÔã¦ãñ. 
 

ãäÌã ½ã Íã ãê  Ê ãñ Œã¶ ã ãÞ ãñ  Ìã õã äÍ ãÓ› ¿ãñ  :  

1. ¦ãì½ãÞ¾ãã ‚ã£¾ãã¹ã¶ã ãäÌãÓã¾ããâÍããè ãä¶ãÌã¡‡ãŠ ÌããÞã¶ã, ‚ã£¾ãã¹ã¶ã ¦ã¦Ìãñ ãäÌã½ãÍããê ÊãñŒã¶ãã¦ã ¹ãÆãä¦ããäºãâºããè¦ã Öãñ¦ãã¦ã. 

2. ¦ãì½ãÞãñ ¹ãîÌããÃ¶ãì¼ãÌã Ôãâºãâãä£ã¦ã àãñ̈ ããÊãã, ÔãâÔ‡ãðŠ¦ããèÊãã ãäÌããäÍãÓ› ‚ãã‡ãŠãÀ ªñ¥¾ããÔã ÊãñŒã¶ãã¦ããèÊã Ôãâ¹ãÆ½ãã¥ã¦ãã ‡ãŠãÀ¥ããè¼ãî¦ã ‚ãÔã¦ãñ. 

3. ¦ãì½ãÞããè Ôãâ‡ãŠÊ¹ã¶ãã ãä‡ãŠ¦ããè ‚ã©ãÃ¹ãî¥ãÃ Ìã „¹ã¾ãì‡ã‹¦ã ‚ããÖñ? ¦ãì½ãÞ¾ãã Ôãî̈ ãºã® ½ããâ¡¥ããè¦ã ¦ãì½ãÞãñ ãä¶ãÀãèàã¥ã, ‡ãŠÊ¹ã¶ãã, ‚ã¶ãì¼ãÌã, 

¦ã¦ÌããâÞãã ãäÌã‡ãŠãÔã Ìã ¼ããäÌãÓ¾ããä¶ãªóãäÍã¦ã ÊãñŒã¶ã ‚ãÔããÌãñ. 

4. ‚ããÍã¾ãã¦ããèÊã ¹ãÆÍ¶ã ÌããÔ¦ãÌã ÌãØããÃ¦ããèÊã ¹ãÆ¦¾ãàã ¹ãÆ¾ã¦¶ããâÞãñ ÔãâÍããñ£ã¶ã ‚ããÖñ ‡ãŠã? ÔãâÍããñ£ã‡ãŠãÞãñ ÔÌã¦ã:Þãñ ãäÌãÞããÀ ‚ãÖÌããÊã 

‚ã¼¾ããÔãã¦ã ‚ããÖñ ‡ãŠã? ÔãâÍããñ£ã‡ãŠãÞãñ ÔÌã¦ã:Þãñ ãäÌãÞããÀ Ìã ¦¾ãã Ôãâ‡ãŠÊ¹ã¶ãã ‡ãŠÍãã ãä¶ãØã¡ãè¦ã ‚ããÖñ? ¦ãì½ãÞãñ ¹ãîÌããÃ¶ãì¼ãÌã 

Ôã²ããäÔ©ã¦ããèÊãã ‡ãŠÔãñ ‚ãã‡ãŠãÀ ªñ… Íã‡ãŠ¦ããèÊã? 

5. Ôãð•ã¶ãÍããèÊã ÊãñŒã¶ãã¦ã ºãìãä®¹ãñàãã ¼ããÌã¶ãñÊãã, ¦ãããä‡ãÃŠ‡ãŠ¦ãñ¹ãñàãã ‚ã¦ãããä‡ãÃŠ‡ãŠ¦ãñÊãã Ìã ‚ã¶ãõÔããäØãÃ‡ãŠ¦ãñÊãã ½ãÖ§Ìã ‚ãÔã¦ãñ. 
 

ãäÌã ½ã Íã Ã¶ ããÞ ãñ ãäÌ ãã äÌã £ã  ¹ãÆ ‡ãŠ ãÀ  :  

‚ã. ‚ããÍã¾ãÊãñŒã¶ãã¦ãî¶ã ¹ãÆãä¦ããä‰ãŠ¾ãã¦½ã‡ãŠ ¹ãÆãä¦ãÔããª - 

 ¦ãì½ãÞ¾ãã ‚ããÍã¾ãã¦ãî¶ã ÌããÞã¶ã, ¹ãÆãä¦ããä‰ãŠ¾ãã Ìã Ôã½ããèàã¦½ã‡ãŠ ÊãñŒã¶ã ¹ãÆãä¦ããäºãâºããè¦ã Öãñ¦ãã¦ã. Ì¾ã‡ã‹¦ããèÞããè `‚ããñßŒã' ¦¾ããÞ¾ãã 

ãäÌãÞããÀã¦ãî¶ã Öãñ¦ãñ. 

- Üã›¶ãñÔãâª¼ããÃ¦ã Ìãõ¾ããä‡ã‹¦ã‡ãŠ ¹ãÆãä¦ããä‰ãŠ¾ãñ¦ãî¶ã ¦ãì½Öãè ÌããÞã¶ããÔããŸãè ŒãÞãÃ ‡ãñŠÊãñÊãã Ìãñß ãäªÔãî¶ã ¾ãñ¦ããñ. 

- †Œãã²ãã ‚ããÍã¾ãã¦ããèÊã ½ãìŒ¾ã ‡ãŠÊ¹ã¶ãñÞãã Íããñ£ã Üãñ…¶ã ¦ããè ¦ãì½ãÞ¾ããÔããŸãè ãä‡ãŠ¦ããè ‚ã©ãÃ¹ãî¥ãÃ ‚ããÖñ? ¾ããÞãã Íããñ£ã Ü¾ãã 

- ãäÌããäÍãÓ› ãäÔã®ãâ¦ããÍããè ‚ã¶ãì‡ãîŠÊã ãä‡ãâŠÌãã ¹ãÆãä¦ã‡ãîŠÊã¦ãã Ôã‡ãŠãÀ¥ã Ô¹ãÓ› ‡ãŠÀã 

- ƒ¦ãÀãâÞ¾ãã ãäÌãÞããÀãâÞãñ ¹ãÆãä¦ããäºãâºã ¦ãì½ãÞãñ ãäÌãÞããÀ ½ããâ¡¥¾ããÔã ‡ãŠÔãñ „¹ã¾ãì‡ã‹¦ã ŸÀ¦ãñ ¾ããºããºã¦ãÞã ÔãããäÖ¦¾ã Ìã Ôã½ããèàãã ²ãã. 

‚ããÍã¾ããÞããè ‚ããñßŒã ‡ãŠÂ ªñ¦ããâ¶ãã ¦ãì½ãÞãã ¹ããäÀÞã¾ã ¹ãã¶ããÞ¾ãã ÌãÀÞ¾ãã ¼ããØãã¦ã ²ããÌãã ¦¾ããÌãÂ¶ã ¦ãì½ãÞãñ ÌããÞã¶ããÞããè ‡ãŠÊ¹ã¶ãã 

¾ãñ¦ãñ. 
 

¦ ãì½ãÞ ¾ ã ã ¹ ãÆ ãä¦ ã ãä‰ ãŠ ¾ ããâÞ ãñ Ô ãã ªÀ ãè ‡ãŠ À ¥ã  :  

ãäÌã½ãÍããê ÊãñŒã¶ããÞãñ ÔããªÀãè‡ãŠÀ¥ã 

 ¦ãì½ãÞãñ ãäÌãÞããÀ †Œãã²ãã ãäÔã®ãâ¦ã ãäÌã‡ãŠãäÔã¦ã Öãñ¥¾ããÔããŸãè „¹ã¾ãì‡ã‹¦ã ŸÀÊãñ ¹ãããäÖ•ãñ. ¦ãì½ãÞ¾ãã ÊãñŒã¶ãã½ã£¾ãñ Ôãã¦ã¦¾ã, Ô¹ãÓ›¦ãã 

ãäÌããäÍãÓ› ‚ãã‡ãðŠ¦ããèºãâ£ã ‚ãÔãÊãã ¹ãããäÖ•ãñ. 
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• ÍããèÓãÃ‡ãŠ - ÔãìÔ¹ãÓ› Ìã ½ããñŸ¿ãã ‚ãã‡ãŠãÀã¦ã 

• ÊãñŒã¶ã ‚ãã‡ãŠãÀ ÍãõÊããè - „ªã New Roman P.11 Ìã 12 

• ½ããñ‡ãŠßãè •ããØãã - †‡ãŠã ¹ãã¶ããÌãÀ †‡ãŠ ãäÌããäÍãÓ› ½ããñ‡ãŠßãè •ããØãã 

• ‡ãŠ¡ñÞããè ‚ããŒã¥ããè - ãäÌããäÍãÓ› •ããØãã Ôããñ¡î¶ã ‚ããŒã¥ããè ‚ãÔã¥ãñ 

• ¹ãã¶ã ‰ãŠ½ããâ‡ãŠ - ¹ãÆ¦¾ãñ‡ãŠ ¹ãã¶ããÌãÀ ‰ãŠ½ããâ‡ãŠ ²ãã 

• ÍããèÓãÃ‡ãŠ, „¹ãÍããèÓãÃ‡ãŠ Ìã ¦ãßãä›¹ãã - ãäÌããäÍãÓ› Ôããâ‡ãñŠãä¦ã‡ãŠÀ¥ã ‡ãŠÀ¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ããÖñ. 

• Ôãâª¼ãÃ - Ôãâª¼ãÃØãÆâ©ããÞ¾ãã ¾ããªãè½ãìßñ ãäÌããäÍãÓ› ØãÆâ©ã Ìã ¹ãã¶ã ‰ãŠ½ããâ‡ãŠ ¾ãã¦ãî¶ã ¶ãñ½ã‡ãñŠ¹ã¥ãã •ãã¥ãÌã¦ããñ. 

• ¦ã—ããâÞããè ½ã¦ãñ - ãäÌããäÍãÓ› ¦ã—ããâÞããè ½ã¦ãñ ¦¾ããÞãñ Ô¨ããñ¦ã ¹ãã¶ã ‰ãŠ½ããâ‡ãŠ Ôãâª¼ãÃ ¶ããòªÌããÌããè¦ã. 

 

ãäÌã ½ã Íã ãê  Ê ãñ Œã¶ ã  : 

„ªãÖÀ¥ãã©ãÃ - Íããßñ¦ããèÊã ãäÌãÓã¾ã ‚ã£¾ã¾ã¶ããäÔ©ã¦ããè Ìã ‚ã£¾ãã¹ã¶ãÍããÔ¨ããè¾ã, ãäÌãÍÊãñÓã¥ã ¾ãã½ã£¾ãñ ‡ãŠãß•ããè¹ãîÌãÃ‡ãŠ ãäÌãÞããÀ ‡ãŠÀã. 

„ÞÞãÔ¦ãÀãè¾ã ãäÌãÞããÀ¹ãÆãä‰ãŠ¾ãã ãäÌã‡ãŠãäÔã¦ã ‡ãŠÀ¥¾ããÔããŸãè `ÔãŒããñÊã —ãã¶ã' Ìã `ÔãŒããñÊã ‚ãã‡ãŠÊã¶ã'. ÔãŒããñÊã ‚ãã‡ãŠÊã¶ãã½ãìßñ Ôãâ‡ãŠÊ¹ã¶ãã 

Ôã½ã•ã¦ãñ Ìã ¦¾ããÔãâºãâ£ããèÞãñ Ôã½ãÔ¾ãã ãä¶ãÀã‡ãŠÀ¥ã ‡ãŠÂ¶ã ¾ããñØ¾ã ¹ã¾ããÃ¾ã ãä¶ãÌã¡¥ãñ. Ìã ªõ¶ãâãäª¶ããè ÊãñŒã¶ãã¦ãî¶ã Ì¾ã‡ã‹¦ããèÞ¾ãã ãäÌãÞããÀãâÞãñ ¹ãÆãä¦ããäºãâºã 

ãäªÔã¦ãñ ¹ããŸãÞ¾ãã ÔãìÂÌãã¦ããèÊãã ÔãÌãÃ ãäÌã²ãã©¾ããÄ¶ãã ¡ãñßñ ºãâª ‡ãŠÀ¥¾ããÔã ÔããâãäØã¦ãÊãñ •ãã¦ãñ. ¦¾ããâÞ¾ãã ‚ããÌã¡ãèÞãñ ¹ãìÔ¦ã‡ãŠ Ìã ãäÌãÍãñÓã ¹ãã¨ã 

Ôã½ããñÀ ‚ãã¥ãî¶ã ÊãñŒã¶ã ‡ãŠÀ¥¾ããÔã ¹ãÆñÀ¥ãã ãäªÊããè •ãã¦ãñ. ¦¾ããÌãÂ¶ã Ôãâ‡ãŠÊ¹ã¶ãããäÞã¨ã Ìã ¦¾ããÞãã ¦ã¹ããäÍãÊã ¶ããòªãäÌãÊãã •ãã¦ããñ. ãäÌããäÍãÓ› Íãºª 

„ÞÞããÂ¶ã ¹ãÆ¦¾ãñ‡ãŠãÞããè ¹ãÆãä¦ããä‰ãŠ¾ãã, ¹ãÆÔãâØã ‚ã¼¾ããÔãî¶ã Ôãâ‡ãŠÊ¹ã¶ãããäÞã¨ã ¦ã¹ããÔã¦ãã ¾ãñ¦ãñ. ÔÌããä¶ã¾ã½ã¶ãã´ãÀñ ‚ã£¾ã¾ã¶ã Ìãã¦ããÌãÀ¥ã ãä¶ã½ããÃ¥ã 

‡ãŠÀ¦ãã ¾ãñ¦ãñ. 
 

ãäÌã ½ã Íã ãê  Ê ãñ Œã¶ ã , Êã ñŒ ã¶ ã‡ ãŠ ã¾ ãÃ   :  

Ôãâª¼ãÃ - Bourn G Canny. B.J. 2000. 

Exercising our duty of care as researchers for those we diagnose to be 'at risk'. Australian 

Universities Review 2(2000) pp 32-37  

ÔãâÍ ãã ñ£ ã¶ ã  Ê ãñ Œã ãÞ ãã  Ôã ãÀ ãâ Íã   :  

 ½ããñ¶ãùÍã ãäÌã²ãã¹ããèŸã¶ãñ ÔãâÍããñ£ã¶ããºããºã¦ã ‚ããÞããÀÔãâãäÖ¦ãã ¦ã¾ããÀ ‡ãñŠÊããè ‚ããÖñ. ÔãâÍããñ£ã¶ã ÊãñŒã¶ããÞãñ ãäÌããäÍãÓ› ãä¶ã¾ã½ã ¹ããßãÌãñ 

ÊããØã¦ãã¦ã. ¦¾ãã½ãìßñ ÔãâÍããñ£ã¶ã ãäÌã²ãã©¾ããÄÌãÀ ¶ã‡ãŠãÀ¦½ã‡ãŠ ¹ããäÀ¥ãã½ã ‚ãã¤ßî¶ã ‚ããÊãã ‚ããÖñ. 
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‡ãŠ ã¾ ãÃÜ ã›‡ãŠ  ¹ãî ¥ãÃ  ‡ ãŠ À ¥¾ ããÔ ããŸ ãè  ÔãÖ ã¾ ¾ ã¼ãî¦ ã ‡ãŠ Ê¹ ã¶ ãã  :  

- ÔãâÍããñ£ã¶ã ÔããÀãâÍã ÔããªÀãè‡ãŠÀ¥ããÔããŸãè Ìãã¤ãäÌã¥ãñ 

- ÔãâÍããñ£ã¶ã ãä¶ãÓ‡ãŠÓãÃ Ìã ¼ããäÌãÓ¾ãªÍãÃ‡ãŠ ãäªÍãã ãä½ãß¥¾ããÔããŸãè ÔãâÍããñ£ã¶ã ÔããÀãâÍã ‚ãã¾ãì‡ã‹¦ã ŸÀ¦ããñ 

- Ôãâª¼ããÃÞãñ ¹ãì¶ãÀãÌãÊããñ‡ãŠ¶ã ‡ãŠÀ¦ãã ¾ãñƒÃÊã 

- Ÿß‡ãŠ ½ãì−á¿ããâÞãñ Ôãâª¼ãÃ ÔããÀãâÍã ¹ãã¶ããÌãÂ¶ã Íããñ£ã¥¾ããÔã Ôããñ¹ãñ •ããƒÃ¶ã 

- „ªã The university ethics committee 'aims to identify those research projects in which a duty 

of care does exist and to enable researchers to propose how they plan to exercise that care, 

and leaves the onus… on the researchers' (p.37) 
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¼ãîØããñÊã ‚ã£¾ãã¹ã¶ãã¦ãî¶ã •ããèÌã¶ã ‡ãŠãõÍãÊ¾ãñ Á•ããäÌã¥ãñ 

¹ãÆã. ¹ãÆ¦ãã¹ã ¼ãã. ‚ãã¨ãñ, 
ÔãÖã¾¾ã‡ãŠ ¹ãÆã£¾ãã¹ã‡ãŠ, 

‚ãù¡. ãäÌãŸáŸÊãÀãÌã Öãâ¡ñ ãäÍãàã¥ãÍããÔ¨ã ½ãÖããäÌã²ããÊã¾ã, ¶ãããäÍã‡ãŠ. 
 

¹ãÆÔ¦ããÌã¶ãã: 

 ¼ããõØããñãäÊã‡ãŠ ¹ããäÀãäÔ©ã¦ããèÍããè  ½ãã¶ãÌãã¶ãñ ‡ãŠÔãñ Ôã½ãã¾ããñ•ã¶ã Ôãã£ãÊãñ ‚ããÖñ. ¾ããÞãã ‚ã¼¾ããÔã ‡ãŠÀ¥ããÀñ ÍããÔ¸ã ½Ö¥ã•ãñ ¼ãîØããñÊã ‚ãÔãã 

¼ãîØããñÊããÞãã ‚ã©ãÃ ‚ããä¼ã¹ãÆñ¦ã ‚ããÖñ. ‚ãã•ã ¼ãîØããñÊããÞ¾ãã ‚ã¼¾ããÔãã¦ã ½ãã¶ãÌã Öã ‡ãòŠ³Ô©ãã¶ããè ‚ãÔãÊãñÊãã ãäªÔãî¶ã ¾ãñ¦ããñ. ½ãã¶ãÌãã¶ãñ ‚ãã¹ãÊ¾ãã ºãì®ãèÞ¾ãã 

•ããñÀãÌãÀ ‚ãã¹ãÊããè ¹ãÆØã¦ããè ‡ãŠÁ¶ã Üãñ¦ãÊããè ¹ãÀâ¦ãì Öãè ¹ãÆØã¦ããè ‡ãŠÀ¦ã ‚ãÔã¦ããâ¶ãã ¹ã¾ããÃÌãÀ¥ããÞãã ¶ããÍã ‡ãñŠÊãã ¦¾ãã½ãìßñ ½ãã¶ãÌããÔã½ããñÀ ¶ãÌã-¶ãÌããè¶ã ‚ããÌÖã¶ãñ, 

Ôã½ãÔ¾ãã ãä¶ã½ããÃ¥ã ¢ããÊ¾ãã. ¾ãã Ôã½ãÔ¾ãã Ôããñ¡ãäÌã¥¾ããÔããŸãè ½ãìÊããâÞ¾ãã ÍãããäÀÀãè‡ãŠ, ½ãã¶ããäÔã‡ãŠ, ¼ããÌããä¶ã‡ãŠ àã½ã¦ããâÞãã ãäÌã‡ãŠãÔã Öãñ¥¾ããÔããŸãè •ããèÌã¶ã 

‡ãŠãõÍãÊ¾ããÞããè ½ãª¦ã Üãñ¥¾ãã¦ã ‚ããÊããè. •ããèÌã¶ã ‡ãŠãõÍãÊ¾ãã½ãìßñ ¹ããäÀãäÔ©ã¦ããèÍããè •ãìßÌãî¶ã Üãñ¦ãã ¾ãñ¦ãñ ‚ãããä¥ã ‚ãã¾ãìÓ¾ãã‡ãŠ¡ñ Ôã‡ãŠãÀã¦½ã‡ãŠ ¹ããÖã¥¾ããÞãã 

ÒãäÓ›‡ãŠãñ¶ã ãäÌã‡ãŠÔããè¦ã Öãñ¦ããñ Ìã ¦¾ãã½ãìßñ ªõ¶ãâãäª¶ã •ããèÌã¶ã Ôãàã½ã¹ã¥ãñ •ãØã¥¾ããÔã „¹ã¾ããñØã Öãñ¦ããñ.  

•ããØããä¦ã‡ãŠ ‚ããÀãñØ¾ã ÔãâÜã›¶ãñ¶ãñ ãä¶ããäÍÞã¦ã ‡ãñŠÊãñÊããè •ããèÌã¶ã ‡ãŠãõÍãÊ¾ãñ:  
ÔÌã:•ãã¥ããèÌã 

•ããè 

Ìã 

¶ã 

 ‡ãŠãõ 

Íã 

Ê¾ãñ 

ÔããÀãÔããÀ ãäÌãÞããÀ 

¦ãªã¶ãì¼ãî¦ããè 

Ôã½ãÔ¾ãã ¹ããäÀÖãÀ 

Ôãð•ã¶ãÍããèÊã ãäÌãÞããÀ 

ÔãâÌããª ‡ãŠãõÍãÊ¾ã 

ãä¶ã¥ãÃ¾ã àã½ã¦ãã 

‚ããâ¦ãÀãä‰ãŠ¾ãã Ôãâºãâ£ã 

¦ãã¥ã¦ã¥ããÌã ãä¶ã¾ãâ̈ ã¥ã 

¼ããÌããä¶ã‡ãŠ Ôã½ãã¾ããñ•ã¶ã 
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‡ãŠãõÍãÊ¾ãñ Á•ããäÌã¥¾ããÔããŸãè ¼ããõØããñãäÊã‡ãŠ ‚ã¶ãì¼ãî¦ããè: 

•ããèÌã¶ã ‡ãŠãõÍãÊ¾ãñ ÌãõãäÍãÓ›¿ãñ ¼ããõØããñãäÊã‡ãŠ ‚ã¶ãì¼ãî¦ããè 
ÔÌã•ãããä¥ãÌã • ãäÌã²ãã©¾ããÄ¶ãã ‚ãã¹ãÊãñ Ôãã½ã©¾ãÃ, 

‡ãŠ½ã¦ãÀ¦ãã, ƒÞœã, ‚ããÌã¡ãè ãä¶ãÌã¡ãè 
¾ãã ºã−Êã •ãããä¥ãÌã Öãñ¥ãñ. 

• ½ã¾ããÃªãâÞããè •ãããä¥ã Ìã ‡ãŠÁ¶ã ªñ¥ãñ. 
• ¾ãã ‡ãŠãõÍãÊ¾ããâÞãã Öñ¦ãì ½ã¾ããÃªãÞããè 

‚ããñßŒã ‡ãŠÁ¶ã ªñ¥ãñ Ìã ¦¾ãã¦ãî¶ã 
ãä¶ãÀãÍãã ¶¾ãì¶ãØãâ¡ ãä¶ã½ããÃ¥ã ‡ãŠÀ¥ãñ 
¶ããÖãè. 

• ãäÌã²ãã©¾ããÄ¶ãã  ‡ãðŠãä¦ãÍããèÊã ºã¶ããäÌã¥ãñ. 

ãäÌã²ãã©¾ããÄ¶ãã ¼ãîØããñÊã ‚ã£¾ã¾ã¶ãã½ã£ããèÊã ¶ã‡ãŠãÍãã 
ÌããÞã¶ãñ, ‚ã©ãÃ ÊããÌã¥ãñ, ¼ãîØããñÊããÞãñ ¹ãÆ‡ãŠÊ¹ã 
Öã¦ããß¦ãã¶ãã ÔãâØã¥ã‡ãŠ ÔããàãÀ¦ãã ¶ãÔã¥ãñ ƒ. ½ã¾ããÃªã 
ãäªÔãî¶ã ¾ãñ¦ãã¦ã. ãäÌã²ãã©¾ããÄ¶ããè ¾ããñØ¾ã ¹ãÆ¾ã¦¶ããâ´ãÀñ 
‚ãã¹ãÊ¾ãã Ôã½ãÔ¾ãñÌãÀ ½ãã¦ã ‡ãŠÁ¶ã ¹ãì¤ñ •ãã¥ãñ 
‚ã¹ãñãäàã¦ã ‚ããÖñ. 

¦ãªã¶ãì¼ãî¦ããè • ªìÔãÅ¾ããâÞ¾ãã ¼ããÌã¶ããâÞããè •ãããä¥ãÌã 
Öãñ¥¾ããÔããŸãè ªìÔãÅ¾ããâÞ¾ãã ¼ãîãä½ã‡ãñŠ¦ã 
•ããÌãî¶ã ãäÌãÞããÀ ‡ãŠÀ¥ãñ. 

• ƒ¦ãÀãâÞããè ½ã¶ããäÔ©ã¦ããè •ãã¥ãî¶ã Üãñ¥ãñ 

¼ãîãä½ã‡ãŠã ¹ããÊã¶ã ¹ãÆãä¦ã½ããâÞ¾ãã ÔãÖã¾¾ãã¶ãñ ¹ã¾ããÃÌãÀ¥ã 
Öãè Ôã½ãÔ¾ãã ãä¶ãÌã¡î¥ã ‡ãŠãÖãè ãäÌã²ãã©¾ããÄ¶ãã ÁØ¥ããâÞããè 
¼ãîãä½ã‡ãŠã ¹ããÀ ¹ãã¡¥¾ãã¦ã ªñ¥ãñ. ¹ã¾ããÃÌãÀ¥ããè¾ã 
Ôã½ãÔ¾ããâÞãñ ªìÓ¹ããäÀ¥ãã½ã ªÍããÃãäÌã¥ããÀãè ¼ãîãä½ã‡ãŠã  
ãäÌã²ãã©ããê ¹ããÀ ¹ãã¡¦ããèÊã. ãäÌããäÌã£ã ªñÍãã¦ããèÊã 
Êããñ‡ãŠ•ããèÌã¶ãã Ôãâª¼ããÃÃ¦ã  ãäÌã²ãã©¾ããÄ‡ãŠ¡î¶ã ¼ãîãä½ã‡ãŠã 
‡ãŠÁ¶ã Üãñ¥ãñ. ãäÌã²ãã©ããê ¦¾ãã ¼ãîãä½ã‡ãñŠ¦ã ØãñÊ¾ãã ¶ãâ¦ãÀ 
¦¾ããâ¶ãã Ôã½ãÔ¾ãã ØãÆÔ¦ã Ôã½ãã•ããÞããè ½ã¶ããäÔ©ã¦ããè 
Ôã½ã•ãñÊã. 

ÔããÀãÔããÀ ãäÌãÞããÀ • ¾ããñØ¾ã, ‚ã¾ããñØ¾ã ØããñÓ›ãéÞãã ãäÌãÞããÀ 
‡ãŠÀ¥ãñ. 

• ¾ããñØ¾ã ãäÌãÞããÀã¶ãìÔããÀ ‡ãðŠ¦ããè ‡ãŠÀ¥ãñ. 
• ÔãªáãäÌãÌãñ‡ãŠãÔã ‚ã¶ãìÔãÁ¶ã ãäÌãÞããÀ 

‡ãŠÀ¥ãñ. 
• ãäÞã‡ãŠãè¦Ôã‡ãŠ ãäÌãÞããÀ ‡ãŠÀ¥ãñ. 
• Ìãõ—ãããä¶ã‡ãŠ ÒãäÓ›‡ãŠãñ¶ã ãäÌã‡ãŠãäÔã¦ã 

‡ãŠÀ¥ãñ. 

� ÔããÀãÔããÀ ãäÌãÞããÀ ‡ãŠÀ¥ãñ Öñ ¼ãîØããñÊã ãäÌãÓã¾ããÞãñ 
‚ããä£ãÓŸã¶ã ‚ããÖñ. „ªã. ØãÆÖ¥ãñ Öñ ‚ãÍãì¼ã 
½ãã¶ãÊãñ •ãã¦ãã¦ã ¹ãÀâ¦ãì Þãâ³‡ãŠÊããÞãñ †Œããªñ 
½ããù¡ñÊã Ìãã¹ãÁ¶ã ‚ã½ãÌãÔ¾ãã Ìã ¹ããõãä¥ãÃ½ãã ¾ãã 
ãä¶ãÌÌãß ¼ããõØããñãäÊã‡ãŠ Üã›¶ãã ‚ããÖñ ¾ããÞããè 
•ãã¥ããèÌã ãäÌã²ãã©¾ããÄ¶ãã ‡ãŠÁ¶ã ªñ¥ãñ. 

� ãäÌããäÌã£ã ¼ããõØãããäÊã‡ãŠ ‡ãŠã¾ãÃ‡ãŠãÀ¥ã ¼ããÌã ãäÌãÍãª 
‡ãŠÀ¥ãñ. 
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Ôãð•ã¥ãÍããèÊã 
ãäÌãÞããÀ 

• ªõ¶ãâãäª¶ã ‡ãŠã½ã ¶ãããäÌã¥¾ã¹ãî¥ãÃ 
¹ãªá£ã¦ããè¶ãñ ‡ãŠÀ¥ãñ. 

• ¶ãÌããä¶ããä½ãÃ¦ããèÞããè Ôãâ£ããè ªñ¥ãñ. 
• ãäÌãÞããÀ  ãä‰ãŠ¾ãñÊãã ÔÌãã¦ãâ̈ ã ªñ¥ãñ. 

� ãäÌã²ãã©¾ããÄ½ã£¾ãñ ÔÌãã£¾ãã¾ã ‡ãŠã¾ãÃ, ¹ãÆ‡ãŠÊ¹ã 
‡ãŠã¾ãÃ, ¹ãÆã¦¾ããäàã‡ãŠ ¶ãããäÌã¥¾ã¹ãî¥ãÃ ªñ¥ãñ. „ªã. 
¶ãªãèÞ¾ãã Œã¥ã¶ã ‡ãŠã¾ããÃ½ãìßñ ãä¶ã½ããÃ¥ã 
Öãñ¥ããÅ¾ãã ¼ãîÁ¹ããâÞããè ¹ãÆ¦ããè‡ãðŠ¦ããè ¦ã¾ããÀ ‡ãŠÀ¥ãñÔã 
ÊããÌã¥ãñ. 

� ‡ãŠãÖãè Üã›‡ãŠãâÞãñ ãä¶ãÀãèàã¥ã ‡ãŠÀ¥ãñ, ãä¶ãÓ‡ãŠÓãÃ 
‡ãŠã¤¥¾ããÔã ÔããâØã¥ãñ 

Ôã½ãÔ¾ãã 
ãä¶ãÀã‡ãŠÀ¥ã 

• ãäÌããäÌã£ã Ôã½ãÔ¾ããâÞããè •ãã¥ããèÌã ‡ãŠÁ¶ã 
ªñ¥ãñ. 

• Ôã½ãÔ¾ãã Ôããñ¡ãäÌã¥¾ããÔããŸãè „¹ãã¾ã 
¾ããñ•ã¶ããâÞãã ‚ãã¤ãÌãã Üãñ¥ãñ. 

• Ôã½ãÔ¾ãã Ôããñ¡ãäÌã¥¾ããÞããè ÔãÌã¾ã 
ÊããÌã¥ãñ. 

• ãä¶ãÀãèàã¥ã àã½ã¦ãã ãäÌã‡ãŠãäÔã¦ã ‡ãŠÀ¥ãñ. 

� ãäÌã²ãã©¾ããÄ¶ãã ¼ãî‡ãâŠ¹ã Üã›‡ãŠ ‚ã£¾ãã¹ã¶ã 
‡ãŠÀ¦ããâ¶ãã. 

� ¼ãî‡ãâŠ¹ãã½ãìßñ Ôã½ãÔ¾ãã Íããñ£ã¥¾ããÔã ÔããâØã¥ãñ. 
� Ôã½ãÔ¾ãã Ôããñ¡ãäÌã¥¾ããÔããŸãè ãäÌããäÌã£ã „¹ãã¾ã 

¾ããñ•ã¶ããâÞããè ¾ããªãè ¦ã¾ããÀ ‡ãŠÀã¾ãÊãã ÊããÌã¥ãñ. 
� ÍããÔ¨ããè¾ã „¹ãã¾ã ¾ããñ•ã¶ãã ãä¶ããäÍÞã¦ã ‡ãŠÀ¥ãñ. 

ãä¶ã¥ãÃ¾ã àã½ã¦ãã • ‚ã¶ãñ‡ãŠ ¹ã¾ããÃ¾ãã¦ãî¶ã ¾ããñØ¾ã ¹ã¾ããÃ¾ããÞããè 
ãä¶ãÌã¡ ‡ãŠÀ¥¾ããÔã Ôãàã½ã ºã¶ããäÌã¥ãñ. 

• ãä¶ã¥ãÃ¾ã Üãñ¥¾ããÔã Ôãàã½ã ºã¶ããäÌã¥ãñ. 

� ãäÌã²ãã©¾ããÄ¶ãã ¹ãŠß¿ããÌãÀ Ôã¼ããñÌã¦ããÊãÞ¾ãã 
ãäÌããäÌã£ã Ôã½ãÔ¾ãã ½ããâ¡¥ãñ Ìã ãäÌã²ãã©¾ããÄÞãñ Øã› 
¦ã¾ããÀ ‡ãŠÁ¶ã ¹ãÆ¦¾ãñ‡ãŠ Øã›ã‡ãŠ¡ñ ÌãñØãÌãñØãßãè 
Ôã½ãÔ¾ãã ªñÌãî¶ã ãäÌã²ãã©¾ããÄ¶ãã ¦ããè Ôã½ãÔ¾ãã 
Ôããñ¡ãäÌã¥¾ããÔããŸãè ÔÌãã¦ãâ¨¾ã ãäªÊãñ ¦ãÀ ãäÌã²ãã©ããê 
¦ããè Ôã½ãÔ¾ãã Ôããñ¡ãäÌã¥¾ããÔããŸãè ãä¶ã¥ãÃ¾ã 
Üãñ¦ããèÊã. ¾ãã¦ãî¶ã ãäÌã²ãã©¾ããÄÞããè Ôãã½ãìãäÖ‡ãŠ Ìã 
Ìãõ¾ããä‡ã‹¦ã‡ãŠ àã½ã¦ãã ãäÌã‡ãŠãäÔã¦ã ÖãñƒÃÊã. 

ÔãâÌããª ‡ãŠãõÍãÊ¾ã 
àã½ã¦ãã 

• ¼ããÌã¶ãã Ì¾ã‡ã‹¦ã ‡ãŠÀ¥¾ããÔããŸãè 
ÔÌãã¦ãâ̈ ¾ã ªñ¥ãñ. 

� ¼ãîØããñÊãã¦ããèÊã ‡ãŠãÖãè ãäÌãÓã¾ããâÌãÀ ÞãÞããÃÔã¨ã, 
ÌããªãäÌãÌããª, ªãñ¶ã ãä½ã¨ããâ½ã£ããèÊã ‡ãðŠãä̈ ã½ãÞãÞããÃ 
Üã¡Ìãî¶ã ‚ãã¥ãî Íã‡ãŠ¦ãã¦ã. 

‚ãã¦ãâÀ Ì¾ããä‡ã‹¦ã‡ãŠ 
Ôãâºãâ£ã 

• Ì¾ã‡ã‹¦ããé½ã£ããèÊã Ôãâºãâ£ã Ôã‡ãŠãÀã¦½ã‡ãŠ 
Öãñ¥¾ããÔã ¾ãã ‡ãŠãõÍãÊ¾ããâÞãã „¹ã¾ããñØã 
ÖãñƒÃÊã. 

• ãäÌãÍÌããÔã Ìã ‚ãã¦½ããäÌãÍÌããÔã 
Ìãã¤ãäÌã¥ãñ. 

• Ôãã½ãããä•ã‡ãŠ Ìã ½ãã¶ããäÔã‡ãŠ ¶ãã¦ãñ Ò¤ 
Öãñ¥¾ããÔã ½ãª¦ã ‡ãŠÀ¥ãñ. 

� ÖÌãã ¹ãÆªìÓã¥ã. •ãÊã ¹ãÆªìÓã¥ã, •ããØããä¦ã‡ãŠ 
¦ãã¹ã½ãã¶ã Ìãã¤, Êããñ‡ãŠÔãâŒ¾ãã, ‚ãÍãã 
ÌãñØãÌãñØãß¿ãã ãäÌãÓã¾ããâÌãÀ Øã›ãØã›ã¦ã ÞãÞããÃ 
‡ãŠÁ¶ã ‚ãã¦ãâÀÌ¾ããä‡ã‹¦ã‡ãŠ Ôãâºãâ£ã Ò¤ ‡ãŠÀ¦ãã 
¾ãñ¦ããèÊã. 

� Øã›ã¦ããèÊã Êãã•ããßî, ‚ãºããñÊã ãäÌã²ãã©¾ããÄ¶ãã 
½ãìŒ¾ã ¹ãÆÌããÖã¦ã Ôãã½ããÌãî¶ã Üãñ¥ãñ. 
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¦ãã¥ã¦ã¥ããÌã 
ãä¶ã¾ãâ¨ã¥ã 

• ãä¶ãÀÔã ‚ã¼¾ããÔã‰ãŠ½ã, ¹ããÀâ¹ãããäÀ‡ãŠ 
‚ã£¾ãã¹ã¶ã, ãäÌãÓã¾ãã¦ã ¶ãÔã¥ããÀãè 
‚ããä¼ãÁÞããè ¾ãã½ãìßñ ¾ãñ¥ããÅ¾ãã 
¦ãã¥ã¦ã¥ããÌããâÞãñ ãä¶ã¾ãâ̈ ã¥ã ‡ãŠÀ¥ãñ. 

• ºããñÊã¥¾ããÞããè,‚ã¶ãì¼ãÌã ÔããâØã¥¾ããÞããè, 
ãäÌãÞããÀ ‡ãŠÀ¥¾ããÞããè ‡ãðŠ¦ããè ‡ãŠÀ¥¾ããÞããè 
Ôãâ£ããè „¹ãÊãº£ã ‡ãŠÁ¶ã ãäªÊ¾ããÔã 
¦ãã¥ã¦ã¥ããÌã ãä¶ã¾ãâ¨ã¥ã Íã‡ã‹¾ã ÖãñƒÃÊã. 

� ÌãØããÃ¦ã ºãÔãÌãî¶ã ãäÌã²ãã©¾ããÄ¶ãã ÔãÖÊããèÞãã 
‚ã¶ãì¼ãÌã ªñ¥ãñ. 

� ¹ãÆÍ¶ã ¹ãªá£ã¦ããè¶ãñ ãä•ã—ããÔãã Ìãã¤ãäÌã¥ãñ. 
� ãä¶ã¥ãÃ¾ã àã½ã¦ãã Ìãã¤ãäÌã¥¾ããÔããŸãè ãäÌããäÌã£ã 

¼ããõØããñãäÊã‡ãŠ ¹ãÆ‡ãŠÊ¹ããâÞãñ ‚ãã¾ããñ•ã¶ã ‡ãŠÀ¥ãñ. 
� ‚ã¼¾ããÔã¹ãìÀ‡ãŠ ‡ãŠã¾ãÃ‰ãŠ½ã ÔÌãÞœ Íããßã, 

ÔãìâªÀ Íããßã, ¹ãÆªìÓã¥ã ãä¶ã¾ãâ̈ ã¥ã ãäª¶ã. 

¼ããÌããä¶ã‡ãŠ 
Ôã½ãã¾ããñ•ã¶ã 

• ÔÌã¦ã:Þ¾ãã ¼ããÌã¶ãã ‚ããñßŒã¥ãñ 
‚ãããä¥ã ¾ããñØ¾ã ¹ãÆ‡ãŠãÀñ ¦¾ãã Ì¾ã‡ã‹¦ã 
‡ãŠÀ¥ãñ. 

• ¼ããÌããä¶ã‡ãŠ Ôã½ãã¾ããñ•ã¶ããÔã ½ãª¦ã 
‡ãŠÀ¥ãñ. 

� Øã› ÞãÞãó¦ãî¶ã ¼ãîØããñÊããÞ¾ãã ‡ãŠãÖãè ¹ããŸ¿ããâÍããÞãñ 
‚ã£¾ãã¹ã¶ã ‡ãñŠÊãñ ¦ãÀ Øã› ÞãÞãóÞ¾ããÌãñßãè 
ƒ¦ãÀãâÞãñ ½Ö¥ã¥ãñ †ñ‡ãîŠ¶ã Üãñ¥ãñ ‚ãã¹ãÊãñ ãäÌãÞããÀ 
¾ããñØ¾ã ¹ãÆ‡ãŠãÀñ Ì¾ã‡ã‹¦ã ‡ãŠÀ¥ãñ, ¹ã›Ìãî¶ã ªñ¥ãñ 
¾ãã¦ãì¶ã ¼ããÌããä¶ã‡ãŠ Ôã½ãã¾ããñ•ã¶ã ‡ãŠãõÍãÊ¾ãñ 
ãäÌã‡ãŠãäÔã¦ã ÖãñƒÃÊã. 

 

Ôã½ããÀãñ¹ã : 

 ãäÌã²ãã©ããê Öã ¹ããÀâ¹ãããäÀ‡ãŠ ¹ãªá£ã¦ããè¹ãÆ½ãã¥ãñ ‡ãñŠÌãß —ãã¶ããÞãã ÔÌããè‡ãŠãÀ ‡ãŠÀ¦ãã ‚ããÖñ. ¼ãîãä½ã‡ãŠã ºãªÊ¾ãããäÍãÌãã¾ã ‚ã£¾ã¾ã¶ã-

‚ã£¾ãã¹ã¶ã ¹ãÆãä‰ãŠ¾ãã ‚ãã¶ãâªªã¾ããè Öãñ¥ããÀ ¶ããÖãè. ºãÅ¾ããÞãªã ãäÌã²ãã©ããê Öã ãä¶ããäÓ‰ãŠ¾ã ‚ã£¾ãã¹ã¶ã ‡ãŠÀ¦ãã Ôã½ã•ãÊãã •ãã¦ããñ ‚ãããä¥ã 

½ãããäÖ¦ããèÞãñ †‡ãŠ¦ã¹ãŠãê ¹ãÆÔããÀ¥ã Öãñ¦ã. ãäÌã²ãã©¾ããÄ½ã£¾ãñ ºãªÊã Üã¡Ìãî¶ã ‚ãã¥ãã¾ãÞãñ ‚ãÔã¦ããèÊã ¦ãÀ •ããèÌã¶ã ‡ãŠãõÍãÊ¾ããÞãã •ãã¥ããèÌã¹ãîÌãÃ‡ãŠ 

‚ãâ¦ãÃ¼ããÌã ‡ãŠÀãÌãã ÊããØã¥ããÀ ‚ããÖñ. Ìã ¼ãîØããñÊã ãäÍãàã‡ãŠãâ¶ãñ ãäÌã½ãÃÍãÍããèÊã ãäÌãÞããÀ ‡ãŠÁ¶ã •ãã¥ããèÌã¹ãîÌãÃ‡ãŠ ‚ãã¹ãÊ¾ãã ‚ã£¾ãã¹ã¶ãã¦ãî¶ã 

•ããèÌã¶ã ‡ãŠãõÍãÊ¾ã ãäÌã²ãã©¾ããÄ½ã£¾ãñ Á•ããäÌã¥ãñ ‚ããÌãÍ¾ã‡ãŠ ‚ããÖñ. 
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1. ½ãìßãÌã‡ãŠÀ Ôãâ¦ããñÓã,  (2005), ½ãîÊ¾ããäÍãàã¥ã : ÔãìÔãâÌããª, (¹ãÆ©ã½ããÌãðð¦¦ããè) ¶ããØã¹ãîÀ: ãäÌã²ãã ¹ãÆ‡ãŠãÍã¶ã  

2. ¹ãÌããÀ ¶ãã.Øã., (2008) ½ãîÊ¾ããäÍãàã¥ã : ‚ãã•ãÞ¾ãã Ôãâª¼ããÃ¦ã (ãä´¦ããè¾ã ‚ããÌãð¦¦ããè), ¹ãì¥ãñ: ãä¶ã¦¾ã ¶ãì¦ã¶ã ¹ãÆ‡ãŠãÍã¶ã, 

¹ãì¥ãñ 

3. ‡ãìŠ¡Êãñ ½ã.ºãã., (2008) Ôã•ãÃ¶ãÍããèÊã¦ãã, ¹ãì¥ãñ: ãä¶ã¦¾ã ¶ãì¦ã¶ã ¹ãÆ‡ãŠãÍã¶ã, ¹ãì¥ãñ 
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REFLECTIVE TEACHING : MENTORS ROLE 

 

Dr.Narendra Marotrao Kadu, 

Registrar, 

University of Pune, Pune 

Dr. Kavita Maruti Ghughuskar 

Asst. Professor 

M.V.P. Samaj's College of Education Nashik. 

 

Students academic achievements, success ,their behavior  is generally treated as a main 

measure to gauge teacher performance. In the 21
st
 century as there is blast of knowledge and 

development in each and every walks of life how could be education faculty be aloof from all these 

changes. Earlier teaching was one sided process where teacher is expected to give knowledge to 

students. Books and teachers were only source of knowledge. Students used to depend on these 

sources for gaining knowledge. Earlier the curriculum used to change in ten to fifteen years. Thus 

teacher used to teach their syllabus for years without any change in it Earlier Education system was 

teacher centered. Due to Globalization, Modernization and liberalization there is change in each and 

every field and today inventions are becoming outdated tomorrow as such changes are also in 

education field also. Education is becoming Student centered and teacher’s role   is also changing.  

 

Change  in Teachers Role To Mentor 

            Education is not received it is achieved and this achievement is done by the student it self.  

The myth that some people are born teachers is simply not true. They may begin as teaching with 

high motives of generosity towards their students, their colleagues’ and themselves but maintaining 

this over many years is a very great challenge. With contemplation and retreat, teaching can become 

simply a series of lucky habits rather than a profession which one grow. 

         Teachers instructors and professors generally work from a curriculum and lesson plan. They 

may impart their knowledge or set up, learning opportunity that leads to specific learning outcome. 

                   Good Teacher can become even more 

                   effective by Reflecting  on Teaching 

During the recent years, it is seen that the teachers are not able to fulfill the academic, 

intellectual, social as well as personal need of the students. The needs of the students are increased 

beyond the textbooks and the vision of their traditional teachers and teachers are performing same 

old role of dictating their notes and becoming the orators. The time has come that he should widen, 

upgrade and have professional outlook towards his career and thus satisfying his students becoming 
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their   Mentor.  

Mentors are different because they guide rather than share information. They’ve already 

actually achieved what you want to, are aware of pitfalls and  discouragements that you will 

encounter along the way. You are not intelligent because you have an outstanding education. You 

can only be intelligent when you walk, your talk and you manner reflect a superior mind which bear 

forth an outstanding character and students are searching such type of teachers or mentor. 

 

Role Of Mentor:  Teachers, instructors and professors generally work from curriculum and lesson 

plan. They may impart their own knowledge or set up, learning opportunity that lead to specific 

learning outcome. Mentoring is more organic and dynamic process in which the mentor offers clarity 

and deep questions that mentee will answer for his or herself. 

       Reflective paractioner share certain characters 

1.  They routinely and purposefully, deliberate or reflect on teaching.  

2.  They are open-minded, freely questioning their own views and reactions to their teaching 

practices. 

3.  They consider  and accept responsibility for the consequences of the decisions they make in 

their  teaching practices. 

4.  They are enthusiastic and eagerly focus on the ways to improve their teaching. 

5.  They become students of teaching by inquiring in to theory and practices related  to teaching 

and learning. 

6.  Reflective thinking increases the ability to analyze and understand classroom events. 

 Professional retreat offers teachers the opportunity to dedicate time to those qualitative a 

steps that results in ongoing development. 

1. Understand your reason of teaching. 

2. Cultivate ethical behavior with self and students  

3. Endeavour   patience and preservarence.  

4. Design your own curriculum. 

5. Master instructional practice and assessment skills. 

6. Connect positively to whole school culture. 

 

Ways to Reflect while Mentoring: 

1. Keep the journal handy ( or app like ever hole ) write down teaching ideas to try, or what no 

to do again. 
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2. According to the class and age group, discuss with students about a lesson ( ie. what worked, 

what not didn't  work was the objective met. 

3.  Film yourself, make sure you view it when complete  

4. Record the lesson using Garge band, Voice recorder. ( Google play) 

5. Ask what and why question to yourself. 

6. Observance your student's practices reflecting on their learning practice. 

7. Create a check list of strategies you want to use and in transition fill it out. 

8. Work with colleague and share a reflection notebook and determine the instructional 

practices to improve and engage in collective inquiry on agreed topic. 

 

Reflective Mentor : As  Reflective Practioner 
 

 

 

 

 

 

 

 

 

 

 

  Reflection enhances the teacher's classroom life by helping him or her establish an inviting, 

predictable and thoughtful learning environment.  As a mentor he should prepare thoroughly before 

teaching regarding his behavior, ideas, feelings and the learning experiences to be given within the 

class room. 

While teaching mentor should pay attention to feelings of the students and utilize the positive 

feelings of the students. If possible mentor should remove obstructing feelings while teaching itself 

and accordingly behave. He should re-evaluate his experience while mentoring. 

After teaching he should think of new perspectives on the experience in the classroom 

accordingly, make change in his behavior. Should be always ready for implementing those new 

perspectives and should have commitment towards his action.  

 

Behavior Ideas 

feeling 

Returning to experience. 

Attention to feelings 

utilizing positive feelings. 

Removing abstracting 

feelings. Re-evaluating 

experience 

New Perspectives on 

experience. Change 

in behavior. 

Readiness for 

application 

Commitment to 

action 

Before Teaching 

Reflective process 

while teaching After Teaching 
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CONCLUSION :   

Mentoring is more practical, personal and profound. Mentoring is not just about taking you 

where you want to go, but having the knowledge to get you there quickly and with at least amount of 

frustration. 
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COLLABORATIVE LEARNING AS EFFECTIVE TEACHING 
 

Dr. Asmita H. Deshpande, 

Gokhale Education Society, 

Nashik Road. 

 

Student - Centered approach is a teaching strategy that fundamentally breaks many of the 

traditional boundaries governing the manner in which students have—by and large—been a heavy 

teacher-dependent relationship so it is totally unsuccessful in today’s conditioned and expected to 

learn for centuries. 

The traditional approach rests on teaching and learning situations due to the expectations of 

the new trends in the roles of the students and teachers in the classroom.  

 

Why should Student-centered learning be integrated into the curriculum? 

Reasons- 

• Strengthens student motivation 

• Promotes peer communication 

• Reduces disruptive behaviour 

• Builds student-teacher relationships 

• Promotes discovery/active learning 

• Responsibility for one’s own learning 

The Student centered teaching approach calls for student engagement, immersion and 

personal responsibility. Teachers are still relied on, of course, but more as coaches working the 

sidelines. Student self-reliance is promoted through a variety of action-oriented instructional formats 

that either replace—or support—traditional lectures. 

Among them: 

• Open-ended problem solving requiring critical and creative thinking 

• Role-playing and participation in simulated situations 

• Non-traditional writing assignments 

• Collaborative team projects 
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• Individual, self-paced assignments 

• Community engagement and Service-Learning assignments 

Student Centered Learning: 

Student-centered learning, that is, putting student’s needs first, is in contrast to traditional 

education, by proponents of "student-centered learning" also dubbed "teacher-centered learning". 

Student-centered learning is focused on each student's needs, abilities, interests, and learning styles, 

placing the teacher as a facilitator of learning. This classroom teaching method 

acknowledges student voice as central to the learning experience for every learner, and differs from 

many other learning methodologies. In a student-centered classroom, students choose what they will 

learn, how they will learn, and how they will assess their own learning.  

Teacher-centered learning : has the teacher at its centre in an active role and students in a passive, 

receptive role. In a teacher-centered classroom, teachers choose what the students will learn, how the 

students will learn, and how the students will be assessed on their learning. Student-centered 

learning requires students to be active, responsible participants in their own learning. 

Student-centered teaching methods : 

Student-centered teaching methods shift the focus of activity from the teacher to the learners. 

These methods include active learning, in which students solve problems, answer questions, 

formulate questions of their own, discuss, explain, debate, or brainstorm during class; cooperative 

learning, in which students work in teams on problems and projects under conditions that assure 

both positive interdependence and individual accountability; and inductive teaching and learning, 

in which students are first presented with challenges (questions or problems) and learn the course 

material in the context of addressing the challenges. Inductive methods include inquiry-based 

learning, case-based instruction, problem-based learning, project-based learning, discovery 

learning, and just-in-time teaching. Student-centered methods have repeatedly been shown to be 

superior to the traditional teacher-centered approach to instruction, a conclusion that applies whether 

the assessed outcome is short-term mastery, long-term retention, or depth of understanding of course 

material, acquisition of critical thinking or creative problem-solving skills, formation of positive 

attitudes toward the subject being taught, or level of confidence in knowledge or skills. 
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Teacher vs. Learner-Centered Instruction 

Teacher-Centered Learner-Centered 

Focus is on instructor Focus is on both students and instructor 

Focus is on language forms and 

structures (what the instructor knows 

about the language) 

Focus is on language use in typical situations (how 

students will use the language) 

Instructor talks; students listen 
Instructor models; students interact with instructor and 

one another 

Students work alone 
Students work in pairs, in groups, or alone depending on 

the purpose of the activity 

Instructor monitors and corrects every 

student utterance 

Students talk without constant instructor monitoring; 

instructor provides feedback/correction when questions 

arise 

Instructor answers students’ questions 

about language 

Students answer each other’s questions, using instructor 

as an information resource 

Instructor chooses topics Students have some choice of topics 

Instructor evaluates student learning 
Students evaluate their own learning; instructor also 

evaluates 

Classroom is quiet Classroom is often noisy and busy 

 

Why should teachers use learner-centered approaches in their teaching? 

             Strong, research evidence exists to support the implementation of learner-centered 

approaches instead of instructor-centered approaches. Knowledge of this research helps instructors 

defend their teaching methods to their students and to more traditional faculty peers. 

             A task force of the American Psychological Association integrated this research into 

fourteen Learner-Centered Psychological Principles which can be summarized through the following 

five domains: 
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1. The knowledge base. The conclusive result of decades of research on knowledge base is that 

what a person already knows largely determines what new information he attends to, how he 

organizes and represents new information, and how he filters new experiences, and even what he 

determines to be important or relevant.  

2. Strategic processing and executive control. The ability to reflect on and regulate one’s thoughts 

and behaviors is an essential aspect of learning. Successful students are actively involved in their 

own learning, monitor their thinking, think about their learning, and assume responsibility for their 

own learning  

3. Motivation and affect. The benefits of learner-centered education include increased motivation 

for learning and greater satisfaction with school; both of these outcomes lead to greater achievement. 

Research shows that personal involvement, intrinsic motivation, personal commitment, confidence 

in one’s abilities to succeed, and a perception of control over learning lead to more learning and 

higher achievement in school.  

4. Development and individual differences. Individuals progress through various common stages 

of development, influenced by both inherited and environmental factors. Depending on the context 

or task, changes in how people think, believe, or behave are dependent on a combination of one’s 

inherited abilities, stages of development, individual differences, capabilities, experiences, and 

environmental conditions.  

5. Situation or context. Theories of learning that highlight the roles of active engagement and social 

interaction in the students’ own construction of knowledge strongly support this learner-centered 

paradigm. Learning is a social process. Many environmental factors including how the instructor 

teaches, and how actively engaged the student is in the learning process positively or negatively 

influence how much and what students learn. In comparison studies between students in lecture and 

active learning courses, there are significantly more learning gains in the active learning courses.  

 

LEARNER CENTRED APPROACH 

• Focus on Learner  

• Teaching \ Learning from learner’s point of view  

• Creating a learner-friendly atmosphere  

• Removing fear\burden/tension  
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ejkBh Hkk”kk vkf.k lkfgR;kps ltZu’khy v/;kiuejkBh Hkk”kk vkf.k lkfgR;kps ltZu’khy v/;kiuejkBh Hkk”kk vkf.k lkfgR;kps ltZu’khy v/;kiuejkBh Hkk”kk vkf.k lkfgR;kps ltZu’khy v/;kiu    
    

IkzkIkzkIkzkIkzk---- MkW MkW MkW MkW---- lkS lkS lkS lkS---- osnJh fot; fFkxGs] osnJh fot; fFkxGs] osnJh fot; fFkxGs] osnJh fot; fFkxGs]                            

lg;ksxh izk/;kfidk] lg;ksxh izk/;kfidk] lg;ksxh izk/;kfidk] lg;ksxh izk/;kfidk]     

deZohj  ‘kkarkjkeckiw  okojs  egkfon~;ky;]  deZohj  ‘kkarkjkeckiw  okojs  egkfon~;ky;]  deZohj  ‘kkarkjkeckiw  okojs  egkfon~;ky;]  deZohj  ‘kkarkjkeckiw  okojs  egkfon~;ky;]      

mRreuxj]  flMdks]  ukf’kdmRreuxj]  flMdks]  ukf’kdmRreuxj]  flMdks]  ukf’kdmRreuxj]  flMdks]  ukf’kd----    

 

Tkxkrhy ek.klkauk vkf.k R;kaP;k ,dw.kp Hkkofo’okyk cka/kwu Bso.;kps lkeF;Z gs dsoG lkfgR;kr 

vkf.k R;k R;k lektlkis{k Hkk”ksrp vkgs- dkj.k R;kr oSf’od tk.khok vlrkr- lkfgR; usgeh tudY;k.kkpk 

fopkj djrs- ek.klkek.klkrhy nqok Hkk”kk vkf.k lkfgR; lk/kr vlrs- rs lektkrwu lektklkBhp fuekZ.k 

>kysys vlrs- O;Drh ;kp lektkpk ?kVd vlrs- ekuq”krk gk lkfgR;kpk vkf.k Hkk”kspk lq/nk /keZ vkgs- lkfgR; 

gh ,d dyk vkgs-;k dysph Hkk”kk ‘kCnkacjkscjp HkkoHkkoaukaph lq/nk vkgs-Eg.kwu frps v/;kiu ewrZ ikrGhoj 

dj.;klkBh f’k{kdkdMs fdaok izk/;kaidkadMs vf/kd dkS’kY; ykxrs fdaok  vlysyh dkS’kY;s i.kkl yko.;kps 

lkeF;Z vlkos ykxrs-rs vktekowu ikg.ks vkf.k ulsy rj fuekZ.k dj.ks gs ;k ppkZl=kps iz;kstu vkgs- ;klkBh 

vk;kstdkaps [kjsp vkHkkj ekuk;yk gosr- 

Hkk”ksps fdaok lkfgR;kps v/;kiu gh R;kaP;k fufeZrhbrdhp ltZu’khy izfdz;k vkgs- dkO;kps jlxzg.k 

djrkauk jfld gk dohP;kp Hkwfedsoj vk:< gksr vlrks- dohph fufeZrhph vlysyh izfrHkk’kDrh dnkfpr ;k 

jfldkdMs ulsy i.k vkdyu vkf.k vkLoknu rj R;kP;kdMs vkgs- xzkafFkd ejkBhps v/;kiukrhy LFkku vkf.k 

egRo tj vki.k y{kkr ?ksrys rj vls okVrs dh] ;k Hkk”ksr ts fopkjkaps] laLdr̀hps vfHk:phlaiUu vkf.k 

‘kk’or vls fopkj/ku ts lkVowu Bsoys vkgs rs fo|kF;kZai;Zr iksgkspfo.;kph tckcnkjh gh ejkBhP;k 

izk/;kidkaoj vkf.k f’k{kdkaoj vkgs- ejkVkhps izk/;kid fdaok f’k{kd gs jk”Vkps ,deso vk/kkjLrHk vkgsr vls 

ukgh i.k R;kaP;k v/;kiukpk izHkko vkf.k iszj.kk r:.k fi<hyk  feGrs vkf.k R;kaph oSf’k”V;iw.kZ v’kh tM.k 

?kM.k gksrs- 

vkiY;k ejkBh Hkk”ksP;k v/;kiukr ,d egRokps vkgs dh vkiyh ejkBh xzkafFkd Hkk”kk vkf.k frph 

cksyh  frP;kiklwu Qkj nwj xsysyh ukgh- inoh Lrjkoj gks.kkja v/;;u vkf.k v/;kiu gs inO;qRrj v/;;u 

vkf.k v/;kiukpk ik;kp vlrs- gs v/;;u ftrda lwlw=i.ks gksbZy R;kpk izHkko R;k fi<hP;k v/;;u vkf.k 

v/;kiukoj gksr vlrks- R;keqGs eqGkr v/;kidkpkp ejkBh fo”k;kpk vkf.k lkfgR;kpk vf/kd vH;kl gks.ks 

vko’;d vlrs-  
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‘ksxkoP;k eqjkjdk egkfo|ky;kps izkpk;Z jke Mksds ;kauh  ejkBhP;k v/;kiukcn~ny ejkBh izk/;kidkaP;k 

ifj”knsr O;k[;ku nsrkauk ‘kgjh vkf.k xzkeh.k Hkkxkrhy egkfo|ky;kr djkok ykx.kk&;k v/;kiukrhy vkf.k 

feG.kk&;k lek/kkukrhy Qjd Li”V djrkauk EgVys gksrs dh] ^vki.k fdrhgh EgVys rjh vkt ejkBh Hkk”kk 

vkf.k lkfgR; ;kaps euktksxs v/;kiu dj.;kph ifjfLFkrh xzkeh.k egkfo|ky;kae/;s jkfgysyh ukgh- gh 

oLrqfLFkrh vkgs-* ;klanHkkZr dkgh xks”Vh vfu”V ?kM.;kph dYiukgh R;kauh ekaMyh T;kauh brj O;olk; miyC/k 

vlrkaukgh vkoM Eg.kwu eksB;k mRlkgkua vkf.k mesnhua vki.kgwu ejkBh Hkk”ksps izk/;kid fdaok f’k{kd gks.;kps 

Bjfoys  R;kauk d/kh d/kh fo|kF;kZaph eu%fLFkrh] vlkfgfR;d okrkoj.k f’k{k.kkph vkoM ukgh v’kh dkj.ks 

vlY;kus R;kauk oSQY; ;s.;kph ‘kD;rk VkGrk ;sr ukgh- fdaok dkgh f’k{kd fo|kF;kZauk vkoM.kk&;k brj 

xks”Vhe/;s jl ?ksowu v/;kiu d: ykxrhy vkf.k ex ejkBh  Hkk”ksP;k vkf.k lkfgR;kP;k ltZu’khy 

v/;kiukiklwu rs nwj tkrhy- dnkfpr dkgh xkokr ;k f’k{kdkadMs lUekukus ikfgys tkbZy vkf.k vkiY;k 

lkekftd vkf.k lkaLdf̀rd thoukr dkgh uos pSrU; fuekZ.k gksbZy ;k vk’ksus ;k f’k{kdkaP;k fdaOkk 

izk/;kidkaP;k v/;kiukr rs jl ?ksrhy  fdaok vkrki;Zr vki.k ;k Kkukyk vkf.k v’kk Hkkf”kd lkSan;kZyk fdaok 

R;krhy lkfgR;kiklwu oafpr jkfgyks vls gh okV.;kph ‘kD;rk vkgs- eyk vls okVrs dh gk nqljh xks”Vp 

vf/kd ?kMk;yk goh- R;klkBh v/;kidkps v/;kiugh rlsp ltZu’khy vlkos ykxsy- 

v/;kiu gs lk/;k uOgs rj rs ,d lk/ku vkgs dh T;keqGs fo|kF;kZP;k thoukph lqanj tM.k?kM.k 

djrk ;srs- v/;kiuklkBh v/;kiu gh Hkwfedk u Bsork thoukyk Js;Ldj oG.k yko.kkjk ] lkekU; thoukps 

mUu;u dj.kkjk gk iz/kku ekxZ vkgs vls eyk okVrs- v/;kiu gh dsoG ,drQhZ izfdz;k ukgh rh nks?kkadMwu 

vfLRkRokr ;s.ks vko’;d vlrs- R;keqGs v’kh laokn izfdz;k ;’kLoh gks.;klkBh laokn dkS’kY;kph vkf.k 

izHkkoh Hkk”ksph vko’;drk vlrs-  v/;kiuk f’k{kd vkf.k fo|kFkhZ ;k nks?kkapsgh lgdk;Z lkdkj Ogk;yk gos-  

v/;kiukr fo|kFkhZ lgHkkxh >kyk ikfgts- lkfgR;kP;k v/;kiukr R;kpk lgHkkx dj.;klkBh vkf.k R;kP;koj 

laLdkj dj.;klkBh iq<hy xks”Vh djkO;kr- 

MkW- lqjs’k MksGds Eg.krkr rls vko’;d vlsyyh Hkk”kk vkf.k lkfgR; gs ejkBhP;k v/;kiukps izeq[k 

izdkj vkgsr- ejkBh uhV cksyrk ;s.ks] ‘kq/n fyfgrk ;s.ks] vkiys fopkj  lqlw=i.ks ;ksX; o ekstD;k ‘kCnkr 

ekaMrk ;s.ks o thoukr fofo/k {ks=kr okojrkauk ejkBh Hkk”kspk okij izHkkohi.ks djrk ;s.ks gk ejkBhP;k 

v/;kiukpk iz/kku gsrw vkgs- Hkk”ksr ‘kq/n v’kq/nrk dks.kh ekur ulys rjh rh fyfgrkauk ‘kklukud Bjowu fnyssys 

‘kq/nys[kukps fu;e letkowu ?ksrys ikfgts vkf.k letkowu fnys ikfgtsr- ejkBh Hkk”kk vkf.k lkfgR;kps 

v/;kiu  gs  lkekftd  ckaf/kydhP;k  ǹ”Vhus gks.ks vko’;d vkgsr- izR;sd mRd”̀V dykdr̀h lq/nk lkekftd  
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ckaf/kydhP;k mn~ns’kkrwup fuekZ.k >kysyh vlrs vkf.k rh pkaxY;k izdkjps laLdkj lektkoj d: bfPNrs- d/kh 

R;k dykdr̀h ekxs  /kekZps vf/k”Bku vlrs rj d/kh rh lektifjorZukdMs ?ksowu tk.kkjh vlrs-  

^dks.kR;kgh dkGkrhy Hkk”kk vkf.k lkfgR; gs tqU;k dkGkrY;k Hkk”ksoj fdaok lkfgR;koj dye dsysys 

ulrs rj R;k Hkk”ksrwu fdaok R;k lkfgR;krwu rRdkyhu lekteq[kkus fodflr >kysyh rh ,d lektO;ogkjkph 

vkfn’kDrhp vlrs *cgqtu lektkP;k vk/;kfRed mUurhlkBh Kkus’ojkauh Kkus’ojhph fufeZrh dsyh- 

egkuqHkkoiaFkkP;k lw=ikB vkf.k ǹ”VkarikBkekxsgh gkp gsrw gksrk- izR;sd dky[kaMkr fuekZ.k gks.kk&;k xzaFkkaP;k 

izsj.kk g;k R;k dky[kaMklkis{k vkgs- ^tkx̀r lkekftd eu fuekZ.k dj.ks *gk lkfgR;kpk vkRek vlrks – vxnh 

lkfgR; d’kkyk rj vkiyh ejkBh Hkk”kklq/nk gh /kkfeZd vkf.k lkekftd tqyqekus xkatysY;k cgqtulektkP;k 

nMiysY;k vfLersrwup tUekyk vkysyh vkgs- gk bfrgkl vkiY;kyk Kkr vkgs- Eg.kwu ejkBh Hkk”ksP;k vkf.k 

lkfgR;kP;k mRd”̀V v/;kiukph tckcnkjh ejkBhP;k f’k{kdkoj fdaok izk/;kidkaoj vkgs-  

vki.k tj ,[kknh dFkk f’kdor vlw rj dsoG rh okpwu nk[kfo.ks Eg.kts v/;kiu dj.ks ukgh- rh 

dFkk rj lkfHku; okpkoh- Eg.kts ‘kCnkrhy vkjksg&vojksg] okD;kr vkysyh fojkefpUgs rlk vkoktkpk 

p<mrkj d:u dFksrhy vk’k; fo|kF;kZai;Zar iksgkspokok- ukghrj f’k{kd fdaok izk/;kidktoG tj vfHku;kph 

{kerk vlsy rj R;kus R;k dFksps ukV;kr :ikraj d:u f’kdokos- vxnh :ikarjhr lafgrk fygwu vls ukgh- 

rj R;k R;k laoknkuqlkj nsgcksyh lknj djkoh- fo|kF;kZauk vki.k ,[kknk fuca/k f’kdor vlky rj R;krhy 

oSpkfjdrk lksnkgj.k iVowu  |koh- R;kaps lek/kku gksbZi;Zar rks fopkj mnkgj.kkauh Li”V djkok-fdaok R;k 

fopkjkaoj fo|kF;kZae/;s ppkZ ?kMowu vk.kkoh- fdaok R;k fuca/kkr tj  vusdkauh vkikiyh ers ekaMyh vlY;kl 

R;k loZ erkaph ekaM.kh dj.kkjk ifjlaokngh oxkZrY;k oxkZr ?kMowu vk.krk ;sbZy- ,[kknh dfork f’kdok;ph 

vlY;kl fryk vkd̀rh:Ik] fp=:Ik nsrk ;sbZy- fdaok vk/kh fryk lqnj’kh pky nsowu eqykadMwu ikB d:u ?ksrk 

;sbZy- laxhrkph lkFk nsowu rh lokZaleksj lknj djowu ?ksrk ;sbzZy- rh xkrk xkrkauk ljko gksbZy rsOgk frpk 

vk’k;] R;krhy vFkZ] R;kph vfHkO;Drhcn~ny lkaxrk ;sbZy- frP;k vk’k;krhy lkSan;Z iVowu nsrk ;sbZy-  

;k vusd xks”Vh izkFkfed vkf.k ek/;fed Lrjkoj djrk ;srhy i.k egkfo|ky;hu Lrjkojhy 

fo|kF;kZauk letwu nsrkauk dforspk fo”k;] vk’k;] ‘kSyh] dforspk izdkj]R;kr vkysys dkgh izknsf’kd ‘kCn] ;k 

‘kCnkapk izknsf’kd vFkZ] R;k vFkkZpk ifjlj vkf.k ifj.krh fdaok rks ‘kCn ;kst.;kekxpk dohps iz;kstu gs lkja 

Li”V djkos- R;k dkgh izek.kkr ‘kCnke/;s nMysyh ,dkp osGh vusd vFkZ iznku dj.kkÚ;k ‘kCn’kDrhpk ifjp; 

d:u |kok vkf.k ‘kCnkaiyhdMpk lwpd fadaok /oU;kZFkZ] O;axkFkZ]migklkRed Hkko letwu lkaxkok Eg.kts 

dforspk  jlkLokn  R;kauk  mRrefjrhus ?ksrk ;srks- dforsrhy vk’k;kph [kksyh dGrs- ‘kCnkaps vkf.k ‘kCnkrhr  
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vlysy vk’k;lkSan;Z gh R;kP;k y{kkr ;srs- gs vk’k; lkSan;Z vf/kd Li”V dj.;klkBh v’kk; izdkjph nqlÚ;k 

dohph dfork rqyuslkBh ?;koh-  

d/kh d/kh vki.k vkRepfj=krhy dkgh Hkkx ikB;ka’k Eg.kwu f’kdforks- rsOgk vkRepfj=kpk okLrok’kh 

toGpk laca/k vlrks- rks HkwrdkG myxMwu R;k ?kVuk orZekukr lkax.ks] R;k ?kVuk ?kM.;kekxph dkj.ks] 

rRdkyhu lkekftd vkf.k lkaLdf̀rd ifjfLFkrh Li”V dj.ks] ys[kdkus ekaMysY;k R;kP;k  Lor%P;k vk;q”;kpk 

uok iV letkowu ns.ks] Eg.ktsp R;k vuqHkokauk dykRed vuqHkokaP;k ikrGhoj vk.k.ks gs dke v/;kidkyk 

vkiY;k dkS’kY;kaP;k lkgk¸;kus djrk ;srs- gh dykRedrk vuqHkokacjkscj Hkk”ksrwugh Mksdkors rh v/;kidkus 

vkiY;k  v/;kiu ‘kSyhrwu lknj djkoh- g.kwu Hkk”ksykgh egRokps LFkku vkgs] Hkk”kk vuqHkokauk cksydh dj.kkjh 

vlrs- v’kk izdkjps ltZu’khy v/;kiu inoh vkf.k inO;qRrj Lrjkojhy fo|kF;kZalkBh djrk ;sbZy- v/;kiu 

djrk djrk uO;k ǹ”Vh v/;kidkuk isjkO;k ykxrkr ts.ks d:u R;k R;kauk iq<hy dkGkr la’kks/ku djrs osGh 

mi;ksxkr ;sow ‘kdrkr- 

ltZu’khy v/;kiukyk vyhdMP;k vH;kldzekr [kwi oko vkgs- dkj.k vkt izlkj.kkph vkf.k 

lknjhdj.kkph vusd ek/;es miyC/k vkgsr- ,d efgrh ra=Kku vkf.k nqljs tSora=Kku- lax.kd lk{kjrkvkt 

f’k{kdkph iwohZbrdh xjt fo|kF;kZauk Hkklr ukgh- dkj.k vkt cktkjkr loZ LRkjkojhy fo|kF;kZalkBh jatu 

djrhy]izcks/ku djrhy vkf.k R;kaP;k v/;kiukph xjt Hkkxow ‘kdrhy v’kh vusd ltZu’khy vlysyh 

ek/;es R;kaP;k lHkksorkyhp vkgsr- fMthVy ek/;es rj eksckbZyP;k :ikus R;kaP;k f[k’kkrp vlrkr- eksB;kauk 

okij djrk ;s.kkj ukgh rso<k okij vkf.k R;k ra=kcn~nyps Kku izkFkfed LRkjkojhy fo|kF;kZiklwu rs 

egkfo|ky;hu fo|kF;kZauk vkgs- vR;ar vko’;d vlk tksMhnkj gk eksckbZy >kyk vkgs- 

vyhdMs mPpf’k{k.kkpk ntkZ [kkykoyk vkgs R;keqGs vktpk fo|kFkhZ vkiY;k /;s;kiklwu nwj gksrks 

vkgs v’kh vksjM pkyw vkgs- R;kP;k eukr f’k{k.kkfo”k;h ,d izdkjpk vlarks”k vlY;kps tk.kors vlsgh 

EgVys tkrs- vktP;k dkGkr fo}kukyk iwohZbrdk lUeku feGr ukgh fdaok f’k{kdkuk iwohZbrdh izfr”Bkgh 

jkfgyh ukgh vlsgh Eg.krkr- ;kph dkgh dkj.ks v/;kidkr  vkgsr]dkgh fo|kF;kZar vkgsr rj dkgh R;kP;k 

lHkksorkyh vlysY;k ifjfLFkrhrgh vk<Grkr- R;krhy gs gh ,d dkj.k vlw ‘kdrs dh] vyhdMs ‘kS{kf.kd 

{ks=kr v’kS{kf.kd ?kVdkapk gLr{ksi ok<yk vkgs vkf.k rks fnolasfnol ok<rp tk.kkj vkgs- jktdh; iq<k&;kaps 

fo|kF;kZa’kh vlysys fgrlaca/k ] R;kapk ‘kkGk vkf.k egkfo|ky;kr ok<ysyk gLr{ksi] fo|kF;kZaph 

f’k{k.kkcn~nyph ok<r pkyysyh v:ph] f’k{k.k xzg.k dj.;kph fo|kF;kZaph ckSf/nd o ‘kkjhfjd vik=rk gs gh 

dkj.ks  lkafxryh tkrkr-  rjh  gh cq/nh vkf.k Hkkouk ;kauk pkyuk  nsowu laLdkj{kerk dk;e jk[k.kkjs izHkkoh  
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ek/;e Eg.kts okpu- ;k okpukph lo; yko.ks vko’;d vkgs-gh okpukph lo; ltZu’khy 

v/;kiukyk xrh ns.kkjh vlrs- 

Hkk”kk vkf.k lkfgR; gh ‘krdkuq’krds izokfgr jkg.kkjh vkf.k lHkksorkyP;k yksdlaLd̀rhps fi<;kufi<;k 

iks”k.k dj.kkjh ,d thouxaxk vkgs- lektkps lkaLdf̀rd /ku lnSo lkBfor tulektkps iks”k.k v/;kiukrwu 

dj.ks gs f’k{kdkps vkf.k izk/;kidkaps egRoiw.kZ dk;Z vkgs uOgs R;koj R;kaph fu”Bk vlyh ikfgts- 
    

lanHkZlanHkZlanHkZlanHkZ % % % %    

1- ejkBhP;k v/;kiukph lw=s & laik- MkW- jktsanz nMkZ 

2- jktHkk”kk ejkBh vkf.k O;kogkfjd ejkBh & Jh lnkuan ukbZd 

3- egkjk”Vª vkf.k ejkBh Hkk”kk &MkW- xa- uk- tksxGsdj 

4- lkfgR; vkLokn vkf.k vuqHko &MkW- n- rk- Hkkslys 

5- lkfgR;kps lkekftd vkf.k lkaLd̀frd vuqca/k & MkW- e- lq- ikVhy 
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REFLECTIVE TEACHING 

Prof. Ramesh L. Patil, 

Associate Professor, 

K. T. H. M. College, Nasik 

 

Introduction :  

 Reflective practice is "the capacity to reflect on action so as to engage in a process of 

continuous learning"[1]. It involves "paying critical attention to the practical values and theories 

which leads to developmental insight"[2]. 

It can be an important tool in practice-based professional learning settings where individuals 

learn from their own professional experiences, rather than from formal teaching or knowledge 

transfer. It is most important source of personal professional development and improvement. What is 

important about reflection throughout our practice is that we are not just looking back on past 

actions and events, but rather we are taking a conscious look at the emotions, experiences, actions, 

and responses. These add in our existing knowledge base to draw out new knowledge, meaning and 

have a higher level of understanding. In particular, teachers have a tremendous development 

opportunity if they engage in reflective practice. 

 

History and background : 

Donald Schon in 1983 introduces concept of ‘reflection on action’ and ‘reflection in-action’ 

where professionals meet the challenges of their work with a kind of improvisation learned in 

practice. He argued that any organisation or community must learn in order to continue to develop 

and change, and to avoid threatening its basic functions. He introduced the idea of professionals 

becoming reflective practitioners. 

Boud et al state that "Reflection is an important human activity in which people recapture 

their experience, think about it, mull it over and evaluate it. Working with experience is important in 

learning" [3].
 
Reflective Practice has been recognised in many teaching and learning scenarios. Also 

in recent years ‘blogging’ has been emerged as another form of reflection on experience in a 

technological age [4].
 

For the last 30 years, there has been a growing literature and focus 

around experiential learning and the development and application of Reflective Practice.  
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Reflective teaching : Exploring Classroom Practice 

Reflective teaching means looking at what you do in the classroom, thinking about why you 

do it, and thinking about if it works - a process of self-observation and self-evaluation. By collecting 

information about what goes on in our classroom, and by analysing and evaluating this information, 

we identify and explore our own practices and underlying beliefs. This may then lead to changes and 

improvements in our teaching. Reflective teaching is therefore a means of professional development 

which begins in our classroom. 
 

Why it is important :  

Many teachers already think about their teaching and talk to colleagues about it too. You 

might think or tell someone that "My lesson went well" or "My students didn't seem to understand" 

or "My students were so badly behaved today." However, without more time spent focussing on or 

discussing what has happened, we may tend to jump to conclusions about why things are happening. 

We may only notice reactions of the louder students. Reflective teaching therefore implies a more 

systematic process of collecting, recording and analysing our thoughts and observations, as well as 

those of our students, and then going on to making changes. If a lesson went well we can describe it 

and think about why it was successful. If the students didn't understand a language point we 

introduced we need to think about what we did and why it may have been unclear. If students are 

misbehaving - what were they doing, when and why?  
 

Beginning the process of reflection : 

            You may begin a process of reflection in response to a particular problem that has arisen with 

one or your classes, or simply as a way of finding out more about your teaching. You may decide to 

focus on a particular class of students or to look at a feature of your teaching - for example how you 

deal with incidents of misbehaviour or how you can encourage your students to speak more English 

in class. The first step is to gather information about what happens in the class. Here are some 

different ways of doing this.  
 

Teacher diary : 

This is the easiest way to begin a process of reflection since it is purely personal. After each 

lesson you write in a notebook about what happened. You may also describe your own reactions and 

feelings and those you observed on the part of the students. You are likely to begin to pose questions 

about what you have observed. Diary writing does require a certain discipline in taking the time to 

do it on a regular basis.   
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Peer observation : 

             Invite a colleague to come into your class to collect information about your lesson. This may 

be with a simple observation task or through note taking. This will relate back to the area you have 

identified to reflect upon. For example, you might ask your colleague to focus on which students 

contribute most in the lesson, what different patterns of interaction occur or how you deal with 

errors. 

 

Recording lessons : 

            Video or audio recordings of lessons can provide very useful information for reflection. You 

may do things in class you are not aware of or there may be things happening in the class that as the 

teacher you do not normally see. Audio recordings can be useful for considering aspects of teacher 

talk. How much do you talk? What about? Are instructions and explanations clear? How much time 

do you allocate to student talk? How do you respond to student talk? Video recordings can be useful 

in showing you aspects of your own behaviour. Where do you stand? Who do you speak to? How do 

you come across to the students? 

 

Student feedback : 

           You can also ask your students what they think about what goes on in the classroom. Their 

opinions and perceptions can add a different and valuable perspective. This can be done with simple 

questionnaires or learning diaries for example. 

What to do next - 

Once you have some information recorded about what goes on in your classroom, what do you do? 

Think - 

You may have noticed patterns occurring in your teaching through your observation. You may also 

have noticed things that you were previously unaware of. You may have been surprised by some of 

your students' feedback. You may already have ideas for changes to implement. 

Talk - 

Just by talking about what you have discovered - to a supportive colleague or even a friend - you 

may be able to come up with some ideas for how to do things differently. If you have colleagues 

who also wish to develop their teaching using reflection as a tool, you can meet to discuss issues. 

Discussion can be based around scenarios from your own classes. Using a list of statements about 

teaching beliefs, you can discuss which ones you agree or disagree with, and which ones are 
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reflected in your own teaching giving evidence from your self-observation. 

Read - 

You may decide that you need to find out more about a certain area. There are plenty of websites for 

teachers of English now where you can find useful teaching ideas, or more academic articles. There 

are also magazines for teachers where you can find articles on a wide range of topics. Or if you have 

access to a library or bookshop, there are plenty of books for English language teachers. 

Ask - 

Pose questions to websites or magazines to get ideas from other teachers. Or if you have a local 

teachers' association or other opportunities for in-service training, ask for a session on an area that 

interests you. 

 

Conclusion : 

Reflective teaching is a cyclical process, because once you start to implement changes, then 

the reflective and evaluative cycle begins again.What are you doing? Why are you doing it? How 

effective is it? How are the students responding? How can you do it better? 

As a result of your reflection you may decide to do something in a different way, or you may just 

decide that what you are doing is the best way. And that is what professional development is all 

about. 
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THE STUDY OF REFLECTIVE THINKING OF THE  B.ED. STUDENTS 
 

Asst. Prof. Sunita Awandkar, 

Motiwala College of Educational Sciences,  

Nasik 

 

Introduction -  

The aim of education is all round and balance development of a student. To achieve the same 

aim we need developed teachers. For the mental, emotional, social and intellectual development of 

the teacher’s pre service education should be `more qualitative. Thinking is one of the important 

aspect of teaching –learning process ability to learn and solve the problems depend upon the ability 

to think correctly it helps us in adjustment and it is necessary for a successful living. Reflective 

thinking is a higher form of thinking. 

 

REFLECTIVE THINKING : 

1. It aims at solving complex problems. 

2. Reorganization of relevant experiences. 

3. Does not involve mechanical trial and error efforts 

4. Use of logical thinking. 

 

STATEMENT OF THE PROBLEM : 

To study the reflective thinking of the B.Ed. students of Motiwala college of Educational 

science. 
 

OBJECTIVES : 

1. To find out the reflective thinking of the B.Ed. students. 

2. To find out the influence of age on the thinking   process of the B.Ed. Students. 

3. To find out the status of reflective Teaching. 
 

OPERATIONAL   DEFINATIONS : 

1. Reflective Thinking - It is the higher form   of thinking .It aims at Reorganization   of all relevant 

experiences. Finding of new ways of reacting to a Situation. 
 

ASSUMPTIONS : 

1. Reflective thinking is important for Reflective Teaching. 

2. Development of New Teaching Skills are possible with the development of reflective thinking. 
 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

418      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

METHODOLOGY : 

1. Preparation of tools 

Questions were framed to get the ideas of Sequential, logical thinking and Reflective thinking 

of the B.E.D. Students. Their Use of Reflective thinking while solving the questions has been seen. 
 

2. Method of Sampling 

Random Sampling Method 

3. Sample - 50% students selected as a sample of study i.e. 45 students of the college of Motiwala 

college of educational sciences, Nasik 

4. Analysis - 

After analyzing a sample it is found that all the selected students are of the age group of 25 to 

30 years Responses of the students analyzed as  per the questions given Total 5 questions has been 

given to them which were open ended and which required reflective thinking. The aim of the study 

was to fine out the thought process of the B.Ed. students. 

As per the majority responses and unique way of thinking the level of thinking process decided. 

 

 

 
 

 

 

 

 

 

 

Conclusion : 

 From the interpretation and findings, researches has arrived on the Following  conclusions. 

1) Above table shows that  56% students use reflective thinking 

2) There is no age wise difference in case of reflective thinking. 

3) 44% students use lower order thinking process. 
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Total 

students 
Common Responses Reflective thinking 

45 25 students 20students 

Sr. 

No 
Details of thought process Reflective thinking 

1 
55% students have given common 

and simple responses 
Absent 

2 
44% students have reflective 

thinking 
Presents 



                                                            ISSN : 2278 – 5639 

    Global Online Electronic International Interdisciplinary Research Journal  (GOEIIRJ)                       

{Bi-Monthly}    Volume - II,  Special Issue - I on Reflective Education     October 2013 

                                                        

 

 

419      www.goeiirj.com                                     ISSN : 2278 – 5639                                   Page   

REFLECTIVE TEACHING 

Vijaykumar  Kishanrao Paikrao, 

                                    Y.C.M.O.U., Nashik                                   

Abstract : 

Craft Model and Expert Model are two dominating models of teacher education. Although 

expert model  

Has slowly replaced craft model. it totally ignores practical knowledge of experienced 

teacher. Hence reflective practitioner model has emerged as an alternative to expert model.  

Reflection upon past experiences is the soul of this model and the outcome of the same is the 

reflective teaching. Some of training teaching of the reflective teaching include writing, journal-

keeping, case-studies, feedback tools, electronic instruments, discussion forums, contract plan, 

reflective teaching and soon. The process involved in reflective teaching occur at three stages, viz, 

technical rationality, practical action and critical reflection. It is quite evident from these stages that 

reflective teaching model is more congruent with in-service teacher education organized through 

distance mode. 

 

i zk Lrkf odi zk Lrkf odi zk Lrkf odi zk Lrkf od : (Introduction) 

Hk k jrk rhy  vk /kqf ud  if ’k {k .k kph lq:okr gsk m Uk  ‘ak Hk j o”k kZagwu vf /kd  dk G yk sVy syk  

vk gs- f ’ k {kd  izf ’k {k .k kps i zf rek u lq:okrhi kl wu pk yr vkysys vk gs- R;k ps users Lo:I d k ; 

vk gs]  ;kpk tk .k hoi woZd  f opk j ek = Qk jlk  >kysy k ukgh- f ’ {k d izf ’k {k .k kpk ;k  izf rek uk P;k  

vy hd Ms f opk j lq: >kysy k  vk gs]  R;k  l an Hkk Zr izpf yr f’k {k d izf ’k {k .k k pk  iquf oZpk j d j.;k ph 

osG ek = vkrk vky sy h vk gs- 

(Meaning and Defination) 

tqU;k  vuqHk ok rhy  i jLi j laca/k  E g.k ts f oe”khZZ f opk j vls Fk ksMD ;kr E g.k rk  ;sb Zy - 

, [k kn ;k  xks”Vhpk  ,d Re tks vuqHk o ;srks rks f o|k Fk hZ f paruk eqGsp- ^ ^ Lor%rhy  m f.k okapk  ‘k ks/k  

?k sm u R;k  mf .kok  o vki Y ;k leksjhy  l eL;k  l ksMfo.;kl kBhpk  f parji j f opk j foe”kZ.k k eqGsp 

gksrks- ck m M  ds o okWd j (Boud Keogh and Walkar, 1985 – p.19) (Villar L. M. 1994 P.6215  

o:u m n~/k r̀ ) ;kaP;k  ers]  f oe”kZ gh , d egRoi w.k Z v’k h ekuho d̀rh vk gs- g;k  d r̀hr O;Drh 

i wokZuqHk ok oj d k Gthi woZd  o n h?k Zd kG f opk j djrs]  R;k ps ewY ;eki u d jrs- vuqHk olaca/k hpk  gk  
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f opk j v/;;uk P;kckcrhr ns[k hy egRok pk vl rks vk f .k  g;k fopk j {kersuql k j O;Drh 

f oe”kZ.k k P;k  osxosxG;k  ik rGhoj vlw ‘ kd rkr- vuqHk ok rwu f’ kd .kk Ú;k  O;D rhps foe”kZ.k  g s 

[kk l oSf ’k ”V; vk gs- 

f oe"k hZ f opk jkaps osxGsi .k  %f oe"k hZ f opk jkaps osxGsi .k  %f oe"k hZ f opk jkaps osxGsi .k  %f oe"k hZ f opk jkaps osxGsi .k  %     

f opk jkaP;k  izd k jkrhy  vocks/k k Red  f opk j l oZl kek U;i .ks y gk u eqys]  izk .k h o x.kVh 

ek .k ls ;k aP;k e/;s i zk eq[;k us vk <Gwu ;srk s- ;k  f opk jk yk  vocks/k  gk  vk /k k j vl rks-  

lad Y iuRed  f opk jk ph l qjokr gh vock /k k Red  E g.k ts ewrZ xk s”VhaP;k  l kf UUk /;kus gk srs- ;k  

f opk jkr vkiy s tqus vuqHk o tk xr̀ d jrk r- gs , d  izd k jps f oe”k hZ f paru vlys rjh R;k rhy  

vuqHk o f oe”k hZ f paruk izek .ks l qlaxr vl r ukghr- vud  vuqHk ok rhy  rqd Ms]  dYi uk]  b R;kn h 

, d = d j.;k r cjk p osG tk rk s o , dn e iz’ ukps m Rrj lk iMrs- gh varn Z̀”Vh E g.kts l tZu’ khy 

f opk j gks;- g;k  l oZ f opk jk is{k k  f oe”khZ f opj gs osxGs vk gsr- ;k  fopk jkr m n~f n ”Vs o tqus 

vuqHk o f daok  lacaf /k r vuqHk okaph tqG.k h d :u R;k rhy  i jLi j laca/k  l et.ks E g.k ts f oe”kh Z 

f opk j gk s;- ;k r iz;Ru i zekn  i /nrh izek .ks f ujfujk Gs i ;kZ; ‘ k ks/k .;k ph xjt  ulrs]  rj  

f opk jkr rkf dZd rk  vlrs- ;k  f opk jk r ,d k Re vl k vuqHk o izk Ir gksrks- E g.kwu gh  

f opjLd izf dz;k  brj f rUgh fopk jizf dz;si s{k k osxGh ulwu ;k e/;s vocks/k k Red  f opkj]  

lad y uk Red  f opk j vk f .k  l tZuk Red  f opk j ;k f rUgh fopk jkapk  vk f .k  i f jf LFk rhpk lk dY ;i w.k Z 

f opk j dsy k tk rks- gh izf dz;k  vk d̀rh dz-7-1 o:u y {kk r ;sb Zy - 

f oe"k kZrhy v/;ki uklk Bh d kgh izf ’ k {k .k ra= s %f oe"k kZrhy v/;ki uklk Bh d kgh izf ’ k {k .k ra= s %f oe"k kZrhy v/;ki uklk Bh d kgh izf ’ k {k .k ra= s %f oe"k kZrhy v/;ki uklk Bh d kgh izf ’ k {k .k ra= s %     

f oe”kZ’ k hy  v/;ki d  ?kMo.;k P;k  n ”̀Vhus d k gh i zf ’k {k .k  ra=k pk  Fk ksMD ;k r ek xksok  ?ksrk  

;sb Zy - 

1111 ---- ys[k u % ys[k u % ys[k u % ys[k u %     

   Nk =k /;ki dkauk  R;kaP;k  f opk jizf d z;kaph osGksosGh ukaasn  d j.;k l  l kaf xryh tkrs- R;k eqGs r s 

d ’k k izd k js v/;;u&v/;k iukpk f opk j d jrk r ;k ps f opk j d jrk ;srs- 

2222 ---- i f =dk  i ky u %i f =dk  i ky u %i f =dk  i ky u %i f =dk  i ky u %     

gs ra= n Suaf nuh y s[kuklk j[ksp vk gs- ek = ;k r f ’k {kd ]  d kgh fof’ k”V d̀rh d jrkauk  

?k M.k k Ú;k  fopk jizf dz;sph l foLrj uksan  f nysY;k  i f =dsr d jrks- f o’ks”k Rk % i k Bf u;kstuk P;k  

d kGk rhy  f opk j izf dz;k  v’ kk  f jrhus uk san owu Bso.ks l gt  ‘kD ; gksrs- d ks.k R;k  fof’ k”V v/;kiu  
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d r̀h R;kauh d k  fuoMyh o izR;{k  i k B >k Y ;koj dsy sY ;k  i k Bf u;kstuk ck crhr d k ; ok Vrs \  

b R;kn h uksan h Nk =k /;ki d d jrkr- Nk =k /;k idk auh dsysY ;k  uksan haps i q<s f o’ys”k .k  d jrks ;srs-  

f ’k ok ; uksan hP;k  vk /k k js f opk ji zfd ;scn~~n y  Nk=k /;i dka’ k h ppkZ d jrk  ;srs- ;k rwu f ’k {kd  

f ok pjizf dz;sps Lo:i  Li ”V gsk rs- tks’ k h v- u- 199 

3333 ---- O;D rh vH;k l %O;D rh vH;k l %O;D rh vH;k l %O;D rh vH;k l %     

f ’k {kd kauk  ‘ kk Gk ]oxZ] fo|k Fk hZ ;k  lan Hk kZr O;Drh vH;k l  gkrh ?ks.;k l  l kaf xrys tk rs- R;k  

n ”̀Vhus rh ekf grh xksGk  d jrk r- 

4444 ---- i zR;k Hk j.kl kBh lk /k us %i zR;k Hk j.kl kBh lk /k us %i zR;k Hk j.kl kBh lk /k us %i zR;k Hk j.kl kBh lk /k us %     

Nk =k /;ki dk P;k  foe”k Z.kk fo”k ;hP;k  ‘ kks/k  ?k s.;kl kBh osxosxG;k  dl ksV;k]  ‘ kksf /k dk  fn Y ;k  

tk rk r- 

5555 ---- b ysVªk Wf ud l k /kukapk  oki j %b ysVªk Wf ud l k /kukapk  oki j %b ysVªk Wf ud l k /kukapk  oki j %b ysVªk Wf ud l k /kukapk  oki j %     

v/;k i uk ps n d̀ &Jk O; fdaok  Jk O; f Qrhoj jsdk Wf Max d sys tkrs vkf .k  R;kaP;k  v/;ki ukps 

f o’ys”k .k ] ?k MysY ;k  ?k Vuk] vMp.k h vk f .k Hk kofud f LFkrhpk vH;kl  dsy k tk rks- 

6666 ---- f opk jeap %f opk jeap %f opk jeap %f opk jeap %     

f ’k {k .k ] v/;;u] v/;ki u]  f ’k {k .k]  f ’k {k d f o|k Fk hZ ;k fo”k ;k hP;k Nk =k v/;ki dkaP;k  

Lor%P;k  dY iuk  o Lohdk jysY ;k  m ii Rrh ekaM.;k ph l a/k h fny h tk rs vk f .k  rh i R;{k  d r̀hr 

f drh m rjrs]  fd rh ukgh ;k pk  f opk j d jk o;kl  y koy s tkrs- 

7777 ---- vf Hk :i i /n rhpk mi ;ksx %vf Hk :i i /n rhpk mi ;ksx %vf Hk :i i /n rhpk mi ;ksx %vf Hk :i i /n rhpk mi ;ksx %     

;k r vusd  ra=s ;srk r- mn kgj.kk FkZ v/;k iud k ;Z pk p.k h]  d jk j ;kstuk]  f paruiwoZd  

v/;k i u- 

vvvv ----  v/;k i u d k ;Z pk p.k h% v/;k i u d k ;Z pk p.k h% v/;k i u d k ;Z pk p.k h% v/;k i u d k ;Z pk p.k h%     

gs ra= i zk eq[;k us Nk =k /;ki dkaP;k  v/;k i u {kersps ewY ;eki u d j.;kps ra= vk gs- rFk kf i]  

;k  ra=k eqGss v/;k i u dk ;Z o R;k ph izR;{k  f u”i Rrh Eg.kts f o|k F;kZaps v/;;u ;k rhy  i jLi j 

laca/k  Li ”V gsk r vlY ;k us izf ’ k {k .kk P;k  n ”̀Vhusgh R;ky k  egRoiw.k Z LFk k u vkgs- n ksu fdaok  vf /kd  

f ’k {kd  f daok  Nk =k /;k idk aP;k  v/;k i u {kersph o i f j.k kedk jdrsph rqy uk  d j.;kl kBh v/;k iu 

d k ;Z pk p.k hpk  i zFk e mi ;ksx d j.;kr vk yk - ;k  pk p.k hr ,dk is{k k  vf /kd  f ’k {kd  f daok  

Nk =k /;ki dkauk  ,d = l kf gR; l ap ns.;k r ;srks- gk  l ap iw.k ZRk % vf if jphr ?k Vdk oj vlrks-  
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m nk gj.k k Fk Z] Qzk Ul e/k hy  iw.k Zr% vi f jf pr v’ kk [ksM;k ph HkkSxk sf yd]  , frgk fld  ekf grh oSxsjs- 

 R;k  ?k Vd kph loZ ek fgrh ud k’ ks]  fp=s l apkr vl rkr- R;k pk  f ’k {kd  vH;kl  d : 

‘ kd rk r- ik Bkph mn ~f n”Vs i woZf uf’ pr vl rk r o R;k aps ewY ;ek iu d j.;kl  pk p.k h r;k j 

d sysy h vl rs- i k Bk ph m n~f n ”Vs l eksj Bsowu f nysY ;k  lapk P;k  vH;k lk rwu f ’k {kd kauh R;kal  gos 

R;k  f jrhps i k B f u;kstu o r;k jh d jo;k ph vl rs- , d k p eksB;k  tu la[;srwu ;k ǹf PNd  

i /n rhus f o|k F;kZaps e;kZaf n r la[;sps pk p.k hlk Bh f nys tk rk r- ;k  n f̀ PNd  uequk  i /nrheqGs loZ 

uequs l eku {k ersps vl rk r- v/;ki uk lk Bh f nysy k  osGgh lk j[k k p vlrks- f ’ k {k dkaps v/;k iu 

>k Y ;k oj l oZ f o|k F;kZauk  pkp.kh fny h tk rs- pk p.k hP;k  xq.k kad o:u if j.kk edk jd  f ’k {k .k  

d ks.k rs gs Bjf ork  ;srs- tsOgk  cgqrk a’ kh ?k Vd ;’ k Lohf jR;k  fu;af =r dsysy s vl rk r]  rsOgk  dk gh 

f ’k {kd  b rjkai s{k k  vf /k d  i f j.k kedk jd  BjY ;kps f nl rs- R;k aP;k  f ’ kd o.;k P;k  ;’ kk ps xed  

Bjf o.ks]  vH;k l .ks gs v/;k i u dk ;Z pk p.k hus ‘ kD ; gksrs- i zf ’ k {k .k  dk Gk r , d &n ksu ik B ;k  

ra=k uql k j ?ks.k s l gt  ‘ kD ; vkgs- f ’ kok ; vaf re i k B if j{k kns[k hy  ;k  ra=k us ?k srk  ;sb Zy - tks’ k h 

vuar 1992  

vkvkvkvk ----  d jk j ;kstuk  % d jk j ;kstuk  % d jk j ;kstuk  % d jk j ;kstuk  %     

     gs ra= ns[k hy  f ’k {kd k P;k eqY ;eki uk lk Bh izFk er%f od fl r d j.;k r vkys- gs ra= f ’ k {k d 

Nk =k /;ki d o R;kaps Ik ;k Zos{k d  ;k  n ks?k kar >k kysY ;k  d jk jk oj vk /k kf jr vk gs- f ’k {kd kl  ,d  

f of ’k ”V oXkZ f n yk  tk rk s- R;k  oxkZpk  f ’k {kdi w.k Z i f jp; d :u ?ksrk s- i woZ K k uk pk ]  {kerspk  

vH;k l  d jrks- ;k uarj f ’k {d  Lor% ?k Vd  f uoMw ‘ kd rks- R;k  ?kVdkaph mn ~f n ”Vs f uf ’ pr d jrk s-  

i k Bk ph m n~f n ”V lk /; >k yh vkgsr dh ukghr] ;k pk  iqjk ok  xksGk  d j.;klk Bh pk p.k h r;k j 

d sy h tk rs- , dk  f of ’k ”V dk y[kaMkr] f uoMysY ;k  ?k Vd k ps v/;ki u dsy s vlrk fo|k Fk hZ 

pk p.k hoj fd rh izk oh.; n’ kZorhy ;klaca/k h i ;kZos{k d  o f ’k {kd  ;kr d jk j gksrks- ;k uarj izR;{k  

v/;;u >kY ;k oj f’ k {kd  d jk jk uql k j ;’ k  lai kn u d : ‘k dyk  dh uk gh]  gs i kf gys tk rs-  

f ’k {kd k ps ;k rwu eqY ;eki u gksr vlys rjh R;kcjkscj v/;ki u i zfd z;k  o R;k pk  ;’ kk vi ;’ kk ’kh  

vlysy k laca/k f’ k {k dky k ;k ra=k us Li ”V gsk .;kl  enr gksrs-         & tks’ k h vuar 1992 

bbbb ----  fparuiw.k Z v/;k iu %  fparuiw.k Z v/;k iu %  fparuiw.k Z v/;k iu %  fparuiw.k Z v/;k iu %     

    v/;k i u d k ;Z pk p.kh o d jk j ;kstuk ;k lk j[;k  v/;ki u ewY ;eki uk lk Bh f od flr 

d sysY ;k  ra=k dMwu izsj.k k  ?ksowu f paruiw.k Z v/;k iu gs izf ’ k {k .k  ra= r;k j >kysy s vk gs- f parjiw.k Z 
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v/;k i uk ph O;k [;k  Li /kk ZRed l kaxk rh fdaok  vfHk :i v/;ki u v’ k h d sy h tkrs-  

l ek jksi  %l ek jksi  %l ek jksi  %l ek jksi  %     

     rFk k xr xkSrecq/n  vkiY ;k  f Hk {kwl a?k kl  m in s’ k  d jrk uk  usgeh Eg.kr d h]  ^ eh ts l kaxrk s rs 

i zR;{k  rqE gkay k  vuqHk okl  vky s rjp Lohd k jk - d kgh f u;e dyi jRos dk yckg; Bjrkr- R;keqGs 

vuqHk ok oj vk /kk f jr fl /nkarp thoukr mi ;k sxh i Mrkr-*  nwjf ’ k {k .kk rhy  Nk =k /;k id kayk gh 

vuqHk ok ps Hk D de vf /k ”Bk u vl rs- rlsp rs vk iY ;k  f l /n karkps m i ;kstu gh {ks=k e/;s rRd k G 

d : ‘ kd rk r- R;k P;k  e;k Znk  o =qVh i Mrk Gwu i kgw ‘k drkr- ;k  ik ’ oZHk wehoj xk Sre cq/n k pk  

m in s’k  R;k auk [k fprp mi ;qD r Bjsy vkf .k  f oe”k hZ v/;ki ukr R;kl  pky uk  f eGw ‘k dsy - 

R;k pcjkscj LofunsZ’ k u gs n wjf ’k {k .k  ?ks.k k Ú;k fo|k F;kZack cr ,d  ewy rRo vk gs- R;ky k Lor%ph 

f ’k do.;k ck crph rhoz izsj.k k  vlY ;keqGs ^  f oe”k hZ v/;k id  izf rek u* gs n wjf ’k {k .k klk Bh vR;ar 

m i ;qD r izf rek u B: ‘kd sy - 
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REFLECTIVE TEACHING – LEARNING PROCESS 
 

Dr. Pushpa G. Patil, 

S. S. H. Naik College of Education, 

A/P Navapur, Dist. Nandurbar.  

 

Most teachers develop their classroom skills fairly early in their teaching careers. Teachers 

entering the profession may find their initial teaching efforts stressful, but with experience they 

acquire a repertoire of teaching strategies that they draw on throughout their teaching. The particular 

configuration of strategies a teacher uses, constitutes his or her “teaching style”. While a teacher’s 

style of teaching provides a means of coping with many of the routine demands of teaching, there is 

also a danger that it can hinder a teacher’s professional growth. How can teachers move beyond the 

level of automatic or reutilized responses to classroom situations and achieve a higher level of 

awareness of how they teach, of the kinds of decisions they make as they teach, and of the value and 

consequences of particular instructional decisions? One way of doing this is through observing and 

reflecting on one’s own teaching, and using observation and reflection as a way of bringing about 

change. This approach to teaching can be described as “Reflective Teaching”.  

  According to John Dewey, “The process of reflection for teachers begin when they 

experience a difficulty, troublesome event, or experience that cannot be immediately resolved. 

Reflection commences when one inquires into his or her experience and relevant knowledge to find 

meaning in his or her beliefs. It has the potential to enable teachers to direct their activities with 

foresight and to plan according to ends-in-view.”  

Thus Reflective teaching is a non-linear approach to create an effective and appropriate 

environment for teaching. It is based on ecology of particular environment (children, school facility, 

school location, class size etc)  

Reflective thinking is the process of making informed and logical decisions on educational 

matters, then assessing the consequences of those decisions.   

An Invariant Teacher is one who uses one approach in all teaching situations regardless of 

the class/school characteristics.  

A teacher may consider some other questions as -  

1. Do I engage in self-appraisal and critical evaluation of my work? 

2. Do I engage in professional development? 
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3. Do I engage professionally with other members of staff? 

4. Do I keep up to date with relevant aspects of my subject or phase? 

5. Am I open to the possibilities of change and innovation?  

If the answers to the above tend to be yes, then you have already begun the pathway to 

becoming a reflective teacher.  

Here is Check list for using reflection to learn how to teach -  

• Do you always find time to reflect on your lessons? 

• Do you consider what went right as well as what went less well? 

• Do you ask yourself ‘why did it go like that?’ and try to establish sound learning points that you 

can apply in future teaching? 

• Do you deliberately try to learn from one lesson how to improve the next? 

• Do you manage to avoid too much blaming of students, and of yourself? 

• Do you seek out opportunities to talk about your teaching with those that might help? 

• Thus finally we may define a Reflective Teacher as one who can design and implement an 

effective educational program by adapting his or her teaching skills and techniques to the 

specific school situation.  

Six Variables That Influence Effective Teaching : 

1. Values of the teacher 

2. Class size 

3. Number of class sessions per week 

4. Facilities and equipment 

5. Student behavior 

  Reflection or “critical reflection”, refers to an activity or process in which an experience is 

recalled, considered, and evaluated, usually in relation to a broader purpose. It is a response to past 

experience and involves conscious recall and examination of the experience as a basis for evaluation 

and decision-making and as a source for planning and action. Reflective teaching means looking at 

what you do in the classroom, thinking about why you do it, and thinking about if it works - a 

process of self-observation and self-evaluation. By collecting information about what goes on in our 

classroom, and by analyzing and evaluating this information, we identify and explore our own 

practices and underlying beliefs. This may then lead to changes and improvements in our teaching. 

Reflective teaching is therefore a means of professional development which begins in our classroom. 
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Why it is important –  

Many teachers already think about their teaching and talk to colleagues about it too. You 

might think or tell someone that "My lesson went well" or "My students didn't seem to understand" 

or "My students were so badly behaved today." 

However, without more time spent focusing on or discussing what has happened, we may 

tend to jump to conclusions about why things are happening. We may only notice reactions of the 

louder students. Reflective teaching therefore implies a more systematic process of collecting, 

recording and analyzing our thoughts and observations, as well as those of our students, and then 

going on to making changes. 

• If the students didn't understand a  point we introduced, we need to think about what we did 

and why it may have been unclear. 

• Beginning the process of reflection You may begin a process of reflection in response to a 

particular problem that has arisen with one or your classes, or simply as a way of finding out 

more about your teaching. You may decide to focus on a particular class of students or to 

look at a feature of your teaching - for example how you deal with incidents of misbehavior 

and etc. 

• The first step is to gather information about what happens in the class. Here are some 

different ways of doing this.  
 

Teacher diary – 

 This is the easiest way to begin a process of reflection since it is purely personal. After each 

lesson you write in a notebook about what happened. Diary writing does require a certain discipline. 

Here are some suggestions for areas to focus on to help you start your diary  

Peers observation -   Invite a colleague to come into your class to collect information about your 

lesson. 

Recording lessons - Video or audio recordings of lessons can provide very useful information for 

reflection. Audio recordings can be useful for considering aspects of teacher talk. Video recordings 

can be useful in showing you aspects of your own behavior 

Student feedback - You can also ask your students what they think about what goes on in the 

classroom. Their opinions and perceptions can add a different and valuable perspective. This can be 

done with simple questionnaires or learning diaries for example. 
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Think 

You may have noticed patterns occurring in your teaching through your observation. You 

may also have noticed things that you were previously unaware of. You may have been surprised by 

some of your students' feedback. You may already have ideas for changes to implement. 

Talk 

Just by talking about what you have discovered - to a supportive colleague or even a friend - 

you may be able to come up with some ideas for how to do things differently. If you have colleagues 

who also wish to develop their teaching using reflection as a tool, you can meet to discuss issues. 

Discussion can be based around scenarios from your own classes. Using a list of statements about 

teaching beliefs (for example, pair work is a valuable activity in the language class or lexis is more 

important than grammar) you can discuss which ones you agree or disagree with, and which ones are 

reflected in your own teaching giving evidence from your self-observation. 

Read 

You may decide that you need to find out more about a certain area. There are plenty of 

websites for teachers of English now where you can find useful teaching ideas, or more academic 

articles. There are also magazines for teachers where you can find articles on a wide range of topics. 

Or if you have access to a library or bookshop, there are plenty of books for English language 

teachers. 

Ask  

Pose questions to websites or magazines to get ideas from other teachers. Or if you have a 

local teachers' association or other opportunities for in-service training, ask for a session on an area 

that interests you. Are you able to give yourself a ‘medal and a mission’ after each lesson however 

well or badly it went? 

Benefits of reflective teaching and conclusion – 

The primary benefit of reflective practice for teachers is a deeper understanding of their own 

teaching style and ultimately, greter effectiveness as a teacher. Other specific benefits noted in 

current literature include the validation of teacher ideals, beneficial challenges to tradition, the 

recognition teaching as artistry and respect for diversity in applying theory to classroom practice. 

Research on effective teaching over the past two decades has shown that effective practice is linked 

to inquiry, reflection and continuous professional growth. Reflective practice can be a beneficial 

form of professional development at both the pre-service and in-service levels of teaching. By 

gaining a better understanding of their own individual teaching styles through reflective practice, 
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teachers can improve their effectiveness in a classroom.  

Reflective teaching is a cyclical process, because once you start to implement changes, then 

the reflective and evaluative cycle begins again. As a result of your reflection you may decide to do 

something in a different way, or you may just decide that what you are doing is the best way. A 

reflective approach to teaching involves changes in the way we usually perceive teaching and our 

role in the process of teaching. Teachers who explore their own teaching through critical reflection 

develop changes in attitudes and awareness which they believe can benefit their professional growth 

as teachers, as well as improve the kind of support they provide their students. Like other forms of 

self-inquiry, reflective teaching is not without its risks, since journal writing, self-reporting or 

making recordings of lessons can be time-consuming. However teachers engaged in reflective 

analysis of their own teaching report that it is a valuable tool for self-evaluation and professional 

growth. Reflective teaching suggests that experience alone is insufficient for professional growth, 

but that experience coupled with reflection can be a powerful impetus for teacher development. 

 

 

 

 

 

  


